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  مجلخ كليخ الترثيخ جبهؼخ الؼريش هيئخ تحريرقبئوخ 

الذسحت  الاظـــــــــــــــــــــــــم م

 والخخصص

 الصفت

ت العلُا للمجلت أول   : الهُئت الؤداسٍ

 سئِغ الجامعت  .د خعً عبذ االإىعم الذمذاػ أ 1

أظخار االإىاهج وطشق  أ.د ظعُذ عبذ الله لفي سفاعي  2

غ اللغت العشبُت  جذسَ

ولُت التربُت حامعت 

 العشَؾ 

هائب سئِغ الجامعت لؽإون 

 الذساظاث العلُا والبدىث 

أظخار. علم الىفغ  أ.د. مدمىد علي  العُذ 3

 التربىي 

 عمُذ اليلُت 

 أمين عام الجامعت  العُذ الأظخار أؼشف عبذ الفخاح  4

 عضى كاهىوي  العُذ الأظخار صبري عطُت  5

 
 
ش  - ثاهُا ت للخدشٍ  ) مجلغ الؤداسة ( الهُئت الؤداسٍ

ا محمد هُبت 1 جشبُت أظخار   أ.د. صهشٍ

الطفل بلعم 

 أصىٌ التربُت

هائب  -للذساظاث العلُا وهُل اليلُت 

 سئِغ مجلغ الؤداسة

الؤداسة أظخار  هماٌ عبذ الىهاب أخمذأ.د.  2

الخعلُمُت 

  والتربُت االإلاسهت 

الخعلُم وهُل اليلُت لؽإون 

 عضى مجلغ الؤداسة - والطلاب 

أصىٌ أظخار  أ.د. أخمذ عبذ العظُم ظالم 3

 التربُت

عضى  – سئِغ كعم أصىٌ التربُت 

 مجلغ الؤداسة

أظخار علم  أ.د هبُلت عبذ الشؤوف ؼشاب  4

 الىفغ التربىي 

 – سئِغ كعم علم الىفغ التربىي  

 عضى مجلغ الؤداسة

أظخار االإىاهج  أ.د ئبشاهُم محمد عبذ الله  5

غ    وطشق الخذسَ

غ   سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة –
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أ.م.د أخمذ ئبشاهُم ظلمي  6

 أسهاؤوط 

الؤداسة أظخار 

الخعلُمُت 

 والتربُت االإلاسهت

    االإعاعذ  

سئِغ كعم الؤداسة الخعلُمُت والتربُت 

 عضى مجلغ الؤداسة -    االإلاسهت 

التربُت أظخار  أ.م.د أخمذ هبىي عِس ى  7

الخاصت 

   االإعاعذ  

 -    سئِغ كعم التربُت الخاصت  

 عضى مجلغ الؤداسة

الصخت أظخار   عضة خعًأ.م.د  8

الىفعُت 

    االإعاعذ

 -    سئِغ كعم الصخت الىفعُت   

 عضى مجلغ الؤداسة

 أمين اليلُت   ئظلام الصادق . أ 9

 لثثا
 
ش -ا م الخىفُزي( للخدشٍ  الهُئت الفىُت ) الفشٍ

أظخار االإىاهج وطشق  أ.د. محمد سحب فضل الله 1

 الخذسَغ

م سئِغ  ش ) سئِغ الفشٍ الخدشٍ

 الخىفُزي(

 أظخار معاعذ             د. محمد علام طلبت 2

مىاهج  –( مؽاسن) 

 وطشق الخذسَغ

ش الخهُئت  هائب سئِغ  –خدشٍ

معإوٌ مخابعت أعماٌ الخدىُم 

 واليؽش

             أظخار معاعذ د. هماٌ طاهش مىس ى 3

مىاهج  –) مؽاسن ( 

 وطشق الخذسَغ

ش عضى هُئت  معإوٌ  –جدشٍ

الطباعت واليؽش والخذكُم 

 اللغىي 

أخصائي علاكاث   الؽاعش محمد . أظماءد 4

 –علمُت وثلافُت 

 باخثت دهخىساه 

ش  ئداسي  –عضى هُئت جدشٍ

 ومعإوٌ الخىاصل مع الباخثين 

 مذسط د. خعً ساض ي خعً محمد  5

 جىىىلىحُا الخعلُم   

ش  ومعإوٌ –عضى هُئت جدشٍ

ئداسة االإىكع الؤلىترووي للمجلت 

 عبر بىً االإعشفت 

 مذسط د.مها ظمير مدمىد ظلُمان  6

 أصىٌ التربُت بلعم  

 

ش  معإوٌ  –عضى هُئت جدشٍ

 مخابعت الأمىس االإالُت
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م الخىفُزياالإعاوهت ( لالهُئت الفىُت )  -سابعا ش لفشٍ  للخدشٍ

مذسط معاعذ  م.م. أخمذ محمد خعً ظالم 1

 جىىىلىحُا حعلُم 

ش  ئداسة االإىكع  –عضى هُئت جدشٍ

 الالىترووي للمجلت

م.م. هاصش أخمذ عابذًً  2

 مهشان

مذسط معاعذ 

بلعم التربُت 

االإلاسهت والؤداسة 

 الخعلُمُت

ش  عإوٌ معاعذ الإ –عضى هُئت جدشٍ

 – مخابعت أعماٌ الخدىُم واليؽش

 ججهيز العذد لليؽش

معُذة بلعم  م. ؼُماء صبحي  3

االإىاهج وطشق 

 الخذسَغ 

ش  عإوٌ معاعذ الإ –عضى هُئت جدشٍ

 الطباعت واليؽش وججهيز العذد

معُذة بلعم  م. خعىاء علي خامذ  4

 علم الىفغ 

ش  معاعذ  –عضى هُئت الخدشٍ

معإوٌ الاجصالث والعلاكاث 

 الخاسحُت والخىاصل مع الباخثين 

مذًش ئداسة  مدمىد ئبشاهُم محمد . أ 5

 االإالُت الؽئىن 

ش   االإعإوٌ االإالي –عضى هُئت جدشٍ

 
 
ش مً الخاسج  - خامعا  أعضاء هُئت الخدشٍ

أظخار االإىاهج  أ.د عبذ الشاصق مخخاس مدمىد  1

 وطشق الخذسَغ

 حامعت أظُىط  –ولُت التربُت 

أ.د ماٌعت فاضل أبى معلم  2

 أخمذ 

أظخار علم 

 الىفغ التربىي 

االإشهض اللىمي للامخداهاث والخلىٍم 

 التربىي 

م أخمذ عبذ العظُم   3 أظخار االإىاهج  أ.د سٍ

غ  وطشق جذسَ

 اللغت العشبُت 

 حامعت عين ؼمغ  –ولُت البىاث 
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لمجلخ كليخ الترثيخ جبهؼخ الؼريش الدوليخ قبئوخ الهيئخ الاضتشبريخ  

 وأهن الوهام الأكاديوية والإداريةهكاى العول  التخصص الاســــــــــــــــــن م

1 
بشاهُم اخمذ ئ أ.د 

 غىُم ضُف

أظخار 

االإىاهج وطشق 

غ  جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

ش  غ، وصٍ هائب سئِغ حامعت كىاة العىَ

االإعدؽاس العابم  -التربُت والخعلُم الأظبم 

 وجودة التعلٌم للخخطُط الاظتراجُجي

 العشبُت للعلىم الأمىُتجامعت هاًف ل

 الخابعت لجامعت الذوٌ العشبُت.

2 
أ.د  ئمام مصطفى 

 ظُذ محمد

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
 
 ت بأظُىط ) ظابلا

مذًش مشهض اهدؽاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبداثاالإعدؽاس العلمي للمشهض الىطني  -

 -االإىهبت والابذاع بجامعت االإلً فُصل 

 .االإملىت العشبُت الععىدًت

3 
أ.د  بُىمي محمد 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل ؼئىن خذمت المجخمع وجىمُت البِئت " 

 "
 
ملشس اللجىت العلمُت الذائمت  -ظابلا

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 –الؤداسة الخعلُمُت والتربُت االإلاسهت 

المجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة الخعلُم 

 والاعخماد.

