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Abstract

Flexibility in terms of time, cost reduction, and learning outcome enhancement has been considered to be one of the
main benefits of blended learning; meanwhile, for sophisticated technology, support resources for course redesign,
as well as learner responsibility, are generally regarded as the main challenges facing blended learning
implementation. With this in mind, this study highlights the cultural values that directly impact blended learning
acceptance and effectiveness; it intends to evaluate the existing literature using a systemic review. In summary, the
study found that those within a culture of high collectivism, power distance, short-term orientation, and uncertainty
avoidance, tend to favour the traditional classroom and structured learning. Hence, such individuals may struggle to
adopt the blended learning system, as this requires an independent, active, and self-directed learner.
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Introduction

Over the course of the last decade, the implementation of the learning” was defined by [3] as, ‘The use of technology with
blended learning system has been accelerated by a wealth of  face-to-face teaching’, meanwhile, [4] define the term as,
learning organisations on a global scale, who have been looking ‘Thoughtful integration of classroom face-to-face learning

to convert the technology age to that of mainstream education, as ~ Experiences with online learning experiences.” Indeed, blended
well as to reap the benefits of the informational revolution  learning merges a wealth of different approaches to e-Learning
currently occurring within the learning field. Many educational ~ (e.g., web-based instructions; video streaming; audio), all within
institutions have been able to implement distant learning; in fact,  face-to-face, traditional classes. Furthermore, whilst blended
in many nations, it has become mandatory as one of many steps  learning has been defined differently by different researchers [5]
attempted to combat the Covid-19 virus's spread [1] .Experts, ,[6], [7], [8] ,[9] Who are still in agreement regarding the
educators, and students, on the other hand, are concerned about ~ concept being a mixture of traditional face-to-face teaching and
the implications, with some providers questioning whether the  virtual, online teaching.

transition from traditional to online teaching techniques will Blended learning has been categorised into two main types: the
affect the quality or content of curriculum and how this new  first combining traditional learning with e-Learning via the
method of teaching will be accepted and adopted by various  merging of both instructor-centred and student-centred learning
countries with different culture. [2] Claim that that 80-90% of  theory and practice. The Student-Cantered Approach is based on
college and corporate training classes will have adopted such  the assumption that students who are given the opportunity to
blended learning by the decade’s close. Notably, ‘blended explore areas based on their personal interests and who are
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accompanied in their seek solutions by a supportive,
understanding facilitator not only achieve higher academic
results, but also have an increase in personal values such as
flexibility, self-confidence, and social skills while the instructor
is considered as a facilitator. The second considering both
synchronous and asynchronous e-Learning technologies,
regarding the time of attendance. Asynchronous online
communication does not necessitate instructor and student
engagement in real time, and can be facilitated by resources such
as e-mails, discussion boards, blogs, wikis, or video/audio
recordings[10] Synchronous mode entails the delivery of course
materials in real time. Students and teachers can use
synchronized software to ‘‘communicate vocally, exchange
messages by typing, upload PowerPoint presentations, transmit
video, [or] surf websites together [11].

Indeed, blended learning is expected to enhance learners
‘competence and confidence, develop social communication
skills, provide advanced critical thinking in the learning
environment, deliver a high-quality learning experience, and
integrate the technology as an effective tools for knowledge-
delivering’ [12]

Furthermore, when considering it alongside alternative new
systems, blended learning possesses both advantages and
disadvantages for students, instructors, and learning
organisations. The benefits of blended learning include: time

flexibility; improved student learning outcomes; the
encouragement of independence and conviviality; cost
reduction; interaction enhancement between students and

instructors; and an increase in learning resources and experiences
[13] , [14] , [15]. Conversely, the challenges presented by
blended learning include: the requirement of sophisticated
technology; digital divides; computer self-efficacy; the
requirement of supporting resources; the need for students to
take responsibility to learn; and the need of teaching and
technology skills and experience [16] In the same vein, a wealth
of other studies have discussed the advantages of face-to-face
classes, revealing that exchanges of emotion, energy, and fluidity
are critical advantages of such face-to-face exchanges. In
addition, face-to-face classes provide immediate feedback, as
well as nonverbal indicators (e.g., facial expressions; body
language) [17]

Saying this, the context of blended learning alongside its
successful outcomes are various, and wholly dependent on
various factors (e.g., the objective of the course; the ratio of face-
to-face sessions; the content of the delivered course; the skills of
the instructor; and the abilities of the students in identifying the
effectiveness of the blended learning).

