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نجلح للٌح الذسةٌح جانعح العسًش هٌئح ددسًسقائهح   

 الاســـــــــــــــــــــــــم م
الذرجة 

 والتخصص
 الصفة

 محمد رجت فضل الله. د.أ :رئيس هيئة التحرير

 الهٌئح الإدازًح للذدسًس

 أ.د. سفعذ عمش عضوص 1
أظخار أصىٌ 

 التربُت

 ةسئِغ مجلغ الؤداس  -عمُذ اليلُت 

 أ.د. محمىد علي  العُذ 2

أظخار. سئِغ 

كعم علم الىفغ 

 التربىي 

هائب  -وهُل اليلُت للذساظاث العلُا 

 سئِغ مجلغ الؤداسة

 د. فخحُت على حمُذ  3

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

غ  الخذسَ

 -وهُل اليلُت لشؤون الخعلُم والطلاب 

 عضى مجلغ الؤداسة

ج حعين  4  د. إبشاهُم فشٍ

أظخار معاعذ 

 –)مشاسن ( 

 أصىٌ جشبُت

 -وهُل اليلُت لشؤون خذمت المجخمع 

 عضى مجلغ الؤداسة

 أ.د. صالح محمد صالح 5
أظخار التربُت 

 العلمُت

غ   –سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة

6 
أ.د. العُذ وامل 

 الششبُني

أظخار الصخت 

 الىفعُت

عضى  –سئِغ كعم الصخت الىفعُت 

 جلغ الؤداسةم

شم  د.مأ. 7  أخمذ عفذ كشَ

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

غ  الخذسَ

 –االإششف على كعم التربُت الخاصت 

 عضى مجلغ الؤداسة

8 
أ.د. أحمذ عبذ العظُم 

 ظالم

أصىٌ أظخار 

 التربُت

عضى  – أصىٌ التربُتسئِغ كعم 

 مجلغ الؤداسة



 

  

2222    يناير – الجزء الثاني -والعشرون  التاسعالعدد  – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   4 

 

2222  يناير –الجزء الثاني  –والعشرون   التاسعالعدد  – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   

 ًسالهٌئح الفنٌح ) الفسًق الذنفٌري( للذدس 

 أ.د. محمد سحب فضل الله 9
أظخار االإىاهج 

غ  وطشق الخذسَ

م  ش ) سئِغ الفشٍ سئِغ الخحشٍ

 الخىفُزي(

 د. هماٌ طاهش مىس ى 11

أظخار معاعذ ) 

مىاهج  –مشاسن ( 

غ  وطشق الخذسَ

ش  معؤوٌ الطباعت  –عضى هُئت جحشٍ

 واليشش والخذكُم اللغىي 

 د. محمد علام طلبت 11

مذسط ) أظخار  

مىاهج  –معاعذ (

غ  وطشق الخذسَ

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 أعماٌ الخحىُم واليشش

12 
د. ضُاء أبى عاص ي 

 فُصل

مذسط ) أظخار  

الصخت  –معاعذ (

 الىفعُت

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 الأمىس االإالُت

 د. هاوس ي عمش حعفش  13

مذسط ) أظخار 

مىاهج  –معاعذ (

غ  وطشق الخذسَ

الاجصاٌ معؤوٌ  –ش عضى هُئت جحشٍ

 والعلاكاث الخاسحُت 

 الشاعش محمد أ. أظماء 14

أخصائي علاكاث  

 –علمُت وزلافُت 

 باحثت دهخىساه 

ش  إداسي ومعؤوٌ  –عضى هُئت جحشٍ

 الخىاصل مع الباحثين 

 أحمذ مععذ الععاٌ . أ 15
 –أخصائي حعلُم 

 باحث دهخىساه

ش  إداسة االإىكع  –عضى هُئت جحشٍ

 الالىترووي للمجلت

بي . أ 16  محمد عشٍ
مذًش ظفاسة 

 االإعشفت بالجامعت

ش   االإعؤوٌ االإالي –عضى هُئت جحشٍ

  أعضاء هٌئح الذدسًس نن الخازج

ا محمد هُبت  17  أ.د  صهشٍ
أظخار أصىٌ 

 التربُت 

 حامعت طُبت باالإذًىت االإىىسة بالععىدًت 

18 
أ.د عبذ الشاصق مخخاس 

 محمىد 

أظخار االإىاهج 

غ  وطشق الخذسَ

 حامعت أظُىط  –التربُت ولُت 

19 
أ.د ماٌعت فاضل أبى 

 معلم أحمذ 

علم أظخار 

 الىفغ التربىي 

م  االإشهض اللىمي للامخحاهاث والخلىٍ

 التربىي 
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لهجلح للٌح الذسةٌح جانعح  الدولٌح قائهح الهٌئح الاسذشازًح

