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Abstract

Background: Portfolios are collections of intentional and meaningful artefacts that represent
personal efforts, professional development, and achievements. Portfolios are used to document
students' learning, growth, and development throughout time, as well as to promote reflective
practice and professional certification. Purpose of the study: Investigating how first- and fifth-year
medical students at New Giza University perceive portfolios as a way of teaching and learning
assessment in the newly constructed Egyptian Medical Program. Materials and Methods: A self-
administered anonymous questionnaire was provided to first- and fifth-year students, and the
results were analyzed.

Results: In terms of the impact of portfolios on the learning process, the majority of students
reported that portfolios are not an effective means of learning, teaching, and assessment; however,
they agreed that organizing the portfolio helped them improve their organizational skills and
documentation's ability to provide a comprehensive view of the full scope of the professional
competencies required for clinical specialization. Concerns were raised about the time spent
preparing for the portfolio requirement, as well as the relationship between the reflection task and
the learning process.

Conclusion: Students are unaware of the significance of portfolios and its relevance to their
learning. A proper introduction to the portfolio is required, along with clear description of
portfolio objectives and more specific activities.

Keywords: Portfolio, Medical Education, Assessment.
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Introduction

Portfolios are collections of evidence and
reflections that students use to show the
results of their various learning and assessment
activities. A portfolio is an effective tool to
evaluate personal  and  professional
accomplishments. They are regarded as a
strategy developed by students who must
acquire evidence that allows them to evaluate
their attitudes, talents, and competence, as well
as the learning process itself !".

Portfolios allow students to provide actual
proof of what they know and can do while also
appearing to be reliable sources of information
regarding what professors are teaching and
what students are learning . Portfolios raise
students' awareness of their learning, hence
creating opportunities for self-improvement P,
The literature suggests that portfolios are a
useful tool to assess learning, and students
preferred the portfolio as an alternative way of
evaluation. However, the relationship between
theory and practice was not as strong as
expected 1.

According to Joshi et al. (2015 !, portfolios are
classified into three categories. This learning
portfolio includes the learner's reflections on
their learning experiences. These portfolios are
designed only for the benefit of the student
and may not be suitable for use in training
programs. The showcase portfolio is designed
to highlight only the greatest work. Portfolios
like these are used to conduct summative
assessments. The assessment portfolio records
the student's progress alongside reflection on
specific learning objectives such as knowledge,
skills, and attitude.

A previous study found that the influence of
reflecting on  performance  (case-solving
capacity) was both minor and considerable .
Furthermore, it was found that reflection
facilitated learning but was only slightly related
to improved academic achievement . The
portfolio has also been wutlized in
undergraduate programs to get insights into
the hidden curriculum, such as keeping track
of the behaviors and wvalues taught or
transmitted through role modelling

According to Bolliger and Shepherd 2010 |
electronic portfolios (e-portfolios) are widely
used to help students improve critical thinking
and problem-solving skills while also preparing
them to be lifelong learners. They can include
any content that displays educational and
professional qualifications. This could include
best essays, written reports or research
projects, performance evaluation samples,
records of practical procedures undertaken
(logbooks), annotated patient records, letters
of recommendation, CVs, and written

reflection on evidence and professional growth
[10]

At the beginning of the first academic year, the
School of Medicine at New Giza University
(NGU) hosts an information session regarding
the portfolio, its importance, and how to build
itt.  The portfolio  requirements  are
announced at the start of each module, as well
as the submission deadline. To be eligible for
the exam, you must submit your portfolio.

Aim of work

The present study seeks to analyze the
perceptions of first- and fifth-year medical
students at New Giza University's School of
Medicine about the effectiveness of the
portfolio as a way of assessing learning in the
undergraduate medical program.

Subjects & Methods

The current study is a cross-sectional study
conducted at New Giza University's School of
Medicine. The study included one hundred and
sixteen (116) first-year and two hundred and
ten (210) fifth-year medical students from the
academic year 2021/2022.

Study Tool: A self- administered
anonymous  questionnaire  validated by
Ashcroft and Hall 2006 " was used. It is a 14
question/item questionnaite divided into three
broad sections designed to elicit students’
perceptions on the impact of the portfolio on
their learning (Q1-7), their experience of
building the portfolio (Q8-12), and their
attitudes towards the use of portfolios to
support continuous professional development

CPD (Q13-14).
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-Students were asked to rate their level of
agreement with each statement. Responses
were measured on a five-point Likert scale,
with endpoints ranging from "strongly
disagree" (1) to "strongly agree" (5) and scoring
from 1 to 5. Higher scores indicate that
students have greater perceptions of the
portfolio. Negative items (Q7, Q10, Q12) were
scored in reverse.

