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لرهخ كهٛخ انترثٛخ خبيعخ انعشٚش ْٛئخ تحشٚشلبئًخ   
 الاعـــــــــــــــــــــــــُ َ

اٌذسعخ 

 ٚاٌزخظض
 اٌظفخ

 ِحّذ سعت فؼً الله. د.أ :سئ١ظ ١٘ئخ اٌزحش٠ش

 الذٛئخ الإداسٚخ نهزسشٚش

 أ.د. سفعذ عمش عضوص 1
أظخار أصىٌ 

 التربُت

 سئِغ مجلغ الؤداسة -عمُذ اليلُت 

 مىد علي  العُذأ.د. مح 2

أظخار. سئِغ 

كعم علم الىفغ 

 التربىي 

هائب  -وهُل اليلُت للذساظاث العلُا 

 سئِغ مجلغ الؤداسة

  فخحُت على حمُذد.  3

معاعذ أظخار 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

وهُل اليلُت لشؤون الخعلُم والطلاب 

 عضى مجلغ الؤداسة -

ج حعينإبشاهُم د.  4   فشٍ
أظخار معاعذ 

مىاهج  –)مشاسن ( 

 وطشق الخذسَغ 

 -وهُل اليلُت لشؤون خذمت االإجخمع 

 عضى مجلغ الؤداسة

 أ.د. صالح محمذ صالح 5
أظخار التربُت 

 العلمُت

غ   –سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة

6 
أ.د. العُذ وامل 

 الششبُني

أظخار الصخت 

 الىفعُت

عضى  –سئِغ كعم الصخت الىفعُت 

 مجلغ الؤداسة

شم  د.مأ. 7  أخمذ عفذ كشَ

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

 –االإششف على كعم التربُت الخاصت 

 عضى مجلغ الؤداسة

8 
أ.د. أحمذ عبذ العظُم 

 ظالم

أصىٌ أظخار 

 التربُت

عضى  – أصىٌ التربُتسئِغ كعم 

 مجلغ الؤداسة
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 الذٛئخ انفُٛخ ) انفشٚك انزُفٛز٘( نهزسشٚش

9 
حمذ سحب فضل أ.د. م

 الله

أظخار االإىاهج 

 وطشق الخذسَغ

م  ش ) سئِغ الفشٍ سئِغ الخحشٍ

 الخىفُزي(

 د. هماٌ طاهش مىس ى 11

أظخار معاعذ ) 

مىاهج  –مشاسن ( 

 وطشق الخذسَغ

ش  معؤوٌ الطباعت  –عضى هُئت جحشٍ

 واليشش والخذكُم اللغىي 

 د. محمذ علام طلبت 11

مذسط ) أظخار  

مىاهج  –معاعذ (

 الخذسَغوطشق 

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 أعماٌ الخحىُم واليشش

12 
د. ضُاء أبى عاص ي 

 فُصل

مذسط ) أظخار  

 –معاعذ (

 الصخت الىفعُت

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 الأمىس االإالُت

 د. هاوس ي عمش حعفش  13

مذسط ) أظخار 

مىاهج  –معاعذ (

 وطشق الخذسَغ

ش  جصاٌ الامعؤوٌ  –عضى هُئت جحشٍ

 والعلاكاث الخاسحُت 

 الشاعش محمذ أ. أظماء 14

أخصائي علاكاث  

 –علمُت وزلافُت 

 باحثت دهخىساه 

ش  إداسي ومعؤوٌ  –عضى هُئت جحشٍ

 الخىاصل مع الباحثين 

 أحمذ مععذ الععاٌ . أ 15
 –أخصائي حعلُم 

 باحث دهخىساه

ش  إداسة االإىكع  –عضى هُئت جحشٍ

 الالىترووي للمجلت

 ٍبيمحمذ عش  . أ 16
مذًش ظفاسة 

 االإعشفت بالجامعت

ش   االإعؤوٌ االإالي –عضى هُئت جحشٍ

  أععبء ْٛئخ انزسشٚش يٍ الخبسج

ا محمذ هُبت  17  أ.د  صهشٍ
أظخار أصىٌ 

 التربُت 

حامعت طُبت باالإذًىت االإىىسة 

 بالععىدًت 

18 
أ.د عبذ الشاصق مخخاس 

 محمىد 

أظخار االإىاهج 

 وطشق الخذسَغ

 معت أظُىط حا –ولُت التربُت 

19 
أ.د ماٌعت فاضل أبى 

 معلم أحمذ 
 

م  االإشهض اللىمي للامخحاهاث والخلىٍ

 التربىي 
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لمجهخ كهٛخ انترثٛخ خبيعخ انعشٚش انذٔنٛخ لبئًخ الذٛئخ الاعزشبسٚخ  

 ِىبْ اٌؼًّ ٚأُ٘ اٌّٙبَ الأوبد١ّ٠خ ٚالإداس٠خ اٌزخظض الاعــــــــــــــــــُ َ

1 
بشاهُم احمذ إ أ.د 

 ضُف غىُم

أظخار 

االإىاهج 

غ  وطشق جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

غ، وصٍش  هائب سئِغ حامعت كىاة العىَ

االإعدشاس  -التربُت والخعلُم الأظبم 

وجودة  العابم للخخطُط الاظتراجُجي

جامعت هاًف العشبُت للعلىم ل التعليم

 الخابعت لجامعت الذوٌ العشبُت. الأمىُت

2 
ام مصطفى أ.د  إم

 ظُذ محمذ

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
ً
 ت بأظُىط ) ظابلا

مذًش مشهض اهدشاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبحاراالإعدشاس العلمي للمشهض الىطني  -

 -االإىهبت والابذاع بجامعت االإلً فُصل 

 .ملىت العشبُت الععىدًتاالإ

3 
أ.د  بُىمي محمذ 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل شئىن خذمت االإجخمع وجىمُت البِئت 

 "
ً
ملشس اللجىت العلمُت الذائمت  -" ظابلا

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 –االإلاسهت  الؤداسة الخعلُمُت والتربُت

االإجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة 

 الخعلُم والاعخماد.

4 
أ.د حعً ظُذ 

 حعً شخاجه

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت عين 

 شمغ

 مصش

 
ً
سئِغ كعم االإىاهج وطشق الخذسَغ ظابلا

ملشس  اللجىت العلمُت الذائمت لتركُت  –

ظاجزة جخص  االإىاهج وطشق الخذسَغ الأ 

 وجىىىلىحُا الخعلُم

5 
العُذ  سضا أ.د

 محمىد حجاصي 

أظخار باحث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخحاهاث 

م  والخلىٍ

 -التربىي 

 مصش

 –هائب مذًش الأوادًمُت االإهىُت للمعلمين 

سئِغ  -وهُل أوٌ وصاسة التربُت والخعلُم

علُم. هائب وصٍش التربُت والخعلُم كطاع الخ

" 
ً
 لشؤون االإعلمين " حالُا

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج 

غ  وطشق جذسَ

 حامعت

 دمُاط

  مصش 

 
ً
وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة  -" 

والأظاجزة االإعاعذًً للمىاهج وطشق 
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اضُاث ت –َغالخذس  الشٍ سئِغ الجمعُت االإصشٍ

"
ً
اضُاث" حالُا اث الشٍ  لتربىٍ

7 
سمضان محمذ  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م  مذًش االإشهض اللىمي للامخحاهاث والخلىٍ

"
ً
 التربىي" حالُا

8 
ظعُذ عبذ الله   أ.د

 سفاعي لافي

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت 

ش  العشَ

 مصش

ش -العمُذ الأظبم ليلُت التربُت بالعشَ

هائب سئِغ الجامعت للذساظاث العلُا 

" بأعماٌ سئِغ  –والبحىر 
ً
كائم " حالُا

 حامعت العشَش.