 العسًش

 مكبن العمل وأهم المهبم الأكبديمية والإدارية التخصص الاســــــــــــــــــم م

1 
ُم احمذ بشاهإ أ.د 

 غىُم ضُف

أظخار 

االإىاهج وطشق 

غ  جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

  -العىَغ

 مصش

ش  هائب سئِغ حامعت كىاة العىَغ، وصٍ

االإعدشاس العابم  -التربُت والخعلُم الأظبم 

 وجودة التعليم للخخطُط الاظتراجُجي

 جامعت هاًف العشبُت للعلىم الأمىُتل

 .الخابعت لجامعت الذوٌ العشبُت

2 
أ.د  إمام مصطفى 

 ظُذ محمد

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
ً
 ت بأظُىط ) ظابلا

مذًش مشهض اهدشاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبحاراالإعدشاس العلمي للمشهض الىطني  -

 -ً فُصل االإىهبت والابذاع بجامعت االإل

 .االإملىت العشبُت الععىدًت

3 
أ.د  بُىمي محمد 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

 -العىَغ 

 مصش

وهُل شئىن خذمت المجخمع وجىمُت البِئت " 

 "
ً
ملشس اللجىت العلمُت الذائمت  -ظابلا

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 –مُت والتربُت االإلاسهت الؤداسة الخعلُ

المجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة الخعلُم 

 والاعخماد.

4 
أ.د حعً ظُذ حعً 

 شخاجه

أظخار 

االإىاهج وطشق 

غ اللغت  جذسَ

 العشبُت

حامعت عين 

 شمغ

 مصش

 
ً
سئِغ كعم االإىاهج وطشق الخذسَغ ظابلا

مت لتركُت ملشس  اللجىت العلمُت الذائ –

الأظاجزة جخصص االإىاهج وطشق الخذسَغ 

 وجىىىلىحُا الخعلُم

5 
العُذ  سضا أ.د

 محمىد حجاصي 

أظخار باحث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخحاهاث 

والخلىٍم 

 -التربىي 

 مصش

 –هائب مذًش الأوادًمُت االإهىُت للمعلمين 

ئِغ س  -وهُل أوٌ وصاسة التربُت والخعلُم

ش التربُت والخعلُم  كطاع الخعلُم. هائب وصٍ

" 
ً
 لشؤون االإعلمين " حالُا

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج وطشق 

 حامعت

 دمُاط

 " 
ً
 -وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة 
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غ  جذسَ

اضُاث  الشٍ

ج وطشق والأظاجزة االإعاعذًً للمىاه  مصش 

ت –الخذسَغ سئِغ الجمعُت االإصشٍ

"
ً
اضُاث" حالُا  لتربىٍاث الشٍ

7 
سمضان محمد  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

مذًش االإشهض اللىمي للامخحاهاث والخلىٍم 

"التربىي" حا
ً
 لُا

8 
أ.د  ظعُذ عبذ الله 

 سفاعي لافي

أظخار 

االإىاهج وطشق 

غ اللغت  جذسَ

 العشبُت

حامعت 

 العشَش

 مصش

هائب -العمُذ الأظبم ليلُت التربُت بالعشَش

سئِغ الجامعت للذساظاث العلُا والبحىر 

" بأعماٌ سئِغ حامعت  –
ً
كائم " حالُا

 العشَش.

 أ.د ظعُذ عبذه هافع 9

أظخار 

 االإىاهج وطشق 

غ  جذسَ

 الاحخماعُاث

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

م ليلُت التربُت بجامعت العمُذ الأظب

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإششف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

أمين لجىت كطاع الذساظاث التربىٍت  –

 بالمجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 حعين حُذس

مىاهج  أظخار

غ  وطشق جذسَ

 العلىم

حامعت 

 صىعاء

 الُمً 

ميعم الاعخماد الأوادًمي، وعمُذ ولُت 

"  –التربُت 
ً
ش  –حامعت الؤماساث " ظابلا وصٍ

 "
ً
خبير  –التربُت والخعلُم بالُمً " ظابلا

 الجىدة بمىخب التربُت العشبي لذوٌ الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

غ  وطشق جذسَ

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - يالىاد

 مصش

 FOERميعم بشهامج جطىٍش ولُاث التربُت 

ش الخعلُم  ،  ERPالخابع الإششوع جطىٍ

اظدشاسي الخىمُت االإهىُت واالإؤظعُت و 

POD  ش الخعلُم )   ERPالخابع الإششوع جطىٍ

.) 
ً
 ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 
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13 
عىشت احمذ  أ.د

 االإهيري 

ُت أظخار الترب

 الخاصت                                      

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث لشؤون 

 الطلبت.