4 
ً أ.د خعً ظُذ خع

 شخاجه

أظخار 

االإىاهج وطشق 

غ اللغت  جذسَ

 العشبُت

حامعت عين 

 ؼمغ

 مصش

 
 
غ ظابلا سئِغ كعم االإىاهج وطشق الخذسَ

ملشس  اللجىت العلمُت الذائمت لتركُت  –

غ  الأظاجزة جخصص االإىاهج وطشق الخذسَ

5 
العُذ  سضا أ.د

 مدمىد حجاصي 

أظخار باخث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

اللىمي االإشهض 

للامخداهاث 

م  والخلىٍ

 -التربىي 

 مصش

 التربُت والخعلُم ٍش وص 

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج وطشق 

غ  جذسَ

 حامعت

 دمُاط

  مصش 

 " 
 
 -وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة 

والأظاجزة االإعاعذًً للمىاهج وطشق 
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اضُاث غ الشٍ ت –الخذسَ سئِغ الجمعُت االإصشٍ

"
 
اضُاث" خالُا اث الشٍ  لتربىٍ

7 
سمضان محمد  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
 
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م  مذًش االإشهض اللىمي للامخداهاث والخلىٍ

"
 
 التربىي" خالُا

8 
أ.د  ظعُذ عبذ الله 

 سفاعي لفي

أظخار 

االإىاهج وطشق 

غ اللغت  جذسَ

 العشبُت

حامعت 

 العشَؾ

 مصش

ؾ هائب -العمُذ الأظبم ليلُت التربُت بالعشَ

سئِغ الجامعت للذساظاث العلُا والبدىث 

" بأعماٌ سئِغ حامعت  –
 
كائم " خالُا

 العشَؾ.

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج وطشق 

غ  جذسَ

 الاحخماعُاث

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

العمُذ الأظبم ليلُت التربُت بجامعت 

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإؽشف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

أمين لجىت كطاع الذساظاث التربىٍت  –

 بالمجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 خعين خُذس

مىاهج  أظخار

غ  وطشق جذسَ

 العلىم

حامعت 

 صىعاء

 الُمً 

ميعم الاعخماد الأوادًمي، وعمُذ ولُت 

"  –التربُت 
 
ش  –حامعت الؤماساث " ظابلا وصٍ

 "
 
خبير  –التربُت والخعلُم بالُمً " ظابلا

 الجىدة بمىخب التربُت العشبي لذوٌ الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

غ  وطشق جذسَ

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERميعم بشهامج جطىٍش ولُاث التربُت 

،  ERPالخابع الإؽشوع جطىٍش الخعلُم 

اظدؽاسي الخىمُت االإهىُت واالإإظعُت و 

POD  الخابع الإؽشوع جطىٍش الخعلُمERP   (

.) 
 
 ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 

13 
عىؼت اخمذ  أ.د

 االإهيري 

أظخار التربُت 

 الخاصت                                      

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث لؽإون 

 الطلبت.
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14 
ب صاهش  أ.د الغشٍ

 ئظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

ملشس اللجىت العلمُت الذائمت لتركُت  -

الأظاجزة االإعاعذًً في االإىاهج وطشق 

غ وجىىىلىحُا الخعلُم   الخذسَ
 
 .ظابلا

سئِغ مجلغ ئداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجداد حامعاث العالم الؤظلامي ، ومذًش 

 
 
ت التربُت بمىظمت الؤٌعِعىى " ظابلا  مذًشٍ

" 

15 
ماهش اظماعُل  أ.د

 صبري 

مىاهج  أظخار

غ  وطشق جذسَ

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت التربُت 

سئِغ مجلغ ئداسة سابطت  -حامعت بنها"  –

ين العشب  التربىٍ

16 
محمد ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 خلىان

 مصش 

هائب مذًش الأوادًمُت االإهىُت للمعلمين " 

 " 
 
سئِغ مجلغ ئداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
محمد عبذ الظاهش  أ.د

 الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

بالهُئت اللىمُت لضمان حىدة خبير  -طىطا

الخعلُم والاعخماد بمصش ، وبلطاع ولُاث 

 التربُت بالمجلغ الأعلى للجامعاث.

 أ.د محمد الؽُخ خمىد 18

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمؽم

ا   ظىسٍ

غ  ج حامعت لًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت وعمُذ  الصخت الىفعُت والتربُت الخجشٍ

ا –ليلُت التربُت حامعت دمؽم   -ظىسٍ

 "
 
ىُت  –"ظابلا عضى الجمعُت الأمشٍ

ش "  – ACAللإسؼاد الىفس ي  سئِغ الخدشٍ

العابم" لمجلت اجداد الجامعاث العشبُت 

 للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أخمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  االإغشببوالخعلُم العالي والبدث العلمي 

سئِغ مجلغ ئداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ

21 
مهني محمد ابشاهُم  أ.د

 غىاًم

 أظخار

الخخطُط 

التربىي 

حامعت 

 -االإىصىسة 

 مصش

مذًش -العمُذ العابم ليلُت الآداب بذمُاط

مشهض جطىٍش الخعلُم الجامعي بجامعت 

ملشس اللجىت العلمُت لتركُت  –االإىصىسة 
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اكخصادًاث  و

 الخعلُم 

الأظاجزة والأظاجزة االإعاعذًً في أصىٌ 

 التربُت والخخطُط التربىي 

21 
هاصش أخمذ  أ.د

 الخىالذه

مىاهج  أظخار

غ طشق و  جذسَ

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت   عمُذ ولُت الذساظاث الؤوعاهُت التربىٍ

هائب ثم سئِغ حامعت العلىم  –بعمان

 "
 
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سؼُذ  أ,د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
 
االإؽشف العام على  –االإىىسة" ظابلا

م الخعلُم  البدىث والبُاهاث بهُئت جلىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
 
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا والبدىث 

م الاعخماد  –بجامعت طىطا  عضى فشٍ

الأوادًمي ليلُت التربُت بجامعت الؤماساث " 

 " 
 
  -ظابلا
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 قىاػد الٌشر بمجلخ كليخ الترثيخ ثبلؼريش      

تشذخ السجمة البحػث والجراسات التي تتػافخ فييا الأصالة والسشيجية الدميسة عمى ألا يكػن البحث  .1
لمسخاجعة والشذخ لجى أي جية أخخى في نفذ وقت تع تقجيسو السقجم لمشذخ قج سبق وأن نذخ، أو 

  تقجيسو لمسجمة. 
 ة. بإحجى المغتيغ: العخبية أو الإنجميديلمشذخ تُقبل الأبحاث السقجمة  .2
 عبخ مػقع السجمة ببشظ السعخفة السرخي  –تقجم الأبحاث  .3

https://foej.journals.ekb.eg 
، وىػامر حجع الػاحج 14حجع الخط ، و (Simplified Arabicالكتخونياً مكتػبة بخط ) 

بيغ اليامر الأيدخ والأيسغ سع، مع مخاعاة أن تشدق الفقخة بالتداوي ما 2.5مشيا 
(Justify( وتخسل إلكتخونياً عمى شكل ممف .)Microsoft Word.) 

يتع فػر وصػل البحث مخاجعة مجى مصابقتو مغ حيث الذكل لبشط وحجع الخط ، والتشديق  .4
، والحجع وفقاً لقالب الشذخ السعتسج لمسجمة ، عمساً بأنو يتع تقجيخ الحجع وفقاً ليحا القالب ، 

 ثع تقجيخ رسػم تحكيسو ونذخه.ومغ 
يجب ألا يديج عجد صفحات البحث بسا في ذلظ الأشكال والخسػم والسخاجع والججاول  .5

. )الديادة بخسػم إضافية(. ويتع تقجيخ عجد وفقاً لقالب المجمة( صفحة 25والسلاحق عغ )
 الرفحات بسعخفة ىيئة التحخيخ قبل البجء في إجخاءات التحكيع

اً لبحثو في صفحة واحجة، تتزسغ الفقخة الأولى ممخراً بالمغة العخبية، يقجم الباحث ممخر .6
 كمسة لكل مشيا.  222والفقخة الثانية ممخراً بالمغة الإنجميدية، وبسا لا يديج عغ 

يكتب عشػان البحث واسع السؤلف والسؤسدة التي يعسل بيا عمى صفحة مشفرمة ثع يكتب  .7
ولى مغ البحث ، والالتدام في ذلظ بزػابط رفع عشػان البحث مخة أخخى عمى الرفحة الأ

 البحث عمى السػقع. 
يجب عجم استخجام اسع الباحث في متغ البحث أو قائسة السخاجع ويتع استبجال الاسع بكمسة  .8

 "الباحث"، ويتع أيزاً التخمز مغ أية إشارات أخخى تجل عمى ىػية السؤلف. 
ءً قُبل البحث لمشذخ، أو لع يُقبل. وتحتفظ ىيئة البحػث التي تقجم لمشذخ لا تعاد لأصحابيا سػا .9

 التحخيخ بحقيا في تحجيج أولػيات نذخ البحػث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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لغ يشطخ في البحػث التي لا تتفق مع شخوط الشذخ في السجمة، أو تمظ التي لا تذتسل عمى   .12
 ممخز البحث في أي مغ المغتيغ ، وعمى الكمسات السفتاحية لو.

