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Abstract

This study aimed at investigating the effectiveness of a
successful intelligence-based program for developing English
writing skills and attitudes towards writing among preparatory
schoolers. The participants (N=25) were divided into two groups;
the experimental group and the control one. The experimental
group consisted of 12 students at Al-Arish Preparatory Institute
for Girls, Al-Arish city, North Sinai Governorate, whereas the
control group consisted of 13 students at Al-Arish New
Preparatory Institute for Girls, Al-Arish city, North Sinai
Governorate. The instruments and material were prepared and
validated as follows: a writing skills checklist, a writing skills
pre-post test, a writing attitude scale and a successful
intelligence-based program. The experimental group received the
successful intelligence-based program as an experimental
intervention, while the control group received only the regular
running program. The writing skills test and the writing attitude
scale were pre-administered. The successful intelligence-based
program was implemented, and then the test and the scale were
post-administrated at the end of the intervention. The study
results revealed that there are statistically significant differences
between the mean scores of the experimental group pre and post
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measurements on both the writing skills test and the writing
attitude scale in favour of the post measurement. Results also
showed that there are statistically significant differences between
the mean scores of the experimental and control groups on both
the writing skills test and the writing attitude scale in favour of
the experimental group.

Key words: Successful intelligence-English writing skills and
attitudes towards writing.

dnpad) Aallly ) Laliti
Lyl e L6 2 5ike malip dels o gaaall L)) Adlall Al e
O (sal LUSH g slanylg Aujalay) Aallly LUSH llge daaiil alill oS
o Sl patll and mgiall e Ldla) duhall ciadely AaleY) dls )
e (galaey) Jipall Glod sgaa (V) ladaeg duwjat) (e ganall avaas
Gyl i agaan (V) laaey dlaloay —slie Jled dbailas il
el o Capnll @lldy celive Jled dadlaa ¢(fuyall dnae caaall galacy!
lgakan g Aahyal) ol Eiall) canef 88y L) dayhall aladily daylal)
oebiag cganlly Al LUSH hlee lialy AGS @il)lga Al (e CaigSig
g calll o Apd e WSlally 2 el malipdly (AUSH sad (DUl ola
bl LS s (Ol ol (uliie Liady L) S cilge las) Guls
degandl e cleDU (ol Lol eha) Haaly cdakh A sl degend) e
daa oo S Wilas) loallaey claall pas 2 cdlabially duyanl
Al il die <yl
|

317 OV eall — Yo ¥ e o) -y g g cpalil) adad) — e AU Al — (i ad) daala — A i A0S dlae



318

The Effectiveness of a Successful Intelligence-based Program for Developing English Writing Skills and
Attitudes towards Writing among Preparatory Schoolers

Taher Mohammad Al-Hadi Dr. Mahdi M. Abdallah Shimaa Abd Al-Alim Mohamed Al-Sharawy

v.00 (g die Lilaa) Al (3 8 dag 1A b ) Al Cileags
Lpa) Gl LUK chleal gand) Jloa¥) & Ol sy awgie G
Jsieg Al degenall alaey) Jo¥) Caall (Dl sladl (ulia Sl
LS hlge las) 8 dllall desanall (saedl HLasYl 8 (Ol @il
Aplady) ARl LGS s ol Jg¥) Chall (O oladl (ulie SIS
Ao ganall SN gas Ol alad) (i g LESH clgal (sazall Lol llial
b o Ll &yl malinll dideld i) 2 ad celly o oy LAyl
Ol (o2l AN gas slany g Ajalady) A2l LLSN lylgn dpaiil el oIS

gy Js¥! Caall
LI gad olan) — LI g palill oSN daliall el

Introduction

Language is the reflection of the mside of the mind. Whatever
we do in our life is expressed by language. Nothing is more
important to people than language. It is the merit which
distinguishes human beings from all other creatures on land, so it
can be said that the human language is unique. In the last two
decades, it was said that the world was a small village, but
nowadays, we describe the world as a room without walls due to
language and means of communication.

