— Aol dnill Sgang cluhs ddaa

Utilizing a Discussion Based
Programme to Develop Al-
Azhar Secondary Stage
Students' EFL Speaking Skills

and Motivation

Said Mohamed Ibrahim Ibrahim
EFL Teacher

das i) duyil) Gigan g cluhal dasaal) dsalell ddaal)
YoXe sl —(1)) 23l Judesa =691 aaad) —ualiad) Alaall
Yo Al YeYve Gasl la slay) a8,
ISSN-Print: 2356-8690 ISSN-Online: 2356-8690
https://jsezu.journals.ekb.eg (Suaall 4dpdl) iy jo Alaall adgsa

JSROSE@foe.zu.edu.eq E-mail ddaall g asty) apl)

Utilizing a Discussion Based Programme to Develop
Al-Azhar Secondary Stage Students' EFL Speaking

Skills and Motivation

- ¢1¢ -

Yore sl—(1)) 2l Juadess —J5¥) aaad) — ualadd) Alaal)


mailto:JSROSE@foe.zu.edu.eg

— Aol dnill Sgang cluhs ddaa

Said Mohamed Ibrahim Ibrahim
EFL Teacher
Introduction:

Language instruction includes four important skills listening,
speaking, reading and writing. These skills are divided into aural
(listening and speaking) and graphic (reading and writing). Listening and
reading are receptive skills while speaking and writing are productive
skills .Extensive exposure to receptive skills leads to the mastery of
productive ones. These skills are interrelated and interchangeable.
Language approaches are criticized for giving unbalanced concern on the
four language skills. Some skills are emphasized while others are
neglected. For example, the grammar translation method emphasises
reading and writing skills and neglects oral skills. On the other hand, the
direct and audiolingual approaches emphasise listening and speaking and
neglect reading and writing.

Harmer (1995) states that it is too difficult to perform a skill
without another as it is impossible to conduct a conversation, if you don't
listen as well and people seldom write without reading. So Byrne (1991)
argues that the four skills are interacted with each other. It is suggested
that the four skills should be taught inclusively rather than separately.
Speaking skills are the most important skills since reading and writing
skills are in need for speaking. Rivers (1968) points out that when we
read and write, we call upon what we know of the language orally.

As Bygate (2001, pl4) states, speaking has occupied a peculiar
position throughout the history of language teaching and has begun to
emerge as a branch of teaching, learning and testing for nearly two
decades. Bygate adds that there are three reasons for this. First, the
traditional grammar translation methods still have a huge influence on
language teaching. Second, tape-recording has been sufficiently cheap
and practical to enable the widespread study of talk and use of tape
recorders in classrooms only since the mid-1970s. Third, most language
teaching approaches exploited oral communication as only part of their
methodology and most of the focus in teaching oral skills was limited to
pronunciation. Until recently, speaking has become a special area in
language teaching.
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Although speaking is an important skill, it is neglected in teaching
English as a foreign language. Al Harbi (2015) notices that learners have
low oral skills due to the absence of authentic language learning
situations outside and inside classrooms. He states that there are two
reasons that may affect speaking skills learning .Firstly, to practise oral
skills in daily life and secondly the learner negativity towards English.

Marcelino (2005) mentions that most of EFL learners are passive
during the speaking process. A lot of them are shy to use English in rules
when they communicate and fail to acquire English because of the lack of
motivation.

Ghanem (2001) administrates an oral communication test to
secondary school students. The results showed a remarkable weakness of
the oral language of the students. She concluded that students should be
given a reason for speaking English not just to listen or memorize rules.

Shumin (1997) points out that although speaking skill is very
important it is one of the most neglected skills in teaching English
language. Speaking is especially difficult for foreign language learners
because effective oral communication requires the ability to use the
language properly in social interactions.

Zhang (2009) claims that speaking remains the most difficult skill to
be mastered for the most of English learners and that they are still
inefficient in communicating orally in English in his trail to show the
reasons that cause speaking difficulties to EFL learners. The discomfort
and the reluctance during the English speaking process are considered
two of the biggest blocks for English foreign language learners are as
they fear to be negatively evaluated when they make mistakes, especially
in front of their classmates (Dil, 2009).