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج 

غ  وطشق جذسَ

 ماعُاثالاحخ

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

بُت بجامعت العمُذ الأظبم ليلُت التر 

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإششف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

ت  – أمين لجىت كطاع الذساظاث التربىٍ

 باالإجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 حعين حُذس

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

حامعت 

 صىعاء

 الُمً 

عخماد الأوادًمي، وعمُذ ولُت ميعم الا 

"  –التربُت 
ً
 –حامعت الؤماساث " ظابلا

 "
ً
 –وصٍش التربُت والخعلُم بالُمً " ظابلا

خبير الجىدة بمىخب التربُت العشبي لذوٌ 

 الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

وطشق جذسَغ 

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERبشهامج جطىٍش ولُاث التربُت  ميعم

،  ERPالخابع الإششوع جطىٍش الخعلُم 

اظدشاسي الخىمُت االإهىُت واالإؤظعُت و 

POD  ش الخعلُم   ERPالخابع الإششوع جطىٍ

.) 
ً
 ) ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 
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13 
عىشت احمذ  أ.د

 االإهيري 

أظخار التربُت 

                                    الخاصت   

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث 

 لشؤون الطلبت.

14 
ب صاهش  أ.د الغشٍ

 إظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

ملشس اللجىت العلمُت الذائمت لتركُت  -

ة االإعاعذًً في االإىاهج وطشق الأظاجز

 الخذسَغ وجىىىلىحُا الخعلُم .

سئِغ مجلغ إداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجحاد حامعاث العالم الؤظلامي ، ومذًش 

ت التربُت بمىظمت الؤٌعِعىى "  مذًشٍ

" 
ً
 ظابلا

15 
ماهش اظماعُل  أ.د

 صبري 

مىاهج  أظخار

َغ وطشق جذس 

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت 

سئِغ مجلغ  -حامعت بنها"  –التربُت 

ين العشب  إداسة سابطت التربىٍ

16 
محمذ ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 حلىان

 مصش 

لمين " هائب مذًش الأوادًمُت االإهىُت للمع

 " 
ً
سئِغ مجلغ إداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
محمذ عبذ  أ.د

 الظاهش الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

خبير بالهُئت اللىمُت لضمان  -طىطا

اع حىدة الخعلُم والاعخماد بمصش ، وبلط

 ولُاث التربُت باالإجلغ الأعلى للجامعاث.

18 
أ.د محمذ الشُخ 

 حمىد

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمشم

 ظىسٍا 

غ  ج حامعت لاًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت  الصخت الىفعُت والتربُت الخجشٍ

 –وعمُذ ليلُت التربُت حامعت دمشم 

"  -ظىسٍا
ً
عضى الجمعُت  –"ظابلا

ىُت للإسش سئِغ  – ACAاد الىفس ي الأمشٍ

ش " العابم" الإجلت اجحاد الجامعاث  الخحشٍ

 العشبُت للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أحمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  االإغشببعلمي والخعلُم العالي والبحث ال

سئِغ مجلغ إداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ
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21 
مهني محمذ  أ.د

 ابشاهُم غىاًم

 أظخار

الخخطُط 

التربىي 

واكخصادًاث 

 الخعلُم 

حامعت 

 -االإىصىسة 

 مصش

-العمُذ العابم ليلُت الآداب بذمُاط

مذًش مشهض جطىٍش الخعلُم الجامعي 

ملشس اللجىت العلمُت  –االإىصىسة بجامعت 

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 أصىٌ التربُت والخخطُط التربىي 

21 
هاصش أحمذ  أ.د

 الخىالذه

مىاهج  أظخار

جذسَغ طشق و 

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت   عمُذ ولُت الذساظاث الؤوعاهُت التربىٍ

عت العلىم هائب زم سئِغ حام –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سشُذ  أ،د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
ً
االإششف العام على  –االإىىسة" ظابلا

م الخعلُم البحىر والبُاهاث بهُئت جل ىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا 

م  –والبحىر بجامعت طىطا  عضى فشٍ

الاعخماد الأوادًمي ليلُت التربُت بجامعت 

 
ً
  -"  الؤماساث " ظابلا
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 لٕاعذ انُشش بمدهخ كهٛخ انترثٛخ ثبنعشٚش      

تنشر المجمة البحكث كالدراسات التي تتكافر فييا الأصالة كالمنيجية السميمة عمى ألا يككف البحث  .ُ
لممراجعة كالنشر لدل أم جية أخرل في نفس كقت تـ تقديمو المقدـ لمنشر قد سبؽ كأف نشر، أك 

  تقديمو لممجمة. 
 بإحدل المغتيف: العربية أك الإنجميزية. لمنشر قبؿ الأبحاث المقدمة تي  .ِ
 عبر مكقع المجمة ببنؾ المعرفة المصرم –تقدـ الأبحاث  .ّ

https://foej.journals.ekb.eg 
جـ الكاحد ، كىكامش حُْحجـ الخط ، ك (Simplified Arabicالكتركنيان مكتكبة بخط ) 

سـ، مع مراعاة أف تنسؽ الفقرة بالتساكم ما بيف اليامش الأيسر كالأيمف ٓ.ِمنيا 
(Justify( كترسؿ إلكتركنيان عمى شكؿ ممؼ .)Microsoft Word.) 

يتـ فكر كصكؿ البحث مراجعة مدل مطابقتو مف حيث الشكؿ لبنط كحجـ الخط ، كالتنسيؽ  .ْ
ممجمة ، عممان بأنو يتـ تقدير الحجـ كفقان ليذا القالب ، ، كالحجـ كفقان لقالب النشر المعتمد ل
 كمف ثـ تقدير رسكـ تحكيمو كنشره.

يجب ألا يزيد عدد صفحات البحث بما في ذلؾ الأشكاؿ كالرسكـ كالمراجع كالجداكؿ  .ٓ
. )الزيادة برسكـ إضافية(. كيتـ تقدير عدد كفقان لقالب المجمة( صفحة ِٓكالملبحؽ عف )
 ىيئة التحرير قبؿ البدء في إجراءات التحكيـ الصفحات بمعرفة

يقدـ الباحث ممخصان لبحثو في صفحة كاحدة، تتضمف الفقرة الأكلى ممخصان بالمغة العربية،  .ٔ
 كممة لكؿ منيا.  ََِكالفقرة الثانية ممخصان بالمغة الإنجميزية، كبما لا يزيد عف 

عمى صفحة منفصمة ثـ يكتب يكتب عنكاف البحث كاسـ المؤلؼ كالمؤسسة التي يعمؿ بيا  .ٕ
عنكاف البحث مرة أخرل عمى الصفحة الأكلى مف البحث ، كالالتزاـ في ذلؾ بضكابط رفع 

 البحث عمى المكقع. 
يجب عدـ استخداـ اسـ الباحث في متف البحث أك قائمة المراجع كيتـ استبداؿ الاسـ بكممة  .ٖ

 ى ىكية المؤلؼ. "الباحث"، كيتـ أيضان التخمص مف أية إشارات أخرل تدؿ عم
البحكث التي تقدـ لمنشر لا تعاد لأصحابيا سكاءن قيبؿ البحث لمنشر، أك لـ ييقبؿ. كتحتفظ  .ٗ

 ىيئة التحرير بحقيا في تحديد أكلكيات نشر البحكث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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لف ينظر في البحكث التي لا تتفؽ مع شركط النشر في المجمة، أك تمؾ التي لا تشتمؿ   .َُ
 يف ، كعمى الكممات المفتاحية لو.عمى ممخص البحث في أم مف المغت

رسالو مع إيصاؿ   .ُُ رفاؽ إقرار المكافقة عمى اتفاقية النشر. كا  يقكـ كؿ باحث بنسخ كتكقيع كا 
السداد ، أك صكرة الحكالة البريدية أك البنكية عبر إيميؿ المجمة 

J_foea@Aru.edu.eg ت التحكيـقبؿ البدء في إجراءا 
يتـ نشر البحكث أك رفض نشرىا في المجمة بناءن عمى تقارير المحكميف، كلا يسترد المبمغ في  .ُِ

 حالة رفض نشر البحث مف قبؿ المحكميف.
 ييمنح كؿ باحث إفادة بقبكؿ بحثو لمنشر بعد إتماـ كافة التصكيبات كالتعديلبت المطمكبة.  .ُّ
مة عمى بنؾ المعرفة المصرم ضمف العدد في حالة قبكؿ البحث يتـ رفعو عمى مكقع المج .ُْ

المحدد لو مف قبؿ ىيئة التحرير ،  كييرسؿ لمباحث نسخة بي دم أؼ مف العدد ، ككذلؾ 
 نسخة بي دم أؼ مف البحث ) مستمة (.