Alexander and Seidman (1990) stated that language belongs to
the individual and to the society. Trask (1999) mentioned that
language makes us human because it creates the human world
which is known by all the people. The development of everything
from music to welfare could never have come about in the
absence of language. According to Beardwood, Sherman and
Tulloh (2010) language alters people’s opinions and compels
governments to alter laws, although violence and intimidation
may make people obey. Language alters the people’s way of
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thinking as a word can be mightier than a sword when it is used
to discuss more productively.

Herriot (2012) found out that language is used to refer to the
processes in the brain which regulate language behavior, whereas
thinking is used to refer to the processes in the brain which
regulate the non-verbal behavior. Farrell (2014) reported that
language doubtlessly has power and is certainly important, so its
role and impact can be over-estimated and over-stated.

Accordingly, English has four skills which are arranged in the
following order: listening, speaking, reading and writing.
Language reflects that one does not have to know how to write to
communicate since human beings are only characterized by the
ability to speak. Writing and speaking are closely connected with
each other in some way. However, the written language is
originated from the spoken language, so it is secondary in nature
(Parida, 2007). Writing is one of the productive skills, which
involves producing language rather than receiving it as in
listening and reading (Spratt, Pulverness &Williams, 2011).

So, writing is an art in which our personality, our sense of style,
our knowledge, and our imagination play important roles.
Everything we write reflects what we are like and reveals a good
deal about us (Berger, 1993).

Johnson (1995) mentioned that the generation of ideas before
you start the actual task of writing can remove the layer of
difficulty. By making a note of
your ideas and arranging them into some order, you are splitting
up the writing task into more easily manageable components.
With a page of rough notes, you will not need to wonder what to
say next. The notes act as a prompt reminding you what topics
you need to cover. You can also add to the list of notes if any
new ideas emerge whilst you are writing.

Murcia and Olshtain (2000) described that writing skill is often
perceived as the most difficult language skill since it requires a
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higher level of productive language control than other skills.
Davies and Pearse (2000, 96) added that good writing skills need:
(1) Comprehensive reading, (2) Training and (3) Practice. These
skills involve: (1) Handwriting or typing, (2) Spelling, (3)
Constructing grammatical sentences and (4) Punctuating.

Rodriques (2000) suggested that in productive performance
(written or spoken), the speaker or the writer produces the
utterances in order to communicate his intention which forms the
message. In speaking the speaker produces the spoken utterances,
and in writing, the writer produces the graphic representation of
the message. Troike (2006) reported that productive skills
(written or spoken) require prior knowledge of vocabulary,
morphology, phonology, syntax, and discourse structure to access
words and combine them into phrases, clauses, and longer units
of text.

Consequently, the writing process might be described as having

several stages or phases, including prewriting, writing,
responding, revising, editing, developing skills with the
conventions of writing, evaluating, and post writing (Diane
Publishing Company, 1986). Jozsef (2001) found that writing is
among the most complex human activities. It involves the
development of a design idea, the capture of mental
representations of knowledge and of experience with subjects.

Concerning a teacher’s duties, there are five duties that should
be performed by the teacher as follows: demonstrating,
motivating, supporting, responding and evaluating. These five
duties have to be performed by the teacher on writing classes.
The teacher should focus attention on those duties so as to
improve students’ writing skills and help students become good
at writing (Harmer, 2004).

In addition, many teachers realize the surroundings in the class
in which students are helped to better involve in writing. The
teacher has an effect on the students concerning writing practices
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as follows: (1) combining reading and writing, (2) making use of
writing to learn, (3) Supplying students with feedback, and (4)
making use of examples or models in teaching writing (Urquhart,
& Mclver, 2005).

Writing has become one of the essential skills in English. We
can articulate, discuss and describe our thoughts, feelings, and
experiences through writing skills (Lestari, 2018; Yamin, 2019).
In the same line Fidalgo, Harris and Braaksma (2018, 3) assured
that writing has an effective role in academic success where
students have to accomplish written tasks across the educational
levels. Moreover, writing skills are needed to show students’
learning in exams or as tools to learn. Also, writing is an
influential variable on students’ achievement and is an important
vehicle for learning, so it is a critical goal in today’s schools.