14 
ب صاهش  أ.د الغشٍ

 إظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

ركُت ملشس اللجىت العلمُت الذائمت لت -

الأظاجزة االإعاعذًً في االإىاهج وطشق 

غ وجىىىلىحُا الخعلُم .  الخذسَ

سئِغ مجلغ إداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجحاد حامعاث العالم الؤظلامي ، ومذًش 

 
ً
ت التربُت بمىظمت الؤٌعِعىى " ظابلا مذًشٍ

" 

15 
ماهش اظماعُل  أ.د

 صبري 

اهج مى أظخار

غ  وطشق جذسَ

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت التربُت 

سئِغ مجلغ إداسة سابطت  -حامعت بنها"  –

 التربىٍين العشب

16 
محمد ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 حلىان

 مصش 

االإهىُت للمعلمين " هائب مذًش الأوادًمُت 

 " 
ً
سئِغ مجلغ إداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
محمد عبذ الظاهش  أ.د

 الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

خبير بالهُئت اللىمُت لضمان حىدة  -طىطا

بمصش ، وبلطاع ولُاث  الخعلُم والاعخماد

 التربُت بالمجلغ الأعلى للجامعاث.

 أ.د محمد الشُخ حمىد 18

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمشم

ا   ظىسٍ

غ  ج حامعت لاًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت وعمُذ  الصخت الىفعُت والتربُت الخجشٍ

ا –ليلُت التربُت حامعت دمشم   -ظىسٍ

 "
ً
ىُت عضى الجمعُت الأ  –"ظابلا مشٍ

ش "  – ACAللإسشاد الىفس ي  سئِغ الخحشٍ

العابم" لمجلت اجحاد الجامعاث العشبُت 

 للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أحمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  االإغشببلي والبحث العلمي والخعلُم العا

سئِغ مجلغ إداسة االإشهض الذولي 

طاهُا -للاظتراجُجُاث التربىٍت والأظشٍت  بشٍ
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21 
مهني محمد ابشاهُم  أ.د

 غىاًم

 أظخار

الخخطُط 

التربىي 

اكخصادًاث  و

 الخعلُم 

حامعت 

 -االإىصىسة 

 مصش

مذًش -العمُذ العابم ليلُت الآداب بذمُاط

ش الخعلُم الج امعي بجامعت مشهض جطىٍ

ملشس اللجىت العلمُت لتركُت  –االإىصىسة 

الأظاجزة والأظاجزة االإعاعذًً في أصىٌ 

 التربُت والخخطُط التربىي 

21 
هاصش أحمذ  أ.د

 الخىالذه

مىاهج  أظخار

جذسَغ طشق و 

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

عمُذ ولُت الذساظاث الؤوعاهُت التربىٍت  

زم سئِغ حامعت العلىم  هائب –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سشُذ  أ,د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
ً
االإششف العام على  –االإىىسة" ظابلا

هاث بهُئت جلىٍم الخعلُم البحىر والبُا

وهُل وصاسة الخعلُم  –والخذسٍب باالإملىت 

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

جشبىٍاث 

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا والبحىر 

م الاعخماد  –بجامعت طىطا  عضى فشٍ

ساث " الأوادًمي ليلُت التربُت بجامعت الؤما

 " 
ً
  -ظابلا
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 قواعد النصر ةهجلح للٌح الذسةٌح ةالعسًش     
تشذخ السجمة البحػث والجراسات التي تتػافخ فييا الأصالة والسشيجية الدميسة عمى ألا يكػف البحث  .1

لمسخاجعة والشذخ لجػ أؼ جية أخخػ في نفذ وقت تع تقجيسو السقجـ لمشذخ قج سبق وأف نذخ، أو 
  مسجمة. تقجيسو ل

 بإحجػ المغتيغ: العخبية أو الإنجميدية. لمشذخ تُقبل الأبحاث السقجمة  .2
 عبخ مػقع السجمة ببشظ السعخفة السرخؼ  –تقجـ الأبحاث  .3

https://foej.journals.ekb.eg 
، وىػامر حجع الػاحج 14حجع الخط ، و (Simplified Arabicالكتخونياً مكتػبة بخط ) 

سع، مع مخاعاة أف تشدق الفقخة بالتداوؼ ما بيغ اليامر الأيدخ والأيسغ 2.5مشيا 
(Justify( وتخسل إلكتخونياً عمى شكل ممف .)Microsoft Word.) 