Tam (1997) States that there are some factors related to speaking
skills to be considered for effective English speaking performance.
Pronunciation, vocabulary and collocations are singled out as important
factors to be emphasized in building fluency for EFL speakers. Providing
students with a variety of situations and frequent speaking tasks plays an
important role in the improvement of speaking during the speaking
process.
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Nunan (1999) argues that there are some psychological factors that
affect speaking fluency such as anxiety or shyness, lack of confidence,
lack of motivation, the curriculum and environment. Abdullah (2008)
views that there are several difficulties that face teachers as well as
students in teaching and learning speaking in English language
classrooms in Egypt .firstly, it is naturally difficult for students to speak
in the foreign language they learn. Secondly, the teaching environment
that students are involved in may prevent their speaking skills
development. Thirdly, teachers use traditional methods of teaching
English. Fourthly, students have passive attitudes towards English,
particularly in Egypt. Fifthly, some psychological factors that may
passively influence the student's performance in speaking.

From the previous studies, it can be concluded that there are three
main factors for the inefficiency in speaking skills. Firstly, factors related
to EFL teachers who usually use mother tongue and they do not have
enough knowledge about speaking skills procedures and techniques. They
also do not master speaking skills themselves. They usually use
traditional methods in teaching which mainly concentrate on grammar
and neglect the language four skills especially speaking skills . Second
factors related EFL learners; they are embarrassed to share in any kind of
discussion in English as they fear mistakes. They are only listeners within
the teaching process. Third factors related to English curricula and exams
as which do not have enough activities items to evaluate speaking skills

Speaking is a skill, like swimming, driving a car or playing a musical
instrument. Thus, it incorporates two dimensions(1) knowledge, and (2)
practise In traditional teaching methods, teachers focus on only linguistic
knowledge e.g. knowledge of vocabulary and grammar rules while little
or no attention is paid to practicing language skills. There is a great
difference between knowledge and skills. Bygate (1987) showed that one
fundamental difference is that both can be understood and memorized but
only a skill can be imitated and practiced

Ali (2008) States that speaking is a productive skill which needs a lot
of back-up factors like knowledge, confidence, self-esteem and
enthusiasm. Lazaraton (2001) showed that spoken English is always
accomplished by interaction with at least one other speaker. This means
that a collection of demands are in a place at once: monitoring and
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understanding the other speaker, thinking about one's own participation,
producing its effect ,etc.

Thornbury & Slade (2005, p9) mentioned that speaking is a multi-
sensory activity because it includes paralinguistic features such as eye-
contact, facial expressions, body language tempo, pause, voice quality
changes and pitch variation which affect conversational flow.

As a result for such complicated nature of speaking skill, developing
it is a real challenge for many EFL teachers. Teachers in an EFL
classroom confront certain difficulties in teaching spoken English. Some
of them include how to deal effectively with oral practice that takes a
considerable time and how to have learners concentrated on the various
speaking tasks.

A pilot study was conducted in order to confirm the existence of the
problem. A pilot speaking test was administrated to a sample of 50 2nd
year secondary school students. They were asked to answer some
questions orally such as introducing themselves, giving their opinions
about some topics, asking and answering some questions. They were
asked to answer these questions individually, in pairs and in small groups.
It was concluded that: the frequency of the students' responses to these
skills were less than 50% and and none of them could achieve the
required mastery level (80%). Besides, some interviews were also
administered to EFL teachers in some secondary schools. They confirmed
that almost all the students lack the ability to talk and interact in English.
This is supported by the results of interviews conducted with 3™ year
secondary stage students who revealed their inability to engage in short
dialogues or even produce meaningful utterances on their own to express
ideas.

Students' attitude towards the learning process is also a factor that
may cause less effective teaching. Motivation is one of the most
Important factors in a language learning. students with good attitude
towards English are more likely to work hard and keep going when
learning gets challenging. There are two kinds of motivation, firstly
learning for a particular purpose, for example to get a jop, get into
university, travel ....... etc. Secondly, learning English because you enjoy
learning, having fun and making progress.
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Alazhar students need to develop their speaking skills to correct the
wrong image of Islam, renew the religious discourse ,face islamophobia
phenomenon and portrait a clear real image for Islam principles .All these
things will strongly motivate Alazhar students to develop their speaking
skills. So,the researcher will select some mid understanding Islamic
Issues as sources for discussion. This will motivate students to participate
in speaking process.

