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 Ɨ تنمية اɎوƐ عƱ اǼقاƗ »اǽظرɋة الاتصاǾة«أثر استخدام 
ǵة بمɋانوǼرحلة اŋة لطلاب اŇƳوأداء ال  

The Effect of Using Connectivist Theory on Developing 
Cross-Cultural Awareness and Translation Performance of 
Secondary Stage Students in Egypt 

  (*)ي عبد النعيـم مهنيعبد الكريم عل .د ــــــــــــــــــــــــــــــــــــــــــــ
  

  ɏĒلخص
Ȃ ةǾة الاتصاɋظرǽاستخدام ا Ʒحقق من تأثǻراسة اȅٰحاولت هذه اȅ ƗقاǼا Ʊع ƐوɎطـلاب ىٰ تنمية ا 

Ɏـصف الأول مـن اŋرحلـة  اثǐɃ وثلاثǐ من طـلاب اٰاشتملت اȅراسة Ȃو ،اŋرحلة اǼانوɋة وأداء الŇƳة
اختƷ و ، اǻصميم شبه اǻجرŦɋٰاعتمدت اȅراسة Ȃو ،اǼانوɋة من منɁسŦ معهد اĿلاوɋة بمحافظة سوهاج

ٰن ɏشارȷ ȡشǘ عشواŋ Ŝجموعة واحدة وتم تدرɋبهم مـن خـلال برنـامج مقـƳح Ȃون وثلاثااثن  شـبكة ً
Ňُعت اǺيانات وحللت باستخدام الأدواتو ،الإنƳنت ُاستخدم Ɨ اȅراسة اŋاثلة اختبـار و ، اɎكمية واǽوعيةُ

مدونة / واسɁبانة لقياس اɎوƐ عƱ اǼقاƗ عƱ الإنƳنت وɊرنامج  نƳنت،لإواɎوƐ عƱ اǼقاƗ عƱ ا الŇƳة
Ȃ ب الطلابɋدرǻٰنتƳو ، شبكة الإنƤتائج إǽأظهروا تقـدمٰأشارت ا ǐȠشارŋلحوظـ اً أن اɏًعينـات  ا Ɨ

Ƴالاتأداء الŃ Ɨ ةŇ  ليلıاسوب، وŁة بمساعدة اŇƳكتابة، واستخدام أدوات الɎوطلاقة ا ،Ŝالفهم القرا
ًأظهرت اǽتائج أيضا تطورو ،اǽص، واǺحث عن اŋصطلحات Ɨ إدراك اɎوƐ عƱ اǼقاǗ Ɨ Ɨ من  اً ɏلحوظاً

تم و ،ٰ ترŇة اŋعţٰالŇƳة اŁرș إƤًأوضح اŋشارȠون أيضا أنهم انتقلوا من نهج و ،اĿوانب اŋعرفية والعاطفية
Ƥإ Ʒشȸ ŧال Ʒدابǻسن أداء الطلاب من خلال العديد من اı ٰإثباتƤند إɁسŋح اƳقŋنامج اƱب ٰ أن الɋوɎا 

 .لة ǻطوɋر أداء الŇƳة واɎوƐ عƱ اǼقاƗ لطلاب اŋرحلة اǼانوɋةعايعد وسيلة ف
Abstract: 
The present study attempted to examine the effect of using the Connectivism Theory on 
developing secondary-stage students' cross-cultural awareness and translation 
performance. The study comprised thirty-two first-year secondary stage students 
enrolled in El-Jalawea Institute, Sohag governorate. The study adopted a quasi-
experimental design. Thirty-two participants were randomly assigned to one group, and 
they were taught through a suggested web-based program. Data were gathered and 

                                                
 ،)طرق ومنـاهج تـدرȻس باɎلغـة الإĤلɋǇـةĹصص (، دراسات الɊƳيةįوث وقسم  -دكتوراه  (*)

  .، القاهرةمعهد اǺحوث واȅراسات العرɊية
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analysed using both quantitative and qualitative instruments. A pre-post online 
translation and cross-cultural awareness test, an online questionnaire, and a web-based 
training program/blog were used in the study. Findings indicated that participants 
showed significantly higher levels of translation performance samples in the areas of 
reading comprehension, writing fluency, CAT tool usage, text analysis, and terminology 
search. Findings also showed significantly higher levels of cross-cultural awareness in 
both cognitive and affective aspects. Participants also showed evidence of transitioning 
from word-for-word to meaning-for-meaning translation. The improvement of the 
students' performance was demonstrated by multiple measures to imply that the 
suggested web-based program is an effective way for developing secondary-stage 
students' translation performance and cross-cultural awareness skills. 

اȅال اǖɎمات
Ē

  ة
 ] اɎوƐ عƱ اǼقاƗ-  أداء الŇƳة- اǽظرɋة الاتصاǾة[

* 

Introduction: 
Connectivism endeavoursby modelling the human mind as a 

network that adapts to its surroundings, one can comprehend knowledge 
and learning. Therefore, learning is defined as the process of making 
connections among several nodes where knowledge can be found. 
Consequently, the role of the students has changed from mere receivers 
of knowledge and bits of information to more active and creative roles. 
Therefore, they need to adapt to the changing requirements of the 21st 
century by making new connections, identifying patterns, and learning 
via making decisions. Connectivism is a theory that originated as a 
response to constantly changing information, the evolution of social 
networks, e-learning, and technological upheaval.  

Connectivism has arisen as a theory of student learning in the 
twenty-first century. George Siemens developed the idea in 2005, 
arguing that traditional learning theories are no longer appropriate or 
sufficient in a digital world where information and knowledge are 
continually changing. The theory also questions the conventional wisdom 
that learning occurs only within a person, emphasizing the significance of 
links between multiple sources of knowledge, or nodes. These nodes 
comprise an ever-expanding and dynamic knowledge network. (Siemens 
2005). Building on Siemens’ work, Downes (2009) described 
connectivist learning as learning that is built on conversation and 
interaction within one’s network, and that has evolved from “being a 
transfer of content and knowledge to the production of content and 
knowledge” (p. 12). Several of Siemens’ (2005) main principles of 
connectivism have clear ties to information literacy: 

- Learning and knowledge rest in the diversity of opinions. 
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- Learning is a process of connecting specialized nodes/information 
sources. 

- The capacity to know more is more critical than what is currently 
known. 

- The ability to see connections between fields, ideas, and concepts 
is a core skill. 

- Currency is the intent of all connectivist-learning activities. 
- Decision-making itself is a learning process. 
Multicultural congregation will only occur via multi-lingual 

comprehension and here comes the importance of the translation. 
Translation is a human activity that helps us communicate. According to 
Ali (2013:138), it is "the activity that has one or more specific purposes, 
which is to serve as a cross-cultural bilingual communication vehicle 
among people." It plays an integral part in bridging the gaps between 
people and conveying messages and knowledge. Ali (2013:139) defines 
translation as the communication of the meaning of a source-language 
text by means of an equivalent target-language text. Catford (1965, 1) 
defines translation as "a process of substituting a text in one language for 
a text in another."  

The connectivist theory became a response to communication and 
technology boom nowadays, which led to cultural fusion and 
approximation. The culture was defined, according to the University of 
Minnesota Library (2022), as the symbols, language, beliefs, values, and 
artefacts that are part of any society. As this definition implies, culture is 
made up of two essential components: ideas and symbols on the one 
hand, and artefacts (material items) on the other. The first category, 
known as "nonmaterial culture," consists of a society's values, beliefs, 
symbols, and language. The second form, known as material culture, 
encompasses all tangible items in society, such as tools and technology, 
clothes, dining utensils, and modes of transportation. Language is the 
first of several components. As long as we agree on how to interpret 
these words, a shared language and thus a shared society are possible. 
The same article also imagines that a personis lost in another country 
speaking another language, he/she does not have a dictionary, and 
smartphone's battery has died. Assuredly, he/she will be in deep water.  