تكفير نسخة كرقية مف العدد ، كمف المستلبت مقابؿ رسكـ تكمفة  –في حالة الحاجة  –يمكف  .ُٓ
 حالة إرساليا بريديان داخؿ مصر أك خارجيا.الطباعة ، كرسكـ البريد في 

 يجدر بالباحثيف ) بعد إرساؿ بحكثيـ ، كحتى يتـ النشر ( المتابعة المستمرة لكؿ مف: .ُٔ
مكقع المجمة المربكط ببنؾ المعرفة المصرم  -

https://foej.journals.ekb.eg 
صي لمتابعة خط سير البحث عبر رسائؿ تصمو تباعان مف إيميؿ كبريده الالكتركني الشخ -

  J_foea@Aru.edu.egالمجمة الرسمي عمى مكقع الجامعة  
جميع إجراءات تمقي البحث، كتحكيمو، كتعديمو، كقبكلو لمنشر، كنشره ؛ تتـ عبر مكقع المجمة  .ُٕ

يميميا الرسمي، كلا يي   عتد بأم تكاصؿ بأية كسيمة أخرل غير ىاتيف الكسيمتيف الالكتركنيتيف.  ، كا 
 
 
 
 
 

mailto:J_foea@Aru.edu.eg
mailto:J_foea@Aru.edu.eg
https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
mailto:J_foea@Aru.edu.eg
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 ( الثلاثكفك  الثانيمحتكيات العدد ) 
 ىيئة التحرير السنة السابعة

 الصفحات الباحث عنكاف البحث الرقـ

 بحكث العدد

ُ 

 انمٛى انترثٕٚخ الدزعًُخ في ثعط رطجٛمبد الادة انشلًٙ نهطفم
 إعذاد 

 أ.د/منى دىيش القرشي
 أستاذ أصكؿ التربية الإسلامية المشارؾ

 الأ بنت حسيف بف عمي بف حريب /الباحثة

ِ 

اعزخذاو َظشٚخ انزكبء انُبخر في رذسٚظ انفهغفخ نزًُٛخ يٓبساد انزفكير 
 الأخلالٙ نذٖ طلاة الدشزهخ انثبَٕٚخ 

 إعذاد
 د/ أمؿ سعيد عابد محمد

 جامعة العريش  –كمية التربية  رس بقسـ المناىج كطرؽ تدريس المكاد الفمسفيةالمد

3 

هطبنجبد نزطٕٚش الخبراد الدٛذاَٛخ ن (TPACK) رٕظٛف إطبس نمٕرج رٛجبن 
  يعهًبد الالزصبد الدُضلي

 إعذاد 
 أ.د. محمد رجب فضؿ الله

 جامعة العريش –كمية التربية    أستاذ المناىج كطرؽ التدريس
 إيماف محمد عبدالعاؿ لطفي د.

 أستاذ  مناىج كطرؽ تدريس الاقتصاد المنزلي المساعد
 جامعة العريش –كمية الاقتصاد المنزلي 
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ْ 

 دٔس يذساط انذيح في َشش ثمبفخ انزًُٛخ الدغزذايخ كًؤشش نزسمك الدذاسط الخعشاء
 إعذاد

 د. دنيا سميـ حسيف جريش 
 مدرس التربية الخاصة

 الاسماعيمية، جامعة قناة السكيس كمية التربية ب

ٓ 

في رًُٛخ يٓبساد انزفكير انجصش٘ ٔيزعخ رعهى  (SWOM)فبعهٛخ نمٕرج عٕو 
 انشٚبظٛبد نذٖ رلايٛز انصف انغبدط الاثزذائٙ

 إعذاد
 د/ نبيؿ صلاح المصيمحي جاد

 جامعة العريش –كمية التربية   أستاذ المناىج كطرؽ تعميـ الرياضيات المساعد

ٔ 

ى عهٗ انزدٓٛض الاَفعبلي في تحغين يغزٕٖ انزفبعم فعبنٛخ ثشَبيح رذسٚجٙ لبئ
 الاخزًبعٙ نذٖ الأطفبل الدعبلين فكشٚب بمذاسط انذيح ثشًبل عُٛبء

 إعذاد 
 أ.د. عبد الحميد محمد عمي 

 جامعة العريش –كمية التربية   أستاذ الصحة النفسية المتفرغ
 محمد إسماعيؿ البريدم د.

 جامعة العريش –كمية التربية استاذ عمـ النفس التربكم المتفرغ 
 الباحثة/ إسراء محمد محمد ىكيدم

ٕ 

فٛزٚخ ٔخفط فعبنٛخ ثشَبيح يعشفٗ عهٕكٗ نزسغين ثعط انٕظبئف انزُ
 ثعط انغهٕكٛبد انًُطٛخ نذٖ عُٛخ يٍ الأطفبل رٔ٘ اظطشاة طٛف انزٕزذ

 إعذاد
 أ.د. السيد كامؿ الشربيني منصكر

 جامعة العريش –كمية التربية    أستاذ كرئيس قسـ الصحة النفسية
 محمد إسماعيؿ البريدل د.

 عريشجامعة ال –الأستاذ المتفرغ بقسـ عمـ النفس التربكل كمية التربية 
 الباحثة/ شريف حسيف حمدم أدـ
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ٖ 

أثش اعزخذاو اعترارٛدٛزٙ يب ٔساء الدعشفخ فٗ رًُٛخ ثعط الدٓبساد الحٛبرٛخ 
 نذٖ أطفبل انشٚبض  

 إعذاد 
 أ.د. نبيمة عبد الرؤكؼ شراب

 جامعة العريش –كمية التربية   أستاذ كرئيس قسـ عمـ النفس التربكم
 محمد إسماعيؿ البريدم د.

 جامعة العريش –كمية التربية  رغ استاذ عمـ النفس التربكم المتف
 الباحث/ صباح سممى ضحيكم مصبح

 جامعة العريش –كمية التربية  المعيدة بقسـ عمـ النفس التربكل

ٗ 

فبعهٛخ اعترارٛدٛخ انزعهى انمبئى عهٗ الدششٔع في رًُٛخ يٓبساد انزفكير 
 انزٕنٛذ٘ في انشٚبظٛبد نذٖ رلايٛز الدشزهخ الإعذادٚخ

 إعذاد  
 مصطفي قرشـد. أحمد عفت 

 جامعة العريش –كمية التربية  أستاذ المناىج كطرؽ تدريس الرياضيات المساعد 
 محمد علاـ محمد طمبو د.

 جامعة العريش –مدرس المناىج كطرؽ تدريس الرياضيات كمية التربية 
 الباحث/ محمد حمدم محمد عمي فكده

َُ 

فعبنٛخ ثشَبيح رذسٚجٙ لخفط ثعط يُجئبد عهٕن انزًُش نذٖ عُٛخ يٍ 
 أطفبل انجذٔ في يشزهخ يب لجم الدذسعخ

 إعذاد 
 أ.د. السيد كامؿ الشربيني منصكر

 جامعة العريش –كمية التربية  أستاذ كرئيس قشـ الصحة النفسية 
 ضياء أبك عاصى فيصؿ د.

 جامعة العريش –مية التربية ك مدرس الصحة النفسية 
 الباحثة/ ىالة فؤاد سعيد

 جامعة العريش -كمية التربية  مدرس مساعػد بقسـ الصحة النفسية 
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ُُ 

خ نزًُٛخ إداسح انزاد نذٖ فبعهٛخ ثشَبيح رذسٚجٙ لبئى عهٙ انٕظبئف انزُفٛزٚ
ب
ً
 الأطفبل الدعبلين ثصشٚ

 إعذاد 
 أ.د. تياني محمد عثماف منيب

 جامعة عيف شمس –كمية التربية  أستاذ التربية الخاصة
 ربػػاب عػػادؿ عبد القادر د.