Hence, the researcher proposes a programme to enhance speaking
skill for third year secondary stage. This programme is based on "open-
discussion™ among students. This programme is extra-curricular activities
to develop speaking skills. These activities are designed mainly to
provide a relaxed learning environment for teaching and learning
speaking skills.

Discussion in general is considered as one of the best ways of
presenting speech and it is an interesting form of oral practice in the
classroom "It can provide some of enjoyable and productive speaking in
language classroom™ (Harmer, 1995, 46). Discussion in foreign
language classrooms helps FL learners develop their communicative
abilities as it gives them practice in expressing ideas orally in an
organized manner and enables them to clarify or modify ideas, resolve
differences and find alternative solutions. learners can bring their
personal experiences of the outside world into the classroom. According
to Thornburg (1998: P102) "many teachers would agree that the best
discussions in class are those that arise spontaneously either because of
something personal that a learner reports or because a topic or a text in
the course book riggers some debate *'.

This programme is mainly based on the linguistic theory which
considers language as a vehicle for the expression of functional meaning:
this view is called "functional view" which emphasizes the semantic and
communicative dimension rather than merely the grammatical
characteristic of the language. This programme is also based on Brain-
Based learning theory as one of its principles sees that "Brain is sociable™
because man gains most of his information through interaction with other
people.

Johnson (2006) states that there is an accord among EFL scholars
that using some activities which centre the learner such as group
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discussion, speeches and debates can alleviate the problem of low oral
skills.

This programme includes extra-curricular speaking activities
presented weekly and students will discuss a certain topic that they have
already selected with the help of their instructor. Students construct their
own knowledge and become independent learners. They collect and
discuss information themselves. A teacher is only an advisor, observer, a
facilitator and consultant and also provides instant feedback for errors.

The researcher hopes that this programme will enhance speaking
skills among 2™ year secondary stage students of Al-Azhar Institutes.
There are some previous studies which proved that discussion has an
impact on developing speaking skills. Tharp and Gallimore (1988)
found that discussions are useful teaching techniques for developing
speaking skill and modifying learner's roles. During discussion learners
are always active participants rather than passive recipients of
information.This study is also consistent with Maley and Duff (2005)
who found that relaxation plays a significant role in developing learner's
confidence in using the language and reducing tension to the minimum.
The study also highlighted the importance of providing a native-like
environment for enhancing speaking skills.

Speaking extracurricular activities are useful parts of education that
provide positive gains for students. They are useful for developing
learners' communicative oral abilities due to increased self-confidence
and better time management. Similar findings were found in Gerber
(1996) who concluded that students must be encouraged to participate in
extracurricular activities like debate and group discussion to help assist in
learning useful new skills such as time management, critical thinking
,;teamwork and social skills. They added that exposing to such activities
might help lessen the mental tension and stress of studying for short
period of time. Daif-Allah and Khan (2015) proved that open discussion
session can enhance oral communicative abilities for English language
majors at Buraydah University.

Some of these studies dealt with discussion activities to develop
speaking skills such as: Thepsuriwong (2014) who emphasizes the
development of speaking skills by discussion activities representing in
dramatic activities. Kayum (2015) found in his study that students were
ey —
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more interested in joining discussion activities and they had fun in doing
those activities. In lines with these results, Safari and Koosha (2016)
found out those discussion sessions as a useful technique for developing
speaking skills and modifying learners' roles.

Statement of the problem:

In the light of reviewing the previous discussion and the pilot study
it can be stated that students are weak in English speaking skills and may
lack of motivation. The researcher proposes a new way to overcome the
difficulties. It is the Open Discussion Based programme that may develop
speaking skills and motivation of Al Azhar secondary stage students.

