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Abstract

The purpose of the study was to investigate the use of the Collaborative
digital literacy skills activities in digital literacy skills activities in
developing writing performance of primary school pupils. The participants
were one group the sixth of pupils selected grade pupils at Green Language
School, Qualybia Governorate Three instruments were designed and used.
The first instrument was a checklist to assign the most suitable writing
skills to be developed for the sixth grade pupils. The second instrument was
a pre- post writing performance test for assessing the writing skills of the
pupils, using a rubric for scoring pupils' writings. The third instrument was
a satisfaction questionnaire to measure how far the participants are satisfied
with the treatment. Results revealed that there was statistically significant
difference between the mean scores of the research group pupils in both the
pre and post of the overall and the subskills of the writing performance

administration in favor of the post test score.

After testing the validity of the hypotheses, the findings revealed the
effectiveness of the suggested treatment on developing the writing

performance of primary school pupils.

Key words: Digital literacy skills, Collaborative learning, writing

performance Collaborative digital literacy skills activities.
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Introduction:

Writing is considered an important language skill and an essential
productive activity specifically for second and foreign English (ESL/EFL)
language learners (Hussin et al., 2015). In order to be competent writers,
ESL/EFL learners not only need intellectual strategies but also certain
linguistic and vocabulary knowledge as well as appropriate writing
conventions that would help them express themselves effectively (Erkan &
Sabah, 2011).

It is also a common knowledge that ESL/EFL writing has always been
viewed as a complex process. Hence, novice and unskilled writers
especially in the early stages of learning require motivational, social,
cognitive and cultural input before producing the final written product
(Dujsik, 2008; Jun, 2008; Erkan & Sabah, 2011; Raoofi et al, 2014).

Although writing is one of the most important skill in real
communication, less important is attached to writing. It's mainly because
college English examinations don't lay a lot of emphasis on the testing of
writing. Greater emphasis is put on the development of reading
comprehension through knowledge of grammar and vocabulary. In
addition, instructors continue to use traditional instructor- centered method
in teaching, therefore many pupils in primary stage can read and understand
well but write very poorly. Most pupils dislike writing course because they
think it is difficult and time consuming to improve writing ability and the
limited help from writing class cannot make them write well. Therefore,
this condition will be worse and with influence the development of writing
skills.

As many people might believe, writing is not an easy task; it
incorporates several interrelated elements, as it is so many times referred to
in some contexts as the translation of one's thoughts into language.

Before being presented in their final written form, it contains numerous
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mental tasks (Zemach and Rumisek,2005,p. 23). In writing process, we
need to think, write and construct all ideas, verify their relationship with
each other and the topic's main ideas, memorize and remember lexical
things that are considered more important than others, scan and delete all
irrelevant ideas, and then arrange all ideas according to their meaning in a

way that develops the main ideas,i.e. the topic's theme.

In addition, the writer needs to relate his ideas to each other, orally
perform them on paper as a first draft, and then review and finalize them.
(Zemach and Rumisek,2007, p.25) While this approach has earned
widespread support for adoption, has learned widespread support for
adoption, it is well known that there is no single standard formula. In many
Egyptian universities, online applications (like kahoot ,quizzes, what's

app) are used to supplement traditional classroom instruction.

Computers now are much more than devices for information retrieval:
they convey images and fantasies, provide opportunities for imaginative
self-expression and play, and serve as a medium through which intimate
personal relationships are conducted. These media cannot be adequately
understood if we persist in regarding them simply as a matter of machines

and techniques, or as "hardware" and "software".

The internet, computer games, digital video, mobile phones and other
contemporary technologies provide new ways of mediating and
representing the world, and of communicating. Outside school, children
are engaging with these media, not as technologies but as cultural forms:
they are not seeing them primarily as technical tools, but on the contrary,
as a part of their popular culture, and of their everyday lived experience.
If educators wish to use these media in schools, they cannot afford to
neglect these experiences. On the contrary, they need to provide pupils

with means of understanding them.
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Enhancing writing performance might be tackled via the use of online
learning which become a must after the pandemic of COVID-19 and that
the ESL/EFL learners in such learning environments might gain benefits in
two ways. Firstly, they could get writing assistance during the revision and
editing stages in the form of feedback and comments from their peers and
teachers. Secondly, they would be able to gather information from the
Internet and share knowledge and writing experience through the online
discussion. Subsequently, students would be able to increase their writing
performance WP in these learning environments.

The influential impact of online learning in the field of ESL/EFL
writing is underscored by Rybushkina & Krasnova (2015). They stressed
that the conventional face-to-face learning environment does not
necessarily suit all students since each individual student has different
learning abilities and does not necessarily share similar ways of learning
with other students.