 جامعة العريش –كمية التربية  مدرس التربة الخاصة
 الباحثة/ ىبو عبده عبد ربو إبراىيـ

 جامعة العريػش  -كمية التربيػة   قسـ التربية الخاصةمدرس مساعد ب

ُِ 

انزًُٛخ الدُٓٛخ الدجُٛخ عهٗ الجذاساد لدذٚش٘ الدذاسط انثبَٕٚخ انفُٛخ 
. رصٕس 0202انصُبعٛخ بمسبفظخ شمبل عُٛبء في ظٕء يزطهجبد سؤٚخ يصش

 يمترذ 
 إعذاد 

 أ.د/ كماؿ عبد الكىاب أحمد
 العريش جامعة -كمية التربية  أستاذ التربية المقارنة كالإدارة التربكية

 د / أحمد إبراىيـ سممى أرناؤكط
 جامعة العريش-كالإدارة التربكية كمية التربية  أستاذ مساعد كرئيس قسـ التربية المقارنة

 د / أمؿ محسكب زناتي
 جامعة العريش –كمية التربية  مدرس التربية المقارنة كالإدارة التربكية

 الباحث/ كائؿ محمكد حسيف حسكنة
 إدارة العريش التعميمية -د كتكييؼ اليكاءمعمـ خبير التبري
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ُّ 

فعبنٛخ ثشَبيح لبئى عهٗ لجعبد انزفكير انغذ في رًُٛخ يٓبسح زم الدشكلاد 
 ٕثبد انزعهىنذٖ انزلايٛز رٔ٘ صع

 إعذاد 
 أ.د. تياني محمد عثماف منيب

 جامعة عيف شمس –كمية التربية  أستاذ التربية الخاصة 
 ربػػاب عػػادؿ عبد القادر د.

 جامعة العريش –كمية التربية  مدرس التربة الخاصة
 الباحثة/ كلاء فكزم عمي النعيرم

 ة العريػشجامع  -كمية التربيػة  مدرس مساعد بقسـ التربية الخاصة

ُْ  

Using Dictogloss Strategy for Enhancing EFL Written 

Language Conventions among Freshmen Students at the 

Faculty of Education 

By 
Mahdi M. A. Ibrahim, Ph.D 

Lecturer of Curriculum & Instruction (TEFL) 

Faculty of Education – Arish University 

ُٓ 

A Debate Based Program for Developing Communicative 

Competence among EFL Student Teachers at Faculties of 

Education 
By 

Dr. Eman Mohammed Abd- Elhaq 

 Professor of Curriculum and English Instruction (TEFL), Dean of 

Faculty of Education, Benha University 

Dr. Ahmed El- Sayed El- Khodary 

 Lecturer of Curriculum and English Instruction (TEFL) Faculty of 

Education, Arish University 

Author/ Shaimaa Mahmoud Ahmed Fouad 

Assistant Lecturer of TEFL  

Faculty of Education, Arish University 
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ُٔ 

A Semantic Web Based Program for Developing Some of 

Teaching Performance of EFL Pre-service Teachers in the 

Light of the Requirements of Academic Accreditation 

By 
Dr. Eman Mohammed Abd- Elhaq 

 Professor of Curriculum and English Instruction (TEFL), Dean of 

Faculty of Education, Benha University  

Dr. Mahdi M. Abdallah 
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 مذٚىر

 َٓبٚخ عبو في يغيرح المجهخ ، ٔثذاٚخ عبو نهذساعخ الجبيعٛخ 

                                                                                                           

ش  بللم: هُئت الخحشٍ

----------------------------------------------------------------------------------------------------- 

 ( مف مجمتنا العممية ِّىذا ىك العدد ) 
 ىك العدد الأخير مف العاـ ) العاشر ( لممجمة

تو ىيئة التحرير عمى نفسيا بأف يأتي ، كقد تحقؽ اليدؼ ، كالكعد الذم قطع 
 يككف العاـ العاشر ىي عاـ التجديد كالتطكير اليادؼ، كالكصكؿ إلى قمة التقييـ.

( ، كىي الدرجة  ٕمع إطلبلة ىذا العدد الجديد ببمكغ المجمة لمنقطة )  –نحتفؿ 
س العظمى لتقييـ المجمة؛ بما يعني استيفاء المجمة لجميع المعايير التي حددىا المجم

 الأعمى لمجامعات لاعتماد المجلبت العممية.
( لنصر أكتكبر العظيـ ... ىذا النصر  ْٗإننا نعيش ىذه الأياـ الذكرل الػػػػػ ) 

الذم حققو جيشنا العظيـ ، كالذم أعاد بو الييبة لمصرنا الحبيبة، كالفرحة لشعبنا بعد 
 ـ.ُٕٔٗسنكات صعبة أعقبت نكسة العاـ 
ىمية الأخذ بالأسباب مف حيث حسف التخطيط، لقد أثبت نصر أكتكبر أ

كالتجييز المعنكم كالمادم ، ثـ التككؿ عمى ا﵀، كالمباغتة بجرأة كشجاعة تحت شعار  
 ) ا﵀ أكبر ( ، كمف ثـ كاف النصر ، كعكدة الكرامة كالأرض.

إنيا ذكرل نعيشيا كؿ عاـ في أكتكبر ، نستميـ منيا في كؿ مناحي الحياة 
جاىزية ، كالتحمي بالقكة، كالسعي إلى الريادة ، كعدـ الرضى إلا الحرص عمى ال

 بالأفضؿ دائمان ، كعندىا سنحصؿ عمى الأفضؿ بإذف ا﵀.
الآف : نقكؿ لشعبنا العظيـ ، كلأسرة جامعتنا ككميتنا كؿ عاـ كمصرنا بخير ، 

 كجامعتنا في تقدـ كازدىار.
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ا﵀ أف يككف عاـ خير  بداية عاـ جامعي جديد : ندعك َِِِكيأتي أكتكبر 
كسعادة عمى جامعاتنا بعامة ، كجامعتنا بخاصة ، ككميتنا ) تربية العريش ( عمى كجو 

 الخصكص.
، العاـ الحادم عشر لممجمة بدءان  َِِّ -َِِِكفي العاـ الجامعي الجديد

مف يناير القادـ بإذف ا﵀ نتطمع لاستكماؿ ما حالت ظركؼ خارجة عف الإرادة دكف 
 لو ، كما ستسعى ىيئة التحرير لاستكمالو بإذف ا﵀ يتحدد في : استكما

  إدراج المجمة ضمف منظكمة معامؿ التأثير العربي؛ فقد تقدمت ىيئة التحرير
بالممؼ الخاص بذلؾ ، كالمتضمف الكثائؽ كالأدلة المطمكبة ، كترل أف ىذا التقدـ 

 يمكف أف يككف خطكة عمى طريؽ الكصكؿ لاعتماد عالمي .
 احة فرصة لنشر أدكات بحثية مف مثؿ : القكائـ ، كالاختبارات ، كالمقاييس ، إت

كبطاقة الملبحظة ، كالكحدات التعميمية ، كأكراؽ عمؿ التلبميذ، كأدلة المعمميف ، 
 عمى تقارير البحكث. –خاصة الالكتركني منو  –بحيث لا يقتصر النشر 

ر بيف أيدم قرائيا عددان أكبر مف كمع نياية العاـ الحالي لممجمة تضع ىيئة التحري
 البحكث يفكؽ ما كاف يتـ نشره في كؿ عدد مف الأعداد السابقة.

( متضمنا خمسة عشر بحثان عمميان في مجالات التربية  ِّيأتي العدد الحالي ) العدد 
 المختمفة بالمغتيف : العربية كالإنجميزية ، كذلؾ في المكضكعات التالية

 اؾ  تكظيؼ إطار نمكذج تيب(TPACK) . لتطكير الخبرات الميدانية 
 القيـ التربكية المتضمنة في بعض تطبيقات الادب الرقمي لمطفؿ 
  استخداـ نظرية الذكاء الناجح لتنمية ميارات التفكير الأخلبقي 
  نمكذج سكـ(SWOM) . كتنمية ميارات التفكير البصرم كمتعة التعمـ 
 امة كمؤشر لتحقؽ المدارس الخضراءمدارس الدمج، كنشر ثقافة التنمية المستد 
  التجييز الانفعالي، كتحسيف مستكل التفاعؿ الاجتماعي لدل الأطفاؿ المعاقيف

 فكريا. 
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  تحسيف الكظائؼ التنفيذية كخفض السمككيات النمطية لدل ذكم اضطراب طيؼ
 التكحد.