يتع فػر وصػؿ البحث مخاجعة مجػ مصابقتو مغ حيث الذكل لبشط وحجع الخط ، والتشديق  .4
خ السعتسج لمسجمة ، عمساً بأنو يتع تقجيخ الحجع وفقاً ليحا القالب ، ، والحجع وفقاً لقالب الشذ

 ومغ ثع تقجيخ رسػـ تحكيسو ونذخه.
يجب ألا يديج عجد صفحات البحث بسا في ذلظ الأشكاؿ والخسػـ والسخاجع والججاوؿ  .5

. )الديادة بخسػـ إضافية(. ويتع تقجيخ عجد وفقاً لقالب السجمة( صفحة 25والسلبحق عغ )
 فحات بسعخفة ىيئة التحخيخ قبل البجء في إجخاءات التحكيعالر

يقجـ الباحث ممخراً لبحثو في صفحة واحجة، تتزسغ الفقخة الأولى ممخراً بالمغة العخبية،  .6
 كمسة لكل مشيا.  200والفقخة الثانية ممخراً بالمغة الإنجميدية، وبسا لا يديج عغ 

ي يعسل بيا عمى صفحة مشفرمة ثع يكتب يكتب عشػاف البحث واسع السؤلف والسؤسدة الت .7
عشػاف البحث مخة أخخػ عمى الرفحة الأولى مغ البحث ، والالتداـ في ذلظ بزػابط رفع 

 البحث عمى السػقع. 
يجب عجـ استخجاـ اسع الباحث في متغ البحث أو قائسة السخاجع ويتع استبجاؿ الاسع بكمسة  .8

 أخخػ تجؿ عمى ىػية السؤلف. "الباحث"، ويتع أيزاً التخمز مغ أية إشارات 
البحػث التي تقجـ لمشذخ لا تعاد لأصحابيا سػاءً قُبل البحث لمشذخ، أو لع يُقبل. وتحتفع  .9

 ىيئة التحخيخ بحقيا في تحجيج أولػيات نذخ البحػث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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لغ يشطخ في البحػث التي لا تتفق مع شخوط الشذخ في السجمة، أو تمظ التي لا تذتسل   .10
 أؼ مغ المغتيغ ، وعمى الكمسات السفتاحية لو.عمى ممخز البحث في 

يقػـ كل باحث بشدخ وتػقيع وإرفاؽ إقخار السػافقة عمى اتفاقية الشذخ. وإرسالو مع إيراؿ   .11
الدجاد ، أو صػرة الحػالة البخيجية أو البشكية عبخ إيسيل السجمة 

J_foea@Aru.edu.eg ء في إجخاءات التحكيعقبل البج 
يتع نذخ البحػث أو رفس نذخىا في السجمة بشاءً عمى تقاريخ السحكسيغ، ولا يدتخد السبمغ في  .12

 حالة رفس نذخ البحث مغ قبل السحكسيغ.
 يُسشح كل باحث إفادة بقبػؿ بحثو لمشذخ بعج إتساـ كافة الترػيبات والتعجيلبت السصمػبة.  .13
ى مػقع السجمة عمى بشظ السعخفة السرخؼ ضسغ العجد في حالة قبػؿ البحث يتع رفعو عم .14

السحجد لو مغ قبل ىيئة التحخيخ ،  ويُخسل لمباحث ندخة بي دؼ أؼ مغ العجد ، وكحلظ 
 ندخة بي دؼ أؼ مغ البحث ) مدتمة (.