Questions of the study:

- The study attempted to answer the following main question:

1- What is the effect of an open-discussion based programme on
enhancing third year AlAzhar secondary stage students' speaking skills
and motivation?

This main question could be divided into the following sub-questions:

1) What are the speaking skills required for 2™ year secondary stage
students at Al-Azhar Institutes?

2) What is the actual performance of 2™ year secondary stage students'?

3) What are the features of a proposed discussion based programme that
may help develop such speaking skills?

4) What is the effect of the programme on secondary stage students'
motivation?

5) What is the effect of the proposed programme on developing speaking
skills of 2™ year secondary stage students

Hypotheses of the study:

- The quasi-experimental design was used to test the hypotheses of the
study. The main hypotheses of the study which were verified in the
recent study are:

1- There was a statistically significant difference between the mean
scores of experimental and control groups in the post speaking test
results of EFL speaking skills in favour of experimental group.
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2- There was a statistically significant difference between the mean
scores of the pre- post test results of the experimental group in favour
of the post test results.

3-There was a statistically significant difference between the mean
scores of experimental and control group in the observation sheets
results of EFL speaking skills in favour of experimental group.

4- There was a statistically significant difference between the mean
scores of experimental group in the pre-post observation sheets results
of EFL speaking skills in favour of the post results.

5-There was a statistically significant difference between the mean
scores of experimental and control groups in post administration of
motivation checklist in favour of the experimental group results.

6- There was a statistical significant difference between the mean scores
of experimental group in the pre-post administration of motivation
checklist in favour of the post results

The significance of the study:
- It is hoped that this study will help:

1- Students as it may

Improves their speaking skill.

Provides them an environment void of stress or anxiety.

Helps them speak fluently and accurately.

Involves students in discussion instead of being only receptors.

Increase students' motivation to develop their English in general and
speaking skills in particular

2- Teachers may use this programme to enhance students' speaking
skills and motivation besides their own speaking skills.

3- Supervisors may use this programme to set training courses for
teachers.

4- Curriculum designers can supply curriculum with activities and
exercises based on this programme content.

The objectives of the study:

The current study assumed that speaking skills can be developed
through communication among students which is represented in a
program based on discussion. It also presumed that the best way to
- tVY -
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improve speaking skills is to be involved in the process itself that means
learning by doing.

- This study also aims at:

1- Specifying the speaking skills and sub skills of 2nd year secondary
stage students.

2-Presenting a proposed programme to develop speaking skills for
secondary stage students.

3- Confirming the new educational trend "learner centered approach™.

4- Asserting learning by doing or the principle "practice makes perfect".

5-Increasing students' motivation to develop their speaking skill and
language learning in general.

Instruments of the study:

Some instruments were developed and used to investigate the problem
are:

- A checklist as a pre-requisite.

- Atest as a real instrument.

- A rubric as a post requistic.

- A checklist as a scale to measure motivation.

Delimitations of the study:

- The current study was limited to the following:
1- Al Azhar second year secondary stage students at Awlad Zaid religious
institute in Sharkia governorate.
2- Certain speaking skills that should be developed within the
programme. These skills are listed as follows:
e Pronunciation e Fluency

e Accuracy e Language functions

3- The study was limited to measure the effect of the proposed programe
on speaking skills and motivation.

4- The instructional time devoted to the programme lasted for ten hours in
10 weeks.

Procedures of the study:

To answer the research questions, the following procedures were
conducted:
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1-Reviewing relevant literature and previous studies related to:

a- The independent variable. Discussion based programme to frame the
study experiment.

b- The dependent variable: Speaking to crystallize the target speaking
skills.

c- Another dependent variable: Motivation

2-Designing a speaking checklist of the main and sub speaking skills,
judging it by TEFL jury members and modifying it according to their
opinions.

3-Translating the approved speaking skills into a pre/post test and an
observation sheet.

4-Choosing the study participants from AlAzhar institutes and dividing
them into experimental and control groups.

5-Designing the proposed programme in the light of its aims, activities,
methods, procedures and learner's and teacher's role.

6-Pre-administrating the study instruments to both groups.

7- Teaching the experimental group by the proposed programme while
the control group was taught by regular methods.