Therefore, we should adhere to the framework for organising our
thinking, and should also consider these various factors in a
systemic way so as to ensure effective implementation of
blended learning.

On this note, Khan’s Octagonal Framework has proposed, eight
dimensions representing a category of issues requiring
eradication being represented. These dimensions are
institutional, pedagogical, and technological, and concern
interface design, evaluation, management, resource support, and
ethics [18]
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. Notably, the institutional dimension addresses problems related
to financial, operational, academic, and student services, whilst
the pedagogical aspect tackles a mixture of information to be
presented (content analysis), learner needs (analysis of the
audience), and learning goals (goal analysis). Furthermore, the
technological dimension contain all the hardware and software
required for the system’s implementation (e.g., the server; the
bandwidth; the accessibility; any security issues), whilst the
interface design dimension addresses the user interface for the
system, as well as the extent of the interface’s accessibility and
ease of use. The evaluation dimension is concerned with the
usability of a given blended learning program, and the
management dimension tackles the control of the activity, as
well as the management of the system’s logistic activity. Finally,
whilst the resource support aspect is concerned with arranging
various kinds of services (e.g., offline and online) for learners
and making them accessible, the ethical aspect acknowledges the
ethical problems that require discussion when designing a mixed
learning system (e.g., equal opportunity; economics; diversity;
nationality). The impact of varied personalities on learners'
perceptions of online learning should be improved. Teachers
may be able to better comprehend students and devise more
appropriate teaching tactics if they can identify their personalities
[19], [20]. Investigated the effects of gender, educational level,
and personality on online learning outcomes during the
COVID19 epidemic. The study found those with high levels of
agreeableness, conscientiousness, and openness to new
experiences outperformed those with high levels of extraversion
and neuroticism.
Many regions of the world have entirely transitioned to virtual
education as a result of the development of COVID-19. In
nations where students are not used to virtual courses, the main
issue has been their preparation for this style of education. The
significance of multicultural education has long been
acknowledged; however, in the aftermath of crises such as the
current COVID-19 pandemic, the importance of multicultural
education has popped up, with COVID 19 having a significant
impact on the development of multicultural communication in
online classes.
Multicultural contexts of culture are common at present. While
cultural diversity leads to individual and collective development,
cultural differences, which also affect the discipline of education,
may result in numerous confrontations and misunderstandings
between people. Multicultural education is gaining traction,
referring not only to faraway countries, but also to more
localized geographical and ethnic areas, particularly where and
when social contradictions are resolved through inter-national
conflicts and wars. Therefore, the design of online programs
involves close study of how individuals learn, what individuals
learn and what individuals think is necessary to learn, based on
their culture.
On the grounds of the aim of this study, the following research
guestions are identified:

1)What are the advantages and disadvantages of

implementing the blended learning system?
2)What are the cultural values that could impact the
implementation of the blended learning system?
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3)Does the effectiveness and acceptance of blended
learning vary across cultures?
The Effectiveness of Blended Learning