تػفيخ ندخة ورقية مغ العجد ، ومغ السدتلبت مقابل رسػـ تكمفة  –في حالة الحاجة  –يسكغ  .15
 البخيج في حالة إرساليا بخيجياً داخل مرخ أو خارجيا. الصباعة ، ورسػـ

 يججر بالباحثيغ ) بعج إرساؿ بحػثيع ، وحتى يتع الشذخ ( الستابعة السدتسخة لكل مغ: .16
مػقع السجمة السخبػط ببشظ السعخفة السرخؼ  -

https://foej.journals.ekb.eg 
كتخوني الذخري لستابعة خط سيخ البحث عبخ رسائل ترمو تباعاً مغ إيسيل وبخيجه الال -

  J_foea@Aru.edu.egالسجمة الخسسي عمى مػقع الجامعة  
جسيع إجخاءات تمقي البحث، وتحكيسو، وتعجيمو، وقبػلو لمشذخ، ونذخه ؛ تتع عبخ مػقع السجمة  .17

 خسسي، ولا يُعتج بأؼ تػاصل بأية وسيمة أخخػ غيخ ىاتيغ الػسيمتيغ الالكتخونيتيغ.  ، وإيسيميا ال
 
 
 
 
 

mailto:J_foea@Aru.edu.eg
mailto:J_foea@Aru.edu.eg
https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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 ( والعذخوف   التاسعمحتهيات العجد ) 
 ىيئة التحخيخ الدشة الدابعة

 الرفحات الباحث عشهاف البحث الخقم

 مقاؿ العجد

1 
 نهازساخ ددزًسٌح لصناعح عقول إةداعٌح

 (28-19)                  أ.د. محمد رجب فزل الله                            
 ية التخبية بجامعة العخيركم

 بحهث العجد

1 
 Open Book Examinationاخذتازاخ المذاب الهفذوح 

 (56-31)                 أ.د. حديب محمد حديب                           
 السخكد القهمي للامتحانات والتقهيم التخبهي  - أستاذ بقدم التقهيم

2 
دلٌل ازشادي لذنهٌح الذفمٌس الاخلاقٍ نن خلال اسذخدام القصح فٍ 

انويدعلو المٌهٌاء لعلاب الث  

 (84-57)            د. ديشا عبج الحسيج الحصيبي                           

3 

أنهاط الذشازك ةتٌئح دعلو إلمذسونٌح عتس الوًث وأثسها فى دنهٌح نهازاخ 

 صٌانح وإصلاح أجهزج الذمٌٌف لعلاب الذعلٌو الثانوى الصناعى 

 (111-85)           أ.د. حمسى أبه الفتهح عسار                          
  جامعة السشهفية –كمية التخبية  - أستاذ ورئيذ قدم السشاىج وشخؽ التجريذ

 أ.ـ.د. محمد مختار السخادني
 جامعة العخير –كمية التخبية  - أستاذ تكشهلهجيا التعميم السداعج 

 الباحث/ نيػى حػامج شػاكخ عمى إمػػاـ
 معمم أوؿ أ تبخيج وتكييف
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4 

فعالٌح ةسنانج ددزًتى قائو على نظسًح الذمانل الدسي فى خفض 

 وخدًٌنةعض السلولٌاخ النهعٌح لدى عٌنح نن الأظفال الذ

 (145-113)         أ.د. إيياب عبج العديد الببلاوي                          
                                                                بجامعة الدقازيقكمية عمهـ ذوي الإعاقة والتأىيل  -أستاذ التخبية الخاصة 

 أ.د. عبج الحسيج محمد عمي
 جامعة العخير –كمية التخبية  - أستاذ الرحة الشفدية الستفخغ 

 لباحثة/ غادة محمد عصية جبخا

5 

 اسذسادٌجٌح دنهٌح الهوازد التصرًح الجانعٌح  

 )جانعح العسًش نهوذجًا(

 (170-147)             أ.د. ضياء الجين محمد زاىخ                           
أستاذ التخصيط الاستخاتيجي والجراسات السدتقبمية ومجيخ مخكد الجراسات الاستخاتيجية 

  جامعة عين شسذ -والسدتقبمية 
 م أ.د. أحسج عبج العطيم سال

 جامعة العخير –كمية التخبية  - أستاذ أصهؿ التخبية
 الباحث/  ايسن عمهى مهسى مرصفى

6 

Using a Digital Scaffolding Based Program for Developing 
EFL Student Teachers' Reading Comprehension Skills at 

Faculties of Education 

         (171-197) Dr. Amal Abd El-Fattah El-Maleh                
 Lecturer of Curriculum and English Instruction (TEFL) 

Faculty of Education, Arish University 
 Dr. Eman Mohammed Abd- Elhaq 

 Professor of Curriculum and English Instruction (TEFL) 
Dean of Faculty of Education, Benha University. 