إرفاق إقخار السػافقة عمى اتفاقية الشذخ. وإرسالو مع إيرال يقػم كل باحث بشدخ وتػقيع و   .11
الدجاد ، أو صػرة الحػالة البخيجية أو البشكية عبخ إيسيل السجمة 

J_foea@Aru.edu.eg قبل البجء في إجخاءات التحكيع 
قاريخ السحكسيغ، ولا يدتخد السبمغ في يتع نذخ البحػث أو رفس نذخىا في السجمة بشاءً عمى ت .12

 حالة رفس نذخ البحث مغ قبل السحكسيغ.
 يُسشح كل باحث إفادة بقبػل بحثو لمشذخ بعج إتسام كافة الترػيبات والتعجيلات السصمػبة.  .13
في حالة قبػل البحث يتع رفعو عمى مػقع السجمة عمى بشظ السعخفة السرخي ضسغ العجد  .14

لتحخيخ ،  ويُخسل لمباحث ندخة بي دي أف مغ العجد ، وكحلظ السحجد لو مغ قبل ىيئة ا
 ندخة بي دي أف مغ البحث ) مدتمة (.

تػفيخ ندخة ورقية مغ العجد ، ومغ السدتلات مقابل رسػم تكمفة  –في حالة الحاجة  –يسكغ  .15
 الصباعة ، ورسػم البخيج في حالة إرساليا بخيجياً داخل مرخ أو خارجيا.

 عج إرسال بحػثيع ، وحتى يتع الشذخ ( الستابعة السدتسخة لكل مغ:يججر بالباحثيغ ) ب .16
مػقع السجمة السخبػط ببشظ السعخفة السرخي  -

https://foej.journals.ekb.eg 
وبخيجه الالكتخوني الذخري لستابعة خط سيخ البحث عبخ رسائل ترمو تباعاً مغ إيسيل  -

  J_foea@Aru.edu.egالسجمة الخسسي عمى مػقع الجامعة  
جسيع إجخاءات تمقي البحث، وتحكيسو، وتعجيمو، وقبػلو لمشذخ، ونذخه ؛ تتع عبخ مػقع السجمة ، 

 ىاتيغ الػسيمتيغ الالكتخونيتيغ.وإيسيميا الخسسي، ولا يُعتج بأي تػاصل بأية وسيمة أخخى غيخ 
 
 
 
 
 

mailto:J_foea@Aru.edu.eg
mailto:J_foea@Aru.edu.eg
https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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  الثانيالجزء  ( الثلاثهن و  الثامنمحتهيات العجد ) 
 هيئة التحرير الدنة الدابعة

 الرفحات الباحث عنهان البحث الرقم

 بحهث العجد

1 

 اللغخ هٌهج في الجيئيخ المىاطٌخ كفبيبد تؼلين هتطلجبد تحقق درجخ
 المؼلوبد ًظر وجهخ هي المتىضطخ ثبلمرحلخ الؼرثيخ

 إعجاد 
 الحارثي رسماءد. 

 الدعهدية العربية المممكة طيبة، جامعة التربية، بكمية المداعج الأستاذ

2 

 الكلام تصريف ههبراد تٌويخ في  الطداضيخ الأثؼبد اضتراتيجيخ فبػليخ
 شؼجخ الترثيخ ثكليخ المؼلوين الطلاة لدي  الصرف تؼلن هتؼخ وتحقيق

 الؼرثيخ اللغخ

 عجادإ
 محمد مهسى طاهر كمال.د

 أستاذ المناهج وطرق تجريس المغة العربية المداعج 
 العريشبكمية التربية جامعة 

 شحته الرازق  عبج سكينة د.
 مجرس المناهج وطرق تجريس المغة العربية 

 التربية جامعة العريشبكمية 

3 

 الاجتوبػيخ الدراضبد هبدح وتدريص المدهج التؼلن
 إعجاد 

 الجزار قظب نجفة. د.أ
  الاجتماعية المهاد تجريس وطرق  المناهج أستاذ

 المنهفية جامعة التربية بكمية
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 لافي حميج عمى فتحية. د.أ
  المداعج التاريخ تجريس وطرق  المناهج أستاذ

 العريش جامعة التربية بكمية
 طمبة محمد سعيج ماجج/ الباحث

4 

 والتؼلين الترثيخ بمديريبد التٌظيوي الصراع إدارح اضتراتيجيبد
 (هقترح تصىر)بمصر

 إعجاد
 الذبراوي  عبجالدلام. د.أ
 التعميمية الإدارة المقارنة التربية أستاذ

 بهرسعيج جامعه -التربية كمية
 أرناؤوط أحمجسممي. د.م.أ

 المداعج  التربهية والإدارة المقارنة التربية قدم ورئيس  أستاذ    
 العريش جامعة - التربية كمية

 منرهر الديج حمجي الديج محمد/ الباحث

5 

 صؼىثبد ذوي هي ػيٌخ لدي الاجتوبػيخ الكفبءح هقيبش وتقٌين ثٌبء
 الإػداديخ ثبلمرحلخ التؼلن

 إعجاد
 منرهر الذربيني كامل الديج. د.أ

 النفدية الرحة أستاذ
 العريش جامعه - التربية كمية
الديج عمى محمهد. د.أ  

التربهي  النفس عمم أستاذ  
 العريش جامعة - التربية كمية

 الديج محمد جمال محمد/  الباحث
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6 

 والتؼلين الترثيخ ثىزارح التؼليوي القرار صٌغ اضتراتيجيبد
 إعجاد 

عزوز عمر رفعت. د.أ  
التربية أصهل أستاذ  

العريش جامعة - التربية كمية  
أحمج محمد عبجالكريم. د  
التربهية الإدارة المقارنة التربية مجرس  

العريش جامعة - التربية كمية  
 العربي محمد عمي عرفات ياسر/  الباحث

7 
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 افتتبحيخ 

 وداػبً أيهب الحجيت
ش                                                                                                                     بللم: هُئت الخدشٍ

----------------------------------------------------------------------------------------------------- 
 

( العجد الثاني مغ العام 38يأتي العجد )
م، 2224)الثاني عذخ( لمسجمة في أول أبخيل 

فبخايخ الساضي أستاذاً زميلًا  22وقج ودعشا في 
الأستاذ الجكتهر أحمج وحبيباً وصجيقاً غالياً: 

رئيذ قدع أصػل التخبية.  عبج العظيم سالم
 الشائب الأسبق لسجيخ تحخيخ السجمة.

تحخيخ السجمة تتقجم بخالز العداء لأسخة الفقيج الغالي، ولأسخة الكمية ىيئة 
وتأتي كممات الرثاء من بعض   والجامعة، داعية أن يميسشا الله الربخ عمى فخاقو.

: إىجاء مغ  المحبين الافتتاحية الأندب لأول عجد يرجر بعج وداعك أيها الحبيب
 ىيئة التحخيخ ...

---------------------------------------------- 
استاذ متفخغ بقدع أصػل التخبية.. الشائب الدابق لخئيذ أ.د. رفعت عمر عزوز )

 الجامعة لذؤون التعميع والصلاب(
بساذا أرثيظ يا صاحبي؟ كل الػجػه تبػح ببكائظ اليػم وتجاىخ...!! وكل الأشياء قج 

كل الػجػه. تخقبشا...!! فقجت قيستيا وىانت...!! ولكشو يقيغ يا صاحبي.  أراك في 
وأرى الػجػه فيظ تشعى حدنشا...!! أحذ بػجػدك قخبي...!! كعادتظ...!! أنا ميسا 
تحجثت عشظ يا صاحبي...!! أكاد لا أحري فيظ السآثخ، وتشصسذ الأحخف 

 وتزيع...!! وما ليا بعج الله يا صاحبي.. مغ جابخ...!! 

