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ABSTRACT

The present study aimed at developing EFL student teachers' reading
comprehension skills at Faculties of Education through using a digital
scaffolding based program. The participants of the study consisted of
student teachers, third year English section, Faculty of Education,
Arish University (N=36). The study adopted the one-group pre- post
test design. Three main tools were used in the current study: an EFL
reading comprehension skills checklist required for the third year
student teachers, an EFL reading comprehension skills test (pre-post)
to measure student teachers’ EFL reading comprehension skills and
the program was based on digital scaffolding. The Quantitative
method was used for collecting and analyzing the data. Using digital
scaffolding based program was administered to the participants during
the first semester of the academic year 2020/2021. Results of the
quantitative analysis revealed that the student teachers’ reading
comprehension skills were developed significantly as a result of using
digital scaffolding. Therefore, it can be concluded that using digital
scaffolding was effective in developing EFL student teachers' reading
comprehension skills.

Key words: EFL Reading Comprehension Skills, Digital Scaffolding,
Tertiary Level; Egypt.
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Introduction

Language is one of the most significant areas of human
development. Language is obviously a vital tool. Not only is it a
means of communicating thoughts and ideas, but it supports
friendships, cultural ties, and economic relationships.

Li-Juan (2007:19) pointed out that "in English language
teaching, reading comprehension is one of the most important
factors in assessing a learner's linguistic competence™. Oueini
and Bahous (2008:30) argued that reading is “a visual and
cognitive process to extract meaning from writing by
understanding the written text processing information and
relating it to existing experience. Reading comprehension is the
process of constructing meaning from the text. Dalton and
Proctor (2007) mentioned that students face some difficulties
during text comprehension for many reasons, such as little
confidence, low decoding, fluency aptitudes, ineffective
strategies for identifying the aim of reading, inability to control
one’s comprehension, and solving problems. Reading
comprehension development are considered main factor to
develop the English language. Hence, there is a need to have
new trends of instruction to develop reading comprehension.
One of these instructional techniques is digital educational
scaffolding. Larkin (2002) presented some guidelines for using
educational scaffolding which are:

1- Pre-engagement with the student and the curriculum.
2- Establish a shared goal.

3- Actively diagnose student needs and understandings.
4- Provide tailored assistance.

5- Give feedback.

Scaffolding and learning English language
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scaffolding is appropriate and incorporated into the program.
Alber (2014) illustrated that scaffolding is breaking up the
learning into chunks and then providing a tool, or structure, with
each chunk. When scaffolding reading, for example, teachers
might preview the text and discuss key vocabulary, or chunk the
text and read and discuss as teachers go. Grant (2016) indicated
that scaffolding is a student-centered approach that gives
students more ownership of their learning while gradually
decreasing the teacher's role in the process. It allows students to
grasp content in small chunks without being overwhelmed.
Students receive guidance in the beginning of an assignment.
The integration of digital technologies in education has been
successful and beneficial especially for those who are learning a
foreign language and literature.

Zhao (2005:452-466) illustrated that technology can be
used to enhance language acquisition in the following ways:

1- E
nhancing access efficiency through digital multimedia.
Multimedia presentations can create stronger memory links than
text alone.

2- E
nhancing authenticity using video and the Internet. The Internet
provides learners with access to authentic materials.

3- E
nhancing comprehensibility through learners’ control and
multimedia annotations.

Brown (2004) asserted that digital tools are especially
powerful in providing opportunities for formative assessments
for learning. Leacock and Nesbit (2007) presented a framework
for evaluation of individual learning resource objects in terms of
their quality; there is currently no published method of
measuring the deployment of digital learning in higher education
institutions.

Context of the problem
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arding  reading Omprenensior NEre  are many
previous researchers who affirmed that EFL student teachers
have weakness in this skills such as Abdul-Majeed and
Muhammad (2015), Haghparast and Mall-Amiri (2015), Ibrahim
(2019).
Statement of the problem
EFL student teachers in the Faculty of Education, Arish
University have weakness in reading comprehension skills. So,
there is a need to use a new educational strategy such as digital
scaffolding to develop these skills.
Questions
The present study attempted to find answers to the
following main question:
What is the Impact of Using Digital Scaffolding for
Developing EFL Reading Comprehension Skills for EFL
Student Teachers at Faculties of Education?
Based on the main question, the following sub- questions were
also answered:
1. What are the EFL reading comprehension skills that are
necessary developed for EFL student teachers at the Faculties of
Education?
2. What are the features of a digital scaffolding based program
for developing those skills?
3. What is the effectiveness of using a digital scaffolding based
program on developing EFL student teachers’ reading
comprehension skills?
Significance
The present study might be significant for:
1. Helping EFL student teachers at Faculties of Education to
develop their reading comprehension skills.
2. Identifying and developing the needed reading
comprehension skills for third year English majors.
3. Drawing EFL methodology staff's attention to the
importance of the digital scaffolding.
Delimitations
The present study was delimited to the following:
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ome participants of EFL third year student teachers at Faculty of

Education, Arish University.