Several studies have been conducted so as to evaluate the
effectiveness of blended learning when compared to
traditional, face-to-face classrooms; and, indeed, such studies
indicate toward students implementing blended learning as
being highly successful and satisfied with their learning
experience and the approach’s flexibility [19], [20], [21], [22],
[23].[24].
Blended learning's use of digital technology has the potential
to improve the educational process in terms of degree of
flexibility, flexibility in terms of time and place, learning
rhythm, learning forms  (audio/video, text/pictures,
online/offline, individual/team work), and, lastly, adaptability
to the learner's needs. This effectiveness of blended learning
were clearly noted during the pandemic of COVID-19. The
pandemic of COVID-19 has had an impact on many facets of
life, including education. To avoidCOVID-19 transmission,
direct face-to-face contact should be limited, although
educational institutions should continue to offer learning
opportunities. Blended learning is one learning model that can
facilitates the learning process and enhances learning
outcomes, especially during the pandemic [25].
In this vein, a comparative study of college mechanics courses
conducted by [26] discovered that students within a blended
classroom (the experimental group) experienced more
conceptual changes and higher performance compared to
those of the traditional lecture-based class (the control group).
Further, a similar study sought to compare the student's
motivation, as well as their outcomes, skills, and
achievements, through the experience of two modes of
learning—traditional, face-to-face classes, and blended
learning— when studying English. The result indicated
toward blended learning as being more motivational for
students, casting a more positive effect on their learning
outcomes [27] This result was supported by that of [28], who,
in their research evaluating student achievement and
satisfaction with blended learning course delivery (compared
to that of the traditional, face-to-face class format) in a general
health course, found blended courses to be highly preferred
over the traditional lecture format. Here, promising data
emerged in terms of challenging traditional teaching.
Leading from this, another study compared the blended
learning approach with the traditional delivery of an
accounting class to engineering students, results revealing that
significant improvements in each area showcase the blended
approach in higher education as significantly improving the
results and experiences of students, due to the more student-
centred learning environment [29] This outcome was backed
by that of [30] a case study research based on the experience
of blended learning approach implementation within a
university lecture course for students of the FLT
methodology (the Faculty of Foreign Languages and Area
Studies, Moscow State University). Here, experimentation
with blended learning on a local scale aided course developers
in getting an idea of the subjective reaction of their students to

12

the challenges of their study's new arrangements—which, in
turn, provided the author with the ability to reflect on a
number of vital conditions that enabled a mixed format
course. This, ultimately, aided in contributing to the
development of the professional and informational skills of the
students. [31]. Investigated the factors influencing Saudi
university students' willingness to use online channels during
the Covid-19 pandemic based on the UTAUT Information
Technology Adoption Model. Perceived utility, perceived
simplicity of use, instructor influence, university management
commitment, and availability of student technical assistance
were all found to have substantial and positive effects on users'
desire to utilize online technology in the study.

Blended Learning and Culture

The blended learning approach has proven to be the most
effective learning system by various studies and researches on
an international scale. The extent of blended learning’s
success and effectiveness has been considered from a variety
of different aspects (e.g., technical; pedagogical;
management); saying this, very little attention has been paid to
the cultural aspects—something of high relevance considering
the degree of the effectiveness and acceptance, as well as the
extent of the outcomes experienced, by students of the
blended learning system, vary significantly amongst different
cultures. Culture has been defined by [32] as “the collective
programming of the mind that distinguishes the members of
one group or category of people from others” (p. 4). Indeed,
culture touches members of society greatly, shaping their
value, assumptions, perceptions, and behaviours. Educational
technology is developing a new society in which, considering
the disparities that Hofstede has described and expanded on in
the past thirty years, we need to understand how we evolve
together. This argument is supported by Marquardt and [33]
who claim, ‘Teaching methodologies suited for Western
cultures may be totally ineffective in non-Western cultures.”
Meanwhile, [34] differentiates between the concept of culture
in general, and learning culture, the latter being defined as,
‘The ways in which students perceive their educational
materials, their class discussions (whether in-person or
virtual), their teachers/professors as knowledge providers or
facilitators, and the meaning and purpose of education (as
being either a means to a specific objective like a particular
career or an end in itself).” Cultural attributes can indeed also
impact online presence and learner perceptions, and so it is
important to consider the cultural backgrounds of learners if
we are to understand the ways in which they respond to
computer-based learning [35] Furthermore, it is paramount
that the impact of culture on learner behaviour and acceptance
of the learning environment is considered—something that
becomes particularly important when it comes to teaching and
learning, as well as embedding tools and functions that allow
for different levels of learning and cultural “fit’ [36] The “one-
size-fits-all" model may not work in a country like India,
where specific issues must be met in the current scenario. As a
result, numerous factors must be considered before
implementing particular online/blended activities, including
the target learners, their social, cultural, and economic
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backgrounds, their age range, and their access to technology
infrastructure [37].