- An open-ended question was given to gather
students' suggestions for the
portfolio.

-Scoring system: The first section (students’
perceptions on the impact of the portfolio on
their learning) score will range from a
minimum of 7 to a maximum of 35, the second
section (students’ perceptions on building the
portfolio) score will range from 5 to 25, and
the third section (students’ perceptions on the
use of portfolios in the CPD) score will range
from 2 to 10.

- The questionnaire, written in English, was
provided in printed form to first-year students
at the end of the first module and after
submitting their first portfolio requirements (at
the academic advisory meeting), which was
their first exposure to the portfolio. The
questionnaire was given out in printed form to
fifth-year students at the completion of the
first module and after completing the portfolio
requirements (at the academic advisory
meeting).

Ethical Considerations: The ethical
committee board approved the project
(MS19/2022). Prior to completing the
questionnaire, study participants provided
informed  consent. To  ensure the
confidentiality of the data, the questionnaire
was made anonymous. The Dean of the School
of Medicine at New Giza University granted
his approval.

views and

Statistical ~ Analysis:  The  collected
information was revised for accuracy and
completeness before being coded and analyzed
with IBM SPSS version 24. The data was
statistically analyzed using the independent t-

Results

Students' perspectives of how the portfolio
impacts their learning:

Table (1) shows the students' perceptions of
how the prescription portfolio affected their
learning.

Fifty-seven students (17.1%) thought that
completing a portfolio was an excellent way to
improve their knowledge. However, 171
students (52.4%) did not agree.98 students
(30.1%) went neutral.

Eighty-six students (26.4%) thought that the
portfolio  helped their
strengths and weaknesses. 149 students
(45.8%) disagreed. 91 students (27.9%) went

neutral.

them recognize

One hundred and fifteen students (35.3%)
agreed that the portfolio helped them reflect
and expand on their learning, while 111
students (34.1%) disagreed. 100
(30.7%) went neutral.

students

Eighty-eight students (27%) felt that the
portfolio provided insight into their approach
to learning and that completing the portfolio
changed their approach, whereas 145 students
(44.5%) disagreed. 93 students (28.5%) were

neutral.

Eighty-eight students (27.2%) agreed that the
portfolio allowed them to modify their
approach to studying, whereas 141 students
(43.5%) disagreed. 95 students (29.3%) went

neutral.

One hundred and sixty students (49.2%) felt
that the portfolio is a useful means of
recording personal feelings about learning,
whereas 88 students (27.1%) disagreed. 77
students (23.7%) remained neutral.

One hundred and fifty-seven students (48.4%)
thought the portfolio was an unstructured and
unfocused style of learning, whereas 59

test. The significance level was set at a P-value students (18.3%) disagreed. 108 students
of <0.05. (33.3%) remained neutral.
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Students’ Perceptions on Building the
Portfolio:

Table (2) shows students' perceptions of
portfolio development.

Seventy-six  students  (23.6%) felt that
developing the portfolio was a beneficial
learning experience, whereas 144 students
(44.5%) disagreed. 103 students (31.9%) were
neutral.

One hundred and twenty-two students
(37.9%) thought that the portfolio gave them a
sense of accomplishment, while 120 students
(37.3%) disagreed. 80 students (24.8%) were
neutral.

One hundred and thirteen students (37.3%)
agreed that they would have liked to learn
more about portfolio development, while 133
students (37.2%) disagreed. 94 students

(29.4%) voted neutral.

One hundred and fourteen students (35.4%)
felt that creating a portfolio helped them
develop organizational skills, while 103
students  (32%) disagreed. 105 students
(32.6%) were neutral.

Two hundred and eighteen students (67.5%)
felt that putting together the portfolio required
too much paperwork, while 50 students
(15.5%) disagreed. 55 students (17.0%) went

neutral.

Students’ Perceptions on the Use of
Portfolios in the CPD

Table (3) shows students' perceptions of the
use of portfolios in CPD.

One hundred and thirty-seven students
(42.5%) agreed that using a portfolio would
be an effective way to document their
continuing professional progress, whereas 87
students (27% disagreed. 99 students (30.7%)
were neutral.

