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 Abstract: 

      The current research aimed to reveal the effectiveness of intensive 

behavioral intervention to develop practical life skills according to the 

Montessori approach for children with mild mental disabilities. The 

research sample consisted of (20) children with mental disabilities who 

were teachable, and their ages ranged between (8-10) years. They were 

divided into Into two groups (experimental and control), each group 

consisting of (10) children. In the current research, the researcher used 

the following tools: Stanford-Binet Intelligence Scale, picture five. 

Prepared by (Safwat Farag, 2016), practical life skills scale (prepared 

by the researcher), a program based on intensive behavioral 

intervention to develop practical life skills according to the Montessori 

approach for children with mild mental disabilities (prepared by the 

researcher), and the results of the research resulted in that: There are 

significant differences There is statistical significance between the 

average ranks of the children of the experimental group’s scores in the 

pre- and post-measurements on the practical life skills scale in favor of 

the post-measurement. There are no statistically significant differences 

between the average ranks of the scores of the children of the 

experimental group in the pre- and post-measurements on the practical 

life skills scale. There are statistically significant differences. Between 

the average ranks of the scores of the children of the two groups 

(experimental and control) on the practical life skills scale in favor of 

the experimental group  

Keywords: Practical life skills - intensive behavioral intervention - 

children with mental disabilities
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