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 والتتبعي؟

 : بحثال أهداف: ثانيًا
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 :  الآتى
لاتوجد:  الاول الفرض

. برنامجال
د الفرض الثانى



 

 

 

. البرنامج

د الفرض الثالث

:  عالفرض الراب

الفرض الخامس 

الفرض السيادس 

منهجية وإجراءات البحث

أولا : منهج البحث
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The Effectiveness of a Training Program Based on the Learned 

Optimism Model in improving Psychological Immunity and Reducing 

Academic Procrastination among a Sample of University Students 

 By 

 Dr. Amal AbdelMonem Habeb4          &         Dr.  Sabah Elsayed Saad5 

Abstract 

 The study aimed to determine the effectiveness of a training program 

based on the learned optimism model in improving psychological 

immunity and reducing academic procrastination among (60) male and 

female university students in the first year. The participants were divided 

into two groups (experimental and control), with (30) student in each 

group. Moreover, the program was applied to male and female students of 

the experimental group. The results of the study assured the following: 

- There are statistically significant differences at the level (0.01) between the 

mean scores of the experimental and control groups in the psychological 

immunity scale and its sub-dimensions after applying the program in favor 

of the experimental group. Moreover, the program has a great effect size 

on the five dimensions and the total degree 

- There are statistically significant differences at the level (0.01) between the 

mean scores of the experimental and control groups on the academic 

procrastination scale and its sub-dimensions  after applying the program in 

favor of the experimental group, and there is a  great effect size of the 

program on the five dimensions and the total degree. 
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- There are statistically significant differences at the level (0.01) between the 

mean scores of the experimental group on the psychological immunity 

scale and its sub-dimensions in the pre and post assessment in favor of the 

post-assessment. Moreover, the program has a great effect size on the five 

dimensions and the total degree. 

- There are statistically significant differences at level (0.01) between the 

mean scores of the experimental group on the academic procrastination 

scale and its sub-dimensions in the pre and post assessment in favor of the 

post-assessment, and there is a great effect size for the program on the sub-

dimensions and the overall degree. 

-There were no statistically significant differences between the mean scores 

of the experimental group on the psychological immunity scale and its 

sub-dimensions in the post and follow-up assessment. 

- There were no statistically significant differences between the mean scores 

of the experimental group on the academic procrastination scale in the post 

and follow-up assessment. 

 