Author/ Asmaa Mohammed Mohammed Ahmed Aslan 
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 دقدًو 

 السنح العاشرج: عام جدًد، وظهوح دائو

 بللم: هُئت الخحشٍش                                                                                

ش                                                                                               بللم : هُئت الخحشٍ

----------------------------------------------------------------------------------------------------- 

 

... ومع إصجارنا ليحا العجد نكػف قج أكسمشا الأعػاـ التدعة الأولى مغ      
 ـ .  بجاية العاـ العاشخ لمسجمة.2022عجد يشايخ  مجمتشا العمسية، وىا ىػ

 ىي عاـ تحقيق الصسػح الحؼ بجأنا، وىػ في أذىانشا. الدشة العاشخة
عبخنا عشو في رؤيتشا لسجمتشا العمسية بأف تربح ىحه السجمة دورية عمسية      

دولية محكسة متسيدة متخررة في نذخ السقالات والبحػث التخبػية والشفدية، 
لعمسية أف ندبق كثيخاً مغ السجلبت ا –بفزمو، وتػفيقو  –والحسج لله استصعشا 

الستخررة التي سبقتشا في الرجور بأعػاـ كثيخة ، والتي تشتسي إلى جامعات 
عخيقة أو مشطسات ميشية في مجاؿ التخبية والتعميع، وشسػحشا أف نحرل عمى 

 ( في ىحا العاـ بإذف الله. 7العلبمة الكاممة ) 
 – وبعج أف تػليشا إدارة ىحه السجمة-ـ  2017لقج حجدنا، ومشح العاـ      

رسالتشا في الدعي إلى التسيد في نذخ الفكخ التخبػؼ الستججد والسعاصخ، 
والإنتاج العمسي ذؼ الجػدة العالية لمباحثيغ في مجالي: التخبية وعمع الشفذ، بسا 

 يعكذ متابعة السدتججات، ويحقق التػاصل بيغ الشطخية والتصبيق.
، ومزسػنيا، متججدة في والحسج لله؛ فقج قجمشا بحػثاً متسيدة في أفكارىا    

قزاياىا البحثية، تجسع ما بيغ التأصيل لمسػضػعات، والسعاصخة في معالجتيا، 
والاستذخاؼ في نتائجيا. التدمشا بسعاييخ لتحكيع البحػث تؤكج عمى مجػ ارتباط 
مػضػع البحث بسجاؿ التخبية، ومجػ مشاسبة الجراسات الدابقة، وإبخازىا لخؤػ 
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أسئمة وأىجاؼ البحث، ومدتػػ تحجيج عيشة ومكاف متعجدة، ودرجة وضػح 
البحث، ودرجة إتباع البحث لسعاييخ التػثيق السحجدة في دليل رابصة عمع الشفذ 
الأمخيكية، واحتػاء قائسة السخاجع عمى جسيع الجراسات السحكػرة في متغ البحث 

خصاء والعكذ أيزاً صحيح، وحجود الجراسة، وتبخيخاتيا، وسلبمة الػثيقة مغ الأ
المغػية الستعمقة بالشحػ والإملبء وكحا السعشى، وتكامل جسيع أجداء الػثيقة، 

 وتخابصيا بذكل مشصقي.
لقج وصمشا بشا ىحا الالتداـ في التحكيع، وىحا الحخص عمى تصبيق قػاعج      

عالسية لمشذخ الػرقي والالكتخوني إلى تحقيق أىجاؼ السجمة بجرجة جيجة، 
ىحا العاـ إلى مدتػػ أفزل: السستاز أو الجيج ججاً عمى  وشسػحشا أف نرل بيا

 الأقل.
ومازالت أىجاؼ مجمتشا نذخ وتأصيل الثقافة العمسية بيغ  كانت،     

الستخرريغ في السعاىج والسؤسدات العمسية السشاضخة والسختريغ مغ التخبػييغ 
الارتقاء بسدتػػ في السيجاف التخبػؼ مغ السعمسيغ والكيادات التخبػية والباحثيغ، و 

الأداء في مجاؿ التجريذ والبحث العمسي مغ خلبؿ نذخ الأبحاث السبتكخة 
وعخض الخبخات الإبجاعية ذات الرمة بيحا السجاؿ، وإيجاد قشػات لمتػاصل 
والتفاعل بيغ أىل التخررات السختمفة في السيجاف التخبػؼ عمى السدتػػ 