Ninety-four students (29%) believed that a
portfolio is an effective instrument for
evaluating graduate clinical skills, while 140

Results of the Open-Ended Question
Regarding Suggestions for Improvements:
The majority of first-year students viewed the
portfolio as time-consuming and suggested

reducing activities and changing the
requirements to focus on  academic
assignments more than expressing their

feelings (reflection tasks).

The majority of fifth-year students indicated
that there were several reflection assignments
that they did not know whether or not related
to their personal growth, and they requested
additional clinical tasks. Some students
recommended allowing them to write their
reflections in Arabic so that they might be
more detailed.

Some students requested that the portfolio
submission timing be changed so that it was
not linked to the exam entry.

First and Fifth Year Students’ Perceptions
on the Impact of the Portfolio on their
Learning Table (4):

Year one students had significantly higher
mean scores (p-value < 0.05) in five out of
seven items: (questions 1 through 5)

Year 1 students scored considerably higher (p-
value < 0.05) than year 5 students on their
overall perception of the portfolio's impact on
learning.

First & Fifth Year Students’ Perceptions on
Building the Portfolio Table (5):

Year one students had significantly higher
mean scores (p < 0.05) in three out of five
items (questions 8, 9, 12).

Year one students scored considerably higher
(p-value < 0.05) than year 5 students on their
overall perceptions of portfolio development.
First and fifth-year students' perceptions of the
usage of portfolios in the CPD table (6).

Year one students reported a considerably
higher mean score (p value < 0.05) in the two
items: (questions 13-14).

Year one students scored substantially higher
(p < 0.05) than year 5 students on their overall
perceptions of using portfolios for CPD.

students (43.2%) disagreed. 90 students
(27.8%) stayed neutral.
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Discussion

The rise of competency-based medical
education may be one explanation for the
widespread usage of portfolios as a learning
and assessment tool in undergraduate medical
education. Many health regulatory agencies
have suggested that health professionals have
the ability to reflect and learn how to reflect, in
addition to the other abilities required of
doctors ", In this study, when asked about the
direct relationship between portfolio and
increase in knowledge or learning skills, more
than half of the students said that completing
a portfolio was not a good way to develop their
knowledge or identify their strengths and
weaknesses, despite the fact that portfolios
allowed them to reflect and build on their
learning. One of the concerns made about the
portfolio is that the expectations for its
contribution to learning were not always clear
to the student "

Thus, it is essential to identify the portfolio's
objectives for students. Jenkins et al., 2013 [
examined the factors that influence student
acceptance and perception of the usage of
portfolios, including the supply of clear
objectives and rules for their use, as well as the
presence of a well-defined portfolio structure.
This could explain why first-year students
reported a considerably higher mean score
than fifth-year students, indicating that they
have a more positive opinion of portfolio. This
positive opinion could be attributed to their
recent attendance at NGU's well-structured
introductory program on portfolio use.

This program includes lectures given to
students at the beginning of the year regarding
the portfolio, its objectives, importance, how
to build it, its requirements, and how the
process will work. Good mentorship may also
contribute to students' positive perceptions.
The program also includes the development of
mentors to help and guide students, as well as
frequent academic advising meetings in which
mentors give students comments on their
portfolios and how to improve them.

First-year students may be more enthusiastic
about the new idea of portfolio as a new
method of learning at the start of their medical

school. This is consistent with Duque et al.,
2006 "%, who stated that good introduction of
the portfolio goal and process can improve
student perception and satisfaction with the
portfolio. Although fifth-year students have
taken the same introductory course to
portfolio preparation and completed the same
educational process as first-year students, it is
possible that the fifth-year students have a
higher educational load than first-year
students.

According to Meeus et al. (2006) ", a portfolio
is an effective tool for supervising and
assessing learning abilities, as well as providing
excellent tracking and adjustment capabilities
for the student's learning process. Thetre have
been studies undertaken to determine how,
when, and to what extent students value the
use of portfolios in medical education.
According to a study carried out at the
University of Dundee in Scotland, students'
attitudes towards portfolios improved over the
course of the five-year study, and they became
better able to understand how portfolios help
students improve their comprehension skills
and allow them to reflect on and self-evaluate
their work ', In the cutrent study, the majority
of students did not agree that the portfolio
could help them identify or improve their
learning style, despite the fact that they thought
that the portfolio was useful for documenting
their feelings and reflections on learning. This
is consistent with Van Schaik et al. (2013) "]
who noted that students are unaware of how
portfolios might be integrated into their
education.