2. R
eading comprehension skills (literal, inferential, evaluation and
creative skills) required for EFL student teachers at Faculty of
Education, Arish University.

Definitions of terms
Reading comprehension

Kirby (2006:161) defined reading comprehension as the
process of constructing meaning from the text. The process of
comprehending involves decoding the writer's words and then
using background knowledge to construct an approximate
understanding of the writer's message.

The researcher in the current study defined reading
comprehension as EFL student teachers’ ability to answer a set
of comprehension questions based on a reading text.

Scaffolding

Jumaat and Tasir (2014:74) defined scaffolding as a
guidance or support from teachers, instructors or other
knowledgeable persons that facilitate students to achieve their
goals in learning.

Digital learning
Horn, Staker, and Christensen (2015:14) defined digital
learning as “learning content facilitated by technology with some
element of student control over time, place, path or pace”.
Digital Scaffolding
The researcher in the current study defined digital
scaffolding as a method of information delivery using
technology gradually to develop EFL student teachers’ reading
comprehension and creative writing skills. Teacher can remove
scaffolding permanently when the required levels are reached.
Review of Literature and Related Studies:
Part one: Reading comprehension
Reading Comprehension skills
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[1 order t0O acnieve comprenension, reading must emplioy and
ntegrate certain sub-skills. The readers should use main skills
and sub-skills that help them to become successful and active
readers. Here are some reading comprehension skills and sub-

skills:

Thompson (2000:4) and San Antonio College (2006:11)
classified the levels of comprehension into four levels as
follows:

1- Literal level: Stated facts (Data- Specifics-Traits-Setting-
Timeline/process steps).

2- Inferential level: Builds on facts (prediction-Drawing
conclusions-perceiving meaning).

3- Evaluative level: Judgment based on (Reality or Fantasy, Fact or
Opinion, Validity-Appropriateness) and Worth (acceptable,
desirable ideas-comparisons - Cause-Effect).

4- Appreciative level: Response based on (Author's use language,
Emotional reaction to, author's ideas, language, Author's values,
imagery, Style, Author's purpose).

On the other hand, Faust et al. (2002:18-20) divided reading
comprehension into five levels as follows:

1- Direct comprehension level:

2- Inferential comprehension level:

3- Critical comprehension level:

4- Gastronomic comprehension level:

5- Creative comprehension level:

Harmer (2001:68) identified some skills, which the reader
uses to process a reading text. These skills differ from text to
text and according to the types of questions. The reading
comprehension skills as follows:

- Identifying the topic.

- Predicting and guessing.

- Reading for general understanding.

- Reading for specific information.

- Reading for detailed information.

- Interpreting texts.

MAahammad Ahmad Aclan
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omprehension skills, the researcher adopted the levels of

comprehension as follows:

1- The literal level: Read and understand exactly what is on the
page. At this level, students can identify relevant concepts and
ideas, support details from the text and guess the meaning of
new vocabulary.

2- The inferential level: Read between the lines. At this level,
students can identify the main idea of the text, infer cause and
effect relationships, predict outcomes.

3- The evaluation level: Read beyond the lines. At this level,
students can make interpretations about the author’s intended
meaning and give opinions.

4- The creative level: Read beyond the lines and create new ideas.
At this level, students can suggest an alternative title of the text,
summary the text, give different solutions to any problems and
re-state part of the text.

Characteristics of good readers
Duke and Pearson (2002:205-206) illustrated what good
readers do when they read:

- Good readers are active readers.

- They constantly evaluate whether the text, and their reading of
it, Is meeting their goals.

- Good readers typically look over the text before they read,
noting such things as the structure of the text and text sections
that might be most relevant to their reading goals.

- As they read, good readers frequently make predictions about
what is to come.