8-Post -administrating the study instruments to both groups.
9-Comparing the pre to the post results statistically of both groups.
10-Concluding, suggesting for further studies.

Definition of terms:

1- Speaking skills:

- Radwan (1999: p9) defined speaking as "the oral productive mastery
of second language in different context as one component of the oral
communication skills™,

- Finocchiaro (2000) defined speaking as "The ability to use
pronunciation, stress,intonation,grammatical structure,vocabulary and
communication".

- Sayed (2005 pl17) defined speaking as "an interactive process, two
persons or more are involved in a real life situation they exchange talk
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or use the language so as to fulfill a certain communicative purpose or
accomplish a certain social function™.
- Speaking is operationally defined as:

"A reactive process that involves certain skills such as pronunciation,
accuracy, fluency and language functions that promote or enhance oral
fluency for 2™ year secondary stage students through using a discussion
Based-programme.

2-Motivation:

Motive: a factor or circumstance that drives a person to act in a
particular way. (Oxford dictionary-2000).

Jenkins & Demaray (2015) defined motivation as"It is the force
which provides the impetus for human behavior, causing individuals to
initiate and sustain goal-directed actions".

3- Discussion

-"Oxford living dictionary" defines discussion as "the action or progress
of talking about something in order to reach a decision or exchange
ideas".

- The operational definition:

"It is a programme in which students discussed a topic they have
previously selected with the help of their teacher. They were divided into
four groups and each group contains five students. This discussion lasts
for 50 minutes as students exchange ideas and opinions about the topic in
English to enhance EFL speaking skills through practicing it."

Methodology:

The current study adopted the quasi-experimental design to
investigate utilizing a discussion based programme to develop Al-Azhar
Secondary Stage students' speaking skills and motivation. This design
was a major source for data collection in which participants were divided
into two groups (control and experimental). The experimental group was
taught through the discussion-based programme while the control group
was taught through regular instruction. The study instruments were
designed to study the participants before and after the implementing of
the experiment. The experiment was initiated in the 1st term of the
academic year 2019/2020. Both speaking skills pre-post were
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administrated by the researcher to both groups before and after the
experiment.

The Study Participants:

The participants of the current study included (40) 2™ year of
secondary students at Awlad Zaid religious institute in Al-lbrahimia
administration Sharkia governorate. They were randomly assigned in two
groups, experimental (20) students and control (20) students. It was
assumed that the participants formed a homogenous group as they were
randomly chosen.

Results of the study:

1- There was a statistical significant difference between the mean scores
of the experimental group and the control group students in the post-
test of overall speaking skill and its sub-skills favoring the
experimental group.

2- There was a statistical significant difference between the mean scores
of the experimental group in the pre-post test of overall speaking test
and its sub skills in favour of the post-test.

3- The discussion based program is effective in developing overall
speaking skill and its sub- skills.

4- The discussion based program had a great effect on the participants’
motivation in the Experimental group.

Results of the pre-post speaking test exposed the significant effect of
the discussion based programme on developing learners speaking skills
and motivation a long with improving their self-confidence to use the
language. In line with this finding, Safari and Koosha (2016), Alyan
(2013), Gan (2012) found discussion sessions as useful teaching
techniques for developing the speaking skill and modifying learners’
roles. During discussions, learners were active participants rather than
passive recipients of information. This study is also consistent with
Jaiharn (2013) and CheeKeong et al., (2014) who found out that
relaxation plays a significant role on developing learners’ confidence in
using the language and reducing tension to the minimum. The study also
highlighted the importance of providing a native-like environment for
enhancing speaking abilities as stressed by Bakar et al., (2013) and
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Kayum (2015). In addition, this study found that students were more
interested in joining discussions activities and they had fun in doing those
activities. This result was supported by Mennaai (2013), Prisana &
Kerdpol (2015), Thepsuriwong (2014) who emphasized the
development of the speaking skill by discussion activities.