Moreover, [38]. state there to be distinct features within online
collaborative  learning  experiences, participation, and
satisfaction of students from different cultural backgrounds,
additionally suggesting that social constructivism, as well as
the adoption of e-Learning and online collaborative learning,
can be directly related to cultural differences.

The unequal distribution of power/hierarchy is defined as the
Power Distance Index (PDI); hence, countries described as
‘high power distances’ often rely heavily on their leaders,
possess less open-mindedness to new ideas, demonstrate
individual ~ decision-making, and use a centralized
management style that prevents new innovations from being
adopted [39] Hence, high power distance culture instructors
control the type, amount, and form of knowledge delivered to
students through the traditional learning style. Hence, when it
comes to the shift in accountability from the instructor to the
student within the e-Learning system, Western students are
seen to be more accepting, comfortable, and confident in
working within the student-centred environment, compared to
Asian students, who preferred the more traditional, instructor-
centred approach.

the Uncertainty Avoidance Index (UAI) as, ‘The degree to
which members of a group feel uncomfortable with
uncertainty and ambiguity.” The understanding of the cultural
aspect of UA has enhanced the capacity of this educator to
identify potential problems that may affect the implementation
of blended learning [40] ,[41] Hofstede 's power distance
component clarified the lack of self-confidence of students
and the fact that they had difficulty taking initiative, preferring
to encourage the seemingly stronger professor to assume the
responsibility. This was compounded by elevated levels of
misunderstanding. Evasion, which would explain why
students needed a great deal of guidance in terms of criteria
and evaluation rubrics, and why the In the early phases of the
programme, the student goods were very similar. The degree
to which individuals relate to other groups, as well as the ways
in which they integrate within, society is measured by the
Individualism (IDV) Index. [42] characterises collectivist
societies as follows: ‘Societies in which people from birth
onwards are integrated into strong, cohesive in-groups, often
extended families (with uncles, aunts and grandparents) which
continue protecting them in exchange for unguestioning
loyalty. Students want to be regarded as morally equal to peers
and faculty and teachers are responsible for stimulating
passive learners to accomplish this goal by utilizing rewards
and negative reinforcement or punishment. Hence, societies
described as ‘collectivist’ are typically strongly influenced by
the ideas and norms of their society—something that contrasts
‘individualist’ societies, whereby individual citizens are more
likely to make their own decisions and choices [43] This is
particularly illustrated within societies with high IDV scores,
whereby individuals are more willing to embrace new
technology and to express their opinions—which stands in
stark contrast to how new technology clashes with social
norms and values within collectivist societies. Controversial
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and argumentative speech, rather than official slogans and
subdued hyperbole, can characterize individualist cultures.
With a focus on the reality and what is modern, rather than on
relationships and tradition, the social prominence of people is
favored. Low IDV societies are called “constructivist."
Teachers are only facilitators of the teaching learning
environment, a "constructivist" society.’

Hofstede defines ‘masculine’ values as success, performance,
competition, and assertiveness, and ‘feminine’ values as
caring, solidarity, service, warm, personal relationship
maintenance, and warm, personal quality of life maintenance.
This index attempts to split the emotional roles of the two
genders, so masculinity would encourage rewards for
individuals who recognise them and enhance their personal
development and training in accordance, in turn ensuring
innovation adoption would be emphasised [44]

Geerte Hofstede’s Five Dimensions
of Culture

1. individualism/Collectivism  Descrilas the stresgth ol the ralaticns

b an and othar Individuak

In the sockety.

Concarnt the way the culture deals with

unegual distribution of powsr and defines

the smount of inequality thatis normol

Describes how cultures handle the fact that

the future is unpredictable

™e hasis o culture places on practices er
jas that have iy been

considered masculine or faminine.

