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Title: Models of patterns of strengths and weaknesses used in identifying,
diagnosing and intervening with people with learning disabilities

Abstract:

Many researchers and practitioners in the field of special education and
educational inclusion rely on criteria of discrepany and exclusion in
diagnosing people with learning difficulties, despite the existence of more
modern models that are not only effective in identifying and diagnosing, but
also extend to planning appropriate intervention. This paper presents five
different models for identifying patterns of strengths and weaknesses used
in identifying and diagnosing students with special learning disabilities, often
referred to more generally as students with learning disabilities.

This scientific paper seeks to answer the following questions:

1. To what extent are the models of strengths and weaknesses compatible
with diagnosis and intervention for people with learning disabilities?

2. Whatare the principles underlying the strengths and weaknesses models
for diagnosis and intervention for people with learning disabilities?

3. What are the distinctive characteristics of each of the five models of
strengths and weaknesses for diagnosis and intervention for people with
learning disabilities?

4. How reliable are the models of strengths and weaknesses for diagnosis
and intervention for people with learning disabilities compared to the
Divergence Test Model and the Response to Intervention Model?

5. What are the requirements for employing each of the five models of
strengths and weaknesses for diagnosis and intervention for people with
learning disabilities?

By answering these questions, the extent of compatibility of these models in
diagnosing learning disabilities, the principles on which they are based, the
distinctive characteristics of each model, the extent of its credibility, and the
requirements for its use in indicating patterns of strengths and weaknesses
for the purposes of diagnosis and intervention for people with learning
disabilities will be determined.

key words:

Learning disabilities, patterns of strengths and weaknesses, diagnosis,
intervention
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©hhd (2014) 09,31y Il 0B 8ySwell sl Hoyldally Aawgial!
Lyl tlod chasall Cilgg Bedll yblge bolodl diylo Jaadt) eyl dud
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(Flanagan, Ortiz & "gwisally iyl OLdd" Zigadl 1dn 758l
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.desired typel error rate Uasdl Juaed Jo9l g sall Lansdl Jasd (&l
:Concordance-Discordance model 2ylaidl- 39131 Zz3ge3 .3

.(Hale & Fiorello, 2004, p. 180) "gbysd9 «Jb" Zigaill lin = 43I
Cognitive Hypothesis ddyasll cilus,dll jlas! oo Teim z3gaill 1dn siasg
B (2ol Ghall e onandall o2 OF Gms 449 Testing (CHT)
By @ Gl Gl e oldle T dasdle IS (30 dudpaall ohlasdl
(bl Jaadl) Jmdll lai
:Dyslexia 8syd)l s Zdges .4
sl Sgiue (i 4ud O)lig ¢(Berninger, 2007) " yzd " i geill 1 7 A3
CEoll (§ ol Lylaadl de gazeall lawgio o J8T 0950 OF o 1 Be1,a1 (§
&1 8yl e ¢ STo Aas § e uae 4313 3,4l Aol 8)udll e 4 Jis !
Canall yblge 0955 Oly «eld cpo ST of auwgiadl (Sull & 0SS Ol e
St yn BT Belyill unny Aadyall drbymall Sldandl § gol) 51 &dynal
352l dyliaedl s gazeol) Lauwgiall
Oral & Written Language 4xUSJlg Lgaidl dalll olad Olbgaw ziged .5

:Learning Disabilities

e 48 Oyldg zdgedl 1da (Berninger, 2007) ",z Lad z8

Skall oy J8T 0985 O oy S A liSUlg Dgatdl dsll lal (§ Chasall (Sgians
Y lrall (3 Juamill 48 Jiay S 39l (§ 3,2l &)lrall de gazmall lawgiall
e 513 3,801 (5 853 blge (Lrarg Lasw) SHaY IVl ¢lliSy 5,3Y1
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3 Lol dgnall dagall ddyasll Olbeall G ysmadll of ddyaoll Cansal
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