  استخداـ استراتيجيتي ما كراء المعرفة فى تنمية بعض الميارات الحياتية لدل
 أطفاؿ الرياض.  

  فاعمية استراتيجية التعمـ القائـ عمى المشركع في تنمية ميارات التفكير التكليدم 
  خفض بعض منبئات سمكؾ التنمر لدل عينة مف أطفاؿ البدك في مرحمة ما قبؿ

 المدرسة.
 .الكظائؼ التنفيذية لتنمية إدارة الذات لدل الأطفاؿ المعاقيف بصرينا 
 نية عمى الجدارات لمديرم المدارس الثانكية الفنية الصناعية. التنمية المينية المب 
  قبعات التفكير الست كتنمية ميارة حؿ المشكلبت لدل التلبميذ ذكم صعكبات

 التعمـ.
 Communicative Competence among EFL Student 

Teachers  

 Developing Some of Teaching Performance of EFL Pre-

service Teachers  

 Using Doctorless Strategy for Enhancing EFL Written 

Language Conventions  

نأمؿ أف يحظى ىذا العدد برضا القراء الأعزاء ، كيجدكف فيو ما يفيدىـ ، كما يفتح 
 أماميـ المزيد مف مجالات البحث التربكم.

 
 كالله المكفؽ

 ْٛئخ انزسشٚش
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Abstract  

The current study aimed at developing communicative 

competence of EFL student teachers at faculties of Education 

through using a debate based program. The participants of the 

study consisted of fourth year student teachers enrolled in the 

English department at the faculty of Education, Arish University 

(N= 35). The study followed the one group pre- posttest design. 

The instruments used in the current study included: an EFL 

speaking and writing skills lists required for fourth year EFL 

student teachers, an EFL speaking and writing skills pre and 

posttests, a rubric for assessing fourth year student teachers' 

performance in EFL speaking and writing skills. The pre-tests 

were administered to the participants before the intervention, and 

then they were taught through using the debate program. After 

the implementation, post- tests were administered to the 

participants. It was revealed that debate based program is 
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effective in developing the communicative competence (speaking 

and writing skills) of EFL fourth year student teachers. 

 

 اٌّغزخٍض

ىدفت الدراسة الحالية الى تنمية الكفاءة التكاصمية لدل الطلبب المعمميف بكميات 
طالب  ّٓالتربية باستخداـ برنامج قائـ عمى المناظرة. ك تككنت عينة الدراسة مف 

ريش. ك اتبعت الدراسة بالفرقة الرابعة شعبة المغة الانجميزية بكمية التربية جامعة الع
التصميـ التجريبي ذك المجمكعة الكاحدة. ك تككنت عينة الدراسة مف: قائمة لمياراتي 
الكتابة ك التحدث لدم الطلبب المعمميف شعبة المغة الانجميزية بالفرقة الرابعة، اختبار 
قبمي ك بعدم لمياراتي الكتابة ك التحدث ك مقياس لتقييـ اداء الطلبب المعمميف 
بالفرقة الرابعة في مياراتي الكتابة ك التحدث. ك يتـ تطبيؽ الاختبار القبمي عمي 
المجمكعة عينة الدراسة ثـ تـ التدريس باستخداـ المناظرة. بعد التطبيؽ تـ اجراء 
الاختبار البعدم عمي عينة الدراسة ك اثبتت النتائج فاعمية المناظرة في تنمية الكفاءة 

اتى الكتابة ك التحدث لدم الطلبب المعمميف شعبة المغة التكاصمية ك خاصة ميار 
 الانجميزية.
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1.1. Introduction 

     Language is a means of communication in everyday life. 

People use it to express their ideas, opinions and feelings either 

in a written or a spoken form. In our modern world, most people 

tend to learn other language -especially English language- in 

addition to their mother tongue in order to communicate with the 

outside world. That's why more attention is being paid nowadays 

to developing communication skills in general and to develop 

speaking and writing skills in particular. 

     Developing communicative competence is one of the main 

aims of teaching English as a foreign/ second language as it 

enables learners' to communicate successfully and effectively 

in our daily life. It consists of three main components: 

linguistics (which consists of the basic elements of 

communication, sentence patterns, morphological, 

phonological), sociolinguistics (consists of social and cultural 

knowledge required to use language) and discourse which 

involves the selection, sequencing and arrangement of words, 

structure and sentences utterances to achieve spoken and 

written whole with reference to the message and context 

(Akpmar, 2009: 105 and Sanad, 2009: 5). 

     Language learning involves mastering the four language 

skills: listening, speaking, reading and writing. These skills are 

either receptive or productive. In receptive skills such as: 

reading and listening, learners try to extract meaning from the 

discourse that he sees or hears; however, in the productive 

skills such as: speaking and writing the learner becomes an 

agent of the language and tries to produce it. Although 

speaking and writing are lying in the same category, they are 

different in terms of being auditory or visual, having immediate 

reception and time in feedback (Dincer, 2011:8,Harmer, 

2007a:125, Weigle, 2002:14). 

     Chaney and Burk (1998: 13) defined speaking as "a process 
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of building and sharing meaning through the use of verbal and 

non-verbal symbols in a variety of contexts". With more 

clarification, Bailey (2000:25) stated that speaking is a process 

of interaction where speakers intend to build meaning through 

producing, receiving and processing information.  

     Later on, Cameron (2001:40) said that speaking is 

considered as an "active use of language" by which people can 

express meanings so other people can make sense of them. 

Flucher (2003:23) asserted that speaking is the use of language 

to communicate with others. According to this, the process 

involves two people, one is the hearer and the other is the 

speaker who has to react to whatever they hear and make their 

contribution a high speed. 

     Iqbal (2012) defined speaking as "the oral mode or the 

productive skill which is more complicated and which involves 

more than just pronouncing words‖. Speaking is all about 

conveying thoughts, ideas, feelings and expectations 

effectively. So, speaker should understand the meaning of what 

they want to communicate (Patiung, Tolla& Dolla, 2015: 

1094). Speaking also demands fluency which enables the 

speaker to speak without hesitation, repetition or self-

correction. Accuracy is the use of correct forms of 

pronunciation, vocabulary and grammar (Spratt, Palverness 

and Williams, 2005: 34). 

     Patiung, Tolla, Anshari and Dolla (2015: 1094- 1095) 

mentioned some characteristics of an ideal speaker: 

1. Mastering the materials: good speakers seek to master and 

learn the material to be conveyed. The speaker is trying to 

learn and examine various sources of references; these 

sources could be articles, books, magazines, etc… 

2. Understanding the background of the listener: before 

beginning the speech, the speaker attempts to collect a 

variety of information about his listener. 
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3. Knowing the situation: a good speaker should consider the 

situation in the speech including: time, seating, listeners and 

the atmosphere. 

4. Having a clear goal: a good speaker should have a certain 

goal in mind.  

5. Having a contact with the listeners: a speaker will always 

retain his or her audience. The speaker is trying to 

understand the emotional reaction of the listeners. 

6. Controlling the listeners: a good speaker has the ability to 

grasp the attention of the listeners. 

7. Having a convincing performance: a good speaker will 

always assure the listeners. The speaker has a simply 

behavior, style of speech, language, way of dressing and 

personality. 

     The main aim for language is achieving communication. 

Without speech, we cannot communicate. The language is just 

a script. Any gap in communication results in problems and 

misunderstanding. Moreover, the speakers of a language need 

to be especially and purposefully trained especially in speaking 

as it provides the speaker with several distinct merits. One of 

them is the ability to express ones' ideas, opinions, and feelings 

in a meaningful way (Qureshi, 2011:2-3).   

     Rao, (2018: 288) declared that speaking plays a vital role in 

the acquisition of a foreign or a second language. The 

importance of speaking lies not only in enabling people to 

express their thoughts and ideas, but also to grasp others' 

attention and impress them with their talk. Kurum (2016:1) 

affirmed that speaking doesn't only cover grammatically 

correct sentences, but it also extended to broad areas of 

mechanism, functions, and social interaction. 