- They read selectively, continually making decisions about their
reading— what to read carefully, what to read quickly, what not
to read, what to reread, and so on.

- Good readers construct, revise, and question the meanings they
make as they read.

- Good readers try to determine the meaning of unfamiliar words
and concepts in the text, and they deal with inconsistencies or
gaps as needed.
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Atry.
McCallum et al. (2010:78-86) illustrated steps to help
students to be a good reader as follows:

1. Ask: Before reading the text, the student looks over the title of

the passage, asks what the topic is likely to be.

2. Read: While reading, the student stops after each paragraph to

query whether he or she has adequately understood that section

of the passage and, if necessary, applies comprehension fix-up
skills.

3. Tell: After reading, the student attempts to answer the two

questions posed earlier based on the content just read.

Strategies of Reading Comprehension

According to Oxford (1990:323-324), there are six main
strategies of reading comprehension as follows:

1- Cognitive Strategies which are mental processes which are
utilized by learners to transform or manipulate the language.

2- Memory Strategies which are technique which helps learners
recollect and retrieve information from their long-term memory..

3- Compensation Strategies which are process taken to handle a
situation such as inference, guess, and use reference materials
including dictionaries or the internet.

4- Meta-cognitive Strategies which are skills through which
learners plan, arrange and evaluate their learning process.

5- Affective Strategies which are strategies which aid learners
through their language learning is the application of affective
strategies such as self-encouraging and decreasing anxiety
during learning.

6- Social Strategies are techniques in which learners involve

themselves and their learning with other people and peers.

Adler (2001) mentioned seven strategies to teach reading
comprehension as follows:

Monitoring comprehension.

Metacognition.

Graphic and semantic organizers.

Answering questions.

Generating questions.

o E
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ummarizing.
Alfassia (2004:171-184) illustrated that students’ prior

knowledge can help students monitor their reading
comprehension and relate to a text. Students have prior
knowledge on different strategies they can apply to comprehend
a text. These skills range from highlighting a text to taking
notes. He added that there are four strategies students can use to
illustrate their reading comprehension skills as follows:

1- Generating questions.

2- Summarizing,

3- Attempting clarification or word meaning or confusing text.

4- Predicting what may occur in a text.

Antoniou and Souvignier (2007:43) maintained that
"effective reading comprehension requires the use of strategies
that are explicitly taught”. Gill (2008) stated that teachers need
to scaffold students’ prior knowledge and teach them new ways
to monitor their reading comprehension. Monitoring students’
reading comprehension can help teachers observe aspects of a
text, which need further explanation, to increase students’
understanding. Afflerbach et al (2008:371) stated that the
distinction between reading skill and strategy is important for
understanding how readers learn new skills, how they repair
difficulties while reading, and how they teach others to read.
Faggella-Luby and Deshler (2008) highlighted that reading
comprehension improves when readers are explicitly taught
various strategies such as activating prior knowledge, self-
monitoring, summarizing, identifying text structures, and
guestioning.

Part Two: Digital Scaffolding
Importance of scaffolding

Scaffolding has a number of benefits for both instructors
and students, it helps students connect what they already know
to what they are learning at the moment and it promotes deep
learning. Vacca (2008) asserted that when guided, supported and
provided with the necessary attributes, students become more
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students a context, motivation, or foundation for integrating new
information into their minds. Center for Innovative Teaching
and Learning of Indiana University (2015) illustrated that
scaffolding is individually tailored to students’ needs, so it helps
all students, regardless of their background or familiarity with a
topic, to learn the topic and reach instructional goals. In
addition, it leads to less frustration for students and more
efficient learning.

Some researchers conducted studies to investigate the
impact of scaffolding on both reading and writing skills. For
example Culican, Milburn, and Oakley (2006) used scaffolding
literacy program as a literacy intervention approach on at risk
students and within the mainstream classrooms in Melbourne,
Australia. The project aimed to improve the literacy outcomes
for middle year’s students who were facing critical educational
problems.

Types of Scaffolding
Jumaat and Tasir (2014:74-77) summed up four types of
scaffolding that can occur in online courses:

1- Procedural scaffolding: This helps students use the tools
available to them.

2- Conceptual scaffolding: which helps students determine
what to consider in learning (that is, it guides them to
prioritize fundamental concepts).

3- Strategic scaffolding: which suggests alternative ways for
students to tackle the learning problems they encounter.