Mentorship is essential for enhancing portfolio
acceptance. According to Driessen et al., 2005
201 a lack of acceptance is a key issue because
portfolios require a supporting framework
(mentorship, a learning environment that
promotes learning, and a meaningful learning
experience for the learner). Désilets et al., 2022
P! stated that there is a negative perception of
portfolios and their significance in education,
and neither students nor mentors value the
portfolio. They said that students' opinions
indicate that they did not find the portfolio to
be very uset-friendly, and mentors' comments
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support this view. Dekker et al., 2009 * found
that using a portfolio in conjunction with a
mentor encourages and facilitates looking back
and commenting on the material obtained,
which appears to be beneficial to learning and
professional development. In the current
study, despite the presence of a supporting
framework and well-trained mentors, some
students did not accept the concept of
portfolios and did not see them as a tool for
identifying their learning skills and self-
assessment.

In this study, when asked about reflection
tasks, over half of the students thought that a
portfolio is a valuable way to document
personal feelings about learning. Writing
portfolio reports can help students develop the
ability to constructively criticize themselves,
allowing them to better direct their future
progress 7). Dannefer et al., 2012 ¥ stated that
a portfolio is more than just a collection of
data; it also displays how the student's
reflection on these resources demonstrates
learning. Some students struggled to see the
connection between writing reflections and
improving the learning process. Austin et al.,
2005 ™! also stated that learners already
considered themselves as reflective
practitioners, and the obligation to reflect in a
portfolio delayed their own professional
development, and time is also an important
concern. Ahmed 2018 P attributed the lack of
interest in reflection to a variety of factors,
including its time-consuming nature. He
asserted that reflection was not taught at the
undergraduate level (no handouts explaining
what reflection is, its benefits, and usefulness
in lifelong learning). Furthermore, in busy
university  hospitals, many educational
supervisors will struggle to read what is written
in reflection.

In this study, the majority of students agreed
that completing the portfolio requirement is
time-consuming, particularly tifth-year
students. According to Dekker et al., 2009 2,
time consumption can be a big issue for
medical students, particularly  first-year
students, resulting in a lack of time for
reflection, self-assessment, and identification

or modification of their learning style. One of
the reasons for the negative view of portfolios,
which has hampered their widespread use, is
that they are time-consuming, so students do
not have enough time to maintain track of their
records, especially when they include reflection
M. This is consistent with our findings, as
portfolio management adds to a student's
already demanding workload, particularly
among fifth-year students who requested that
reflective assighments be reduced.

The majority of students were unable to
connect the portfolio to their learning process
and agreed that the portfolio was a woolly type
of learning. However, Meeus et al., 2006 "
emphasized that the primary goal of portfolios
focused on skill acquisition is to promote self-
directed learning. They went on to say that
portfolios are more beneficial for supervising
and assessing learning abilities competences
than portfolios that focus on profession-
specific skills.

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

that students will select “College-generated”
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evidence for their summative portfolios when
available

that students will select “College-generated”
evidence for their summative portfolios when
available

In this study, over half of the students
disagreed that developing a portfolio was an
useful learning experience, although agreeing
that it helped them improve organizational
abilities. Some students (mostly first-years)
expressed an interest in learning more about

portfolio  development.  According  to
Williamson (2011) 7, medical students
without prior portfolio experience are

concerned about the procedure and regard it as
an additional load on an already challenging
first year of practice. To gain an advantage, he

that students should start
their  portfolio-building  and
reflective practice skills early on.

proposed
developing

First-year students reported a much higher
mean score than fifth-year students when it
came to developing the portfolio; this could be
attributed to the fact that fifth-year students
have a heavier educational load. Joshi et al.,
2015 1 explained the negative perception of
portfolios, stating that both students and
teachers do not understand the purpose of the
portfolio. They proposed that these perceived
weaknesses can be remedied by providing
tutors and students with portfolio training and
sensitization, keeping the portfolio concise,
and maintaining a flexible, learner-centered,
and user-friendly portfolio format.

In this study, first-year students indicated a
significantly higher level of agreement than
fifth-year students that having a portfolio is a
smart way to demonstrate their professional
This is with
Hargreaves, 2016 P, who reported that the
ability of learners to use their metacognitive

development. consistent

skills to the best advantage for their own
continuous development,

identity,
patients is a significant benefit of further

professional
and  humane understanding  of

developing each learner's metacognitive skills
and encouraging them to understand their own
metacognitive process.