Internet-based pedagogy and online collaborative activities have been
found to help students as well as teachers to overcome various problems in
the learning and teaching of writing skills such as: time constraints,
inadequate facilities to support writing as well as lack of motivation.
(Harasim,hiltz,teles and turoff 1995) defined online collaborative learning
as a learning process where two or more people work together to create
meaning, explore the topics, or improve a skill.

Flower and Hayes (1981) has proposed a guideline for writers to use
when producing writing outcomes. Their guideline consists of planning,
drafting and reviewing. This theory was further expanded by Byrne (1988).
Byrne (1988) has further modified the writing process into five parts such
as gathering ideas, preparing an outline (‘scaffolding’), writing a draft,
correcting and improving the draft and writing the final output. Originally,

Flower and Hayes’s (1981) guideline was designated for individual authors.

155



(Y + YY) Y1+ anll (ISSN 2535-213X) (Asl add 31 ¢ il (3 g galiall B cilual )3 Adaa

However, Neuwirth, Kaufer, Chandhok and Morris (1994) suggested that it
Is also applicable for many writers who work collectively. Collaborative
writing can be assisted with the suggested guideline. Through
collaboration, learning can be enhanced as a result of the act of ‘doing
things together, negotiating new meaning and learning from each other
(Wenger, 1998). Knowledge is developed and re-created by a group of
people with the aim of achieving common goals or overlapping purposes
(Wells, 2000; Wenger, 1998; Lave and Wenger, 1991; Freire, 1970).
Students can experience collaborative digital literacy activities that could
boost their confidence in language acquisition and writing performance;
and a sense of connectedness among them. In the digital learning, students
are immersed and surrounded with rich and authentic information as a result
from social interaction. Collaborative digital literacy skills activities
(CDLSA) promote the writing performance without worrying about
mistakes. Through the use of CDLSA, pupils are able to have discussion
and conversation virtually and share their ideas, comments and opinions in
completing their writing assignments, which are aligned with sociocultural
theory.

Tapscott (2009) claims that children today are so accustomed to digital
technology that they think it is part of the natural landscape. However,
many problems related to their use of such technology have emerged,
including Internet addiction (Young, 1996), lack of web literacy (Kuiper,
Volman & Terwel, 2009), Internet bullying (Campbell, 2005), illegal
downloading, and other related problems. It is apparent that children need
to develop a new kind of literacy to enable them to function effectively in
the digital era. This literacy is recognized by Eshet-Alkalai and & Amichal-
Hamburger (2004) as digital literacy (DL). With digital technology
permeating all aspects of our lives, DL and its development have received

much attention recently. For example, DL takes a central place in several
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of the European Union’s research and education programs (Soby, 2008),
while the European Commission (2003) regards DL as a prerequisite for
creativity, innovation, and entrepreneurship. Much research and practical
work suggests that collaborative activities carried out in a digital
environment, or web-based collaborative activities, constitutes a useful
approach to foster DL among students.

Digital literacy comprises of a set competency required for effective
participation and communication in the 21st century: the ability to make
and share meaning in different modes and formats, and to interact and
communicate effectively in digital environments (Warschauer, 1997;
Dobson & Willinsky, 2009; Knobel, 2008). One important component of
digital literacy is the collaborative processes and products of written
communication (Yancey, 2009). In most career and academic settings,
collaborative tasks are increasingly common due to the practical benefits of
task efficiency and productivity (Jones, 2007). In K- 12 education,
collaborative writing has been recognized as an effective instructional
strategy for improving individual writing skills (Graham & Perin, 2007) as
well as an important component of 21st century literacy demands suggested
in the Common Core State Standards (e.g., Bunch, Kibler, & Pimentel,
2012). Collaborative writing is defined as the joint production of a text by
two or more writers (Storch, 2011). In recent years, there has been a
significant growth of research on collaborative writing in the L2 classroom
(see, for example, Shehadeh, 2011; Storch, 2005; Lin & Maarof, 2013).
Collaborative writing emphasizes the significance of interactions and
cooperation to solve problems in creating a text. Recently, technology-
enhanced writing platforms, such as wikis, blogs, and Google Docs, have
been gaining attention as mediums for collaborative writing due to features
that allow users to simultaneously create, edit, and collaborate on a

document. Collaborative communication in the networked environment can
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be conducive for writing development, as it “combine[s] the interactive
aspect of written conversations with the reflective nature of composing”
(Ware & Warschauer, 2006, p.111). Research suggests that collaborative
online writing can be particularly beneficial for second language (L2)
learners because it can provide them with communicative opportunities to
practice English in a non-threatening and engaging environment, with little
restriction on time and space (Warschauer, 1997; Sun & Chang, 2012).