Kaven (2015) supposed that writing is hard. It uses a lot of time
doing this activity through the different grades. Spelling,
grammar, vocabulary and other mechanical types of writing
devour a lot of classroom time rapidly. Only very short time
remains to teach students how to write meaningfully and
efficiently. That is, to plan, draft, evaluate, revise and edit
whatever the topics they want to write (or have been assigned to
write). Writing should not be seen as a final goal as it involves
persuasion, inducement, conclusion, amusement and instruction
through this activity. In short, writing is not mere symbols or
only a way on how a student learns to write them down.

Based on the importance of the English writing skills, the
current study sheds the light on them. In addition, the previous
studies reveal that although English writing skills are important,
the present pilot study proves that the first year schoolers’
performance related to these skills are not suitable and sufficient,
so here’s a study tries to come up with solutions to the first year
schoolers’ performance related to the English writing skills and
their attitudes towards writing.

321

OV eall — Yo ¥ e o) -y g g cpalil) adad) — e AU Al — (i ad) daala — A i A0S dlae



The Effectiveness of a Successful Intelligence-based Program for Developing English Writing Skills and
Attitudes towards Writing among Preparatory Schoolers

Taher Mohammad Al-Hadi Dr. Mahdi M. Abdallah Shimaa Abd Al-Alim Mohamed Al-Sharawy

)

Also, there are several studies that have focused on English
writing skills since students encounter difficulties in such skills.
Moreover, these previous studies suggested ways, strategies, and
theories to develop writing skills such as: Mahmoudi and Bugra
(2020); Hassan, Uddin, and Akhtar (2019); Noyan and Kocoglu
(2019); Kilic (2019); Mohammad (2018); Astawa, Artini, and
Nitiasih (2017); Fath Al-Bab (2016) and Engin (2014).

As long as the English writing skills are being developed, there
will be an attitude towards writing, which also needs to be
focused on. According to Baker (1995) an attitude is a part of the
terminology system of individuals. It is considered to be an
indicator of changing beliefs and succeeding in policy
implementation. Also, an attitude’s importance lies in its
continued and proven utility.

Garrett (2010) added that attitude components are cognition,
affect and behavior. In terms of language, a cognitive component
Is shown through a student’s attitude towards English as a foreign
language, when the student believes that learning English will
give him or her deeper understanding of English, an affective
component is shown when the student is enthusiastic about being
able to read literature written in English and a behavioral
component is shown when the student is saving money to enroll
on an English course.

Erwin (2001) stated that attitudes are crucial to our everyday
lives. They help people to interpret surroundings, guide
behaviour and organise experiences into a personally meaningful
whole. Without attitudes the world would be a much less
predictable place and people would function in it much less
effectively. Djigunovi¢, (2006) reported that attitudes are
acquired and relatively durable relationships the learner has to an
object. Garrett (2010) found that language attitudes permeate our
daily lives and people hold attitudes to language at all its levels:
for example, spelling and punctuation, words, grammar, accent
and pronunciation, dialects and languages.
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In the same line, Bohner and Wanke (2014) attitudes are central
parts of human individuality. They represent evaluative responses
towards an object. Parida (2007) found out that an attitude has a
very significant role in developing one’s academic achievement.
Learning that is gone along with certain attitude is useful,
interesting and motivates one to go on the learning.
Consequently, one who has a positive attitude towards English or
any of its

skills will achieve success in it, in addition to succeeding in
controlling problems. According to (Boscolo, 2009) students’
attitude towards writing has an effect on their way of dealing
with certain writing performances and also the degree concerning
their involvement in such performances. In primary school,
pupils recognise that writing is a flexible tool by which many
functions and aims can be reached. Flexibility does not only
consider writing as a tool for learning different subjects (topics).
In elementary school, “playing” with writing is an activity that is
being willed to engage in. Playing means, for example,
controlling or moving the characters of stories, their motives, or
the flow of episodes to get a new, more enjoyable or interesting
end within restrictions of text coherence.