4- Metacognitive scaffolding: which guides students in the
thinking process and helps them self-assess during
learning.

Center for Innovative Teaching and Learning of Indiana
University (2015) identified that there are many types of
scaffolding as follows:

1- Graphic organizers (charts, diagrams, graphs).
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3- Templates (writing templates, storyboards).
4- Prompts (sentence starters).
5- Web links, online tutorials, or help pages glossaries.
Strategies of scaffolding
According to Hartman (2002), in the educational setting,
scaffolding may include various strategies or techniques of
support such as models, cues, prompts, hints, partial solutions,
think-aloud modeling and direct instruction.
Walqui (2006:159-180) identified six main strategies of
scaffolding instruction in teaching English:

1- Modeling: where the teacher uses verbal explanations and body
language as he/she elaborates and demonstrates the new
material.

2- Bridging: where students activate prior knowledge. This helps
create a personal link between the student and the subject matter.

3- Contextualizing: which can be offered in various forms such as
videos, pictures, films or realia.

4- Schema building: that can be defined as clusters of meaning that
are organized and interconnected.

5- Representing the text: it can be one of the ways to encourage
students to start the appropriation of new language.

6- Developing metacognition: that refers to learners' awareness of
their own knowledge and their ability to understand, control and
monitor their level of understanding and manage their thinking
process in order to decide when it is adequate.

The researcher applied the following six scaffolding
strategies to enhance students’ reading comprehension skills as
follows: modeling, bridging, contextualizing, schema building,
developing metacognition, re-presenting text.

Many previous studies were conducted to investigate the
effect of scaffolding on developing reading comprehension and
creative writing skills as follows:

In his study, Mehdian (2009) pointed out that the
participant teacher used modeling and carefully prepared
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the students were offered more reading tasks and were asked to
try their best to perform them independently. The results showed
that the scaffolding provided was effective in terms of building
self-confidence, better students’ reflections, and better reading
and comprehension of the written text.

Poorahmadi (2009) and Attarzadeh (2011) conducted a
treatment studies to measure the effect of scaffolding strategies
and classroom tasks on reading comprehension. The results of
both studies found that scaffolding has a strong effect on the
students’ achievement in reading comprehension.

Importance of Digital learning

Bennett (2010) stated that digital technologies serve those
who use the devices and whose behavior is consequently
changed. Paiand Tu (2011) pointed out that digital teaching aims
to have students actively participate in learning activity to
achieve the set learning outcome. Christensen and Eyring (2011)
stated that disruptive innovation occurs when new technologies
attempt to replace standard and traditional methods bringing
unforeseen consequences.

Khalaf (2010) investigated the effectiveness of a suggested
computer strategy training program on developing EFL
preparatory school pupils' reading comprehension. Results
showed that there were statistically significant differences
between the mean scores of the first experimental group, the
mean scores of the second experimental group and the mean
scores of the control group in the post application of the test in
favour of the first experimental group.

ElI Dwil (2017) conducted a study to investigate the
effectiveness of digital stories in developing some reading
comprehension skills of the preparatory school pupils. The
results of the study provided evidence for the effectiveness of
using digital stories in developing pupils' reading skills among
second year preparatory school pupils.
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EFL Preparatory Stage Students' Reading Skills and Self-
Regulation. The effect size of using a computer-based
scaffolding strategy was found to be high. The study
recommends using a computer-based scaffolding strategy as a
technique in teaching EFL skills and as a training approach in
professional development programs of EFL teachers.

Briefly, digital scaffolding is important because learners
could easily operate to learn and break through the restriction on
time and space for thorough learning and successful learning.
Digital scaffolding could increase learning time for students and
it relatively lead to enhance the learning performance. With the
advance of information technology and the relevant
technologies, digital scaffolding would be accepted by students
and teachers. In the current study, the researcher merged
educational scaffolding with digital learning to combine the
advantages of both. It provides more variation than traditional
methods and it creates a peer-centered learning environment. It
involves collaborative work and encourages the use of
Imagination and creativity.

Regardless of the type of scaffolding strategies, the core
benefit remains consistent. It helps students move toward being
able to complete a task unaided. Whether the goal is to use a
course tool or master a learning objective, scaffolding simply
ensures that students receive the support they need. Teachers
should make teaching become more efficient, allow students
being glad to learn, and cultivate the new generation with
creative and rational communication and critical thinking with
technologies and network information.