It has long been debated whether the number of cultural components 
is sufficient or not. Some name them six, while others count them as 
seven, and others say they are ten. All trends agreed that language, 
customs, values, social organization, material objects, arts and literature, 
symbols, marriage and family, food, taboos, society, geography, 
education, and religion. Humans are social beings. People have formed 
communities to survive from the emergence of Homo sapiens around 
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250,000 years ago. People that live together develop shared habits and 
behaviours, ranging from favoured ways of childrearing to preferred 
means of procuring food. Many individuals in modern-day Paris shop at 
outdoor markets on a regular basis to purchase what they need for their 
evening meal, purchasing cheese, meat, and vegetables from various 
speciality booths. (Kaur A. & Kaur M., 2016). 

Cultural awareness is meant as “Someone’s understanding of the 
differences between themselves and people from other countries or other 
backgrounds, especially differences in attitudes and values.” (Online 
Collins Dictionary, n. d.). In practice, translation necessitates exceptional 
linguistic and cultural abilities to decipher the meaning, which is 
frequently couched in specific terms that fluctuate in meaning locally and 
culturally, both synchronously and diachronically. It is pretty uncommon 
to come across a term that means something distinct in one culture while 
also meaning something else in another. This is due to a variety of factors 
that might be attributed to ideology, attitude, association, pragmatics, or 
otherwise conveyed. Culture is analogous to an iceberg, with a small 
portion (external or surface culture) visible like the tip of the iceberg, 
such as food, clothing, art, dance, and so on, while a significant portion 
(internal or deep culture) is hidden beneath the surface, such as idiom, 
collocation, proverbs, and so on. 

There is a tripartite relationship between translation, cross-cultural 
awareness and connectivist approach as a requirement of the age of 
technology and knowledge acceleration. Translation performance and 
culture awareness cannot be separated, as they form a holistic structure to 
improve the translation process and generally improve L2 acquisition. 
Students reach an age in which their minds are apt to discern the cultural 
value of others, are able to appreciate the value of the constituents of the 
nation's civilization, and can distinguish the experiences of other peoples 
and civilizations. Translation and culture are inextricably linked since 
culture gives life to language. The cultural context of both the source and 
destination languages has a significant impact on their meanings, 
particularly in commercial translation. A phrase that appears to be simple 
to translate may include cultural nuances that, if not taken into account, 
might have the opposite meaning intended. As a result, translation 
without a thorough understanding of the cultural context can be 
hazardous, especially where semantics are essential. (Schaeffer, 2015).  

As such, in the age of globalization, at least one foreign language 
must be learnt for better communication, understanding of any business 
environment, and employment opportunities. In the present global 
market, to get hired by a multi-national company, besides speaking a 
foreign language, one has to acquire the best practises in international 
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milieus, spot cross-cultural differences, overcome ethnocentrism, develop 
powerful multicultural communication skills, be well acquainted with 
codes of ethics, etc. Western individuals consider studying the ancient 
history of nations and exposure to multicultural information, team 
building, and communication skills to be crucial aspects of developing 
cross-cultural awareness. (Constantin, 2013; Constantin et al., 2015)  

It is a major concern for learners to draw distinctions between 
necessary and unnecessary information. Rapid developments in 
technology have necessitated the advancement of entirely new 
approaches, such as connectivism, to learning about the knowledge-
building process. Since we cannot possibly experience everything on our 
own, as the cognitive frame would be too great, other individuals (the 
network), become our source of knowledge.  

Currently, in a world characterised by competitiveness and coping 
with the world of work and future job opportunities, there are basic skills 
needed in a knowledge-based society pursuant to the recommendations of 
the Conference Board of Canada (2016), and a cornerstone of the 
Siemen's Connectivist Approach,such as fundamental skills, like 
communicating, managing information, using numbers, thinking, and 
solving problems; Personal management skills, attitudes, and behaviours 
that drive one’s potential for growth, like taking responsibility, 
adaptability, continuous learning, and professional development, and 
teamwork skills that involve team working s in projects and tasks. In 
addition, the OECD (2016) added two sets of skills comprising cognitive 
skills, including literacy and numeracy, and soft skills, represented in 
communicating, influencing, and negotiating, in the workplace.  

Review of Literature: 
The theory of connectivism, originated by Siemens (2005), is 

characterised as the learning theory of the digital age. One of the main 
concepts in this theory is that knowledge is distributed and “can reside 
outside of ourselves” (Siemens, 2005, p. 8). Stephen Downes, co-
originator and great proponent of the theory (2007), suggests that 
“knowledge is distributed across a network of connections, and therefore 
learning consists of the ability to construct and traverse those networks” 
(para. 1). This actionable knowledge is gathered from a network of 
connections arising from experience and interactions within a community 
(Garcia & Ferreira, 2014). This is a different maxim, contrary to what is 
used in previous approaches, for example, in constructivism, where 
knowledge is constructed by the learner (Piaget, 1976).  

Illustrated in the onion model, the culture, whose true comprehension 
and assimilation is affiliated to the good use of connectivism,according to 
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Kalchhauser (2012), consists of four layers. The first layer refers to 
"symbols," which are “words, gestures, pictures, or objects that carry a 
particular meaning that is recognised as such only by those who share the 
culture” (Hofstede et al., 2010:8). The second layer of culture symbolises 
the "heroes," who “are persons, alive or dead, real or imaginary, who 
possess characteristics that are highly prized in a culture and thus serve 
as a model for behaviour” (ibid.). The third one underlies the "rituals," 
defined as “collective activities that are technically superfluous to reach 
desired ends but that, within a culture, are considered socially essential” 
(Hofstede et al., 2010:9).  

Andreatta & Ferraro (2013), suggest that cultures help individuals 
adapt to their circumstances and, as a result, boost their chances of 
survival. Cultures may also negatively impact or even destroy their 
ecosystems. They list ideas, beliefs, values, marriage, medicine, 
education, family, and religion. Gheith (1992) lists reading as a cultural 
tool. Drew (2022) adds two major components: Taboos and food Many 
civilizations acquire preferences for certain foods and diets. Italian 
culture is famous for its love of coffee, pasta, and pizza. Sushi and other 
seafood and salmon-based meals are well-known in Japanese culture. 
Mexican cuisine is famous for its spicy meals and tacos. Surprisingly, the 
southern United States has absorbed aspects of Mexican culture into own 
cultural foods, which are commonly referred to as Tex-Mex. This is an 
illustration of cultural dissemination. 

Since cultures are different, so aretranslations of texts from different 
cultures. Mohammed (2016) suggests different techniques for student-
translators to adopt when they translate cultural-specific terms. 
Sometimes, we use cultural borrowing, which is using the same word of 
the SL in TL, such as translating strategy as إستراتیجیة and internet إنترنت 
Calque is another way, which is a special kind of borrowing where SL 
expression or structure is translated in literal translation, such as ‘Add 
fuel to the fire’ which becomes یزید الطین بلة and ‘Diamond cuts diamond’ is 
replaced by لا یفل الحدید إلا الحدید Definition is used when the term has no 
equivalent like the Arabic term ة الاستخارةصلا  would have to be explained by 
a definition by saying that the Istikhaarah prayer is a kind of prayer done 
by Muslims asking for God’s guidance to make a good choice. Cultural 
substitution is also a beneficial way of decoding cultural-specific terms, 
which entails finding the most appropriate equivalent in the target culture 
of a concept or entity that exists in the source culture. An example of 
substitution is The English use of ‘pound’ رطل as a weight unit. Arabs, 
however, use kilos كیلو and ش ما طاشطا  ‘Tash ma Tash’ is a widely known 
comedy in Saudi Arabia. To translate it to the British people means 
nothing. So, we have to find a good cultural transplantation. A good one 
for the British people would be, for example, ‘Mr. Bean’. 
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Lexical creation stands for coining a suitable term for words that do 
not exist in the target language. Video فیدیو and tram ترام are good 
examples. Deliberate omission refers to the deletion of words that do not 
fit in the target culture or words that sound meaningless, such as some 
titles Professor, Dr., and adding respect like may Allah extend his life 
which are all meaningless in English and must be omitted. A 
compensation procedure is used to compensate for the function of a 
referent which appears to be rather opaque in its original form. For 
instance, ‘I will go to Debenhams and Clark’s’ will be translated as  سأذھب
،للتسوق  and also, if a translator says محل الأدواتىاحتاج أن أذھب إل  instead of ‘I 

need to go to the DIY’. Translators often use footnotes when they feel 
that they want to explain in detail a difficult word that would be bizarre 
for the reader of TL. 