So, attitudes towards writing in English have been investigated
in a lot of previous studies (due to learning which goes along
with certain attitude is useful and interesting and motivates a
student to go on learning, while getting a negative attitude will be
useless and uninteresting and stop leveraging a student’s
strengths) such as: Al Jaser (2019), Kassem (2018), Al-Jarrah,
Mansor, Ab Rashid, Bashir and Al-Jarrah (2018), Villafuerte and
Romero (2017), Tok and Kandemir (2015), Saed and Al-Omari
(2014), Said et al. (2013), Elashri (2013), Aljumah (2012),
Srichanyachon (2012), Zaid (2011) and Salem (2007).

Concerning thinking and theories that use thinking in teaching,

De Bono (2009) reported that teaching of thinking should be the

key subject in education. Nothing is more important than
|
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thinking for personal life, for professional life and for
contributions to society. Brookhart (2010) suggested that the
ultimate goal for students is to learn to do more higher-order
thinking, and do it in a better way. Paul and Elder (2014) stated
that the quality of our life and that of what we produce, make, or
build depends precisely on the quality of our thought.

So, one of the most important theories that uses thinking in
teaching in general is successful intelligence . It has been used in
the field of teaching English as a foreign language. In particular,
teaching students to write well equals teaching them to think. So,
such a theory has appeared recently in many recent studies
related to teaching English skills in general, in addition to
teaching the creative ones.

Successful intelligence is the unsegregated set of skills
necessary to achieve success in life; however an individual
defines it, within that individual’s
sociocultural context. People are successfully intelligent by
recognizing their strengths and making the most of them at the
same time they acknowledge their weaknesses and find ways to
either improve upon them or compensate for them. Successfully
intelligent people adapt to, shape, and select
environments by using a balance of analytical, creative, and
practical skills (Sternberg & Grigorenko, 2007). Howie (2011)
showed that the three skills of successful intelligence (analytical,
creative, and practical) can be trained or developed, according to
Sternberg (1999, 2002, 2003, 2005). He believed that analytical,
creative and practical skills are needed to be developed equally in
case learners reached their full potentials and added that the three
skills have equal importance and value.

Successful intelligence addresses four types of different
thinking skills: memory, analytical skills, creative skills and
practical skills. Memory is an essential skill that we all have and
use it every day. The three key elements to memory are: (1)
encoding information, (2) storing the information, and (3)
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retrieving the information effectively when it is needed again.
These skills are essential to success in life in general and in
school. Without memory, the other types of skills (analytical,
creative, and practical) are meaningless. Analytical skills are
referred to as critical thinking skills. Creative skills are very
important. Creativity is not only what enables us to come up with
new ideas (whatever the field): it is also the skill that enables us
to deal with new situations or problems that we have never
confronted before (Sternberg, Jarvin &  Grigorenko,
2009).Whereas practical thinking happens when learners apply,
use, implement, demonstrate what they know to everyday
situations in the real world, etc. (Howie, 2011).

Although there is a lack of research in EFL studies on the role
that successful intelligence can play in assisting students to
engage in the writing process, the following studies prove the
effectiveness of successful intelligence and it is helpful as it
assists teachers to find out their students’ strengths and
weaknesses. Those studies such as: AAI- Khasi, Khasawnah,
Alwani, Al-Khawladah and Al- Hamori (2020); Azid and Ali
(2020); Lira, Castillo, Marrufo and Melgar (2019); Al-Rahaw
and Al-Mawla (2019); Al-Moumany and Al-Saida (2018); Baker
and Robinson (2016); Al-Masri and Al-Fayez (2015) and
Zbainos (2012).

Sternberg (2003) stated that students in teaching for successful
intelligence are helped to make use of the most of their skills by
addressing such students more or less some of the time.
Certainly, teaching for successful intelligence is not meant
teaching everything three times, but it is meant teaching in each
of the ways part of the time. An advantage of such a procedure is
that each student’s exact strengths and weaknesses are not
recognised but when teaching
in all of the ways; some students’ strengths are directed while
revealing other students’ weaknesses. Parida (2007) proved that
learning, which is gone along with certain attitude, is useful and
interesting and motivates one to go on the learning. While getting
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a negative attitude will be useless and uninteresting. Negative
attitude of course stops leveraging one’s strengths. One the one
hand, it is supposed that there is a connection between the
attitude and writing skills in such a language. On the other hand,
there is a connection between successful intelligence (leveraging
one’s strengths) and attitudes towards writing.