Discussion of Results:

The results of the experimental and control groups on the EFL
speaking skills pre-test indicated that the students of the two groups were
almost homogeneous as there were no significant differences of the two
groups in the pretest before administering the experimental treatment of
the study. In addition, it was obvious that the levels of the two groups in
the speaking skills pre-test were low. This result could be attributed to the
following reasons:

1- The traditional methods followed in teaching English.
2- Students couldn't have enough time in speaking.
3-Students couldn't participate at any discussions or debate in classroom.

4-There are not attractive activities to motivate students practise speaking
in classroom.

5-There are not attractive topics to help students participate in class room
discussion.

After experimentation, results revealed that the level of the
experimental group taught using the discussion based program was higher
than that of the control group who received the traditional methods of
teaching.

This result indicated that the program used in the present study had a
positive effect on the speaking skills of 2" year secondary school
students in the experimental group. The performance of those students in
the post test was better than that of the control group student.

There some reasons behind the improvement of experimental group
results:

1) Improving students’ ability to communicate with people in real life
(not only in or out of class).

2) Developing students’ confidence in different communicative contexts.
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3) Enabling students to express their opinions and ideas in correct
English.

4) Enhancing the students’ ability to pronounce words appropriately.

5) Enabling students to organize their ideas coherently and speak fluently
about a specific issue.

6) Enabling students to be better listeners.

7) Promoting self-learning and co-operative learning.

8) Sketching feasible topics in their daily learners’ using English.
Conclusion:

Improving learners’ speaking skills nowadays is not an easy job for
teachers. The limitations of time and the obligation to finish certain
Mmaterials really inhibit teachers’ creativities. One effective way to resolve
this problem is by providing speaking extracurricular activities. Speaking
is one of the central elements of communication that needs special
attention and instruction. The collected results show that identification of
learners’ needs that involves both student and instructors informants
should be in the heart of educationists’ attention when planning English
language speaking courses to obtain a balanced view. The discussion
based programme was viewed as an effective method to develop students’
speaking skill and motivation since it provided a relaxed learning
environment void of fear or worry about making mistakes. This learning
environment encouraged students’ participation, promoted self-
confidence, prepared students for real-life communication and gave them
opportunity to practice the speaking skill. Finally, the study opens up the
opportunity for other researchers to explore the possible impact of the
discussion based programme on a national scale, incorporating videos and
other interactive components, allowing for diverse gender and broader
geographic populations.

Recommendation:

Suggestions focused on providing a training sessions to students on
how to engage in fruitful discussions and work as a member of a large
group or a sub-group in discussion session; establishing a time when

students may not speak a second time until everyone else has spoken;
setting up sub-groups in light of students’ speaking abilities so that high
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contributors work together and low contributors work together; reducing
class size so that individual voices can be heard; using Open Discussion
Sessions in conjunction with other methods to maximize its usefulness;
and incorporating visual cues like videos to enhance students’
Interactivity and participation.

Suggestions also emphasized the need to extend the Open
Discussion Sessions outside the classrooms through using Social
Network Sites such as Skype. These sites could, to a great extent, solve
the problem of time constraints and assist the low proficiency or shy
learners to build their confidence in using the target language orally and
Improve their speaking ability as well as discussion skills.

Abstract:

The current study was conducted to develop the EFL speaking skills
and motivation for Al-Azhar secondary stage students through adopting a
discussion based programme. Accomplishing this purpose, the present
study used the pre-post, experimental-control group design. The two
groups' pre-posttest design was adopted. Conducting the current
treatment, forty EFL 2™ year secondary stage students from Awlad Zaid
Institute, El-lIbrahimia department, Sharkia Governorate, Egypt, were
randomly allocated in two groups, (twenty students for quasi-
experimental group) and twenty for control group, the researcher
designed EFL speaking test to measure EFL speaking skills before and
after the treatment, a three-point likert type scale was designed for
measuring the effect of the program on the students’ motivation before
and after the treatment. The current study was conducted over a period of
ten weeks, along ten sessions, throughout the first term of the academic
year 2019-2020. The results of the study indicated that the discussion
based program was effective in developing the EFL speaking skills and
motivation of Al-Azhar secondary stage students.