On the other hand, translation is indispensable in our daily life for its 
being a most diverse means of human communication. In these days of 
globalization, multi-national businesses, and widespread immigration due 
to work, study, or fleeing from wars, the need for translation is increasing 
due to the continuous expansion of trade, science, culture, technology, 
and so on. Because it is related with at least two languages and cultures, 
translation is a field of contrastive linguistics. It is the process of 
transmitting a message by moving it from one language system to 
another. That is, it is the technique used to transfer and/or transform the 
meaning of a written term or text from the source language into the target 
language by using words with direct equivalence, new words or terms, 
foreign words written in the target language, or foreign words adapted to 
fit the target language pronunciation. 

Enani (1999:5) describes the translator as “a writer who formulates 
ideas in words addressed to readers." The translator differs from the 
original writer in that these ideas are the latter’s. Another difference is 
that the work of the translator is even more difficult than that of the 
originator. The originator has to produce his or her ideas and affection in 
his or her language directly, even though they are complicated and 
intertwined. The translator’s liability is more than doubles because s/he 
has to enliven the experiences of a different person. The area of problems 
confronting Arab students of English as a foreign language (EFL) when 
translating Arabic into English and vice versa has been extensively 
studied. For example, Khalifa (2015), Alfadly & Aldeibani Full (2013), 
and Ouided (2009) explored the difficulties encountered by Arab 
translation students.  

Ghazala (1995, as cited in Al-Shehab 2018) mentions problems and 
obstacles faced by translators, which result in stopping the process of 
translation. These problems include lexical, phonological, grammatical, 
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and stylistic ones. Lexical errors are the most common among students 
because they believe that translation occurs simply at the word level. 
Polysemous words, synonyms, idioms, proverbs, metaphors, collocations, 
technical terminology, proper nouns, political establishments, titles, and 
geographical names are examples of such issues.  

When modern technology reflects on translation, many tools and 
instruments are listed. The internet becomes a very large tank for 
information as compared to paper books. It contains forums, webinars, 
and video meetings that gather a great number of applicants who want to 
benefit from each other in the translation field. Alcina (2014) lists 
multiple tools helping student-translators in their knowledge acquisition. 
Translation software included word processors, assisted translation tools, 
machine translation tools, desktop publishing applications, HTML 
editors, software localization tools, and so on; translation aid software 
included databases, dictionaries and encyclopedias, browsers, 
spreadsheets, spelling and grammar checkers, and so on. Gheith et al. 
(2014) reassure that Learners should be able to solve problems, select 
from the alternatives, and make decisions. Besides, developing critical 
thinking skills involvesand affects both teachers and learners as they are 
brought together into sharing the responsibility for constructing effective 
learning outcomes. 

Many studies have been conducted to address translation issues. 
Jaback (2007) conducted research to determine the difficulties that 200 
Arab students have when translating Arabic into English. According to 
the findings, 55% were linguistic problems, 69% were grammatical 
problems, 50% were lexical problems, and 46% were morphological 
problems. Zagood’s study (2012) investigates the problems that fourth-
year students of English at El-Mergib University in Libya face when 
translating relative clauses from English into Arabic and vice versa. It 
also proves the students' lack of competence in both Arabic and English 
grammar. Al-Shehab presented two studies (2013 & 2018), the former 
investigated Jordanian English students at Irbid National University 
experience a number of grammatical challenges while translating from 
Arabic into English. The study's subjects made 292 errors. The majority 
of these errors are grammatical errors, while the latter investigated 
students’ mistakes in translation. The study showed that students 
committed many mistakes such as grammatical problems (Verb to be, 
Subject Verb Agreement, Wrong Word Usage, Sentence Fragment, and 
Pronouns). 

Many studies revealed that the students lacked sufficient awareness 
of the norms of English headline writing when it came to Arabic-to-
English translation. When translating into English, they encountered 



  
  
  
  

  Ɨ تنمية اɎوƐ عƱ اǼقاƗ وأداء الŇƳة لطلاب اŋرحلة اǼانوɋة بمǵ» اǽظرɋة الاتصاǾة«أثر استخدام ـــــــــــــــــــــــــــــ 
  

         375

grammatical, lexical, and discourse issues. Mohamad's study (2018) tried 
to specify which problems Arab and Saudi learners face when translating 
their texts. The study showed two types of errors students make: lexical 
and grammatical. The study recommended a change in syllabus, 
admission, teaching methods,and assessment. 

The researcher tried to go deeply into the three-part relationship 
between Connectivism, cross-cultural awareness and translation 
performance. Since no good translation performance without a good 
command of cultural knowledge of both source and target languages. 
Since the translation is a meaning-for-meaning transference, the cultural 
awareness of SL and TL is of great importance. Muhammad and Fatima 
are common names in Arabian society while James and Mary are in the 
English community. Tea vs. coffee is the popular drink in both 
communities. The dog is a symbol of fidelity for Westerners while it is 
an insult in the Arabian environment. Western social norms and laws 
allow a girl to live separately after the age of 18 while it is of great shame 
if it happened in a Muslim community as it is unallowable (muharram) to 
do so except to exit for the marital residence and the list goes on.  

This knowledge cannot be reached and applied in translation without 
knowing the best connections networks or channels of information that 
are impossible to attain in print books. These books are either expensive 
to buy or hard to reach and read due to limited ties and money. Hence, 
the internet and modern technology is the rapid and cheap solution. A 
clear example of what is shown is the phrase raining"cats and dogs". The 
phrase is frequently mentioned in the Egyptian syllabi and ELT milieu, 
when an Arabic translator chatted with an English one asking him about 
the correctness of this phrase, he said "My grandma used to say this". 
Within a minute, the translator knew that it is a hackneyed and worn-out 
phrase that is not used any longer. Without social networking sites and 
rapid connection, we still use them in formal contexts.  

The connectivist theory to learning presents the solution on a silver 
platter. It calls for not concentrating on the knowledge itself but making 
connections and searches to reach this knowledge easily because the 
knowledge doubles every 12 or 18 months, so the simplest meaning of 
learning as an acquisition of knowledge, as Gheith (2005) posits it, was 
not sufficient but information circulation had to serve cognitive purposes 
on the short and long-run. Another aspect that substantiates using the 
connectivist theory is its dependence on technological means and 
applications that the students use masterfully and dexterously. The 
student is required to make a chat, converse with a friend, video call a 
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native or a language teacher, share a blog post, watch a YouTube video, 
listen to an audio…etc. which can be easily done in or outside schools. 
With this in mind, translation cannot be mastered without cross-cultural 
awareness and comprehension via technological means and forming 
connections and networks that are suggested by connectivist theory. 

This study totally depends on connectivist theory, it mainly focuses 
on the provable facts, observation, note-taking, and statistical analysis of 
students’ performance in the pre- and post-administration of tests. 
Therefore, after the study of this research, the expected outcome is: 

- Increasing students’ knowledge of translation basics. 
- Maturation of English Arabic text translation for secondary stage 

students. 
- Developing cross-cultural awareness. 
- Fostering students’ use of modern technology.  
- Increasing secondary stage students’ researching components.  
- Promoting problem-solving, and decision-making. 
- Maximizing students’’ utilization of social media, and web 2.0 

technologies to enhance translating texts as well as spot cross-
cultural manifestations. 

- Growing up positive attitudes towards translation and cultural 
awareness. 

- Shedding light on the role of successful communication to get 
information from sources other than paper books. 