Sternberg and Grigorenko (2007) suggested that successful
intelligence means recognizing the capacities of people’s wide
area of skills. The core hypothesis of Triarchic Instruction or
successful Intelligence-based Instruction is that teachers should
appreciate the variety in students’ aspects of skill. Consequently,
a study is needed to help the first year prep. schoolers to
overcome their problems concerning writing skills and negative
attitudes towards writing in English.

1. Context of the problem

The researcher assures that writing skill is very important
skill. In addition, it is often perceived as the most difficult
language skill since it requires a higher level of productive
language control than other skills. Such a thing is proved
through: Previous studies and related literature which indicate the
importance of English writing skills as : (Astawa, Artini, and
Nitiasih (2017), Yagelski (2015), Engin (2014), Elashri (2013),
and Hodson and Jones (2012).

In addition, the experience that the researcher gained
while working as a teacher and a supervisor. She observes that
preparatory schoolers —especially the first-year cannot write in a
way that enables them to deduct, criticize, create, or even come
up with ideas that suit a topic. Finally, the pilot study reveals
that the first-year prep. schoolers are facing some problems
related to
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English writing skills. Such a thing has a negative effect on the
first -year prep. schoolers’ attitudes towards writing. So, to make
sure of the study

problem, the researcher conducted a pilot study. A group of
students (N=19) was chosen from the 1% preparatory students
during the second semester of the scholastic year (2021-2022).
Two instruments were administered:

1. An English writing skills test

For this test, the researcher prepared it and the participants
were asked to choose two topics they thought could be more
appropriate to write about than the rest of the other ones: they
had to write two compositions of ten sentences for each of the
topics selected. They were assessed under five components:
content, organisation, sentence fluency, writing conventions and
layout and mechanics. The score ranged from 1-4.

2. An English writing attitude scale

In the first part of this scale, the researcher prepared it
and the participants read each statement carefully and indicated a
degree of agreement or disagreement. In the second part of the
scale, they chose three statements that they found positive items
concerning learning writing, and then they had to rank the
selected statements in the order of importance as they perceived
them, and wrote 1, 2, and 3 next to each.

The results of the pilot study indicated that the participants had
many problems concerning writing skills. They were not good at
English writing skills. The highest scores of the pilot study were
twenty-eight out of forty, whereas the lowest scores were zero
out of forty.

3. Statement of the Problem

First year preparatory schoolers face some difficulties
during English writing classes, in addition to having negative
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attitudes towards writing in English. Briefly, they lack some of
EFL

writing skills. Consequently, the statement of the problem of the
current study is summarized as follows:
“the weakness of English writing skills and attitudes towards
writing among preparatory schoolers”.

4. Questions of the Study

In order to accomplish the aims of the study, answers to
the following questions were needed:
1. What are the required English writing skills for the first
year preparatory schoolers?
2. To what extent do the first year preparatory schoolers possess
such skills?
3. What are the first year preparatory schoolers’ attitudes towards
writing?
4. How effective is a successful intelligence-based program for
developing English writing skills among preparatory schoolers?
5. How effective is a successful intelligence-based program for
developing attitudes towards English writing among preparatory
schoolers?

5. Hypotheses of the Study

1. There are statistically significant differences between the
mean scores of the experimental group schoolers and the mean
scores of the control group schoolers on the English writing skills
pre-test at 0.05 level in favor of the experimental group.

2. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of the control group schoolers on pre-writing attitude scale of
preparatory schoolers’ attitudes towards writing at 0.05 level in
favor of the experimental group.

3. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
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of the control group schoolers on English writing skills post-test
at 0.05 level in favor of the experimental group.

4. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of control group schoolers on post-writing attitude scale of
preparatory schoolers’ attitudes towards writing at 0.05 level in
favor of the experimental group.

5. The successful intelligence-based program is effective in
developing English writing skills among preparatory schoolers.

1. The successful intelligence-based program is effective in
developing attitudes towards English writing among preparatory
schoolers.