م2224م حتى 1972مغ   
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. وكيل الكمية لمجراسات العميا ية)أستاذ بقدع أصػل التخبأ.د. زكريا محمد هيبة 
 والبحػث(:

كشا عمى وعج بالمقيا، لكغ السػت كان قج ضخب مػعجًا معو مشح أمج؛ فمبى  
مجيبًا، وتخكشا محتدبيغ صابخيغ راضيغ؛ ذرفشا دمعًا سخيشًا ممؤه الحب والػفاء، وإن لع 

وكيف لا؟!  تشجّ مشا دمعة نجم عغ كمسة لع نقميا؛ ففي لقاء الػداع قمشا كل شيء،
والبدسة قج احتمت كل وجيو، وضممتشا الزحكات الػقػرات. الله أسأل أن يجعل الجشة 

 داره، وإنا لله وإنا إليو راجعػن.
---------------------------------------------- 

  أستاذ بقدع أصػل التخبية(أ.د. عرام عظية عبج الفتاح( 
حيث استمع شابان في أواخخ العذخيشات مغ العسخ لا  1998المذهج الأول... فبراير 

يعخف أحجىسا الآخخ العسل معيجيغ بكمية التخبية...يقزيان الميمة الأولى ليسا في 
الاستخاحة، ويتع التعارف الكامل، وكأنيسا صجيقان مغ سشيغ يحمسان سػيا بسدتقبل لع 

ذ الذخريغ بعج أن يمتقي نف 2٢24المذهج الثاني... فبراير تتزح ملامحو بعج. 
صارا في بجاية الخسديشات، وأحجىسا يذخح للآخخ، وىػ عمى فخاش السخض 
بالسدتذفى خبختو الدابقة في عسمية القمب السفتػح ويتػاعجان عمى اتباع سمػكيات 

عاما  26ما بين المذهجين.. صحية وغحائية تحفظ ليسا ما تبقى مغ عسخىسا.. 
وفي شائخة واحجة لمعسل بالسجيشة السشػرة... وفي مغ التلاقي في العخير ...  كاممة

بيتيغ قخيبيغ ىشاك.. وبسكتب واحج... وفي سكغ واحج بعج العػدة مغ الإعارة...في 
السذاركة الفاعمة ... أسخرنا لبعزشا ما لا يعخفو عشا غيخنا... تخافقشا أكثخ مسا افتخقشا 

خض يا صجيقي كشا رفقاء( لجرجة صجق معيا قػلو أثشاء مخضي الأخيخ: )حتى في الس
 ... لغ أقػل وداعا أحسج سالع، وإنسا ... إلى لقاء قخيب يا صجيقي لاستكسال رفقتشا... 

-----------------------------------------------
 )أستاذ مداعج بقدع السشاىج وشخق التجريذ(د. مهجي محمد عبج الله 

صعب عمى السخء أن يخثي مغ يحب، فقج كان فقيجنا أ.د أحسج سالع مجرسة 
تخبػية متسيدة تجسع بيغ العمع والخمق والأصػل، ويسثل رحيمو ثمسة في صخح التخبية 
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والتخبػييغ، فمو مشا خالز الجعػات بأن يخرو ربشا  بدحائب الخحسات والبخكات وأن 
 لابو.يجبخ الله قمػب أىمو وأحبابو وزملاءه وش

-------------------------------------------------- 
   أستاذ بقدع السشاىج وشخق التجريذ(أ.د. صالح محمد صالح( 

ورحل زميل العسخ.. رحل مغ كان رمدًا لمجج والسثابخة.. رحل مغ حسل سيخة 
نعع صجيقي سشفتقجك.. سشفتقج ابتدامتظ الجافئة.. سشفتقج  عصخة وبحػثًا خالجة.. 

مغ الجعابة وفي نفذ الػقت فمدفة عسيقة  شذػراتظ الصيبة التي كانت تحسل الكثيخ م
صجيقي سػى أن نبتيل إلى الله  كانت تذعل فيشا روح التفاؤل والأمل.. لع يعج لظ يا 

 إليو راجعػن.  مغ كل قمػبشا أن يخحسظ ويغفخ لظ ويدكشظ فديح جشاتو وإنا لله وإنا 
----------------------------------------------

 )مجرس بقدع أصػل التخبية(.د.أسماء عبج الدتار أحمج الديج 
رحسظ الله أستاذي وجداك عشي خيخ الجداء؛ الميع تقبل إرث العمع الحي خمفو 
أستاذنا صجقة جارية عمى روحو الصيبة لقج كان وجػده بديسشار القدع الأخيخ بسثابة 

ى سساع الجسيع وحثيع عمى مػاصمة العسل .لع لقاء مػدعٍ لصلابو ومحبيو. حخص عم
يجمذ عمى السشرة  كالعادة بل جمذ وسط شلابو  وكأن رسالتو لشا واصمػا السديخ  
وتدمسػا الخاية. تغسجك الله بخحستو وجعل قبخك روضة مغ رياض الجشة، وجداك عغ 

 «الإحدان إحدانا وعغ الإساءة عفػًا وغفخانا.
---------------------------------------------- 

 )مجرس بقدع أصػل التخبية(.د.مها  سمير الذهربجي
إلى روح أستاذي ومعمسي والأب الخوحي لقدع أصػل التخبية )أ.د/أحسج عبج 

 العطيع سالع(
ميسا كتبت مغ كمسات رثاء، وسصخت مغ حخوف حديشة باكية؛ لغ أوفيظ حقظ مغ 
عمع ووقت وجيج وتفان في سبيل إتسام رسالتظ عمى أكسل وجو؛ وستطل نبخاسا وقجوة 

 لشا . تغسجك الله بػاسع رحستو، وأسكشظ فديح جشاتو يارب العالسيغ. 
---------------------------------------------- 
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عمسي في مجالات  اثشي عذخ بحث ( متزسغ 38يأتي العجد الحالي ) العجد و 
 التخبية السختمفة بالمغتيغ: العخبية والإنجميدية، وذلظ في السػضػعات التالية:

   .الألعاب التعميسية وتشسية الرسػد الشفدي والسشاعة الشفدية 
 خصأ. ال بيجاغػجيا عمى القائسة السقتخحة الإشارة تتبع استخاتيجية 
  متصمبات الثػرة الرشاعية الخابعةو السيارات الخقسية لأعزاء ىيئة التجريذ. 
 العخبية.  المغة مشيج في البيئية السػاششة كفايات تعميع متصمبات 
 الاداري.  ضػء التسكيغ في التخبػية لمسؤسدات الاداري  الاداء 
 التجريدية. السسارسات عمى وتأثيخىا السعاصخة السدتججات 
 والتعميع.  التخبية بػزارة التعميسي القخار صشع استخاتيجيات 
  تشسية ميارات الكتابة بالمغة الإنجميديةو نطخية الحكاء الشاجح. 
 الاجتساعية.   الجراسات مادة وتجريذ السجمج التعمع 
 والتعميع.   التخبية بسجيخيات التشطيسي الرخاع إدارة استخاتيجيات 
 الاجتساعية.  الكفاءة مقياس وتقشيغ بشاء 
 الإنجميدية.   بالمغة الكتابة في الصلاقة وتشسية الستسايد التجريذ 

 

نأمل أن يحطى ىحا العجد بخضا القخاء الأعداء ، ويججون فيو ما يفيجىع ، وما يفتح 
                 .  أماميع السديج مغ مجالات البحث التخبػي 

 والله المهفق
 هيئخ التحرير
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     Abstract 

        The present study aimed at investigating the 

effectiveness of a differentiated instruction-based program 

(DIBP) for developing English writing fluency among 

preparatory schoolers. To do so,  thirty students  were selected 

from  Fatima Al Zahraa  Prep School for Girls, Al-Arish, North 

Sinai Governorate. For determining the most important and 

required EFL writing fluency skills for second year prep 

students, a list of EFL writing fluency  skills was designed 

and validated by a number of EFL jury members. Then, pre 

and post EFL writing fluency test was designed. Students 

were pre-tested to determine their entry level of EFL writing 

fluency skills, then they were taught the program. Data were 

obtained from administering writing fluency post test. To 

analyze the data statistically, a paired sample t-test  was used. 

Results of the study revealed that the differentiated 

instruction based-program had a significantly positive effect 

on developing the writing fluency skills in English for 

preparatory schoolers. Recommendations and suggestions for 

further research were presented. 
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Key words:  Differentiated Instruction, Writing Fluency 

 

فاعلية برناهج قائن على التذريس الوتوايز لتنوية الطلاقة في الكتابة 

 باللغة الإنجليزية لذى طلاب الورحلة الإعذادية

 المدتخمص

فاعلٌة برنامج لائم على التدرٌس ىجفت الجراسة الحالية إلى التحقق مغ 

لتنمٌة الطلالة فً الكتابة باللغة   Differentiated) (Instruction المتماٌز

الإنجلٌزٌة لدى طلاب المرحلة الإعدادٌة, و استخدمت الدراسة  تصمٌم البحوث شبه 

التجرٌبٌة مع مجموعة تجرٌبٌة واحدة , و استهدفت الدراسة مهارات الكتابة الطلالٌة 

( 03و التً تشمل الدلة و السرعة وصوت الكاتب,  و تكونت عٌنة الدراسة من )

طالبة من طالبات الصف الثانً الإعدادي من مدرسة فاطمة الزهراء, بمدٌنة 

العرٌش, محافظة شمال سٌناء. ولد أعدت الباحثة أدوات الدراسة و تم تحكٌمها , و 

تكونت من اختبار فً مهارات الطلالة الكتابٌة المبلً و البعدى, و البرنامج الممترح 

مهارات الطلاقة  القبلً علً  تم تطبٌك اختبار و المائم على التدرٌس المتماٌز. و

خلال المجمىعة التجريبية, ثم تدريس البرنامج المقترح و القائم علً التدريس المتمايز 

,  و خلال البرنامج تم استخدام   0300 – 0302الفصل الثانى من العام الدراسً  

البعدي علً المجمىعة , و اخيرا إجراء الاختبار بعض استراتٌجٌات التدرٌس المتماٌز

التجريبية, ثم حصر الدرجات و معالجتها إحصائيا للتأكد من صحة الفروض و 

الخروج بالنتائج و تفسيرها, و تقديم التىصيات و المقترحات في ضىء ما أسفرت عنه 

و تشٌر نتائج الاختبارالبعدى إلى وجود  فروق ذات دلالة إحصائٌة  نتائج الدراسة.