So the collaborative digital literary skills activities which depend on
using the online activities may contribute in enhancing the writing
performance for the early grades.

Yet many students globally don't have the critical digital literacy skills
they need for learning, such as keyboarding and word processing, visual
mapping, and online communication. Education needs to be re-focused on
lessons that cover real life applications of spreadsheet, Presentation and
Image editing tools, as well as how to effectively search the web and
collaborate online. Students must be able to thrive in online schools, flipped
the classroom or blended learning environments which all requires the
students to have digital literacy skills.

To help pupils improve their writing skills and increase their
motivation to write, many approaches have been used for many years.
Collaborative and digital literacy activities may offer the possibility of
involving students and giving them ownership over their own learning.
In addition, the use of technology helps pupils to choose or create their
own tasks, demonstrate their knowledge of the subject and to find a way
to show up their understanding of knowledge.

Context of the problem:

Writing is the most difficult skill for EFL learners to master. The

researcher noticed, through her work as an English teacher in Green

Language School, there is weakness in pupils writing performance and
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the difficulties the pupils face in using digital spaces collaboratively, so

the researcher interviewed 8 teachers of English at the same school to

assign these difficulties. She realized that:

1) Pupils face difficulties in writing paragraphs and forming sentences
correctly without grammatical and punctuation mistakes.

2) Pupils don’t have the ability to rearrange words in a correct order

to make complete and meaningful sentences.
3) Pupils can't share their answers with each other to work collaboratively.

4) Teachers can’t apply suitable and appropriate strategies to help pupils
improving their writing performance using the collaborative and digital

literacy skills activities.

5) Parents, at home, don’t have the awareness of the importance of
using the available digital spaces in the development of their children
writing performance.

Pilot study:

The researcher piloted an online exam using the mobile phone as one
of the digital spaces to 30 pupils in grade 6 from the primary stage at the
same school, other than the researcher group pupils, to put her hand on the
actual problems in writing.

The aim of the pilot study is to find out the weakness in the pupils
‘writing.

The questions of the pilot study were the following:

1) Write a paragraph of 80 words about your school.

2) Rearrange some words to form correct sentences.

Putting pupils in breakout rooms on zoom, the teacher divided the
class into two groups and sent the questions to both groups asking them to
share the answers within each group to bring the correct answers.

After rating the test by the researcher and another teacher, the results
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were 4 pupils got 1 out of 10, 3 pupils got 3 out of 10, 2 pupils got 4 out of
10 and 1 pupil got 4.5 out of 10.

After evaluation the pupils' writing, it was found that the pupils'
writings were in consistent. Therefore, the researcher stated the problem of
the study in the following lines after recording the pilot study results.

To conclude that, pupils have problems in:
1. Forming complete and meaningful sentences.
2. Reflecting, arranging and expressing their ideas using
grammatical rules correctly.
3. There was a lack of a coherent written product.
4. Working collaboratively with the perfect usage of the digital spaces
online.

Through the results of the pilot study, the researcher will apply
the collaborative digital literacy skills activities in dealing with such
problems.

Statement of the problem:

The problem of the study is the weakness of the writing performance
among EFL pupils in the sixth grade of the primary stage. They can’t use
learning strategies to achieve better writing goals. Literature reviewed has
shown the effectiveness of using online language learning strategies on
promoting language skills especially writing performance.

Collaborative learning shows an educational approach to learning that
involves groups of learners working together to solve a problem or
completing a task. Coming up to a next level, the researcher involved some
digital spaces which focus on using different online applications in
promoting the writing performance, and how far the collaborative digital
literacy skills activities affect the writing performance positively.

Collaborative writing has been suggested as a potential solution (Lin
& Maarof, 2013). Collaborative writing is defined as the joint production of
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a text by two or more writers (Storch, 2011). In recent years, there has been
a significant growth of research on collaborative writing in the L2
classroom (see, for example, Shehadeh, 2011; Storch, 2005; Lin & Maarof,
2013). Collaborative writing emphasizes the significance of interactions
and cooperation to solve problems in creating a text. A accordingly, the
current study tries to answer the following main question:

What is the effectiveness of applying the Collaborative digital literacy
skills activities in developing the EFL writing performance of primary
stage pupils?

To answer this main question, the following sub questions will be answered:

1. What are the writing performance skills which the primary school
pupils should have?

2. What are the suggested collaborative digital literacy skills activities
which can develop the writing performance for primary school
pupils?