2, Power Distance

3. Uncertanty fovoiclance

&M linity/Famininity

S, Long-tarm/Shart-term
Orientation

Svgposts whather the focus of cultural valums
it om the future (long term] or the past end
Present [Short term).

Figure (1) (Hofstede and Hofstede, 2010, p.89).

Methodology

Hence Several studies have investigated the advantages of
blended learning, many discussing the challenge facing the
implementation of blended learning, compared with its
effectiveness and acceptance across nations. Therefore, this
study utilized a systemic review method when it came to
exploring the effectiveness and acceptance of blended learning
amongst different culture; furthermore, a systemic review was
used to synthesize a body of evidence on a topic, so as to achieve
robust and broad conclusions and implications [45]. Indeed, such
a review is also useful when it comes to summarizing the current
evidence within a specific domain, as well as in improving the
accuracy of conclusions; this is seen by the fact that it shows
whether findings across multiple studies are consistent and
generalizable. The best reviews synthesis studies so as to draw
broad, theoretical conclusions concerning what a study means,
linking theory to evidence and evidence to theory [46] The
systematic review was defined [46] as, ‘A review of a clearly
formulated question that uses systematic and explicit methods to
identify, select, and critically appraise relevant research, and to
collect and analyze data from the studies that are included in the
review.” Indeed, this review methodology was used mainly to
minimize subjectivity, selectivity, and bias; it is also lauded for
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providing an explicit approach and clear criteria for a given
study’s inclusion or exclusion from the literature review [47]
Hence, a clear protocol was used for this study so as to minimize
bias and subjectivity—a protocol that starts with the
identification of the study’s research questions, inclusion and
exclusion criteria, the scientific databases suitable for the review,
the search terms used to retrieve relevant studies, and the
methods for study selection, screening, data extraction, and
analysis [50]

Notably, the criteria used for study inclusion within this research
included: higher education studies; and studies that compare at
least two nations in terms of blended learning adaptation and
implementation. Moreover, the research attempted to include up-
to-date studies, as well as to not limit to English language
studies.

The selected scientific databases and considered to be suitable
for review due to their high reputation and published research
(e.g., ProQuest journals; Eric; IEEE Xplore; Sciencedirect;
Taylor and Francis online; SAGE Journals; Computer database;
Scopus).

After that, we considered the search terms used to retrieve
relevant studies, starting with the general term (e.g., ‘blended
learning; ‘cultural values’), before settling on a more specific
term (e.g., ‘blended learning cross nations’; ‘blended learning
cross cultures’).

Finally, our last step was to scan through the abstract and the
main headings of the searched studies in deciding whether to
include or exclude them, some time being taken to read each full
paper for definite judgment. Additionally, a quality evaluation
was applied to the excluded studies (e.g., a small sample; an
unreliable method). Further, the backward reference searching
technique was used as a method of inclusion of relevant
research.

Reviewing the Literature

Many studies identified differences in learner expectations and
outcomes amongst various culture; for instance, the motivation
of learning varied between European and Asian students in [51]
whilst the [52] found Arab learners to be more passive learners,
lacking applied learning in ‘the higher-order cognitive skills such
as flexibility, problem solving and judgment’ (p.89).
Furthermore, Arab students were found to be highly dependent
on their teachers for knowledge acquisition[53].

Avrab countries hence facing clear challenges in applying the
blended learning system; students ‘have to take the initiative and
responsibility for what they select, manage, and access in a
limited time outside formal contact hours’ [54].