والانفتاح والانزباط السشيجي،  السحمي، والعخبي، والجولي، مع تأكيج التشػع
ومتابعة الاتجاىات العمسية والفكخية الحجيثة في السجاؿ التخبػؼ ونقميا للؤوساط 

 التخبػية في مدتػياتيا السختمفة بغخض السداىسة في صشاعة السعخفة.
ولقج أفادت استصلبعات الخأؼ الستكخرة التي تصبقيا ىيئة تحخيخ السجمة      

ميغ معيا: محكسيغ، وباحثيغ، وقخاء إلى الخضا عغ الأداء، عمى جسيع الستعام
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وعغ تحقيق الأىجاؼ بشدبة تتخاوح بيغ السقبػؿ والجيج ، وىػ ما يحفدنا إلى 
السديج مغ الجيج، والعسل عمى استكساؿ الشػاقز، والدعي لأف يكػف العاـ 

بجأت العاشخ ىػ عاـ  إدراج السجمة ضسغ مشطػمة معامل التأثيخ العخبي؛ حيث 
ىيئة التحخيخ في إعجاد ممف التقجـ لحلظ بتجييد الػثائق والأدلة السصمػبة لحلظ ، 
واعتبار ىحا التقجـ خصػة عمى شخيق الػصػؿ لاعتساد عالسي، والاستسخار في 

 تخقية استكتاب كبار الأساتحة في التخررات التخبػية السختمفة.
عمى مػقعي )أرسيف( ،  وشسػحشا أف تكػف مجمة ذات معامل تأثيخ عالي     

و)سكػبذ( بإذف الله برفتيسا مغ السؤسدات الجولية السعشية بترشيف السجلبت 
 العمسية.

بتصػيخ شكل السجمة وتشديقيا بجءاً مغ غلبؼ السجمة: -بالفعل  –لقج قسشا      
ومخوراً بسقجمة العجد ، وفػاصل  -برػرة أكثخ تصػراً  -بحيث يعبخ الغلبؼ 

، وانتياء بذكل السدتلبت ومزسػنيا . وامتج الاىتساـ مغ وأغمفة الأبحاث 
 الشدخة الػرقية إلى الشدخة الالكتخونية.

وشسػحشا أف تذيج أعجاد العاـ الججيج أبػاباً ججيجة، يصل مشيا قخاء السجمة      
عمى جيػد بحثية أخخػ ومتشػعة مغ مثل نذخ تقاريخ عغ فعاليات عمسية، مثل 

راسة عغ وثيقة قػمية، وما يساثل، وأف تخعى السجمة تػصيات مؤتسخ عمسي، د
أحجاثاً عمسية ذات علبقة بسجالات التخبية السختمفة، بحيث تخرز أعجاد 

 السجمة ممف خاص لأؼ حجث عمسي، 
بجءاً مغ ىحا العجد؛ فإنشا نتيح لمباحثيغ فخصة نذخ أدوات بحثية مغ مثل:      

ات السلبحطة، والػحجات التعميسية، القػائع، والاختبارات، والسقاييذ، وبصاق
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خاصة  –وأوراؽ عسل التلبميح، وأدلة السعمسيغ، بحيث لا يقترخ الشذخ 
 عمى تقاريخ البحػث. –الالكتخوني مشو 

ولعل تقجمشا لمسذاركة في الجسعية الجولية لمسجلبت العمسية الشاشخة بالمغة      
تحقيق بعس مغ  في –خلبؿ الدشة العاشخة  –العخبية يسكغ أف يداىع 

 شسػحاتشا الجائسة والستججدة بالجػدة والتسيد والتكامل العمسي
 والله السهفق

 هٌئح الذدسًس
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ABSTRACT 

The present study aimed at developing EFL student teachers' reading 

comprehension skills at Faculties of Education through using a digital 

scaffolding based program. The participants of the study consisted of 

student teachers, third year English section, Faculty of Education, 

Arish University (N=36). The study adopted the one-group pre- post 

test design. Three main tools were used in the current study: an EFL 

reading comprehension skills checklist required for the third year 

student teachers, an EFL reading comprehension skills test (pre-post) 

to measure student teachers‘ EFL reading comprehension skills and 

the program was based on digital scaffolding. The Quantitative 

method was used for collecting and analyzing the data. Using digital 

scaffolding based program was administered to the participants during 

the first semester of the academic year 2020/2021. Results of the 

quantitative analysis revealed that the student teachers‘ reading 

comprehension skills were developed significantly as a result of using 

digital scaffolding. Therefore, it can be concluded that using digital 

scaffolding was effective in developing EFL student teachers' reading 

comprehension skills. 