3. To what extent are the primary school pupils satisfied with the
collaborative digital literacy skills activities?

4. What is the effectiveness of the suggested collaborative digital literacy
skills activities in developing the EFL writing performance of primary
stage pupils?

Aims of the study:
1- Developing the writing performance of primary school pupils.
2- Investigating the effectiveness of using the collaborative digital
literacy skills activities.
The significance of the study:

This current study is important due to many reasons, one of the most
Important issues is that the sample of the study is the 6th grade of the
primary stage who should be trained to be good at using the digital spaces
in promoting their writing to face the challenges in this era which affected
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by the existence of COVID-19. Moreover the collaborative skills
activities can give them the opportunity to think and share ideas that affect
their writing performance.

So, this research will be useful for:

1. Pupils:

This research helps pupils to improve their writing performance using
digital spaces in their learning and give them the opportunity to share their
work with each other. Hence, this research helps in increasing their
engagement and improving their writing performance.

It also helps obtain social benefits, such as collaborative ability,
interpersonal skills, articulacy, ability to adapt, judgment, participate in
group discussions, do interviews, make on-the-spot observations. They
were pushed to learn how to communicate with team members and clearly
present their inquiry learning results to their classmates. It, also, will help
them overcome the lack of proficiency which is a factor that might hinder
smooth collaboration and writing performance as it prevents group

members from expressing themselves clearly.

1. Teachers:

This research provides teachers with a guide of using the collaborative
digital literacy skills activities and strategies in teaching English in general
and writing in particular. This research will change the teacher’s role, from
being solely an instructor to an organizer, leader, facilitator, and supervisor
of the activity.

2. Parents:

This research increases the awareness of parents as it gives
them a great outlook on the importance of the collaborative digital
literacy learning and its significant effect on improving the writing

performance of their children. Thus, they can help their pupils in
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using digital spaces in developing learning in general and English
writing performance in particular.

Definitions of terms:

1. Digital literacy:

According to Cornell University, Digital literacy is the ability to find,
evaluate, utilize, share, and create content using information technologies
and the Internet. This means that the ability to complete simple tasks on a
computer is just as much a part of digital literacy as high-spec skills. Also,
digital literacy entails learning’’ the rules of the road’’ of appropriate
conduct with regard to copyright, plagiarism, Research and privacy-- core
topics that compose digital literacy.

DL is the ability to understand and to use information from a variety
of digital sources and regarded it simply as literacy in the digital age,
(Gilster 1997). It is also the ability to read and comprehend the information
items in their hypertext or multimedia formats which were then becoming
available. It is, much more than that, a special kind of mindset or thinking.

Digital literacy can be defined as survival skill in the digital era. It
constitutes a system of skills and strategies used by learners and users in
digital environments.

By employing different types of digital literacy, users improve their
performance and “survive” a variety of obstacles and stumbling blocks that
lie in the way within this special medium. The literature is inconsistent in
its use of the term “digital literacy”; some restrict the concept to the
technical aspects of operating in digital environments, while others apply
it in the context of cognitive and socio-emotional aspects of work in a
computer environment.

Hypotheses of the study:
1- There is a statistically difference between the mean scores of the

research group pupils in both the pre and post writing performance
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administration as a whole in favor of the post test score at 0.5.

2-There is a difference between the mean scores of both the pre and post
writing performance administration as Subs kills at significance level
(0.01) in favor of the post administration (with high mean).

3- The research group pupils are generally satisfied about using the
collaborative digital literacy skills activities in developing their EFL
writing performance.

4- The suggested collaborative digital literacy skills activities are effective
in developing the EFL writing performance.

Delimitation of the study:
The current study was bound by the following delimitated to:

« The study is conducted in Green Language School with 30 pupils
in the sixth grade of the primary stage.

* The current study is concerned with developing the writing
performance so the researcher depends on the following subskills:
Vocabulary, Grammar, Structure and organization and ldeas /
content.

» The study was conducted in the first term of the academic year
2022/2023.

Elements of Digital Literacy Skill:
Elements of Digital Literacy Skill consisted of 8 elements
as follows:

1) Access: the ability to identify the source of the data, including the
ability to acquire and collect the data and to retrieve such data for
the repetitive usage.

2) Manage: the ability to use the resource which is correct and
easy for assessment.

3) Integrate: the ability to relate with all other constituents. For the

digital literacy, this also includes the ability to deduct and interpret
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the meaning of the information via the ICT devices.

4) Evaluate: the ability to assess the timeliness and the usefulness of the
information.
5) Create: the ability to understand and apply the advantage

offered by the suitable media creating devices.