6. Aims of the Study

The present study aims at:
- Developing English writing skills
- Developing preparatory schoolers’ attitudes towards writing
- Investigating the effectiveness of a successful intelligence-
based program for developing English writing skills and attitudes
towards writing among preparatory schoolers.

7. Significance of the Study

The present study might be of significance in two ways:
the theoretical aspect and the practical one.

a. Theoretical aspect

1. The study will direct educationalists’ view towards using a
successful intelligence-based program for developing preparatory
schoolers’ English writing skills and attitudes towards writing
because such a study is consistent with the modern trends that
call for the schoolers’ active learning.

2. It can direct curriculum planners to implement the present
study in various English workshops and courses.
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3. It can encourage researchers in the field of TEFL to conduct
more researches about English writing skills and other necessary
skills and sub-skills in English.

4. It can also pave the way for EFL students for helping them to
find out about their strengths and weaknesses in English writing
classes.

b. Practical aspect

1. The study can help preparatory schoolers to develop their
English writing skills and build positive attitudes towards
writing.

2. The study can help teachers to develop their methods of
teaching using the theory of successful intelligence for
developing preparatory schoolers’ English writing skills and
attitudes towards writing.

3. It can provide EFL teachers with a Teacher's Guide based on
the theory of successful intelligence through the prepared
program for developing English writing skills and preparatory
schoolers’ attitudes towards writing.

8. Delimitations of the Study

The study was delimited to:
A. Twenty-five first year preparatory schoolers (experimental
group: at Al-Arish Preparatory Institute for Girls, Al-Arish city,
North Sinai Governorate, the control group: at Al-Arish New
Preparatory Institute for Girls, Al-Arish city, North Sinai
Governorate) participated in the study.
B. English writing skills are as follows:
1. Write words, phrases and simple sentences following
principles of good writing.
2. Compose simple sentences about familiar experiences, stories,
people, objects, and events with direct instruction and support.
3. Organize sentences in a logical sequence to form appropriate
text related to the topic.
4. Compose simple sentences with correct subject and verb
agreement independently.
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5. Use the mechanics of writing accurately.

6. Use a variety of strategies to generate ideas for writing.

7. Compose meaningful texts applying knowledge of grammar
and usage.

8. Develop a paragraph discussing for/against a certain topic.
9. Differentiate between facts and opinions while writing.
10. Compare and contrast

11. Provide with suitable causes and effects

12. Give positive comments

13. Give negative comments

14. Predict what might happen

C. The second semester of the scholastic year 2021/2022

9.Variables of the Study
1. Independent variable
a. A successful intelligence-based program

2. Dependent variables

a. The first year preparatory stage schoolers’ English writing
skills

b. The first year preparatory stage schoolers’ attitudes towards
writing.

10. Participants of the Study

The study participants consist of two groups of the first
year preparatory schoolers. The experimental group (N=12) was
assigned to receive the experimental treatment (SIBP), while the
control group (N=13) was assigned to receive the traditional
instruction concerning the English writing skills.

11. Method of the Study

The researcher used the quasi- experimental design with
two groups from the first-year preparatory schoolers: one group
was an experimental group and the other was a control one. The
program was administered to the experimental group to
investigate the effectiveness of using a successful intelligence-
based program for developing preparatory schoolers’ English
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writing skills and attitudes towards writing. Before conducting
the experiment, the groups were pre-tested.  Only the
experimental group was taught using a successful intelligence-
based program for developing the first year preparatory
schoolers’

English writing skills and attitudes towards writing. Immediately
after conducting the SIBP, the experimental group and the
control one were post-tested.

12. Instruments and Material of the Study

1. A writing skills checklist

2. An English writing skills pre-post test

3. An English writing attitude scale

4. A successful intelligence-based program for developing
English writing skills and preparatory schoolers’ attitudes
towards writing.

13. Procedures of the Study

1. Reviewing the related literature and previous studies
concerning the variables of the study (successful intelligence,
English writing skills and attitudes towards writing).

2. Preparing a checklist of writing skills required for the first-year
preparatory schoolers and validating it.

3. Preparing the writing attitude scale suitable for the first-year
preparatory schoolers and validating it.

4. Designing an English writing skills pre-post test and validating
it.

5. Designing the writing attitude scale suitable for the first-year
preparatory schoolers and validating it.

6. Developing a successful intelligence-based program for
developing English writing skills and preparatory schoolers’
attitudes towards writing.