Key words: Speaking skills, Motivation, Discussion Strategy, Egypt

References:

Abdullah, M.M.S. (2008). Multiple ways to be smart:Garden's
theory of Multiple intelligence and its Educational English teaching
and oral communication. Retrieved from http://WWW.ericedu.org.eg.
- ¢V4 -

Yore sl—(1)) 2l Juadess —J5¥) aaad) — ualadd) Alaal)



— Aol dnill Sgang cluhs ddaa

Al Harbi, A. Heba, (2015). Improving students' English speaking
proficiency in Saudi public school. International journal of instruction
vol. 8, No. I Jan 2015.

Ali Z. (2008). Speaking skills in the ESL classroom from acquisition
to participation. Available at: http://ezinearticles.com/?speaking-
skills-in-the-ESL-classroom-from-acquisition-to-
participation&id=1052583

Al Lawati's, M. (1995). a diagnostic study of the difficulties
encountered by Omani secondary school students in their oral
production of English (unpublished master's thesis). College of
education. Sultan Kaboos university.

Ambuand Saidi (1997). Issues in teaching English speaking in
foreign language classroom. A questionnaire study in Oman
"unpublished master's thesis). College of education Sultan Kaboos
University.

Ayman, S. & Mohammed, I. (2016). The impact of open discussion
sessions on enhance the oral communicative abilities of Saudi English
language majors at Buraydah community college. English language
teaching journal; vol. 9, No. 6; 2016

Bialey, K.M. (2006). Issues in teaching speaking skills adult ESOL
learners. National center for the study of adult learning and literacy.
Vol. 6, pp. 125-126.

Brown, A. (1994). The Advancement of Learning. Educational
Research, Vol. 23, No 8.

Bygate, M. (1987). Speaking. Oxford university press.

Bygate, M. (2001). Effects of task repetition on structure and control
of language. In Reseaching pedagogic task: Second language
Learning and Teaching and Testing.Longman.

Byrne, D. (1986). Teaching oral English. Longman house.

Chaney, A.L. (1998). Teaching Oral Communication in grades K-8.
Boston, M.A: Allyn and Bacon.

Dil, Y. (2009). EFL Learners Communication Obstacles. Electronic
journal of social studies, 8 (29), 84-100.

Finocchario, M. (2000). English as Second/Foreign Language from
theory to practice. Regents publishing Co. New York.

Ghanem, S. (2001). The effectiveness of Using Creative Dramatics
strategy in English Language on Secondary school student's text

_iA._

Yore sl—(1)) 2l Juadess —J5¥) aaad) — ualadd) Alaal)



— Aol dnill Sgang cluhs ddaa

Comprehension and communication. Unpublished M.A dissertation.
Faculty of Education. Zagazig University.

Harmer, J. (1995). The practice of language teaching. Longman.
London.

Harris, D.P. (1974). Testing English as second language. NewYork,
NY: McGraw_Hill Book company.

Jenkins, L.N. & Demaray, M.K. (2015). An Investigation of
Relations Among Academic enablers and reading outcomes.
Psychology in schools, 52(4), 379. 389.

Johnson, D. (2006). Cooperative Learning. (online) Retrievedfrom
http://WWW. context.org/ ICLIB/ IC18/ Johnson.htm

Kaye, P. (2008). Evaluating Speaking. Available at: -http://www.
teachingenglish.org.uk/think/articles/evaluating-speaking.

Kayum, M. (2015). Error analysis and correction in oral
communication in the EFL context of Bangladesh. International
journal of Multidisciplinary Research and Development, 2(3), 125129
Lazarton, Anne (2001). Teaching English as a second foreign
language.Boston. Heinle and Heinle.

Maley, A. & Duff, A. (2005). Drama techniques: A resource book of
communication activities for language teachers. Cambridge:
Cambridge University Press.

Marcelino, M. (2005). Competency-based language instruction in
speaking classes: it's theory and implementation in Indonesian
context. Indonesian journal of English language teaching. (1), 33-44.
Nunan, D. (1999). Second Language Teaching &Learning. USA.
Heinla publisher.

Prau D. & Hlrshman E. (1998). Dual-mode presentation and its
effect on implicit and memory. American journal of psychology. Vol.
111, No. 1, pp. 77-87.