Method and Procedures:
Participants

The participants of the present study were selected from
Student Teachers (third year, English Section) at Faculty of
Education, Arish University during the first semester of the
academic year 2020-2021. The total number of students was
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Ol U e Uder Were N0Sel Or Vvalidating tne
nstruments of the study and the remaining (36) were chosen to
be the experimental group.

Variables

1- Independent variable is the digital scaffolding.

2- Dependent variable is some EFL reading comprehension
skills.

Instruments
In order to fulfill the aim of the study, the researcher
designed and administered the following instruments:

1- An EFL Reading Comprehension Skills Checklist required for
the third year student teachers.

2- An EFL Reading Comprehension Skills Test (pre-post) to
measure student teachers’ EFL Reading Comprehension Skills.
The EFL Reading Comprehension Skills Checklist
Purpose of the EFL Reading Comprehension Skills Checklist

The EFL reading comprehension skills checklist was
developed based on previous research and related studies in
order to identify the skills that are necessary for student teachers,
English section at the Faculty of Education, Arish University to
develop these skills among those students applying the digital
scaffolding based program.

Source of the EFL Reading Comprehension Skills Checklist
The EFL reading comprehension skills checklist was adopted

after reviewing many sources, previous studies and related

literature in the field of EFL reading comprehension skKills.

These resources include: Abdul-Majeed and Muhammad (2015),

Haghparast and Mall-Amiri (2015), Ibrahim (2019).

Validity of the EFL Reading Comprehension Skills Checklist

1- Face Validity

To assert the face validity of the EFL reading comprehension
skills checklist, it was developed through reviewing the previous
studies of the EFL reading comprehension. Consequently, it
could be said that the checklist is comprehensive and
representative of the EFL reading comprehension skills required
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In order to determine the validity of the EFL reading
comprehension skills checklist, it was submitted to some
specialties in curriculum and instruction (EFL) (N=10). The jury
members suggested the following modifications:

1- Deleting the two skills “using clues to identify meaning” and
“Inferring the sequence of event in a story”.

2- Moving the skill “predicting outcomes” from creative level to
inferential level.

3- Changing the skill “determining the meaning of new
vocabulary” to “guessing the meaning of new vocabulary”.

4- Deleting the two skills “analyze the information acquired from
the text” and “drawing conclusion from the author’s words”.

5- Add the two skills “identifying the main idea” and “supporting
details from the text”.
The EFL Reading Comprehension Pre-Post Test
Purpose of the test

The purpose of the EFL reading comprehension pre-post-test,
was to measure student teachers’ EFL reading comprehension
skills before and after implementation of the digital scaffolding
based program.

Description of the test

In its final form, the EFL reading comprehension pre-post-
test consisted of two passages with twelve items representing the
twelve reading comprehension skills as identified in the reading
comprehension skills checklist. The first passage consists of
seven essay questions and the second passage consists of five
multiple choice questions (MCQ). A test specification table is
attached.

Source of the test

The source of the test was www.readworks.com. The
researcher modified and added some questions in the test in
order to cover all the skills.

Validity of the test
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To assert the face validity of the EFL reading comprehension
skills pre and post-test, it was developed through reviewing the
previous studies of the EFL reading comprehension. This review
was to a great extent thorough, accurate, intensive and
systematic to determine the general form of the test.
Consequently, the test could be interpreted as being valid and
having face validity.
2- Content Validity
The validity of the test was measured through submitting the
test to a jury members of specialists in curriculum and
instruction (EFL) (N=10). The questions of the test were
modified in the light of their recommendations which included
reducing the size of passages to help students answer the test
properly, the third question not related to the determined skill,
and determine the number of lines to be summarized in the fifth
question of the first passage. Accordingly, it could be said that
the EFL reading comprehension pre-post-test has content
validity.
Piloting the EFL Reading Comprehension Test (Pre-Post)
The pre-post test was piloted to establish the validity and
reliability of the test questions, to ensure accuracy and clarity of
all items, suitability of the language and estimate time allocated
for completing the test. The pilot study was conducted on a
sample of third year English section students at
the Faculty of Education, Arish University (N=22) during the
first semester of the academic year 2020-2021. It was found that
the instructions and the questions of the test were clear; no
comments from the students with regard to the language or
instructions of the test.
Reliability of the test
The reliability of the test was measured by using the following:
1- The test-reset method
The test in its final form was administered to a group of 3"
year English section students at the Faculty of Education, Arish
University (other than the experimental group who received the
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S of the academic year 2020-2021. Then it was

administered to the same group again after two weeks. The

Pearson correlation between the two administrations was (.82)
which is significant at the 0.01 level. This means that the EFL
reading comprehension pre and post-test is reliable.