In the current study, the majority of the
students did not consent to use the portfolio
to assess their competencies. According to
Meeus et al., 2006 " using a portfolio to
assess both professional and learning abilities
by the same assessor is generally discouraged
because it undermines the credibility of the
results. They also stated that portfolios aimed
at profession-specific competences in higher
education provide little additional value when
compared to other, and often better, methods.
These strategies are currently more effective
tools for helping and evaluating a student's
learning ability. They also stated that a
portfolio based on learning competencies can
provide real value, and hence the introduction
of such a portfolio is the recommended
solution if we want our graduates to be not
only professionally competent, but also
capable of continuing to study for the rest of
their lives. One of the disadvantages of
utilizing a portfolio to monitor professional
development is  that  workplace-based
education has a high load, and collecting
workplace-based feedback and assessment for

the portfolio, as well as reflecting, can be
difficult *!

Although data suggests that portfolios can be
used in a number of situations, questions
remain about their structure, kind, consistency,
acceptance, use, time constraints, and
educational benefits P. The problem is
dispelling the widespread belief that portfolios
are subjective and non-standardized, making
them inappropriate for assessment, particularly
in high-stakes exams P!. However, it is now
commonly  recognized  that  portfolio
qualitative data may be efficiently analyzed
using holistic evaluation approaches. When
exposed to good qualitative examination, the
portfolio  achieves  suitable  inter-rater
reliability, eliminating the issue of subjective
portfolio P?. Another concern is incorrect or
incomplete information; when a student
realizes that the information in his portfolio
will be used for evaluation, he may be hesitant
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to point out his flaws or offer misleading
information ™.

It may also be difficult to tell whether the
content of the portfolio, particularly the
reflection, is the individual's own work. .
Concerns have been raised that the content
necessary for inclusion in learning portfolios
may not always be acceptable P\, High inter-
rater reliability due to inconsistency in
portfolio structure and assessor training.
Although the research suggests that portfolio-
based learning has a positive educational
impact, the results have been variable P

Despite evidence of their effectiveness,
portfolios have yet to gain widespread
acceptance ",

Even with the current data, portfolios are
underused for learning and evaluation. This
could be due in part to a lack of awareness of
the tool's existence or perceived educational
benefits 1. This can be addressed by rigorous
preparation when designing  portfolios,
establishing learning outcomes, and organizing
the portfolio such that enough data can be
acquired to assess whether or not necessary
learning occurred 31 Medical Education Units
play an important role in creating knowledge
about this instrument among instructors and
students. The next stage would be to
gain organizational and administrative support
in order to accomplish and maintain it 1.

Conclusion

Students are unaware of the significance of
portfolios and its relevance to their learning.
They reported that portfolios are not an
effective method of learning, teaching, or
assessment. They did, however, believe that
having an organized portfolio helped them
improve their organizational abilities and
documentation's  ability to  offer a
comprehensive view of the full extent of the
professional competencies required for clinical
specialization. Concerns were raised about the
time spent preparing for the portfolio
requirement, as well as the relationship
between the reflection task and the learning
process.

Recommendations

For a more positive portfolio perception, we
support good introduction and mentoring,
clear identification of portfolio objectives and
integration within context and procedures,
proper mentor training, and making it user-
friendly by limiting time demands and
providing more clear tasks.
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List of T'ables:

Table (1) Students’ Perceptions on the Impact of the Portfolio on Their Learning

Strongly | disagree | Neutral Agree Strongly Total
n

Question disagree n n agree n
n (%) (%) (%) (%) (%)
1.A portfolio is a good method of
developing my knowledge 93 (28.5) | 78 (23.9) 98 (30.1) 41(12.6) 16(4.5) 326
2. The portfolio allowed me to
identify my strengths and 67 (20.6) | 82 (25.2) 91(27.9) 71(21.8) 15(4.6) 326

weaknesses

3.The portfolio allowed me to
reflect and build on my learning 52(16.0) | 59(18.1) | 100(30.7) 88(27.0) 27(8.3) 326
from other modules

4.1 have gained further insight into
my approach to learning by 58(17.8) 87(26.7) 93(28.5) 73(22.4) 15(4.6) 326
completing the portfolio

5.1 can see some opportunities to
modify my approach to learningasa | 63(19.4) | 78(24.1) 95(29.3) 69(21.3) 19(5.9) 324
result of completing the portfolio

6. The portfolio provides useful
means of documenting personal 42(12.9) 46(14.2) 77(23.7) 119(36.6) 41(12.6) 325
feelings about my learning