ت المجموعة التجرٌبٌة لصالح الاختبار البعدى وبناء على ذلن بٌن متوسطات درجا

فمد أثبتت الدراسة فاعلٌة البرنامج الممترح المائم على التدرٌس المتماٌز  لتنمٌة 

 .الطلالة فً الكتابة باللغة الإنجلٌزٌة لدى طلاب المرحلة الإعدادٌة
 

 لكتابةالطلالة فً ا –التدرٌس المتماٌز       الكلمات المفتاحية:
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1. Introduction 
 

          Language is one of the most important areas of human 

development. It is a vital tool for communicating thoughts and 

ideas. The four main skills of the English language are reading, 

listening,  speaking and writing. writing is the most difficult skill 

for second or foreign language learners to master. The difficulties 

are not only in generating and organizing ideas, but also in 

translating these ideas into a readable text. The difficulty 

becomes more noticeable if their language proficiency is weak 

(Richards, 2002). Moreover, Harmer (2007) argued that some of 

students are not confident enough to write. The students lose their 

enthusiastic. Hence, the researcher thinks that there are some 

reasons for students not to write, perhaps students have never 

written much in their first language(s) or they do not have 

anything to express about  their ideas. 

         There are several elements of writing that are essential for 

the development of students‟ basic writing skills. According to 

Howell and Nolet (2000), these writing elements include: syntax, 

writing fluency, content, vocabulary, and writing conventions 

including capitalization, spelling, and punctuation. Writing  

fluency is  as  the act of writing the maximum number of 

language units in a short period of time while also paying 

attention to accuracy, the coherent and consistent organization of 

ideas within the text, and the usage of words and sentences in a 

complex manner( Atasoy and Temizkan, 2016). This means that 

a lack of writing fluency skills can result in poorer quality of 

writing performances and negatively impact on individual‟s 

overall writing achievement (McMaster & Espin, 2007). 

Therefore, some strategies should be used to improve students' 

written text. Differentiated instruction strategies make it possible 

for students to write fluently. 
  

          Due to the previous reasons, the researcher decided to 

conduct this study to develop second- year preparatory schoolers' 

writing fluency skills using DIBP. 
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Context of the Problem 
 

       Based on the related literature, previous studies reviewed and 

the researcher‟s experience in teaching EFL, it could be claimed 

that  writing   fluency is  the most difficult dimension in English 

language skills. The researcher faced the problem of the present 

study during her work as a teacher of English for almost two and 

a half decades at a preparatory school where  she   noticed that  

preparatory schoolers – especially the second year encounter 

difficulties in writing fluency.  Most students are not able to write 

fluently as they deal with the language through vocabulary  and 

grammar without paying attention to language fluency. Also, the 

results of writing tests confirm the low level of prep. stage 

students in writing fluency. 
      

        This problem is supported by previous studies and related 

literature  such as: Abdalkader (2022), Mehany (2022), Alvis ( 

2019), Steinman (2017), and Dormer ( 2016).  

      To make the problem of the study more defined, a pilot study 

was conducted to make sure of the lack of writing fluency among 

second year  prep. students. The participants were 30 female 

students from Al Arish, North Sinai during the 2020-2021  

scholastic year. To conduct the pilot study, EFL oral writing 

fluency test was used to assess the 30 students' EFL writing 

fluency skills. 

          The EFL writing fluency test consists of four questions ( 

Q1 and Q2 are about speed, Q3 is about Automaticity and Q4 is 

about   writer's voice ). These questions are specified to measure 

the EFL Writing Fluency skills (speed, automaticity & writer's 

voice) ( See Appendix F).  

      The results of the pilot study revealed that second year prep. 

students were not good at writing fluency skills as they  were not 

able to  write in a distinctive way  or convey their ideas to the 

readers. Moreover, the written ideas were not legibly and had no 

meaning.  About 70% of students were not able to write fluently 

(See Appendix H). 
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Statement of the Problem 
                  The problem of this  study  is  twofold: Second year 

preparatory schoolers  at  Fatima Al Zahraa  prep. school  (Arish 

City – North  Sinai)  lack   writing fluency, and there is a 

research gap – to the best knowledge of the researcher – 

investigating the effectiveness of a differentiated instruction-

based program for developing English writing fluency among 

preparatory schoolers. 
 

Questions of the Study 
 

   The problem of the study can be formulated in the main 

question as follows: 

   How can a differentiated instruction-based program 

develop English  writing fluency  among   preparatory 

schoolers? 

Based on this main question, there are some sub – questions: 

1. What are the EFL writing fluency skills that may be 

necessary to be developed among preparatory schoolers?  

2. What are the features of the proposed program based on 

differentiated instruction for developing English writing 

fluency  among   preparatory schoolers ? 

3. How effective is a differentiated instruction-based program 

for developing English  writing fluency  among   

preparatory schoolers? 
 

 

Delimitations of the Study 
                 The study was delimited to:  

A. Thirty second year preparatory schoolers (experimental 

group: at Fatima Al-Zahraa  Prep. School for girls, Al 

Arish city , North Sinai Governorate).  

B. Some writing fluency skills suitable for second year 

preparatory  schoolers including (speed, automaticity & 

writer's voice). 
 

C. Some strategies of differentiated instruction were used in 

the differentiated instruction program (Think, Pair,  
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Share, flexible grouping, Role/Audience/Format/Topic 

(RAFT), Tiered Activities, Know, Understand and Do 

(KUD), and Word Cycle ). 

D. The second semester of the scholastic year 2021/2022. 
 

Definition of Terms 
 

    Differentiated Instruction  
      Based on many different definitions reviewed in the literature 

and related studies as for differentiated   instruction, the 

researcher defines it operationally as thus:  differentiated   

instruction is as  recent educational strategies  through which 

EFL teachers  modify content, process or product  to meet the 

different  second   preparatory students‟ levels, interests, needs 

and learning preferences in  an appropriate learning environment 

to enhance students'  writing fluency skills. 
 

 Writing Fluency 

     Based on many different definitions reviewed in the literature 

and related studies as for differentiated  instruction, the 

researcher defines it operationally as thus:   writing fluency is as 

the ability of second preparatory students  to produce  a text rate  

fluently and in a distinctive way within a certain period of time 

with  a concept related to the number of words written per minute 

and the degree of harmony and cohesion of ideas. 
 

2. Literature Review 

2.1 Writing Fluency 
 

        Fluency plays an important role in language production. 

Chenowith and Hayes (2001) defined fluent writing as a text 

production rate within a certain period of time. In the view of 

Brand & Brand (2006)  fluent writing is   as  a skill which is 

carried out automatically in which the text is both cohesive and 

the reader does not waste an excessive amount of time thinking 

about the writer‟s intended meaning. 

      The main skills of writing fluency are speed, automaticity, 

and writer‟s voice. In the speed skill, students write quickly, 
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easily, and legibly without discomfort. Hence, fluency is an 

essential part of a language learner„s ability as it helps him/ her 

create texts without relying too much on memory. In 

automaticity, fluent writers write most words automatically and 

accurately without  stopping  and thinking  about how to spell 

them. Whereas  in writer's voice, students use alliteration, 

onomatopoeia, repetition, and other literary devices and make 

their writing distinctive (Tompkins, 2014). This indicates that 

writer's voice is a unique quality, tone, or style that is written in a 

given piece of writing. Consequently, writing fluency is very 

important so several scholars have investigated the role of 

fluency in an individual‟s ability to write. 

       It is clear that a lack of writing fluency skills can negatively 

impact on individual's overall writing achievement. Concerning 

this point, Stotz, Itoi, Konrad and Alber-Morgan (2008) found 

that if students were unable to write fluently, they would 

experience an even great deal of difficulty within their academic 

career. They  seem to agree with other researchers in this aspect 

(e.g. Atasoy& Temizan, 2016; Domer, 2016;  Sugita, 2012;  

Ahwang, 2010 & Camacho, 2008). Hence, obtaining language 

fluency is one of the most complex activities for Prep. students,  

possibly because classroom teachers are rarely provided with any 

training on instructional strategies to promote writing fluency. 