7. Assigning the study participants into two groups: a control
group, and an experimental one.

8. Pre- testing the groups.
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9. Measuring preparatory schoolers’ attitudes towards writing
using the attitude scale towards writing for the first time as a pre-
test.

10. Teaching the successful intelligence-based program to the
experimental group.

11. Post-testing the groups.

12. Using the writing attitude scale towards writing for the
second time as a post-test.

13. Collecting results and treating them statistically using SPSS.
14. Discussing the study results.

15. Reaching conclusions, and providing recommendations and
suggestions for further research.

14. Definition of Terms

1. Successful Intelligence

Based on many different definitions reviewed in the
literature and related studies as for successful intelligence, the
researcher defines it operationally as thus: The integrated set of
skills needed to recognize one’s strengths and make the most of
them, and recognize one’s weaknesses and find ways to correct
or compensate for them through three main skills: analytical,
creative, and practical.

2. English Writing Skills

Based on many different definitions reviewed in the
literature and related studies as for English writing skills, the
researcher defines it operationally as thus: The skills of using
words, sentences, structures and punctuation, expressing various
topics in writing in addition to differentiating between facts and
opinions and discussing for/against a certain topic, comparing
and contrasting, providing with suitable causes and effects,
making predictions, and giving positive/negative comments
through a piece of writing that is going to be written well and
appropriately via proper words, structures and ideas in addition to
good presentation.
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3. Attitudes towards Writing

Based on many different definitions reviewed in the
literature and related studies as for Attitudes, the researcher
defines it operationally as thus: Acquiring and showing positive,
negative or neutral responses during any stage of writing. It can
be presented verbally or practically during the writing classes.
15. Results and Discussion

Findings (in terms of hypotheses of the study) are shown
as follows:

Having judged the study instruments valid and reliable, they
were applied to the study participants (the experimental group as
well as the control one). Then the SIBP was taught only to the
experimental group. Data was collected and analysed using the
SPSS. The study results show the following:

1.There are no statistically significant differences between the
mean scores of the experimental group schoolers and the mean
scores of the control group schoolers on the English writing skills
pre-test.

2. There are no statistically significant differences between the
mean scores of the experimental group schoolers and the mean
scores of the control group schoolers on the pre-writing attitude
scale.

3. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of the control group schoolers on the English writing skills post-
test at 0.05 level in favor of the experimental group.

4. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of the control group schoolers on the post-writing attitude scale
of preparatory schoolers’ attitudes towards writing at 0.05 level
in favor of the experimental group.

5. The successful intelligence-based program is effective in
developing English writing skills among preparatory schoolers.
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1. The successful intelligence-based program is effective in

developing attitudes towards English writing among preparatory

schoolers.

Table 1 : Differences between the experimental and the
control groups’ mean scores on the English writing skills pre-

test
The results are presented in the following table:
Dimension | Groups N | Mean | Std | t-value | Df | p-value | Cohen’s ES
Writing Control 13 215 |2.03 |1.64 23 | .057 --
skills test Experimental | 12 | 3.50 | 2.07 No sig.

The results show that there are no statistically significant
differences between the mean scores of pre-testing of English
writing skills of the experimental and the control groups. This
means that the groups are equivalent. Also, it means that there is
no significance in this implementation. So, this hypothesis is

rejected.

Table 2: Comparison of the experimental group and the

control group on post-writing skills testing

The results are presented in the following table:

Dimensi | Groups N | Mea | Std | t- D | p- Cohen

on n valu | f |valu | ’s ES
e e

Post- Control 1 562 |47 |6.04 |2 |<.00 |7.29

writing 3 4 3 |1 High

skills Experimen |1 [23.2 | 9.3

test tal 2 |5 1

Table 2 shows that there are statistically significant differences
between the mean scores of the experimental group and the mean
scores of the control group at 0.05 in favor of the experimental
group on the post-writing skills test.
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Figure 1: Differences between the pre and post-measurement
scores of the experimental group on the writing skills test.
The results are presented in the following figure:

40
35
30
25
20
15

10

1 2 3 4 5 6 7 8 9 10 11 12

=—@=—cxperimental group  ==@=experimental group

Figure labove shows that there are statistically significant
differences in the pre and post-measurement scores of the
experimental group on the writing skills test. The schoolers’
writing skills of the posttest have high increasing. It is very clear
that the experimental group has proved to be a great success.