Pilot Study: 
The researcher designed a short test conducted online via Google 

Forms (Refer to Appendix B) forms due to COVID-19 Pandemic and the 
precautionary measures taken by MOE and the Cabinet stipulating that 
all students shall stay at home and exams shall be postponed until the 
beginning of the second semester. It consisted of sixteen items. About 
thirty-three secondary stage students were asked to reflect on their ideas 
and concepts about types, skills, and strategies of translation, as well as 
cultural awareness hints. Moreover, the researcher previewed related 
literature reviews, suggestions, and recommendations of other 
researchers and the experts' and stakeholders’ opinions in terms of 
students’ inability to translate texts and awareness of cross-cultural 
differences. 
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Figure (1): Part of the students' answers on the pilot test 

 

Results of the pilot study showed the difficulties students face when 
they translate texts as well as their inability to spot cross-cultural 
differences. The students received no considerable demonstration or 
lecturing of translation strategies and types even if its definition or 
necessary steps when translating. Thirty-seven percent of them did not 
differentiate between translation types and editing. Ninety-five had no 
organised ideas.  

 

Figure (2): Part of the students' answers on the pilot test 

 

Forty-one percent excluded punctuation misuse from translation 
mistakes, while forty percent neglected important components like 
vocabulary search and data collection. Sixty percent made what is called 
first language interference when they misapplied using or with negative 
form, alternatively, they used the form which is acceptable in Arabic but 
not English.  
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Figure (3): Part of the students' answers on the pilot test 

 
About sixty percent erred in determining translation difficulties. In 

addition, forty-eight students failed to deal with untranslatable religious 
and culture-specific terms. Ninety percent failed to find the appropriate 
cultural substitution for item No. 9 and most of them appealed to a literal 
translation that does not suit domestic culture and forty-five percent 
found difficulty identifying a famous dictionary. Sixty percent mistook in 
choosing the right grammatical sentence. All this refers to their inability 
to translate texts well besides the absence of minimum knowledge of 
translation basics. 

Figure (4): Part of the students' answers on the pilot test 

 
This can be due to the absence of regular approaches and practices 

that most EFL secondary stage English teachers adopt in teaching 
translation, the old-fashioned teacher’s demonstration without following 
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up with students, the absence of suitable training for teachers, zero-
information on translation science and art in textbooks, lack of variation 
in classroom activities, over-dependence on the boring blackboard and 
the negligence that translation has, despite being urgently needed in 
everyday communication. 

Hence, the current study attempts to help first-year secondary-stage 
students develop their translation performance and cross-cultural 
awareness by using a suggested program based on the Connectivist 
Approach. 

Context of the Problem: 
Since no sufficient local or worldwide studies have covered ways of 

secondary stage students' mastery of translating texts appropriately with a 
great attention to the cultural context of both source and target languages, 
the current study tried to shed light on how to teach translation with 
consideration of cultural context under the modern means that facilitate 
searching for the right lexis and accurate grammar. 

In this context, translation plays an increasingly important role in 
and for society. It enables people to communicate ideas and cultures 
regardless of the different languages involved. Since the researcher is a 
teacher of English, he noticed that first-year secondary school students 
fail to translate Arabic into English and vice versa texts properly. They 
consider translation to be word-for-word conversion and the like. They 
create morphological and syntactic mistakes such as incorrect word 
order, agreement violation, tenses misuse, and faults in the usage of 
relative clauses, passive sentences, and so on. By analogy to the usual 
rules, they occasionally over generalize the rules. They might add the 
past tense suffix -ed to irregular verbs or the plural suffix -sto irregular 
nouns, for example.  

No hints or tips are laid out in textbooks. No approaches are adopted 
while teaching translation. Text translation is only a mere question that 
can be easily found at the end of the exam paper. He and other teachers 
noticed that the translation question was often ignored or missed. 
Moreover, when translating, answering a dialogue, or writing a 
paragraph, they do not consider cross-cultural awareness or ideological 
differences between both languages. They have no idea of English 
values, principles, beliefs, skills, symbols, rituals, or environment. They 
have no information about cultural differences. Therefore, many 
expressions and terms are misplaced or ignored. This act drew the 
researcher's attention to the problem of lacking translation performance. 
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Statement of the Problem: 
There is an apparent weakness in cross-cultural awareness and 

translation performance among first-year secondary-stage students. A 
large number of Secondary stage students in Egypt fail to maintain basic 
translation performance and the sufficient cross-cultural awareness 
required for producing appropriate translation. Therefore, the researcher 
suggests a program based on the connectivist theory to develop 
secondary-stage students' cross-cultural awareness and translation 
performance.  

Study Questions: 
The current study is an attempt to find answers to the following 

main question: 
What is the effect of using a connectivist theory to develop first-year 

secondary-stage students’ Cross-cultural awareness and translation 
performance? 

Hence, there is a need to answer the following sub-questions. 
1. What is the status quo of first-year Secondary Stage students’ 

translation performance and cross-cultural awareness? 
2. What are the basic translation skills required to develop secondary-

stage students? 
3. What are the basic cross-cultural awareness skills required to 

develop secondary-stage students?  
4. What are the features or characteristics of the suggested program? 
5. What is the effect of a suggested program to developing the 

secondary stage students’ translation performance and cross-cultural 
awareness? 

Experimentation: 
Study Hypotheses: 

To address the research questions, four corresponding research 
hypotheses were tested: 

1. “There is no statistically significant difference between the mean 
scores of the study participants on the pre- and post-administration of the 
Cross-cultural Awareness (Affective Part) Scale with regard to the 
development of each of the cross-cultural awareness components”. 

2.  “There is no statistically significant difference between the mean 
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scores of the study participants on the pre- and post-administration of the 
Translation and Cross-cultural Awareness (Cognitive Part) Test with 
regard to the development of the cognitive part of the cross-cultural 
awareness”. 

3.  “There is no statistically significant difference between the mean 
scores of the study participants on the pre- and post-administration of the 
Translation and Cross-cultural Awareness (Cognitive Part) Test with 
regard to the development of each component of the translation 
performance”. 

4.  “There is no statistically significant difference between the mean 
scores of the study participants on the pre- and post-administration of the 
Translation and Cross-cultural Awareness (Cognitive Part) Test with 
regard to the development of the overall translation performance and 
cross-cultural awareness (Cognitive Part)”. 

Study Instruments: 
1. A Pilot Translation Performance Test 
2. A Pre-post-test for the Assessment of secondary-stage students' 

translation performance and Cross-Cultural Awareness. 
3. A questionnaire for the Assessment of secondary stage students' 

Concepts of cross-cultural awareness. 
4. A Scoring Rubric for assessment of the basic introduced 

translation and cross-cultural awareness skills. 

Study Design: 
The researcher adopted a quasi-experimental One-Group Design to 

test the hypotheses of the study. The researcher used a suggested 
program based on the "Connectivist Approach" with the group and 
administered a pre- and post-test to identify its effect on students' ability 
to produce correct translations and be aware of cross-cultures before and 
after studying the program. Since it is not expected to be a real face-to-
face classroom, and the use of a connectivist approach does not 
necessitate the existence of classrooms, which is considered one of its 
merits, the study is being implemented in a different milieu than the 
classroom. That is why the researcher used the One-Group Design. 

Methods and Data Collection Tools of the Study: 
To build people’s perception, it needs the experiences to be noticed, 

listened to, or felt. When learning English, it means learning the culture 
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of Englanders. Then, the sensory data are processed for interpreting 
perception (Noor J, 2011:2). Likewise, to show the students’ perception 
toward translation performance and cultural awareness as contributing 
factors in learning English, a questionnaire, pre-post-test, and a scoring 
rubric were used. 

Results: 
The study aims to investigate the effect of implementing the 

suggested programme on developing secondary-stage students' cross-
cultural awareness and translation performance. The effect was 
calculated using T-test (refer to Appendix H for means and raw scores of 
students in the tests).To find out if the differences in the impact the 
students achieved on the post-test were significant or not, “Paired Sample 
t-test” analyses were conducted to test the set hypotheses of the study.  