    Despite the importance of speaking, there are different 
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factors that may affect EFL learners' performance. Some 

factors may be related to performance conditions such as (time 

pressure, planning and amount of support), or affective factors 

such as (motivation, anxiety and confidence), or the feedback 

that students receive during speaking activities. Other factors 

could be related to inhibitions where students have nothing to 

say, shyness or fear of criticism. Some difficulties can be 

related to mother tongue use or low and uneven participation 

(Tuan and Mai, 2015:9, Ur, 1996 and Zhang, 2009). 

     Speaking remains the most difficult skill to master for the 

majority of English learners and they are still incompetent in 

communicating orally in English. There are many factors that 

cause difficulties in speaking among EFL learners. Some of 

these factors are related to the learners themselves, the teaching 

strategies, the curriculum and the environment. Lacking the 

necessary vocabulary, learners cannot keep the interaction 

going. Other learners lack motivation, they do not see a real 

need to master speaking skills (Rababah, 2005 and Zhang, 

2009:41). 

     On the other side, writing also plays an important role in 

enabling learners to express their opinions and ideas and 

convince others. Abe (2008: 19) and Abdel- Hack (2009a: 334) 

concluded that writing is a process that permits learners to 

communicate their written messages while developing their 

literacy skills in speaking. Both of them are concerned with 

conveying messages, ideas, thoughts and opinions. They both 

have the same function; students practice in writing what he/ 

she has practiced orally. 

     Teaching writing which is a main component in developing 

communicative competence is considered a difficult task. 

Writing in a second language is a demanding and challenging 

process because writers are supposed to produce not only 

written samples that are grammatically correct, but also 
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semantically appropriate, syntactically accurate and culturally 

acceptable (Alsamadani, 2010). 

          Nunan (2003: 88) argued that writing is an intellectual 

activity of finding the ideas and thinking about the way to 

express and arrange them into a statement and a paragraph that 

is clear to be understood by the people. Conroy, Marchand and 

Webster (2009: 5) defined writing as an individual process 

which requires thinking strategies that allow individuals to 

express themselves competently in other language. It is a 

complex activity that requires a certain level of linguistic 

knowledge, vocabulary, writing conventions and grammar. 

     Durga& Rao (2018: 2) pointed out that communication is 

transmitted more through writing than any other kind of skills. 

Logically, students need effective writing skills to meet their 

academic needs. So, students should improve their writing 

skills. That is why teachers have to motivate students to master 

good standard in writing by providing instructions in writing 

process and rules of writing such as grammar rules and writing 

practice. 

     Therefore, when students master the writing skill, they will: 

be committed to the purpose of the essay or report, write an 

organized, coherent and unified piece of writing, use 

documented and integrated evidences in their articles which 

support their arguments and use correct grammatical forms 

(tenses, word choice), spelling and punctuation (Hermanto, 

2008: 189). Okasha and Hamdi (2014: 664) asserted the 

importance of writing as it reflects how learners master writing 

techniques which enable students to become competent writers. 

     According to Harris, Santangelo and Graham (2010: 233) 

good writers are aware of the characteristics that enable them 

to produce a good piece of writing and a high quality 

composition. Good writers know more about writing 

mechanics than the poor ones. In their research, they found 
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that: 

 A writer's knowledge of writing is related to his 

performance in writing. 

 Efficient writers possess more knowledge of writing 

than less skilled writers. 

 The output and quality of writing can be improved by 

meaningful practice. 

 Age and schooling run parallel with writing ability. 

     The main difference between both good and poor writers 

especially in second language is that although they share 

similar cognitive strategies, they are different in terms of 

reasons and the ways they used strategies while writing 

(Abdullah, Bakar, Ali and Yaacob, 2011: 2).    

     In discussing the importance of writing, Suleiman (2000: 

155) asserted that "writing is a central element of language, 

any reading and language arts program must consider the 

multidimensional nature of writing in instructional practices, 

assessment procedures and language development". Currier 

(2008) explained that considering the enormous power of 

words it influence and persuade others, before students 

graduate from high schools, a proficient writing instruction 

should be established (cited in Hosseini, Taghizadeh, Abedin 

and Nasseri, 2013: 3-4). 

     Feez (2002: 4) declared that writing process deals with texts 

as products. Creating these texts requires the appropriate 

choice of words and how these words put together. She 

categorized writing into different types: Exchanges writings, 

forms writings, procedures writings, information texts, story 

texts and persuasive texts. 

     Despite the importance of writing, it is frequently attributed as 

the most complex skill of a language. These difficulties face not 
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only novice writers but professional writers as well. Challenges 

that face EFL writers can be due to various reasons; they can be 

related to the inherent complexity of the skill, students' limited 

knowledge of the topic, insufficient practice or inadequate 

feedback. Also, teachers sometimes find it hard to assist students 

in producing pieces of quality academic writings. Furthermore, 

most teachers focus mainly on accuracy and correctness of 

grammar and writing mechanism (Abdel- Hack, 2002:195; 

Anwar, 2000:96; Calhoun, & Hale, 2003). 

     Numerous factors affect students' writing skills have been 

identified in literature. Pinetch (2013) asserted this concept by 

stating that most factors are associated with learners' motivation 

that is generally unclear about the purpose and significance of 

their text in their L2 learning. However, this should not be the 

case, L2 learners should not initially have this attitude and 

teachers should try to ensure that writing is not seen as a 

frustrated and unrewarding skill (Al- Gharabaly, 2015: 43). On 

the contrary, learners should be encouraged to feel that writing is 

an important and effective mean of self- expression, 

communication and information gathering.  

     Furthermore, the lack of vocabulary affects students' writing 

as it is a basic component of successful writing skill. Some tools 

can be used to solve this problem like using dictionary during 

tasks or assignments. However, some of these difficulties can be 

solved through discussion. Through working in groups or in pairs 

produce a piece of writing, learners have an opportunity to ask 

each other and the teacher if needed about spelling, vocabulary, 

grammar and the best ways of expressing things (Friedlander, 

1997: 110, Al- Gharabaly, 2015: 43 and Ali, 2018: 6). 

     There is a close relationship between the four language skills 

especially writing and speaking. Both of them are productive 

skills. In the acquisition of a foreign language or a second 

language, speaking plays a dominate role. Speaking builds 
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people's link, personality, and character. However, writing 

enables learners to express their ideas, thoughts and expressions 

in the form of writing (Rao, 2018: 290). Since speaking and 

writing fall under the same category, it is crucial to state some of 

the similarities and differences between them. 

     Rubin and Kang (2009: 220) described the relation between 

speaking and writing like the "DNA". They clarified that "A 

more apt model might be a double helix with a writing strand 

and a speaking strand intertwined. At any particular stage one 

strand may be the focal outcome, drawing upon the other. But 

as a whole, the two strands are reciprocally supportive and 

leading in the same direction". Goh and Doyle (2013: 108) 

stated that both writing and speaking have many similar 

linguistic resources such as grammar and vocabulary. These 

resources are essential for transmitting various types of 

meanings. The relationship between writing and speaking tend 

to indirect. 

     In order to adapt with the environment, humans have to 

master communication either spoken or written. It enables 

them to affect others and being affected by them, confidence 

them and being part of the society. In order to affect others, 

students should have high levels of self- efficacy. Students 

with strong self- efficacy become more committed to their 

learning and more organized. They prefer challenging tasks. 

On the other side, students with low levels of self- efficacy 

become more anxious about their learning and avoid 

challenging tasks. Thus, self- efficacy plays a vital role in 

developing communicative competence. 

     Consequently, researchers have conducted several studies to 

improve communicative competence in general and EFL 

speaking and writing skills in particular through different 

approaches and strategies such as Abdel-Maksoud (2007), El- 

Mistikawy (2010), Al- Ahaydib (2013), Helwa (2013), El- Sawy 
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(2015), Abdel- Gawad (2019), Ahmed (2019), Ahmed (2020) and 

Saed, Haider, Al- Salamn and Hussein (2021). This study 

concentrates on communicative competence at higher levels of 

language proficiency according to the Common European 

Framework of References for Languages (CEFR, 2001). 