6) Communication: the ability to contact and interact with the other
individual in the digital environment.

7) Analysis: the ability to understand the process, the logic and the
objective of the created media. This includes the ability to check

the difference of each person’s interpretation on his own belief and

behavior.

8) Synthesis: the ability to combine the information to in order to create
the new knowledge.
Design of the study:

The current study adopted the one group treatment design along with
mixed method incorporating both quantitative and qualitative method to
investigate the effect of using collaborative digital literacy skills activities
in developing EFI writing performance of primary school pupils.

The research group was selected from Green Language School,
Qalyubia Governorate, in the sixth grade. The group was pre and post
tested to determine the actual performance both in writing performance
and attitude scale.

The research group was taught through the syllabus in their textbook
(Oxford Discover 6) applying in the adopted treatment. (Appendices E)

The qualitative part was performed in the satisfaction questionnaire.
On the other hand, the quantitative part was performed in the pre and post
test of the research group pupils.

Participants of the study:
Participants in this study were thirty pupils in the sixth grade of the
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primary stage selected from Green Language School, Qalyubia
Governorate during the first term of the academic year 2022-2023.
Two teachers were participated as raters.
Instruments:
The following instruments were prepared and used by the researcher:

3-4-1 Writing skills checklist

3-4-2 Rubrics for writing skills.

3-4-3 The pre-post writing performance test.

3-4-4 The suggested treatment

3-4-5 Satisfaction Questionnaire.

Results of the study:
Through the Statistical analysis, the results are:

3-1 There is a statistically difference between the mean scores of the
research group pupils in both the pre and post writing performance
administration as a whole in favor of the post test score at 0.5.

3-2There is a statistically difference between the mean scores of both the
pre and post writing performance administration as Subs kills at
significance level (0.01) in favor of the post administration (with high
mean).

3-3 The research group pupils are generally satisfied with using the
collaborative digital literacy skills activities in developing their EFL
writing performance.

3-4 The suggested collaborative digital literacy skills activities are
effective in developing the EFL writing performance.

Findings of the study:

1- Using the suggested collaborative literacy skills activities developed
the EFL writing performance for pupils.

2- Using the suggested treatment increased motivation and engagement

of the primary stage pupils.
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3- Supporting pupils with a Satisfaction questionnaire to measure their
satisfaction reveals that they are very satisfied with the treatment.
Conclusion:
Based on the previous results, it can be concluded that:
4-1-Using the suggested collaborative
Digital literacy skills activities were effective in developing the EFL
writing performance. This was obvious after administrating the post
writing performance test. It was obvious through the research group
pupils' gradual development through the treatment.
4-2-Using Varied activities is also effective with research group pupils.
They were more engaged to be involved in different digital activities.
Thus, it is reflected on their satisfaction towards the treatment as a
whole.
4-3-Using new techniques in teaching to motivate pupils and increase their
participation in the suggested activities. They are exposed to new
activities which encourage them to share and Collaborate with each
other.
4-4-Pupils' satisfaction towards the suggested Treatment is very high.
According to the qualitative data analysis, it is obvious that the
research group pupils were very satisfied with the applied treatment.
Recommendations:
In the light of the findings of the current Study, Some recommendations
should be taken into consideration:
1-Teachers should admit all Pupils' writing responses to develop their
writing performance.
2. More opportunities to practice writing performance should be provided
to pupils.
3. Pupils should be encouraged as they are free to write emails, Persuasive

letters or PowerPoint presentations.
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4- Supportive environment affects the Pupils learning positively.

5- Teachers should consider their pupils as young writers; motivate and
reward them during the academic year.

6- Collaborative digital literacy skills activities should be used in teaching
and learning since it is significantly appropriate for the 21st century and
the Covid 19 pandemic.

7-The programs of teacher preparation should be reconstructed in the light
of the practical aspects of teaching which suit the 21 st century skills
during dealing with different classroom Situations and circumstances.

8- Teachers should be well trained to encourage pupils' Collaboration, give
them the opportunity to think pair and share which is reflected on their
EFL writing performance.

Using Collaborative digital literacy skills activities is effective for
teaching and developing writing performance

Suggestions for further research:

1. Using the Collaborative digital Literacy skills activities in developing
writing performance in other different stages, such as: the prep and
secondary stages.

2- Using new strategies to develop the FFL writing performance.

3- Using Collaborative digital literacy Skills activities in developing other
language Skills.

4- Increasing teachers ' awareness concerning the usage of the Collaborative
digital literacy skills activities.

5 -Applying the current Treatment on different pupils from different levels

and different Communities.
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