Hypothesis 1 (H01) predicted that there is no statistically significant 
mean difference between the students' concept towards each component 
of the Cross-cultural Awareness (Affective aspect) before and after the 
training programme in translation and cross-cultural awareness. To verify 
this hypothesis, the paired-sample t-test was used to detect the 
significance of differences between the pre- and post-application. 
Analysis of data using thet-test showed that the mean difference between 
the concept before and after the experiment is significant, favouring the 
scale's post-administration, as shown in the following table. Table 3 
illustrates this.  

Table 1T-test (t-test) analysis for the differences of the Ss' mean 
scores towards the affective aspect of the cross-cultural awareness 
components (History and Language, Social and Media Aspects, and 
Education and Academia, Cross-cultural Awareness Concept) before & 
after the administration of the Cross-cultural Awareness scale using the 
Connectivist Approach (N=32 & DF=31) 

mean Std. 
Deviation Component 

pre post pre post 

t- test 
value 

 
Sig. 

Effect 
size (η2) 

History and Language Aspect 6.31 16.91 2.01 1.71 23.493 0.00 0.947 
Social and Media Aspects 6.47 16.38 1.78 2.04 16.903 0.00 0.902 
Education and Academia 

Aspect 6.81 16.44 2.12 2.12 18.892 0.00 0.92 

Cross-cultural Awareness 
Concept 6.84 16.53 2.07 2.14 18.608 0.00 0.918 

Overall Affective Aspect for 
Cross-cultural Awareness 26.44 66.25 7.07 6.76 22.747 0.00 0.943 
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These results shown in Table (1) answers question three of the 
questions of the study; they refuse the null hypothesis and confirm the 
alternative hypothesis as there is a statistical mean difference between the 
cross-cultural awareness concept of the subjects of the study before and 
after the training programme in translation and cross-cultural awareness 
in terms of four components (History and Language; Social and Media 
and Education; Academia Aspects and Overall CC Awareness). 
Moreover, results show that although students' concepts towards cross-
cultural awareness were high and positive in social and educational 
aspects, the training programme did make a high level of effect on all 
components. This may be evidence that students are somewhat convinced 
with studying all cultural aspects laid out in the training program on 
developing cultural awareness required for sound translations. 

Hypothesis 2 (H02) predicted that there is no statistically significant 
mean difference between the achievement of the students of the study in 
the pre-test of translation and cross-cultural awareness in the post-test. 
Analysis of data using a t-test showed that the mean difference between 
the cross-cultural awareness (cognitive aspect) before and after the 
experiment is significant, favouring the post-test's, as shown in the 
following table. To verify this hypothesis, the paired-sample t-test was 
used to detect the significance of differences between the pre and post-
application. Table 2 illustrates this. 

Table 2T-test results for the significance of differences between the 
mean scores of the participants' ‘Overall Cross-cultural Awareness 
(cognitive aspect) on the pre and post-administration of the Translation 
Performance test 

mean Std. 
Deviation performance 

pre post pre post 

t- test 
value 

 
Sig. 

Effect 
size (η2) 

Cross-Cultural Awareness 
(Cognitiveaspect) 3.5 9.72 2.96 2.89 6.876 0.00 0.604 

Table 2shows that the significance level (sig) is less than (0.01). 
This indicates that there is a statistically significant difference at the 0.01 
level between the mean scores of the study participants on the pre and 
post-administration of the Translation Performance and Cross-cultural 
Awareness (cognitive aspect) test in terms of the overall Translation 
Performance and Cross-cultural Awareness (cognitive aspect) 
components in favour of the post-test administration. This means that the 
H02 should be refused. Consequently, the alternative hypothesis is to be 
accepted. 
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Hypothesis 3 (H03) predicted that there is no statistically significant 
mean difference between the achievement of the students of the study in 
the pre-test of translation components and that in the post-test. The null 
hypothesis has been postulated by the researcher since it is a new 
program to be implemented in this kind of study to develop such 
variables and the no-effect is the primary hypothesis until otherwise 
confirmed. To verify this hypothesis, the paired-sample t-test was used to 
detect the significance of differences between the pre- and post-
administration of the test. Analysis of the data given by the two raters 
and by the mean scores of the two raters, using Paired Sample t-test 
showed that the mean difference between the achievement of the group in 
the pre-test and that of the post-test was significant. This is illustrated in 
Table 3. 

Table 3T-test Results for the significance of Differences Between the 
Mean Scores of the Participants' each component (Theories and 
Definition, Reading Comprehension, Writing, Computing, CAT Tools, 
Text Analysis, Researching and Terminology search, and Sentence 
Translation) on the Pre and Post Translation Performance Test (N=32) 
and (DF= 31) 

mean Std. 
Deviation performance 

pre post pre post 

t- test 
value 

 
Sig. 

Effect 
size 
(η2) 

Translation Theories and 
Strategies 3.44 8.94 2.84 2.49 9.184 0.00 0.731 

Writing Comprehension 3.69 9.10 2.49 2.47 9.760 0.00 0.754 
Reading Comprehension 3.63 8.91 2.5 2.46 8.761 0.00 0.712 

Researching 3.81 8.79 2.55 2.73 7.373 0.00 0.637 
Textual Analysis 2.72 6.81 2.11 2.1 6.559 0.00 0.581 

Computing and CAT Tools 3.5 7.97 2.5 2.89 7.948 0.00 0.671 
Sentence Translation 4.69 9.5 2.89 2.34 7.335 0.00 0.634 

Overall Translation Performance 25.47 60.03 14.6 12.46 12.622 0.00 0.837 

Results of Hypothesis 3 (H03) provide an answer to question one of 
the questions of the study presented in the introduction; as there are 
statistically significant mean differences between the achievement of the 
subjects of the study in the pre-test and that in the post-test, favouring 
that of the post-test in terms of translation's seven components 
(Definition and Theories, Reading Comprehension, Writing, CAT Tools, 
Research and Terminology, Text Analysis and Sentence Translation).The 
aforementioned table shows the significance level for all components is 
less than 0.01. This indicates that there is a statistically significant 
difference at the 0.01 level between the mean scores of the study 
participants on the pre- and post-administration of the Translation 
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Performance and Cross-Cultural Awareness test in terms of (Theories 
and Definition, Reading Comprehension, Writing, Researching, and 
Terminology search, Computing and CAT Tools, Text Analysis and 
Sentence Translation) in favour of the post-test. This means that the H03 
should be refused in all components. Consequently, the alternative 
hypothesis is to be accepted.  

Hypothesis 4 (H04) predicted that there is no statistically significant 
mean difference between the students' scores towards the overall 
translation Performance and Cross-cultural Awareness (Cognitive aspect) 
before and after the training programme in translation and cross-cultural 
awareness. To verify this hypothesis, the paired-sample t-test was used to 
detect the significance of differences between the pre- and post-
application of the test. Analysis of data using a t-test showed that the 
mean difference between the scores before and after the experiment is 
significant, favouring the post-test's, as shown in the following table. 
This is illustrated in Table 6. 

Table 4. T-test analysis for the differences of the Ss' scores towards 
the Overall Translation and Cross-cultural Awareness (cognitive part) 
before & after the administration of the pre-post-test using the 
Connectivist Approach 

mean Std. 
Deviation performance 

pre post pre post 

t- test 
value 

 
Sig. 

Effect 
size (η2) 

Overall Translation and 
Cross-cultural Awareness 

(cognitive part) 
28.97 69.75 16.65 14.66 12.790 0.00 0.841 

Table 4 shows that the significance level (sig) is less than (0.01). 
This indicates that there is a statistically significant difference at 0.01 
between the cross-cultural awareness concepts of the subjects of the 
study before and after the training programme in translation and cross-
cultural awareness in terms of the Overall Translation and Cross-cultural 
Awareness (cognitive part) in favour of the post-administration. This 
means that the H04 should be refused. Consequently, the alternative 
hypothesis is to be accepted.  

Discussion: 
The present study was conducted to measure the effect of a training 

programme based on the Connectivist approach to develop translation 
performance and cross-cultural awareness for secondary-stage students. 