One of the cultural challenges that faced the learning system was
stated by [55] who found that, unlike their Western peers, Asian
students tend to work with highly structured materials and
participate in self-paced programmes. Along these same lines,
[56] also place high emphasis on the importance of culturally
sensitive instruction, whilst [57] focus on blended learning in
four different Asian countries, finding that the success of the new
system varies amongst Asian countries, despite it being well-
accepted by Western culture. This conclusion who claim Asian
students to prefer memorization and the reproduction style of
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learning, Western students meanwhile preferring to grasp a
concept and understand the style of knowledge acquisition with
more independent learning skills. [58] meanwhile, claims that
the Asian culture considers learning as a process of self-
perfection by seeking lifelong commitment, diligence, endurance
of hardship, persistence, and concentration, whereas the Western
culture places more emphasis on the thinking processes and
learner’s  psychological characteristics (e.g., learning style;
intelligence). Meanwhile, another study conducted by [59]
which assessed the ways in which cultural orientation and
learner characteristics impact learning motivation of online
learners in different countries, revealed a significant difference in
learning motivation between online learners in the US and
Korea.

In the same vein, [60] sought to investigate the relationship
between the cognitive style—as measured by the Cognitive
Styles Index [61] and classroom community—as measured by
the Classroom Culture Index [62]. in a group of students taking
courses within a blended learning setting; the findings revealed
students with intuitive cognitive styles to have lower senses of
community than those of intermediate/analytical students.

[63] conducted a study to evaluate international IT postgraduate
students’ reactions to blended learning designed when it came to
using the Unified Theory of Acceptance and Use of Technology
(UTAUT) framework; ultimately, it was found that social
influence wields a profound effect on both performance and
effort expectations, as well as on behavioural intentions; overall,
it was stated that the social environments from which the cohort
originated provided sufficient economic, social, and cultural
capital for the development of some digital capital. Meanwhile, a
similar study by [64] investigated the impact of cultural
dimensions on online learning from learners’ perceptions, as
well as their relationships with the six-dimensional cultural
model, in four different countries (Spain, the USA, China, and
Mexico), the four countries then being partitioned into two
classes during the course (a group composed of Spanish,
Chinese, and Mexican students, and another group composed of
American students); the analysis showcased cultural differences
as being very perceptible at the beginning of the educational
cycle, these differences becoming less noticeable as the study
drew to a close.

[65]conducted research so as to assess the impact of the high
uncertainty avoidance culture dimension in UAE on the blended
learning system, ultimately revealing that Uncertainty
concerning the introduction of blended learning was found when
membership was assigned for group work. Meanwhile, higher
quality research methods were introduced where course structure
lacked detail, and increased time was required for new and
different online activities. When exposed to blended learning,
these foreign students (from countries with a high Uncertainty
Avoidance) demonstrated such an aspect, these cultures also
being high-context cultures (whereby direct communication is
minimal due to the majority of information being encoded in the
immediate physical and social environment). This type of
communication is common within collectivist cultures (e.g., that
of Saudi Arabia), which represents the great importance of body
language as a whole—particularly when it comes to gestures. A
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low-context culture, on the other hand, can be defined as ‘one in
which the mass of information is vested in the explicit code
which is typical of individualist cultures’ [66] meanwhile,
formed the assumption that the cultural background of students
influenced their perception and performance in online learning
environments, in that some students from certain cultures need
more help than some students from other cultures when it comes
to becoming independent learners. Further, [67] discussed the
culture differences for designing blended learning and emphasis
on the traditions, politics, the economy, values, language
differences, graphical interface preferences, cross-cultural
differences in interaction and communication, and learner
characteristics. In line with this, they recommended stress to be
placed on cultural expectations and learning traditions, as well as
the provision of easy-to-use cultural interfaces, -cultural
interfaces, and a balance between the new and the traditional
education environment, when it comes to introducing the
blended learning approach. Furthermore, Lanham and [68] argue
that students from different cultures possess varying
compatibility with different learning environments.