     The main aim of CEFR is promoting transparency and 

coherence in the learning and teaching of modern languages in 

Europe. Although the word European refers to European 

languages, the CEF has been translated into more than 30 

languages, some of which are not European languages and this 

made the CEF accessible to almost everybody in the world. In the 

CEFR language learners' levels are divided into six levels; each 

level includes competencies needed for effective communication, 

skills and knowledge related to language learning, competencies, 

situation and contexts in which communication takes place 

(CEFR, 2001: 20). 

According to CEFR (2001:13) communicative competence 

comprises of three components: 

1. Linguistic Competence: includes lexical, phonological and 

syntactical knowledge and skills. This competence considered 

with not only the range and the quality of knowledge (in terms 

of phonetic distinctions made or the extent and precision of 

vocabulary) but with cognitive organization and the way this 

knowledge is stored as well. in other words, it refers to the 

dimensions of a language as a system.  

2. Socio-linguistic Competence: is related to sociocultural 

conditions of language use. Sociolinguistic competence 

affects all language communication between representatives 

of different cultures. Dobric, Graf and Onysko (2016: 34) 

declared that this competence is concerned with the rules of 

politeness, the norms governing linguistic behavior between 

different social groups and the differences in dialects.   
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3. Pragmatic Competence: is concerned with the functional use 

of linguistic resources (production of language function and 

speech acts), drawing on scenarios or script of interactional 

exchanges. It also concerns with the mastery of discourse, 

cohesion and coherence. 

     CEFR model is mainly based on "can do" descriptors. These 

scaled descriptors are provided for aspects of linguistic, 

pragmatic and sociolinguistic competence. Descriptors need to be 

holistic in order to present an overview, detailed lists of micro- 

functions, grammatical forms and vocabulary which are 

presented in language specifications for particular languages 

(CEFR, 2001: 30). 

     Zeljezic (2017) stated that CEFR's descriptions of the B2 

learner is in line with the supreme goal of the communicative 

paradigm. Students in this level are supposed to be able to 

articulate a standpoint on a complex subject or discuss it 

argumentatively (such as: debating). He added that students "are 

deemed able to give clear, systematically developed descriptions 

and presentations which appropriate highlighting of significant 

points and relevant details". Kurinawan (2013) mentioned that 

debate is a method that allows students to express their 

arguments. It differs from discussion which focuses on solving 

problems and finding solutions to these problems. In debates, 

students begin to compete, defend and clarify their arguments 

with the opposite arguments in the class. 

     Bonwell and Eison (1991) declared that debate is a form of 

active involvement that enables students to learn more effectively 

by actively analyzing, discussing and applying content in 

meaningful ways rather than passively absorbing information 

(Cited in Kennedy, 2007: 183). Suyatno (2009: 70) stated that 

debate is considered as an innovative learning method because 

students are the ones who choose the topics, find the argument, 
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find the proof and present their opinions to their, then they are 

called opponents. 

     Silberman (1996: 141) defined debate as an active method of 

learning. It means that all students could be involved in the 

debate. He added that it is considered as a valuable method to 

improve students' thinking, especially students who are expected 

to deliver their point nevertheless they actually do not agree with 

the topics. He clarified that debate allows all students to be 

involved in the learning process. By applying debate with its 

procedures, it will create an enthusiastic atmosphere among the 

students because everyone will utter their thoughts; do rebuttals 

and state the confirmation arguments.  

     Debate is an approach which involves learners in the learning 

process, give them an opportunity to express themselves, develop 

their higher order thinking skills, and prevent rote memorization 

and misunderstanding. Also, it motivates the learners and assists 

them to stay away from prejudice and make informed decisions 

and judgments based on valid sources of data (Darby, 2007: 3 

and Kenned, 2009: 182).     

     In their study, Doody and Condon (2015: 233) pointed out 

some skills that are required for a successful in order to gain the 

high benefits form debating: 

1. Identifying and clarifying the issue discussed. 

2. Assessing and interpreting the underlying values involved. 

3. Evaluating the relevance and accuracy of information or 

evidence obtained. 

4. Evaluating the relative merits of different viewpoint. 

5. Articulating effectively ideas and argument. 

6. Drawing conclusively and summarizing all the arguments. 

7. Critically appraise one's performance as well as the team.  
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     There is a close relation between debate and communicative 

competence. It utilizes useful English which means that students 

use English purposefully while conducting communication in 

debate process, in which has correlation with the pragmatic 

competence in communicative competence. It also provides a 

unique way to teach, directly and indirectly, to students as they 

conducted the debate process, which has a correlation to 

linguistic competence. Furthermore, it introduces global issues 

which mean that debate uses authentic materials in order to 

prepare students to face real- life conversation in various contexts 

and situations (Aldila, 2014: 15).     

     Students have used debate in many differing subject areas 

(Zare& Othman, 2013). Students tend to enjoy debating and they 

are more likely to be engaged, remember materials and use the 

skills in other aspects of their lives (Carini, Kuh& Klein, 2006; 

Tessier, 2009). According to Silberman (1996:142) debate has 

certain procedures as follows: 

1. Selecting a topic: the topic should be a controversial issue 

related to students' ability and interests. 

2. Determining teams: students are divided into two to four 

teams "pro" and "con". Then, they were divided again into 

many sub- debate teams. 

3. Starting the debate: each two students from the same team 

begin the debate while the other students are at the back 

waiting their turns to perform. 

4. Taking turns: after all students listen to opening arguments, 

the other students begin to take their turns to discuss their 

points of view. 

5. Giving instructions: the lecturer instructs the students to 

give counter arguments toward the previous ones'. 



 
 

        
 

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   674 

 

A Debate Based Program for Developing Communicative Competence among EFL 

Student Teachers at Faculties of Education       Dr. Eman Mohammed Abd- Elhaq,   

Dr. Ahmed El- Sayed El- Khodary, Shaimaa Mahmoud Ahmed Fouad 

 

6. Closing statement: at the end, the lecturer ends the debate 

and starts a discussion with students about the topic. 

     Therefore, debate covers almost all English language skills: 

reading, listening, speaking and writing. Debate encourages 

students to learn the content better, since they are engaged in the 

content actively and deeply) which may lead to develop students' 

self-efficacy (Kurniawan, 2013 and Zare and Othman, 2013: 

1507). There are some studies which indicated the importance of 

using debate such as: 

Park, Kier and Judgew (2011) conducted a study to indicate the 

effect of debate as a teaching strategy in online education. The 

findings suggest that the use of debate as an instructional strategy 

can contribute to improve learning outcomes and students' 

satisfaction. 

Brown (2015) explored the use of debate as an in- class teaching 

strategy that has the potential to heighten students' critical 

thinking and collaborative learning skills. 

Sabbah (2015) aimed to investigate the effect of using debate in 

developing speaking skills among English majors at university of 

Palestine. The results indicated that debate has a positive effect in 

developing speaking skills. 

1. Context of the problem 
     Students face some problems in speaking skills such as: using 

inappropriate grammatical structures, inappropriate vocabulary, 

mispronunciation, and expressing ideas and thoughts in an 

inappropriate way. Many previous researchers such as Hassan 

(2009), Helwa (2013), Ashour (2014), Ezz (2018), and Gaid 

(2020) asserted these problems. 

     As for writing, students face serious problems in the writing 

skills such as: lack of cohesion and coherence. Other problems 

were related to organization, sequence and transition of ideas. 

Furthermore, Arab university students tend to follow certain 
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technique in their writings which make their writing incoherent 

such as including abroad in the opening sections of their essays 

before introducing the topic sentence. All of these factors make 

students' writing lack mechanism which an important element to 

produce a clear and appropriate essay or report (Atari, 1983; Lee, 

2004 and Ahmed, 2014). 

     Abdel- Hack (2009b:255) stated that it is important to create 

environments which allow students to overcome their fear in 

order to give an opportunity to speak. There is no better way for 

students to grasp the essential value of writing as a form of 

communication. Moreover, most EFL students hate to write as 

they have no experience, no confidence, maybe no ideas, a slight 

vocabulary, skewed grammar and probably vague notion of 

punctuation. So, students should practice, practice and still more 

practice to learn writing. They are always hesitant to write 

because they cannot generate ideas and they are afraid of making 

mistakes. 