The results of the study confirmed that there was a remarkable 
increase in students’ levels of achievement after the experiment. The 
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means of scores in the post-test and the obtained t-value in the pre-post-
test analyses were significantly favouring the post-test results. Results 
also showed that there is a statistically significant mean difference 
between students' cross-cultural awareness attitudes before and after the 
experiment, favouring that of the post-administration. There was also a 
significant mean difference between students' achievement before the 
experiment and after participating in the training programme, favouring 
their scores in the test in the post-administration in each of the translation 
components. These remarkably high gains obtained by the subjects in the 
post-test can be attributed to the effect of using the suggested training 
programme in translation performance and cross-cultural awareness.  

In the first result, students' level of translation performance has been 
raised in general; however, what deserves attention is that students' 
achievement in the text analysis part of the test was lower in these two 
areas than in the other sections of the test. This is simply due to the lack 
of knowledge students have about translation theoretical concepts and 
their application to translation tasks. This also shows that students used 
to deal with a text to translate directly without the necessary planned 
analytical skills required for the task, and that they have developed quite 
a good command of using these components, and have almost mastered 
how to report conscious thinking before translating.  

As the second result indicated, students' attitudes towards cross-
cultural awareness were quite high, and due to the training programme, 
their attitudes became even higher. Comparing the results of this study 
with the results of the pilot study) that was applied to a sample of 
secondary-stage students, it is surprising how students develop bad habits 
and careless attitudes towards awareness of others' cultures, assimilating 
the culture of the difference without any degradation. Depending on the 
results of the present study, students showed clear advances towards 
inter-cultural effects between Arabic and Western languages, especially 
English, Western-Eastern differences in culture, understanding English 
habits, customs, and educational system and to what extent it is different 
from ours, social life there, including family, jobs, foods, greeting, the 
Queen position, freedom…etc.  

The results of the present study confirm the results obtained by 
Mohamed et al. (2019), Abdellah (2010), Karimian & Talebinejad 
(2013), Klaudy (2006). These results, moreover, emphasise the Ministry 
of Education's vision (Ministry of Education I. C., n. d.) that students' 
horizons must be enlarged, so that they become familiar with different 
cultures while developing an understanding of their own and are able to 
address the technological and informational change in the field of 
education. 
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Qualitatively, the researcher analyzed the learners’ pre-post 
administration of the test responses, reflections, and discussions as well 
as their observations throughout the program. The same three students' 
translations had been checked after applying the suggested program and 
the post-test, they were as follows: 

Question 1: Analyse the following text (in English or Arabic) stating 
the difficulties and challenges that you face, as a translator, and how you 
overcome them. 

This question was one of the most difficult questions in the test, as it 
required multiple skills of logical reason in finding the difficulty and 
searching for the best solution to overcome it. This question was left 
blank or ridiculously no difficulty was found. In response to the 
sentence,''The teacher eyed up his students'', a student's answer, in the 
post-test, was: 

 فعل ولیس اسم كما یظن البعض ویجب eye upبمعاینة الجملة المذكورة وتحلیلھا، تبین أن كلمة "
نظر المعلم باھتمام لطلابھ أو أمعن النظر : البحث في القاموس عن ھذا الفعل المركب وتكون الترجمة كالتالي

  ."فیھم

The answer of the second sentence " He is open handed" was:  

 والترجمة الحرفیة مفتوح الیدین غیر مناسبة وبالبحث open handed الحرفي ىلصعوبة في المعنا"
  ."في القوامیس ثنائیة اللغة نجد أن معناھا رجل معطاء

These answers show an advance in students' thought and way of 
dealing with the text problems during translation, even if a considerable 
number of them found it difficult to answer this question. 

Question 2:  
1. Find the advantages/disadvantages of the English educational 

system and state your reasons. 
2. Describe two delicious English and Arabic meals?  
In the Cross-Cultural Awareness question, students were asked to 

write about the advantages of the Educational System in the UK. This 
question was either left blank, or one or two lines were written without 
any clarity or organization. An example of one student's answers before 
the treatment was: 

" I think education provide you with good jop [sic] opportunities". 
He could not comprehend the question or had no or very little 

information about the subject. The answer only contained one line and 
the sentence had typos as well. In the post-test and after the intervention, 
the same student could find information and easily make comparisons 
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between education in the UK and the Arabic world. His answer was the 
following: 

والمرحلة الثانویة ) اًیشمل الإعدادیة أیض(الابتدائیة  :النظام التعلیمي في إنجلترا یتكون من عدة مراحل" 
ما یمیز التعلیم الفني .  سنوات مثل مصر والمرحلة الجامعیة والتعلیم الإضافي والتعلیم التقني3ویستمر لمدة 

م واحد في الأسبوع وباقي الأیام عملي في الورش  یواً حرفة معینة بحیث یدرس نظریىھناك أن الطالب یتدرب عل
  ." التخرج كحرفي معتمدىوالدراسة مدفوعة الأجر حت

A clear difference is shown in the student's way of presenting facts 
and determining the advantages that he liked there. Regarding the famous 
English meal, he left the answer blank as he did not have any 
information, while later, after the treatment and the administration of the 
post-test, his answer was: 

وھي وجبة مشھورة  Kidney Pie ى ما وھي فطیرة الكلاًیوجد في إنجلترا وجبة تعتبر غریبة نوع"
 عنھا وھي سندویتشات الكبدة والتي تعتبر من أشھر الوجبات السریعة في ً بدیلاھناك ولكن یوجد عندنا في مصر

  ."مصر

The answer was twofold, the first is describing a famous English 
meal and the second was finding a famous substitute in Egypt. Another 
answer was a description of seafood vs. famous Koshari meals.  

"Koshari is a dish with roots in the 19th century in Egypt. Now, it is 
consumed at food carts and in restaurants. Koshari ingredients include 
macaroni, lentils, rice, and sauce. It is often topped with chicken and 
fried onions. Seafood, on the other hand, is a famous English meal that is 
useful in addition to being delicious. There are many types of sea fish 
and each type has a different taste. It provides body with proteins and 
improves memory". 

The student stated fact-based information about famous meals in 
both communities, substantiating the traits and ingredients of each of 
them. The student's writing also considered the mechanics of writing and 
correct grammar in addition to the appropriate choice of vocabulary.  

Question 3: A. Translate the following into Arabic: 
All his geese are swans. 
B. Translate the following into English: 

  في العالماًشاي العروسة من أكثر السلع مبیع

Each question has a trick. The first sentence means that somebody 
constantly exaggerates the importance of a person or thing. This is the 
meaning-for-meaning translation that a student should search for and 
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should not stick to the equivocal word-for-word translation. Even if some 
students fell victim to the literal translation and wrote the answer  كل أوزه
 but the required answer, if well searched for (for example, in the بجعات
famous Proz website that they used during the program intervention), is 
included in multiple answers sheets as  

  یعمل البحر طحینة-  القرد في عین أمھ غزال - قطھ جمل 

 
The second question was somewhat easy but tricky. In the brand 

name Al-Arosa Tea, the question represented a challenge to students' 
thoughts and choices of leaving the brand name as is or translating the 
product into ''the bride tea'' which will then refer to the tea that the 
bride will drink at her wedding and not the famous Egyptian trademark 
for most drunk tea. Even if some answers mistakenly translated it as '' the 
bride tea'' the majority of answers translated it as follows:  

'' Al-Arosa tea is one of the most sold goods in the world" 
'' Al-Arosa tea is one of the most-selling commodities in the world"  

" El-Arosa tea is one of the best-selling products in the world" 
Concisely, the program had a large effect on students' thinking of 

translation not only as a question in the exam but as an art and 
scholarship. They acknowledged online sources and multiple ways of 
searching and verifying information to reach the best answers and take 
the right decisions. 