Table 3 comparison of experimental and control groups on
posttest of writing attitude scale:

Dimensi | Measures | N | Mea | Std | t- D | P- Cohen

on n valu | f |valu | ’sES
e e
Writing | Control 11217 |20 (2593 |.01 [1.65
attitude 3|1 5 115 High
scale Experimen |1 |{23.1 | 1.0 Sig.
tal 2 19 5
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Table 2 above indicates that there are statistically significant
differences between the experimental and the control groups on
posttest of writing attitude scale in favor of post-scale scoring of
the experimental group schoolers.

Obviously, it becomes a consensus agreement among findings
extracted from implementation, statistical methods and the
hypotheses of the present study concerning the effectiveness of
the prepared program. Therefore, this study indicates that using
the successful intelligence-based program has proved to be a
great success. Also, the prepared program has been very positive
on developing writing skills. Eventually, it can be said that the
successful intelligence-based program is effective in developing
English writing skills and attitudes towards writing among
preparatory schoolers. The findings assure that the successful
intelligence-based program has positively affected the first year
prep. schoolers’ writing skills and their attitudes towards writing.
Consequently, it is highly recommended that such a program (a
successful intelligence-based program) can be used by English
teachers for developing English writing skills and preparatory
schoolers’ attitudes towards writing.

16. Conclusions

Based on the study results, the researcher could reach some

conclusions:

1. The successful intelligence theory can be applied in
writing classes as it helps activate writing as a productive
skill.

2. A successful intelligence-based program can be effectively
used for developing English writing skills and writing
attitudes among prep. schoolers.

3. Successful intelligence theory can be used as an effective
theory for helping the first year prep. stage schoolers
overcome their difficulties related to writing.

4. This study helps learners overcome the problems of
English writing skills. Also, it provides teachers with a
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guide via the detailed steps within the prepared program to
develop the English writing skills using successful
intelligence-based program, so the researcher can conclude
that the successful intelligence theory should be integrated
in teaching with writing skills due to proving the
effectiveness and usefulness of the program.

17. Recommendations

1. Students should be provided with some syllabuses based on
successful intelligence theory along their different educational
stages to generate ideas connected to the different school topics
used for writing in English.

2. Teachers should apply the successful intelligence theory in
teaching different types of writing with its different stages.

3. Teachers should be provided with teaching courses based on
successful intelligence theory for developing other English skills.
4. Teachers should encourage their students to use the skills of
writing through different situations and different educational
activities.

5. Teachers should attend professional workshops and be coached
by specialists to increase knowledge and familiarity with
successful intelligence theory on how to benefit from it in their
teaching procedures and in their writing classes.

6. The Successful intelligence theory can also be incorporated
into the EFL curriculum in English to develop students’ attitudes
towards writing. It is recommended that teachers should use
successful intelligence theory to increase students’ interest and
attitude to write more often.

7. Students should be provided with a secure and non-threatening
classroom environment to encourage them to write well.

8. Positive feedback within its suitable time is recommended.

18. Suggestions for Further Research

Further future research should be done to investigate:
1. The effectiveness of using other strategies (e.g. CORT,
TRIZ, Mind Mapping) for developing English writing
|
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skills and their attitudes towards writing among primary
stage students.

2. The effect of using successful intelligence theory on
developing English generative thinking skills and motivation
towards English among preparatory schoolers.

3. The successful intelligence theory-based program for
developing English speaking skills and their attitudes towards
writing among prep. schoolers.

4. Using the successful intelligence theory-based program for
developing English listening skills and their attitudes towards
writing among preparatory schoolers.

5. The effectiveness of using successful intelligence theory for
developing English reading skills and their attitudes towards
writing among preparatory stage students.
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