2.2 Differentiated Instruction 

        Learning a foreign language is important for students at 

every level, but is more valuable especially to those in 

preparatory stage, as it is a transitional period between primary 

and secondary stages. EFL teachers often struggle to teach the 

foreign language to their students.  This is due to the diversity of  

the learner levels in the classroom, cultural backgrounds, and 

prior knowledge. In other words this diversity results into mixed-

ability learners in the same classroom. Consequently, recent 

awareness of the diversity of learning needs present in most 

classrooms has brought an additional responsibility to teachers in 

meeting these needs besides working to improve learning 
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outcomes (Rock, Gregg, Ellis & Gable,2008). Hence, teachers 

can respond to such diversity in the field of education by using  

differentiation strategies, which maximise each student‟s growth, 

individual chances to succeed and ensure smooth classroom 

functioning (Roiha, 2012). 

       Tomlinson (2005) who attracted attention with her work on 

differentiated instruction, defined this differentiated instruction as 

a philosophy of teaching that is premised on the idea that learning 

best takes place when the teachers accommodate differences and 

diversity in the levels of readiness, learning profiles and interests 

among students, while Wormeli( 2006) described it  as doing 

what is fair for students. It‟s a variety of best practices 

strategically used to maximize students‟ learning at every turn, 

including giving them tools to handle anything that is 

undifferentiated.  

         It can be said that in differentiated instruction, students 

become more engaged, motivated, and excited about learning as 

DI gets the best out of every students in order  to show what they 

know, what they understand, and what they can do. As such, 

teachers should be aware of learners‟ motives, abilities, interests, 

and learning styles in order to organize and successfully 

implement differentiated instruction in the learning environment.       

        In the current study, the researcher used some 

differsedentiated instruction strategies to enhance preparatory 

schoolers' writing fluency skills  such as: (Role / Audience / 

Format / Topic (RAFT), Word Cycle, Think,  Pair, Share, Know, 

Understand and Do (KUD), Flexible grouping and Tiered 

Activities). These strategies had a positive effect on  developing 

the writing fluency skills among preparatory schoolers. This is 

due to the style of teaching that allows students to work more 

independently in the classroom and become  more motivated 

according to their ability. 

      Differentiated instruction is widely used through studies as 

a factor in improving the learning process and in language   
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acquisition. There are many researchers who dealt with       

differentiated instruction strategies such as, Mehany(2022), 

Hamed (2019) El Masry (2017), and McCullough's study (2012).  

The earlier studies worked on different school levels, different 

grades and various differentiated instruction strategies concluded 

that differentiated instruction strategies  have a major role in the 

learning process and in language acquisition for many reasons: 

(1) They develop English language skills;(2) They develop 

vocabulary learning  of  students' English  as  a foreign 

language;(3) They develop writing fluency skills;(4)They make   

learners responsible  for their  own  learning  by pushing  them to 

search for information they need to know;(5) In the process of 

differentiated instruction, students are involved: they are not only 

passive listeners, but rather they build on their prior knowledge 

and form a new one; and (6) Differentiated instruction provides 

positive feedback for students with learning disabilities  and  low 

self-efficacy and motivates them to become better learners. 

              To sum up, Differentiated instruction is  one of the most 

effective strategies. It is nowadays recognized to be an important 

strategy for engaging students and addressing the individual 

needs of all learners in the foreign language education (Fuchs, 

2002). 
 

       
 

3. Method 

   Participants 

      The study Participants  were drawn from classes of the 

second year school students at Fatima Al-Zahraa Prep. School for 

Girls, Al Arish, North Sinai.  The sample was composed of thirty 

female students. It formed one pre-post group design. Moreover, 

the preparatory stage was chosen because it is a transitional 

period between primary and secondary stages. It is a suitable 

period to enable the participants to develop their writing fluency 

skills. 

Design 

          This  study was  a  pre – post quasi –experimental  study.  

It was  conducted to investigate the effectiveness   of  a   
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differentiated instruction-based program for developing English 

writing fluency 

among preparatory Schoolers. The experiment 

was carried out at Fatima Al-Zahraa  Prep. School for Girls, Al 

Arish, North Sinai Governorate. It was administered to the 

second year students. The experiment was carried out during the 

second semester of the  scholastic year 2021-2022. The group 

was tested before conducting the experiment. During the 

experiment, the study participants were  taught using the program 

based on differentiated instruction. At the end of the experiment, 

the study participants were  tested. 

Instrumentation 
     In order to test the hypotheses of this study, the researcher 

designed the following tools to fulfill the purpose of the present 

study : 
 

1. An EFL writing fluency skills checklist. 

2. An EFL writing fluency (pre-post ) test. 

3. A  Differentiated Instruction-based Program (DIBP).  

Writing Fluency Skills Checklist 

      The researcher designed the  EFL writing fluency  skills 

checklist to identify the EFL writing fluency skills necessary for 

second year EFL preparatory schoolers. The EFL writing  

fluency checklist consisted of three main skills (Speed, 

Automaticity & Writer's Voice ). Each one of them was divided 

into sub-skills ( See Appendix C). 
 

Validity of the EFL Writing Fluency Skills Checklist 
   The EFL writing fluency skills checklist was validated by a 

jury of specialists in the field of  TEFL (See Appendix I ). The 

researcher made all the recommended modifications and 

suggestions according to data collected from the jury members.   

Pre-post Writing Fluency Test (WFT)    

    The  EFL writing fluency test consists  of  four questions, each  

question in writing fluency test is specified to measure one of  the 

EFL writing  fluency skills (speed, automaticity& writer's voice). 
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Construction of  the test 

      In order to construct the EFL pre and post writing fluency test 

(Four writing questions  were given to the students by the 

researcher). These four questions for the pre- post test and were 

validated by a panel of jurors. These questions were appropriate 

for the students' writing level and their background knowledge. 

The researcher designed the writing fluency test by surveying  

some sources such as: Set Preparatory books of Education 

Ministry and You Tube( English writing test,2012). 

     The EFL pre and post Writing Fluency Test consists of four 

questions ( Q1 and Q2 are about speed, Q3 is about Automaticity 

and Q4 is about  writer's voice ). These questions are specified to 

measure the EFL Writing Fluency skills (speed, automaticity & 

writer's voice). These  questions cover a range of subjects 

,including writing about your  family, writing ideas about the 

beauty of nature,  writing a paragraph  about sport and writing a 

story (See Appendix F ). 

Piloting the test 

      The test was  applied to a pilot sample  of  (n=30) second 

year EFL preparatory school students at Fatima Al-Zahraa Prep. 

School for Girls  during the second semester of the scholastic 

year (2020-2021). The reasons for piloting the test were to 

identify the suitability of the test  for students, how far the tests 

questions are simple \or difficult to make sure that the questions 

are understood by students, to identify the difficulties that might 

face the study participants and to determine the test time. Fifty 

minutes were seen to be enough for the test. 
 

Validity of the test 

    - To establish the content validity of the test a jury of  nine 

TEFL  methodology  experts validated EFL reading fluency test .  

 

 

 All of them indicted that the test instructions  were  clear and 

readable. Yet, they  noticed  that  some  questions needed  
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modifications   to   suit   the participants' level  so the  researcher 

modified  the questions. Then it indicated that the test appeared 

to be valid to   measure   EFL writing fluency. 

    -  The Validity  of the writing fluency was estimated by 

Pearson correlation coefficients with the overall score of the test, 

which equalled to 0,89 for Speed, 0,92 for Writer's Voice,  and 

0,83 for Automaticity. The correlation coefficients were  higher 

which refer to consistency for inner construct. 
 

Reliability of the test 
 

       The reliability of the test was computed by implementing it 

on a pilot sample of (30) students who were chosen randomly 

from second year preparatory schoolers at Fatima Al-Zahraa 

Prep. School for Girls, Al-Arish city, North Sinai Governorate. 

Those students did the test for identifying Omega coefficient 

reliability whose equation was used. Internal consistency had 

been performed using Omega coefficient reliability for the 

writing fluency and was 0,89 and for Speed  was 0,79,  Writer's 

Voice  0,71, and Automaticity 0,73. Hence, it can be said that the 

test was reliable. 

Scoring of the WFT 

     The test reflected the scores of the three main writing fluency 

skills: speed, automaticity, and writer's voice. Speed was 

measured by counting the number of word written correctly in 

five minutes and dividing the number of words written correctly 

by five minutes to obtain an index of the number of the words 

written  correctly per minute. Automaticity was measured by 

counting  the number of words written correctly  in the allotted 

time. Finally, writer's voice was scored according to the scoring 

rubric ( was designed by the researcher) (See Appendix H(. 
 

Aim and Objectives of the DIBP 
 

     The DIBP was designed aiming to develop second year EFL 

preparatory school students'  EFL writing fluency skills. 

 

   By the end of the program, students will be able to: 
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1. Write quickly enough to keep pace with one‟s thinking.   