Concussions: 
EFL secondary education students are given considerable 

opportunities to peruse translation theories, reach untouchable points of 
arguments related to multicultural schooling, discuss best translation 
techniques, defend their opinions in text translating exercises, be 
acquainted with various translation skills that lead to sound text 
translation, and excellent language command, further their information 
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and add to their knowledge about enhancement of reading and writing 
skills, identify undiscoverable ways of learning such as podcasts, blogs, 
vlogs, search engines, Web Quests, peer-discussion, parent-consulting, 
etc. utilizing CA-based Web-led strategies and various technological 
means. Therefore, the findings of the present study indicate that arguing 
via activating multiple ways of knowing should be implemented.  

 Throughout the discussion of the results, it has become clear that 
the CA-based Web-led program may have a significant role in 
developing the students’ translation performance and cross-cultural 
awareness. This was reflected in the significant “t” value of 
thetestasawholeandofeachseparatesub-skillinthetest.Allthevalueswere 
highly significant. The CA-based Web-led program was effective for 
many reasons. 

The positive effect of the suggested CA-based program on 
developing translation performance and cross-cultural awareness for 
secondary-stage students was attributed to the program's addressing of 
the students’ different bits of intelligence, learning profile, readiness, 
areas of interest, and learning style via vivid and lively activities on the 
internet. As students learnt differently, the researcher, as a teacher could 
fully encourage meaningful and enjoyable learning as much as possible 
for all the participants involved. 

Recommendations: 
In light of the results of the study, the following recommendations 

are made:  
1. Connectivist  Theory should be extensively used in the learning 

and teaching processes. 
2. There should be a clear content description of the translation and 

cross-cultural awareness taught in the secondary education syllabi  
3. There should be clear-cut, and agreed-upon standards for 

designing translation content, activities and tests in the curricula. 
4. Translators' workshops should be encouraged as stimulating 

language teaching techniques 
5. Setting translation questions in the final exam should follow a 

systemic and objective approach, by stating the scoring rubrics and the 
rating scales.  
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6. Scoring translation questions, and generally essay-style or open-
ended questions, should be undertaken by at least two different raters to 
minimise raters' subjectivity.  

7. Translation theories and definitions and cross-cultural subjects 
should be integrated into the secondary stage English syllabi in the form 
of graded activities by linking them to the practical translation examples 
and questions. 

8. New technologies and techniques are recommended to be 
implemented for the proper teacher education programmes such as using 
computer software, electronic dictionaries, CAT tools training sessions, 
online translators and teacher forums, and Facebook pages.  

9. Translation and cross-cultural awareness competitions and 
contests between students all over Egypt should be held regularly. 

Suggestions for further Studis: 
1. A study is needed to implement the connectivist approach for 

developing listening and reducing listening anxiety for secondary-stage 
students. This study can adopt, or adapt, the approach implemented in the 
present study and help consolidate the concepts and skills presented in 
the present study.  

2. A study is needed to explore the difficulties faced by translation 
students; idiomatic translation, collocations, untranslatability, technical 
translation, and the ethics of translation.  

3. A study is suggested to validate different stages of multi-cultural 
awareness raising that can be used with different levels of proficiency 
and that can be used as a normative scale.  

*  
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  جلَّة النشر İ المضوابط

 :مقدمة

Ńلةترحب 
Ē

كحَُ معهد اǺحوث واȅراسات الɊƳوɋة العرɊية العلمية اɎم
Ē

مة بɃـǮ الإسـهامات 
العلمية ɎلأɈاديميǐ وأساتذة اĿامعات واǺاحثǐ اŋتخصصƗ ǐ اŋجالات واǻخصصات الɊƳوɋة 

رق ُ والɊƳية اŋقارنة، واŋناهج وط،دارة الɊƳوɋة واǻخطيط الɊƳوي، والإ،أصول الɊƳية: اŋتعددة مثل
 وتقبـل . واɎصحة اǽفسية، وتȲنوɎوجيا اǻعلـيم،اłاصة اǻدرȻس، وعلم اǽفس الɊƳوي، والɊƳية

باɎل اǺحوث واȅراسات
ē

غة العرɊية واɎل
ē

مة ضمن Ēغات الأجنɀية ɋǪطة أن تندرج اŋادة العلمية اŋقد
ŋالات اهتمام اŃجل

Ē
 أن Ȼستوș اŋوضـوع Ȃٰ ، وأن تقدم إضافة علمية أصيلة ɏ Ɨوضوع اȅراسة،ة

مجلةم ɎلĒاŋقد
Ē

Ƥرجـوع إɎر، واǔسلـسل الأفـȸـنهج، وŋمن حيـث سـلامة ا ƫحث العلǺوط اǪ ٰ 
الأدبيات ذات اɎصلة، ودقة اǻوثيق، وسلامة اɎل
ē

غة وتدقيقها، مع نبذ اǻحـǇات بمختلـف أنماطهـا 
  : الأديان أو اǼقافات، وɋتم Ǘ هذا وفق القواعد الإدارɋة والفنية اǻاǾةٰ وعدم الإساءة إƤوأشōǔا،

أولا
ً

  : القواعد الإدارɋة-
1-  ǮɃلةتŃĒ سȻـدرǻلـسادة أعـضاء هيئـة اɎ حـوثǺيـة اɊـة العرɋوɊƳراسات الȅحوث واǺا 

عـات واŋعاهـد العلميـة باĿامعات اɋǵŋة والعرɊيـة واȅوǾـة وغƷهـا، واǺـاحثƗ ǐ اĿام
  .واŋراكز واōيئات اǺحثية والأɈاديمية ذات اɎصلة

مجلةتǮɃ اǺحوث العلمية بأسبقية ورودها Ɏل -2
Ē

 بعد اسɁيفائها الإجراءات اłاصـة بـاǻحكيم 
  .العلƫ اŋعتمدة

 سـكرتƷ ٰإɎ (ƤكƳونيةإأسطوانة + صورتǐ + الأصل (يقدم اǺاحث ثلاث Ⱥسخ من į Ǘث  -3
جلة اıŋرɋر

Ē
:  العنـوان اǻـاƥٰا ďȂ، ومعها رسوم اǻحكيم، كما يمȲن إرسال الأįاث برɋـدي

Ńلةهيئة ıرɋر 
Ē

 -  معهد اǺحوث واȅراسات العرɊيـة- العرɊية  الɊƳوɋة اǺحوث واȅراسات
Ňهورɋة ɏـǵ  - القاهرة -  جاردن سŧɄ-) اًالطلمبات سابق( شارع اıاد اŋحامǐ العرب 1

مجلة الɋƱد الإɎكƳوɎ ȕلٰا ɎďȂكƳونيإ، أو 229 ب. ص- رɊيةالع
Ē

 rsdept@iars.net، وتـورد 
  .رسوم اǻحكيم Ɨ حساب اŋعهد باǺنك الأهƧ اǵŋي

4- ŋأعداد ا Ɨ ǮɃما ي ǗجلةĒعن رأ Ʊورة عن رأي يعǶɎبا Ʊحي صاحبه، ولا يعǻـر  هيئة اɋر
  .Ēمجلةاōيئة العلمية والاسɁشارɋة Ɏل أو

5- Ņ ر باختيارɋحرǻَتقوم هيئة ا ُȲĕ قـومǾ دراسـة Ǘ ـالŃ Ɨ ǐتخصصŋالأساتذة وا ǐم من ب
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م ȲĒحَمُا ǽموذج اǻحكيم اɎً صلاحيته ɎلǮɃ وفقىٰم ɎلǮɃ، وıديد مدĒبتحكيم اǺحث اŋقد
  . Ɏلجامعات اɋǵŋةȂٰل وحدة اŋكتبة اɎرقمية باŋجلس الأَبِمن ق

6- ŋا ǮɃجلةت
Ē

  .بدون ıكيممن داخل اŋعهد وخارجه   اǓȅترة įوث الأساتذة
7- ŋا ǮɃجلةت

Ē
رسائل اŋاجسƷɁ واȅكتـوراه الـŧ يمنحهـا اŋعهـد Ɨ فـƳة   اǺحوث اŋستلة من

ŋجلةإصدار ا
Ē

.  
8- ŋا Ɨ ǮɃما ي Ǘجلة

Ē
خر إلاĥوز ǮȺه بأية طرɋقة Ɨ أي ǔɏن آ  لا

Ē
 بموافقة كتابية مـن مـدير 

  .اǻحرɋر
 يفيـد بـأن -  إن وجـدوا- ا منه، ومن Ňيـع اǺـاحثǐ اŋـشارǐȠًا ɏوقعًم اǺاحث تعهدĕيقد  -9