[69] Recognize the key role of the ‘cultural and organizational’
aspects of accepting student e-Learning initiatives within their
cross-cultural study, aiming to explore the implementation of e-
Learning environments in Sweden and Lithuania as part of a
master's course in public health education. Ultimately, they
reported, ‘Lithuanian students at Swedish university have been
found to experience a significantly higher degree of acceptance
of e-Learning environments than additionally, concluded,
‘Lithuanian male students experienced a lower level of perceived
usefulness of the e-Learning environment than Lithuanian
female students.” In the same vein, another study evaluated
blended learning for cross-cultural entrepreneurial education,
developed jointly by North Carolina State University and Josip
Juraj Strossmayer University, Croatia. The study revealed that
the teachers needed to focus not only on the technical aspects of
course delivery, but also in understanding students’ expectations
and perceptions, as well as in supporting student learning across
the whole course [70]

investigated cross-cultural blended teaching and learning using
cultural dimensions; this was in order to reflect on the cross-
cultural communicative experiences of professors from South
Africa, as well as that of students from Sudan, during a two-year
internet-supported masters’ course in Computers in Education.
He claimed that a high power distance explained students lack of
confidence—something that was compounded by high levels of
uncertainty avoidance—, which would explain why students
required an abundance of guidance in terms of their
requirements and assessment rubrics. Meanwhile, the group
work was unexpected by the individualist.

A given culture with a high collectivism value, high power
distance, short-term orientation, and high uncertainty avoidance,
prefer traditional classrooms and structured learning, and may
struggle with adopting the blended learning system—something
that requires an independent, active, self-directed learner to
complete some activities (e.g., ‘Peer discussion and
collaboration, accessing library resources, reading, research and
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development and working through tutorial materials and
workbooks’ [71]

Conclusion

In The advantages of blended learning are undeniable especially
during the period of the pandemic of COVID-19, as evidenced
by several studies; some of these benefits include: flexibility of
time and place; enhanced learning outcomes; more student
interaction; improved organization reputation; and lower
operational expenses. Hence Challenges of self-regulation and
the use of learning technologies are the main difficulties faced by
students. The problems facing teachers are primarily the use of
technology for teaching. Challenges in the provision of adequate
teaching technologies and successful teacher preparation support
are the key challenges that educational institutions face. Saying
this, the success of the system’s implementation depends on a
variety of factors (e.g., the technology; the management; the
culture values). Due to the increasingly multicultural nature of e-
learning settings, it is important for teachers and educational
designers to be conscious of the importance of educational
cultural factors and to provide culturally adaptive teaching. The
main objective of this study was to assess various blended
learning studies that consider the impact of cultural values on the
acceptance and effectiveness of blended learning—and, based
on systemic reviewing of the literature, The literature reveals that
teachers need to concentrate not only on the technical aspects of
the delivery of the course, but must also strive to consider the
desires and preferences of students and facilitate student learning
during the course. Teachers, peer engagement and overall course
design and organization play an important role in the satisfaction
of students. This study concludes that cultures with a high
collectivism value, high power distance, short-term orientation,
and high uncertainty avoidance, tend to favour traditional
classrooms and structured learning, and may struggle to adopt
the blended learning system due to its requirements of
independence, activeness, and self-direction.

Based on my experience as a branch director of the Arab Open
University—which used the blended learning approach as a
means of teaching at nine branches in the Arab world, and six
within Saudi Arabia. I found that students’ acceptance and
effectiveness of the blended learning approach varied
significantly—not only between the external branches within
different countries, but also amongst the different branches
within one country. | have observed huge differences between
the number of enrolled students in main-city branches (e.g., the
capital Riyadh, Jeddah, and Dammam), whereas small cities
branch (e.g., Madinah, Alahsa, and Hail) are suffering from
student acceptance and dissatisfaction toward blended learning.
The recommendation for practitioners’ consideration concerns
the differences in cultural values during the initial planning and
designing of any blended learning, as well as paying attention to
the details of the course design and student involvement in the
course. Moreover, the researcher could place more emphasis on
the impact of culture values and its influence on the acceptance
and effectiveness of blended learning amongst different cultures
using preliminary data. Particular insights include selecting a
relevant blended learning course topic, addressing student
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diversity and distinct learning motives, and bringing ‘tangible
diversity’ through the exchange of faculty. A culture context also
provides the instructor with useful information to successfully
incorporate blended learning to international students.
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