2. Write  freely with a flow of ideas. 

3. Write automatically and accurately in the allotted time. 

4. Use  most high-frequency words correctly. 

5. Make  one‟s writing distinctive.  

6. Convey  one‟s  ideas clearly to the readers. 

4. Experimental procedures Pretesting 
 

        For administering the pre-posttest, the researcher got a 

formal permission from the Ministry of Education under-

secretary of state in Al Arish governorate in order to administer 

the experiment to second year school students at Fatima Al-

Zahraa Prep. School for Girls, North Sinai during the second 

term in the school year 2021/2022 (See Appendix  J). 

      There are four questions in writing fluency test. Each 

question has a limited  time. The researcher would follow the 

following steps through the implementation of the EFL writing  

fluency test as follows: 

1. The instructor would tell the students to read the instructions 

of each question before  writing   .  

2. The researcher would tell the students the limited time of each 

question. 

3. The researcher would demonstrate the following instructions 

of the test to the participants at the beginning of the test as 

follows: 

a. Names of people do not count. 

b. Place names and brand names from the target culture count as 

words; all other places (e.g. Lana) and brand names (e.g. Pepsi, 

Coke) are disregarded. 

c. Contractions are one word (don't / won't...etc.(. 

d. Number symbols and random words are not counted. 

e. Salutations and closings in notes written in the target language 

are counted. 

f. Commonly used abbreviations in target language are counted. 

g. Word Count is (comprehensible & in target language ( .    
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h. At the end of the allotted time  of each question, the researcher 

would  say "stop" and  the student would mark the last word they 

wrote with the bracket ( ]). 

•The first question (for assessing speed , each student would 

write quickly as much as she could  about her family for five  

minutes and at the end of five minute the researcher would say 

"stop"). The students placed a bracket ( ]) after the last word 

written by the student. 

•The second question (for assessing speed , each student would 

write freely giving as many ideas as she could for ten  minutes 

and at the end of ten minute the researcher would say "stop"). 

The students placed a bracket ( ]) after the last word written by 

the student. 

•The third question (for assessing automaticity , each student 

would write a paragraph of about 30 words on a sport for fifteen  

minutes and at the end of fifteen minutes the researcher would 

say "stop"). The students placed a bracket ( ]) after the last word 

written by the student. 

•The fourth question (for assessing writer's voice, each student 

would write a paragraph on  "A story she read for twenty minutes 

and at the end of twenty minutes the researcher would say 

"stop"). The students placed a bracket ( ]) after the last word 

written by the student. 

d. Finally, the researcher would correct the questions and 

recorded their marks. 

Implementing the DIBP 
 

       The differentiated instruction-based program (DIBP) started 

after administering the pre-tests. It consists of 15 sessions. In the 

first session, differentiated instruction- based program was 

introduced to the experimental group. The researcher focused on 

the objectives of the program and how writing fluency skills are 

good for them, starting to break the ice and to have conversations 

 in a friendly way (See Appendix K).  In the second session, the 

researcher explained the importance of DI in TEFL and how it  
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can be implemented to develop language skills. In the sessions of 

writing fluency, the researcher asked the participants to write 

different types of writing such as paragraphs, adverts, stories, 

emails, etc. The participants tried to write most words 

automatically and accurately without having to stop or think 

about how to spell them.  

           During teaching the lessons the researcher used 

differentiated instruction strategies for developing writing 

fluency skills such as: flexible grouping, Role/Audience/ Format/ 

Topic (RAFT), Understand and Do (KUD) ,Tiered Activities, 

Know, and Word Cycle. 

       Moreover, the researcher followed some methods of teaching 

through the DIBP such as: direct Instruction, teacher modeling, 

guided, independent practice and application with corrective 

feedback, frequent interactions between researcher and students, 

appropriate pacing of sessions and  adequate practice and review. 
 

  Each teaching session takes its name from the SB. It reflects 

the time to be taken, and step-by-step procedures required for 

fulfilling the objectives set. At the end of the DIBP, there is a 

concluding session that takes number 15, wrapping up the 

framework of the writing fluency skills, receiving feedbacks and 

giving a thank you word to the participants of the strategy. 

Administering the posttest  

      After finishing the DIBP, the posttest was administered; the 

writing fluency test, which previously was employed for pre-test 

with the same procedures. 

Challenges of the Research 

 Getting the formal authorized permission of the Ministry of 

Education constituted a difficulty for the researcher. But when 

the researcher discussed the issue with the senior supervisor 

of English, and convinced him with the significance of the 

study, he facilitated the matter. 
 

 A few students thought that it was not necessary to attend  the 

program of DI and practice  its  activities. However  the  
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researcher   managed to  convince them with the benefits they 

would gain after learning from this program and thus  it would 

develop reading fluency skills  for them and help them 

improve their English learning as a whole. 
 

 

 The timetable  of second year Prep. students was full of 

lessons daily, so the  researcher  discussed this problem with  

their instructors and they helped  in  choosing  the suitable 

time   to meet the participants.  
 

 At first the  number of selected sample was thirty four who 

had the pre-test, four of them didn't attend  the post-test  as 

they were sick. So, they were dropped out from the total 

number of the sample. 
 

 The researcher faced some difficulties during the 

implementation of the program such as the following: 

 Some students couldn't write a paragraph in a distinctive way. 

 They couldn't use their knowledge of sight words and high 

frequently words in writing paragraphs. 

 They couldn't write quickly in the allotted time but  the 

researcher learned them how to write faster by hand such as 

(avoiding to  grip the pen too hard, using a good writing 

implement, improving their  handwriting style and using a 

shorthand writing system). 

 They couldn't  write in a specific tone that made  sentences 

flow in a particular manner. 

 They didn't have more vocabularies so, they produced  text 

with weak content and wrote less. 

        Consequently, the suitable selection of the differentiated 

strategies used with the participants and the sample types of 

activities that were used as well as the immediate feedback 

provided by the instructor had led to develop participants' writing 

fluency skills. 

5. Results and Discussion 

- Results of the first hypothesis   
 



 

 

     The Effectiveness of a Differentiated Instruction-based Program for Developing English Writing Fluency 
among Preparatory Schoolers 

Dr. Taher Mohammad Al-Hadi       Dr. Mahdi M. Abdallah     Wafaa Mostafa Ebeid Badawy 
 

  

 317   الثانيالجزء  – 0202إبريل  -الثامن والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية 

 
 

    The first hypothesis states that there is a statistically 

significant difference between the mean scores of the study 

sample in the 

pre-post assessment of EFL writing speed in favor of the post 

assessment . 

      For testing this hypothesis, a paired sample t –Test was used 

to compare the mean scores of the study sample in EFL writing  

speed on the pre-post administration of EFL writing fluency test 

.Table 1 presents  the students' mean scores, standard deviations- 

value and the level of the significance of the study group in the 

pre-post assessment of the EFL writing fluency speed 
 
 

Table 1.  Comparison of pre and post testing of writing speed 

" Writing of the study group. 

Skill Measurement  N  Mean  Std t-
value 

Df p-
value 

Cohen’
s ES 

EFL writing 
speed  

Pre-test 30 1.78 .88  
2.67 

 
29 

.006 
Sig. 

1 
High   Post-test 30 2.27 .94 

                  

Significant at 0.05 

      The above table shows that the experimental group did better 

in the post administration of   writing speed  than in the pre 

administration. The mean scores is (1.78) for the pre assessment 

and (2.27) for the post assessment and the standard deviation is 

(.88) for the pre-assessment and (.94) for the post assessment, 

where the t-value is (2.67, P=006) which is statistically 

significant. In addition, the effect size value of writing speed 

shown (1)  in the above table reveals that the Differentiated 

Instruction based program  had a very large effect on the 

experimental group students' writing speed as shown in their 

performance on the post-test as compared to their writing speed 

on the pre-test. Hence, there is a statistically significant 

difference between the mean scores in the study  group in the  

pre-post assessment of   writing speed in favor of the post 

assessment. Thus, the first  hypothesis was supported. 
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Results of the second  hypothesis    
      The sixth hypothesis states that there is a statistically 

significant difference between the mean scores of the study 

sample in the pre-post assessment of EFL writing automaticity in 

favor of the post assessment. 

    For testing this hypothesis, a paired sample t -Test was  used to 

compare the mean scores of the study sample in EFL writing 

fluency automaticity on the pre-post administration of EFL 

writing fluency test .Table 2  presents the students' mean scores, 

standard deviations-value and the level of the significance of the 

study sample in the pre-post assessment of the EFL writing 

automaticity. 
 

Table 2.  Comparison of pre and post testing of EFL writing 

automaticity of the study group. 
            

Skill Measurement  N  Mean  Std t-

value 

D

f 

p-

value 

Cohen’s 

ES 

EFL writing 

automatically  

Pre-test 30 5.83 3.53  

2.47 

 

29 

.019 

Sig. 