     To document the problem of the study, the researcher 

conducted a pilot study on (30) EFL fourth year student teachers 

at faculty of Education, Arish University. The pilot study 

consisted of two tests: one for the speaking skills and the other 

for the writing skills. Each test consisted of two questions.  

     As shown in table (1), it is evident that the percentage of 

students who obtained less than 50%  of the score than 50%  of 

the score is high, as these percentages ranged between (90% - 

100%), which are very high, compared to (0% - 10%) of students 

who obtained than 50%  of the score or above. This clearly 

indicates that there is a significant decline in the levels of 

students in these skills. 

Table (1): Results of the pilot study 

Item 
Less than 50%  of the 

score 

50%  of the score Or 

Above 
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Frequency Percentage Frequency Percentage 

Speaking 

Skills Only 28 93.3% 2 6.7% 

Writing 

Skills Only 
29 

96.7% 
1 

3.3% 

Both 

Speaking 

and 

Writing 

Skills 

27 

90.0% 

3 

10.0% 

Speaking 

Skills or 

Writing 

Skills 

30 

100.0% 

0 

0.0% 
 

     Results of the EFL speaking skills test revealed that students 

suffer from serious problems in speaking. Firstly, they were shy 

to speak and express their ideas even if it was a simple question. 

Secondly, they cannot use the appropriate words, expressions or 

idioms that express their thoughts. Thirdly, they felt anxious to 

speak in front of their colleagues. In the same line, the results of 

the EFL writing skills test revealed that students face some 

problems such as: lacking of cohesive devices, misspelling of 

some words, and a lot of grammatical mistakes. 

2. Statement of the problem 
     The problem of the current study can be encountered in the 

weakness of communicative competence among EFL student 

teachers. The researcher suggests dealing with this weakness by 

using more effective strategies and approaches such as "debate ". 

The problem of the current study can be stated in the following 

main question: 
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What is the effect of a debate based program for developing 

communicative competence among EFL student teachers at 

faculties of Education? 

This question is translated into the following sub-questions: 

1. What are the EFL speaking skills required for EFL student 

teachers at Faculty of Education? 

2. To what extent do the EFL student teachers master these 

skills? 

3. What are the EFL writing skills required for EFL student 

teachers at Faculty of Education? 

4. To what extent do the EFL student teachers master these 

skills? 

5. What are the features of a debate based program? 

3. Study Aim: 

     The current study aimed at developing Communicative 

competence of EFL fourth year student teachers. 

4. Study Significance 

     The significance of the present study is represented in what it 

may offer for the following:- 

Students: as it helps in:- 

 Developing some EFL speaking and writing skills. 

 Helping them to communicate effectively and be 

competent. 

 Encouraging and motivating them to use the language 

orally and written. 

 Helping students monitor their EFL speaking and writing 

skills. 
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 Understanding the information from the text and be aware 

of author's purpose. 

 Motivating students to speak, and write. 

EFL Researchers: as it helps in:- 

 Encouraging them to use the debate approach in their 

research. 

EFL Teachers: as it helps in:- 

 Providing them with some guidelines about debates that 

might help develop EFL students' speaking and writing 

skills. 

Curriculum planners: as it helps in:- 

 Drawing their attention to the efficacy of debate in 

developing speaking and writing and teaching these 

strategies in the EFL curriculum. 

5. Delimitations 

This study is delimited to the following:- 

 A group of fourth year students enrolled in English 

department at Faculty of Education, Arish University. 

 EFL speaking skills required for fourth year students 

according to CEFR (range, accuracy, fluency, coherence, 

and interaction skills). 

 EFL writing skills required for fourth year students 

according to CEFR (organization, creativity, development 

and language use, cohesion, coherence and mechanics 

skills. 

6. Design 

     The present study employed a pre- post, quasi experimental 

design of one group to determine the effect of debate based 

program for developing communicative competence of student 

teachers at faculty of Education, Arish University. 
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7. Participants 

     The participants of the study consisted of (35) EFL fourth year 

student teachers enrolled in English department at Faculty of 

Education, Arish university during the second semester of the 

academic year 2020/ 2021. The participants attended almost all 

the sessions of the treatment and the pre- post administrations of 

the instruments of the study.  

8. Instruments 

 An EFL Speaking Skills list adopted from CEFR. 

 An EFL Speaking pre and post Test prepared by the 

researcher and a rubric to correct it. 

 An EFL Writing Skills list adopted from CEFR. 

 An EFL writing pre and posttest prepared by the researcher 

and a rubric to correct it. 

9. Terminology 

EFL Communicative Competence 

      

     Mukalel (1998:88) defined it as the knowledge of the rules 

for understanding and producing both the referential and social 

meaning of language. It deals with producing and 

understanding sentences that are appropriate for a particular 

situation.  

     According to CEFR (2001: 9) communicative competence 

is the ability of a person to act using specifically linguistic 

means. 

     Akpmar (2009:106) defined it as the ability to interact well 

with others, which refers to accuracy; clarity; 

comprehensibility; coherence; effectiveness and 

appropriateness. He also defined it as a situational ability to set 

realistic and appropriate goals and maximize achievement by 

using knowledge of context and communication.     



 
 

        
 

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   680 

 

A Debate Based Program for Developing Communicative Competence among EFL 

Student Teachers at Faculties of Education       Dr. Eman Mohammed Abd- Elhaq,   

Dr. Ahmed El- Sayed El- Khodary, Shaimaa Mahmoud Ahmed Fouad 

 

     The present study will adopt CEFR's (2001) definition as it 

includes the different aspects of communicative competence 

and identifies the main characteristics of each aspect. 

EFL Speaking Skills 

       According to CEFR (2001: 59) speaking is the ability to 

interact with a degree of fluency and spontaneity that makes 

regular interaction with native speakers quiet possible, take an 

active part in discussion in familiar contexts accounting for and 

sustaining their views, present clear and detailed descriptions of a 

wide range of subjects related to students' interests and explain a 

point of view on a topical issue giving the advantages and 

disadvantages of various options. 

     Luoma (2004) described speaking as a complex ability of 

communication and interaction. It is not mechanic ability, but 

also a socially constructed way to communicate which make it 

more complicated than the sum of its parts. In speaking, it is not 

enough to speak correctly; but also it must fit the situation as 

well. 

     Nunan (2003:48) defined speaking as a productive oral skill. It 

consists of producing systematic verbal utterance to convey 

meaning. It enables students to produce proper English sounds 

and sounds patterns, use appropriate words and sentences in light 

of proper social context and audience, produce organized ideas in 

a logical and meaningful manner, and use English fluently and 

confidently. 

          Kayi (2006:23) defined EFL speaking skills as an 

interactive process of constructing meaning that involves 

producing, receiving and processing information. It is also the 

process of building and sharing meaning through the use of 

verbal and nonverbal symbols in a variety of contexts.  
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     From all previous definitions, speaking can be defined as an 

interactive process of constructive meaning that involves 

producing and receiving information. The main aim of 

speaking is to convey ideas and thoughts. By mastering it, 

students can deliver their message effectively, grasp others' 

attention, improving students' confidence and efficacy and 

reducing their anxiety. 

EFL Writing Skills 

     Writing is the ability to write a clear, detailed text on a wide 

range of subjects related to students' interests, write an essay or 

a report passing on information or giving reasons in support of 

or against a particular point of view (CEFR, 2001: 27). 

     Chen (2005:15) defined EFL writing as the ability to 

discover what one wishes to say and convey one's message 

through language, syntax and content that are appropriate for 

one's audience and purpose.  

     Franco (2008: 50) stated that writing is a skill that requires 

thinking and cognitive processes. It is a complex process 

because it not only consists of different stages, but also it 

includes various aspects such as punctuation, spelling and 

organization. 

     Writing can be defined as the ability to express ideas and 

thoughts in written words. It is an active process that requires 

analyzing and understanding the background knowledge and 

chooses the appropriate language to express it. Therefore, 

students need to pay great attention to their writing as it reflects 

their ability in mastering writing techniques. 
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