Radwan, S.S. (1999). the Effectiveness of Using Cooperative
Learning for developing The Communicative Oral of First Year
Students in the Department English Port Said faculty. of education
Suez Canal university.

Rivers (1968). Teaching Foreign Language Skills. University of
Chicago press.

Safari, M. & Koosha, M. (2016). Instructional Efficacy of Portfolio
for Assessing lIranian EFL Learners' speaking Ability. English

- ¢AY -

Yore sl—(1)) 2l Juadess —J5¥) aaad) — ualadd) Alaal)


http://www/
http://www/

— Aol dnill Sgang cluhs ddaa

Language Teaching, 9(3), 102-116.http://IDX doi.
0rg/10.5539/ELT.v9n3p102.

Sayed, M. (2005). The Effect of Using a Multiple Intelligences Based
Training Programme on Developing English Majors' Oral
Communication Skills. Unpublished MA thesis. Faculty of education.
Assiut University.

Shumin, S. (1997). Interaction as the Key to Improve EFL Learners
Speaking Abilities. English Teaching Forum.vol.35, No.3, P.8.

Tam, M. (1997). Building fluency: A Course for Non-_native
Speakers of English. English teaching forum, 35(1), 26.

Tharp, R. & Gallimore, R. (1988). Rousing Minds to life: Teaching,
Learning and schooling in social context. Cambridge: Cambridge
University Press.

Theopsuriwong, W. (2014). The Use of Dramatic Activities for
English  speaking Ability of Fifth Grade Students at
Santithamwittayakhom School in Yasothorn Province. Master Thesis
TEFL. Graduate school of Sinakharinwirot prasanmit.

Thornbury, S. (1998). Direct Approaches ToL 2Instruction. TESOL
Quartery, 32(1), 109-1109.

Ur, P. (1996). A Course in Language Teaching. Cambridge :
Cambridge University Press.

Zhang, H. & Alex, N. (1995). Oral Language Development across
the Curriculum. (ERIC document reproduction service No.
ED389029).

L) AR Ay ARl Gaasl) cijlga duali B LBUAY o a1 galip pladid
A a3y Ay i) Ada jall DU (gal Amdlally Al
: uaild\
OUal Liaf 230 Lplaty) 2l Gaad cllee Gl dlglae LMY Luhall Jia
ol 13 Ggaaaily (DUl Gamdly e ojils AL o 28 aliyy DA 255l A yal)
Caldl ) Gus bl deseadly Ll degesall aUa Galll aadi

Lath¥) 5l culy Vgl e alall gl JB Caall Ol (e WlUag s Lilgde

— ¢AY -

Yore sl—(1)) 2l Juadess —J5¥) aaad) — ualadd) Alaal)



— Aol dnill Sgang cluhs ddaa

oy illy Wla Yoo e Lnpail) degenall culaid) Gus 8,50 Aladlae Al
Aaphlly caspy ) 5 Aaball degendll W Yo g Adlal o W maliy aladiuly
Aoplaiy) ARl s len bl etd Sliin) (1 e IS slaely Ginld) A8 S5 Al
@l S Caall (DU (ol Aadlal e malind) A aasil (ulide (@ chuial S
gl Bydie Pl clda syde dallad) duhall i jpan) 8 5 138 chasy Ll LagdS Gudag
Shasyl dalaill ela) aapy YoYe =Y014 bl blll O bl Jeadll g
Gl hugie g ddbas) ANS @) G asms (1 38Y) &bl ) Al clag
Gualail) mllal Loay 5 LS Gaial 220S 2plady) Zalll Gasas jlaa] (8 2wl due (Ol
& Al die (Dla ey Jausie (n Adlas) AVY I3 G dems (@ csand)
il 4l asiliall Ao S malind (7 el kil mllial Laay 5 LS Gaadlal) (i
bl (9 ¢y 3l Al yall U Apiad AR0S A5l ) Al Caaal Cllga At B Lla)

Al Alsyall OO Bpadlal) e U gale bl 41 dsslidl e 23

— EAY -
Yore sl—(1)) 2l Juadess —J5¥) aaad) — ualadd) Alaal)