1 

High   
Post-test 30 7.03 4.33 

      

     The above table shows that the experimental group did better 

in the post administration of  automaticity test than in the pre 

administration. The mean scores is  (5.83) for the pre assessment 

and  (7.03) for the post assessment and the standard deviation is 

(3.53) for the pre-assessment and  (4.33) for the post assessment, 

where the t-value is  (2.47) and the p value is (.019) which is 

significant. In addition, the effect size value of writing 

automaticity  shown (1 )  in the above table reveals that the 

Differentiated Instruction based program  had a very large effect 

on the experimental group students' writing automaticity as 

shown in their performance on the post-test as compared to their 

writing automaticity on the pre-test.  

         Hence, there is a statistically significant difference between 

the mean scores in the study  group in the pre-post assessment of  

writing automaticity in favor of the post assessment. Hence, there 

is a statistically significant difference between the mean scores in 
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the study sample in the pre-post assessment of the EFL writing  

automaticity sub skill in favor of the post assessment. Thus, the 

second hypothesis was supported. 
 

Results of the third hypothesis 
   The third hypothesis states that "there is a statistically 

significant difference between the mean scores of the study group 

in the pre-post assessment of EFL writer's voice  in writing 

fluency in favor of the post assessment" . 

    For testing this hypothesis, a paired sample t -Test  was  used 

to compare the mean scores of the study sample in EFL writing 

fluency writer's voice  on the pre-post administration of EFL 

writing fluency test .Table  3 presents  the students' mean scores, 

standard deviations-value and the level of the significance of the 

study sample in the pre-post assessment of the EFL writer's voice 

in writing fluency  . 

Table 3. Comparison of pre and post testing of EFL writer's 

voice of the study group.               

Skill Measurement  N  Mean  Std t-

value 

Df p-

value 

Cohen’s 

ES 

writer's 

voice 

Pre-test 30 1.13 .43  

1 

 

29 

.326 

No 

sig. 

-- 

Post-test 30 1.17 .53 

     The above table indicates that t-value is not significant. This 

proved that there is no statistically significant difference between 

the mean scores of the experimental group  on the EFL writer's 

voice  pre-test and their mean scores on EFL writer's voice post-

test. Thus the third hypothesis was rejected. These results might 

be attributed to  the fact that the experimental group students 

didn‟t pay much attention to answer the question of (writer's 

voice) measuring the skills in the post test. They found it easy to 

answer such question and treated it with the sense of non- caring 

and self- confidence; they rather focused their attention on the 

questions measuring the skills of  “writing speed” as they   

considered them to be new and more exciting questions in which 

they write  very quickly. 
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Results of the fourth  hypothesis    
 

     The fourth hypothesis states that there is a statistically 

significant difference between the mean scores of the study 

sample in the pre-post assessment of overall EFL writing fluency 

in favor of the post assessment of writing fluency test. 

      In order to verify this hypothesis, the a paired sample t -Test 

was used to compare the mean scores of the study sample in 

overall EFL writing fluency on the pre-post administration of 

EFL writing fluency test .Table 4 presents the students' mean 

scores, standard deviation-value and the level of the significance 

of the study sample in the pre-post assessment of the EFL writing 

fluency. 

Table  4. Comparison of pre and post testing of overall EFL 

writing fluency of the study group. 

Test Measuremen

t 

N Mean Std t-

value 

Df p-

value 

Cohen’s 

ES 

Overall EFL 

writing 

fluency 

Pre-test 30 6.35 2.22  

14.76 

 

29 

 

<.001 

2.67 

High Posttest 30 13.55 2.48 

 

      Table 4  shows that the mean scores is (6.35) for the pre 

assessment and (13.55) for the post assessment and the standard 

deviation is (2.22) for the pre-assessment and (2.48) for the post 

assessment. As shown in the table 20 "there is a statistically 

significant difference between the mean scores in the study 

sample in the pre-post assessment of overall EFL writing fluency 

in favor of the post assessment ",where the (t=14.76) which is 

statistically significant. In addition, the effect size value of the 

overall  EFL writing fluency shown (2.67 )  in the above table 

reveals that the Differentiated Instruction strategy had a very 

large effect on the experimental group students' overall EFL 

writing fluency as shown in their performance on the post-test as 

compared to their overall EFL writing fluency on the pre-test. 

Thus, the fourth hypothesis was statistically confirmed.   
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     Consequently, it can be concluded that the differentiated 

instruction-based program is effective in developing second year 

EFL preparatory schoolers'  writing fluency skills as  they  

became better able to write fluently after teaching the program of 

DI. The results of this study are analogous to Abdalkader (2022),  
 

Mehany (2022), Alvis ( 2019), and Steinman (2017). All these 

studies succeeded to pay attention and develop the EFL writing   

fluency skills. 
 

6. Recommendations 

    In the light of the results obtained in the present study, a 

number of recommendations can be drawn: 
 

1. Decision makers at the Ministry of Education should adapt 

differentiated instruction strategies procedures in the 

teacher's guide to be applied by teachers in  writing fluency  

processes . 

2. More  writing fluency activities should be included in school 

textbooks. 

3. Students' interests, learning styles, and ability levels should 

be taken into consideration in the implementation of 

differentiated instruction. 

4. Teachers of EFL should prepare a secure and non-

threatening classroom environment that encourages students 

to write fluently. 

5. Faculties of Education should train the pre-service teachers 

on using differentiated instruction strategies in teaching 

writing fluency. 

6. Suggestions for further studies 
             Based on the findings of the current study, the following areas 

for future research were suggested: 

1. Examining the effectiveness of different differentiated 

instruction strategies   in developing other language skills. 

2. Using differentiated instruction in developing college 

students‟ higher-order thinking skills. 
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3. Investigating the effect of differentiated instruction on post 

graduate students‟ research skills.   

4. Increasing students' proficiency in English and improving 

their attitudes towards  English language by using   
 

differentiated instruction strategies. 

5. Examining the effectiveness of differentiated instruction 

strategies on problem solving and decision making.  
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 ر يخ المجلخ ورضبلتهب وضيبضتهب

 ر يتٌب
أن وكىن دوسَت ػهمُت متمُضة متخصصت فٍ وشش 
انممالاث وانبحىث انتشبىَت وانىفسُت. وسؼً إنً انتمُض 
فٍ وشش انفكش انتشبىٌ انمتجذد وانمؼاصش، والإوتاج 
انؼهمٍ رٌ انجىدة انؼانُت نهباحثُه فٍ مجانٍ: انتشبُت 
وػهم انىفس، بما َؼكس متابؼت انمستجذاث، وَحمك 

 انتىاصم بُه انىظشَت وانتطبُك.

 رضبلتٌب
وشش وتأصُم انثمافت انؼهمُت بُه انمتخصصُه فٍ انمؼاهذ 
وانمؤسساث انؼهمُت انمىاظشة وانمختصُه مه انتشبىَُه 

مه انمؼهمُه وانمُاداث انتشبىَت فٍ انمُذان انتشبىٌ 
وانباحثُه، والاستماء بمستىي الأداء فٍ مجال انتذسَس 
وانبحج انؼهمٍ مه خلال وشش الأبحاث انمبتكشة وػشض 
انخبشاث الإبذاػُت راث انصهت بهزا انمجال، وإَجاد لىىاث 
نهتىاصم وانتفاػم بُه أهم انتخصصاث انمختهفت فٍ 

ي انمحهٍ، وانؼشبٍ، انمُذان انتشبىٌ ػهً انمستى
وانذونٍ، مغ تأكُذ انتىىع والاوفتاح والاوضباط انمىهجٍ، 
ومتابؼت الاتجاهاث انؼهمُت وانفكشَت انحذَثت فٍ انمجال 
انتشبىٌ وومهها نلأوساط انتشبىَت فٍ مستىَاتها انمختهفت 

 بغشض انمساهمت فٍ صىاػت انمؼشفت.

 ضيبضتٌب
انمستىَاث انمحهُت، إتاحت فشص نهىشش وانتذاول ػهً 

والإلهُمُت، وانمىمُت، ورنك نلإوتاج انؼهمٍ نهباحثُه ػهً 
اختلاف دسجاتهم وتخصصاتهم، ونهتجاسب انىاجحت 
نهمماسسُه فٍ انمُذان انتشبىٌ.وانؼمم ػهً تىىَغ الإوتاج 
انمىشىس نُجمغ بُه انفكش وانتىظُش، وانتجاسب انفؼهُت 

اث انلاصمت، وانتىاصم مغ وانمماسساث الأدائُت.واتخار الإجشاء
انجهاث انمؼىُت نىمم انمىشىس مه الأوساق إنً مُذان 

انحشص ػهً انىضىح وانمصذالُت وانتىاصم انذائم و.انؼمم
 مغ انباحثُه وانمؤسساث وانمُذان انتشبىٌ.