2- Inter-rater reliability

Inter-rater reliability means two or more raters/ observers

provide consistent estimate of the same test and this method is
used to avoid the subjectivity factors in grading. Accordingly,
the researcher gave an English language assistant teacher a copy
of students’ answers to the EFL reading comprehension pre-
post-test to score the students’ answers. Comparing the results of
the two raters, it was found that the Pearson correlation was
(.95) which is significant at the 0.01 level.

Results and Discussion:

In order to confirm the hypothesis, the Paired-Samples t-
test is computed between the means of scores of the
experimental group students in the overall EFL reading
comprehension skills in both the pre and post-test. The
procedure is executed by SPSS program. Results are presented
as following:

Table (1)
Results of “t” test between pre and post-test mean scores in
the overall EFL reading comprehension skills.

std t- test Cohen's d Eta (S‘i')” Isd
Skill Test | Mean . 4
Deviation Effect Effect
Value Value Value . Value .
Size Size
EFL Pre | 2694 | 731 -
. : : Significant
readlng_ 17.893 at the 0.01 1.734 | Huge | 0.901 | Huge
comprehension | post | 39.36 |  5.19
No.= 36

Table (1) presents the students’ mean scores, standard
deviations, t-value, the level of significance and the effect size
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overall EFL reading comprehension skills in both of pre and

post-test implementation where t-value is (17.893) which is
significant at the (0.01) level. Consequently, the hypothesis was
verified.

1- There is a statistically significant difference at (0.01) level
between the pre and the post-test mean scores of the study
participants in each reading comprehension sub-skills (literal,
inferential, evaluation, and creative) in favor of the post-test.
Discussion of the results
Discussion of the results of the EFL reading comprehension
skills

The main purpose of the present study was to develop
student teachers’ EFL reading comprehension skills by using a
digital scaffolding based program. The digital scaffolding based
program has developed the EFL reading comprehension skills as
a whole among the student teachers. The results of the current
study indicated the verification of the previous hypothesis and
the high value of the experimental treatment’s effect size upon
the overall reading comprehension skills. This indicates that the
digital scaffolding based program was very effective in
developing the EFL reading comprehension skills among the
student teachers. The current results are in line with previous
studies such as: Poorahmadi (2009), Attarzadeh (2011), Mostafa
(2018) and Ibrahim (2019) which reported the effectiveness of
using digital scaffolding strategies in enhancing students’
reading comprehension skills at different levels.

The participants of the current study showed noticeable
development in their EFL reading comprehension skills from pre
to post-test. The differences can be attributed to using the digital
scaffolding which contained six strategies that helped the
student teachers to develop their EFL reading comprehension
skills and reduce their errors. These results are consistent with
previous studies such as: Abdul-Majeed and Muhammad (2015),
and Elkomy (2016) which demonstrated the important role of
digital scaffolding as a teaching strategy and its value as an
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anguage learning and development.

Conclusion

In the light of the findings of the current study, it can be
concluded that EFL reading comprehension skills of the
participants of the current study were developed as a result of
using a digital scaffolding based program. This means that the
digital scaffolding was effective in achieving the goals of the
current study. The positive effectiveness of the digital
scaffolding may be due to depending on one of the new
technologies and diversity in use the six strategies of
scaffolding. Student teachers were able to express different ideas
and thoughts in creative way.
Recommendations

Based on the results of the present study, the following
recommendations can be considered:

1- Curriculum designers should adopt digital scaffolding strategy
for teaching English in general and EFL reading comprehension
in particular.

2- The Faculties of Education should provide the student teachers
with training to help them how to use a digital scaffolding
strategy in teaching reading comprehension skills.

3- Educational experts should provide teachers with training to
help their students to be independent learners through using
different types of strategies and techniques.

Suggestions for Further Research
The following are suggested for further research:

1- Using a digital scaffolding based program for developing EFL
student teachers’ speaking skills at Faculty of Education.

2- Using a digital scaffolding based program for developing EFL
student teachers’ listening skills at Faculty of Education.

3- Using a digital scaffolding based program for developing EFL
vocabulary acquisition for primary school students.
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