 ىٰم ɎلƗ ǮɃ أية جهـة أخـرɎĒكƳوȕ، وأنه غƷ مقدإاǺحث Ɏم Ȼسبق ǮȺه Ɨ أي وȀء ورț أو 
Šكيمهٰحı إجراءات ƯتɃت  ŋا Ɨ هǮȺ جلثم

Ē
ا مـن كتـاب مɃـشور، ً، وأن اǺحث لɄس جزءة

مجلةوأنه يمȲن Ɏل
Ē

 .ا وفق نموذج اǻعهد بį ǮɃث اŋخصص ɎȆكɎďكƳونيإ ǮȺه 

جلة اŋٰمة إĹĒƤضع اǺحوث اŋقد -10
Ē

ل أعـضاء Ŀنـة ıكـيم Ĺتـارهم بَـِ Ɏلتحكيم اǭɎي مـن ق
ŋجلةا

Ē
 ألاٰ Ȇا يراƎ؛

Ē
ǵقتɋثه، وį احث داخلǺيظهر اسم ا Ȃ صفحة العنوان فقط، ٰ ظهوره 

 .ل هيئة اǻحرɋرَبِ أشهر من إبلاغه بقبول įثه من ق3وĽطر اǺاحث بɃتيجة اǻحكيم خلال 

11- Ȃ ǐحكمŋحة من اƳقŋعديلات اǻاحث بإجراء اǺم اǃـه، ٰيلǾرسلة إŋر اɋقارǻثه وفق اį 
ŋوافاة اɏجلةوĒǮسة عŊ مدة لا تتجاوز Ɨ سخة معدلةɃيوما ب ً. 

12- ŋتفظ اıجلة
Ē

مة، حسب مقتـضيات į Ēق إجراء تعديلات Ɨ اɎصياغة اǻحرɋرɋة Ɏلمادة اŋقد
Ȃ ،ǮɃتوٰالŅ Ɨ عديلاتǻصىٰ ألا تؤثر هذه اǽا . 

13- Ǻا ǮـȺ ق عدم إبداء أسباب رفـضį رɋحرǻتفظ هيئة اı احـثǺـوز أن يـزود اĥحـث، و
 .ت واŋقƳحات الŧ يمȲن أن يفيد منها Ɨ إȀدة اǽظر ببحثهظاوحباŋل

جلة اŋٰم Ǘ صاحب įث معروض ĕȂيقد -14
Ē

 سـƷته اȆاتيـة الـŧ تتـضمن بياناتـه اɎشخـصية 
) ،ƫوظيفيـة، والإنتـاج العلـɎرجة اȅومقر العمل، وا ،żراȅسلسل اɁؤهلات العلمية، والŋا

  .) اǻليفونوالعنوان الɋƱدي والإɎكƳوȕ، ورقم
15- Ȃ Ŝنها ǘشȷ وافقةŋحال ا Ɨٰفـة تلقائيـǓ ǮɃتؤول حقوق ال ،ǮɃال ďƤٰا إŋجلـة ا

Ē
، وɋـصبح 

جلةا ďŋاǺحث بعد قبوɎ ȄلǮɃ حق
Ē

Ƥقل عنه إلا بالإشارة إǽوز اĥ عهد، ولاŋلة ٰ اŃ
Ē

 . اŋعهد

جلـةله رد اŋ يـصٰ ɎلǮɃ حŠىٰيلǃم اǺاحث بعدم إرسال įثه لأية جهة أخر -16
Ē

 خـلال ثلاثـة 
  .أشهر
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  : القواعد الفنية-اًثاني
1- ƎٰيراǾحث خاǺون اȲلً أن يɎـة واɋحوǽا من الأخطـاء ا

ē
غوɋـة والإɏلائيـة والطباعيـة، وأن 

 .ا Ɏلقواعد العلمية اŋتفق عليهاًتȲون كتابة اǺحث واŋراجع واɎكتب واɎرسائل طبق
اǺحوث باɎل -2

ē
، وتȲتـب )į  )14جـمSimplified Arabicط  يȲتب اǺحـث ķـ:غة العرɊية

، واōواɏش يمB5( ǐحجم اɎورقة ( أن تȲون ɏواصفات اɎصفحة ٰ، Ȃ)16(العناوɋن įجم 
Ȃسار وأȻصفحة ٰوɎصفحة 2.5 اɎ2سم، وأسفل اƎكتابة ً أيضٰسم، كما يرا Ɨ قةȅضبط واɎا ا

 .اĿداول والأشǔل، وأن تȲون واضحة وņتǵة
، وتȲتـب )į)14جـم  Time New Roman  يȲتب اǺحث ķط:الأجنɀيةاǺحوث باɎلغة  -3

، )ار اɎـصفحةــسم يمـǐ وȻـس3.25(ا ـ، وɊهواɏش حجم اɎواحد منه)16(اوɋن įجم ـالعن
)3.5Ȃصفحةٰسم أɎوأسفل ا (، Ǝسطور، كما يـراɎا ǐسافة مفردة بɏ كƳـضبط ً أيـضٰوتɎا ا

 . واضحة وņتǵةواȅقة Ɨ كتابة اĿداول والأشǔل، وأن تȲون
Ň Ɨيع ثنايا اǺحث، وȲɋون ترقيم صفحات اǺحـث ȸ1 ،2 ،3. .. Ɨستخدم الأرقام العرɊية  -4

 .منتصف أسفل Ǘ صفحة
م باɎلĒمائǕ ŧمـة، وȻـشƳط Ɨ اǺحـث اŋقـد) 200(تزɋد Ǖمات ɏلخص اǺحث عن  لا -5

ē
غـة 

درج فيه ɏلخص باɎلُأن ي الإĤلɋǇة
ē

 .غة العرɊية
Ȃُ وجه واحد، وȸسلسل اōواɏش يȲتب اǺحث  -6 Ɨٰ أسفل Ǘ صفحة Ȃ حدة، داخل اǌŋ أو ٰ

 اǺيانية والأشǔل اǻوضيحية Ɨ اǽص، وتȲـون اɎرسـوم والأشـǔل بـاɎلونǐ وتدرج اɎرسوم
ا مɁسلسلاًالأبيض والأسود، وترقم ترقيم

ً
، وتȲتب أسماؤها واŋلاحظات اǻوضيحية أسفلها، 

ا مɁسلـسلاً، وترقم ترقيمƗ اǽصوتدرج اĿداول 
ً

، وتȲتـب أسـماؤها أعلاهـا، وتȲتـب 
أما قائمة اŋصادر واŋراجـع فتوضـع Ɨ نهايـة اǺحـث   أسفل اĿدول،اŋلاحظات اǻوضيحية

ɏďرتبة ترتɄبا ألفبائي  .اً
جلةمن اŃŋانية Ɨ حالة ǮȺ اǺحث، يمنح اǺاحث Ⱥسخة  -7

Ē
. 

8- Ǻا Ɨ استخدمها ŧاحث الأداة الǺحكمونيرفق اŋحث إذا طلبها ا.  

Ǽقر-اًثاŋرسوم اɎا Ēراسـاتȅحـوث واǺا ǮـȺحكـيم وǻ ـستلة مـن  رسـائل رةŋحـوث اǺوا 
  :اŋاجسƷɁ واȅكتوراه

 .بدون رسوم ǮȺه  وخارج اŋعهدمن داخلاǓȅترة تǮɃ دراسات الأساتذة  -1
اعـد اŋاǾـة يدفع اǺاحثون من داخل وخارج اŋعهد رسوم ıكـيم ورسـوم ȺـǮ حـسب القو -2

  .اŋطبقة وقت تقديم اǺحوث ōيئة اǻحرɋر
● ○ ●  
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