7.1 find this form of learning 18(5.6) | 41(12.7) | 108(33.3) | 94(29.0) | 63(19.4) 324

undirected
Table (2) Students’ Perceptions on Building the Portfolio:
Strongly disagree Neutral Agree Strongly
Question dlsai;ree n (%) n (%) n (%) e (0P) Total
n (%)
8.Building the portfolio
was a useful learning 56(17.3) 88(27.2) 103(31.9) 58(18.0) 18(5.6) 323
experience
9-Building the portfolio
gave me a sense of 54(16.8) 66(20.5) 80(24.8) 78(24.2) 44(13.7) 322
achievement
10-I would have liked
more information about |  47(14.7) 66(20.6) 94(29.4) 70(21.9) 43(13.4) 320
building the portfolio
11-Building the
portfolio helped me to
develop my 41(12.7) 62(19.3) 105(32.6) 85(260.4) 2909.0) 322
organizational skills
12-Buliding the
portfolio involved
completing too much 18(5.6) 32(9.9) 55(17.0) 102(31.6) 116(35.9) 323
paperwork
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Table (3): Students’ Perceptions on the Use of Portfolios in the CPD

Question

Strongly
disagree n

(%)

disagree n

%)

Neutral n
(%0)

Agree n
(o)

Strongly n
agree (%)

Total

13.Using a
portfolio
would be a
good means
of
documenting

37(11.5) 50(15.5)

my
continuing
professional
development

99(30.7)

100(31.0)

37(11.5) 323

14.The use of
a portfolio is
a good tool
for judging 69(21.3) 71(21.9)

on graduate
clinical

COl’antCI’lCES

90(27.8)

68(21.0)

26(8.0) 324

Table (4) First- & Fifth-year Students’ Perceptions on the Impact of the Portfolio on

their Learning

14 gall (14 ) 4 daal) 2024 SNy aalail] Gigay Alaa

Year Mean (+£SD) P value*
1-A portfolio is good method of developing 1.0 2.7(1.3)
my knowledge 5.0 2.2 (1.1) 002+
2-The Portfolio allowed me to identify my 1.0 3.0(1.2)
strength and weaknesses 5.0 2.4(1.1) 000%
3-The Portfolio allowed me to reflect and 1.0 3.1(1.2)
build on my learning from other modules 5.0 2.8(1.2) 047%
4-1 have gained further insight into my 1.0 3.0(1.1)
approach to learning by completing 5.0 2.5(1.1) 000*
5-1 can see some opportunities to modify my 1.0 2.9(1.2)
approach to learning as a result of completing 50 25(12) 0.000%
the pottfolio ’ T '
6-The portfolio provided a useful means of 1.0 3.2(1.2)
documenting personal feelings about my 50 32(1.2) 0.85
learning ‘ “ .
7-1 find this form of learning too wooly and 1.0 2.6(1.2)
undirected 5.0 2.5(1.0) 0.26
Total score 1.0 21.3 (5.3) 0.02*
5.0 19.3 (5.5)
*Independent t test
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Table (5) First- & Fifth-Year Students’ Perceptions on Building the Portfolio

Year Mean(£SD) P value*
8-Building the portfolio was a useful 1.0 2.86 (1.14)
learning experience ) ) )
5.0 2.56 (1.10) 0.02*
9-Building the portfolio gave me a sense 10 3.20 (1.30) 0.02*
of achievement ) ] ] ]
5.0 2.85 (1.27)
10-I would have liked more information 1.0 313 (1.27) 0.103
about building the portfolio . . ' '
5.0 2.9 (1.22)
11-Building the portfolio helped me to 1.0 3.13 (1.18) 0126
develop my organizational skills . . . .
5.0 292 (1.13)
12-Buil§ing the portfolio involved 1.0 414 (1.01)
completing too much paperwork
5.0 3.064 (1.23) 0.000*
1.0 16.47(3.70) «
Total score 5.0 14.91(3.78) 0.000

*Independent t test

Table (6) First- & Fifth-Year Students’ Perceptions on the Use of Portfolios in the
Continuous Professional Development CPD

Year Mean(£SD) P value*
13-Using a portfolio would be a good means of 1.0 3.27 (1.30)
documenting my continuing professional . i i
development 5.0 3.00 (1.07) 0.21*
14-The use of a portfolio is a good tool for judging 1.0 3.02 (1.24)
on graduate clinical competences ‘ . '
5.0 2.56(1.20 0.001*
Total score 1.0 6.2957 (2.32) 0.01%
5.0 5.64 (2.01)
*Independent t test
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