Key words: EFL Reading Comprehension Skills, Digital Scaffolding, 

Tertiary Level; Egypt. 
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 عشهاف الخسالة بالمغة العخبية:
استخجاـ بخنامج قائم عمي الجعامات التعميسية الخقسية لتشسية ميارات الفيم القخائي لجى 

 الصلاب السعمسين تخرز المغة الإنجميدية بكميات التخبية
 ممخز البحث بالمغة العخبية

الية إلى تشسية ميارات الفيع القخائي لجػ الصلبب السعمسيغ تخرز المغة ىجفت الجراسة الح
الانجميدية في كميات التخبية مغ خلبؿ استخجاـ بخنامج قائع عمى الجعامات الخقسية. وقج 

-قدع المغة الإنجميدية بكمية التخبية -افترخت الجراسة عمى شلبب وشالبات الفخقة الثالثة 
(. اعتسجت الجراسة ترسيع الاختبار القبمي والبعجؼ لسجسػعة 36جامعة العخير )العجد = 

أدوات رئيدية في الجراسة الحالية: قائسة ميارات الفيع القخائي  ثلبثتع استخجاـ وقج واحجة. 
الفخقة الثالثة، واختبار ميارات الفيع القخائي )قبمي وبعجؼ(  -السصمػبة لمصلبب السعمسيغ

جػ الصلبب السعمسيغ تخرز المغة الانجميدية، وكاف البخنامج لكياس ميارات الفيع القخائي ل
يعتسج عمى الجعامات الخقسية. تع استخجاـ الصخيقة الكسية لجسع وتحميل البيانات. باستخجاـ 
بخنامج قائع عمى الجعامات الخقسية تع تصبيقة عمي السجسػعة التجخيبية خلبؿ الفرل 

. أضيخت نتائج التحميل الكسي أف ميارات 2020/2021الجراسي الأوؿ مغ العاـ الجراسي 
الفيع القخائي لجػ الصلبب السعمسيغ قج تع تشسيتيا بذكل ممحػظ نتيجة استخجاـ الجعامات 
الخقسية. لحلظ، يسكغ الاستشتاج أف استخجاـ الجعامات الخقسية كاف فعالًا في تشسية ميارات 

 .جميديةالفيع القخائي لجػ الصلبب السعمسيغ تخرز المغة الان
 وقج أوضحت نتائج الجراسة مايمي:

( بيغ متػسط درجات الاختبار 0.01تػجج فخوؽ ذات دلالة إحرائية عشج مدتػػ ) -1
القبمي والبعجؼ لمسذاركيغ في الجراسة في ميارات الفيع القخائي بالمغة الإنجميدية لرالح 

 الاختبار البعجؼ.
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( بيغ متػسط درجات الاختبار 0.01تػجج فخوؽ ذات دلالة إحرائية عشج مدتػػ ) -2 

القبمي والبعجؼ لمسذاركيغ في الجراسة في كل مغ السيارات الفخعية لمفيع القخائي 
 )مػضػعية، استشتاجية ، تقػيسية ، إبجاعية( لرالح الاختبار البعجؼ.

‏

Introduction 

Language is one of the most significant areas of human 

development. Language is obviously a vital tool. Not only is it a 

means of communicating thoughts and ideas, but it supports 

friendships, cultural ties, and economic relationships.  

Li-Juan (2007:19) pointed out that "in English language 

teaching, reading comprehension is one of the most important 

factors in assessing a learner's linguistic competence". Oueini 

and Bahous (2008:30) argued that reading is ―a visual and 

cognitive process to extract meaning from writing by 

understanding the written text processing information and 

relating it to existing experience. Reading comprehension is the 

process of constructing meaning from the text. Dalton and 

Proctor (2007) mentioned that students face some difficulties 

during text comprehension for many reasons, such as little 

confidence, low decoding, fluency aptitudes, ineffective 

strategies for identifying the aim of reading, inability to control 

one‘s comprehension, and solving problems. Reading 

comprehension development are considered main factor to 

develop the English language. Hence, there is a need to have 

new trends of instruction to develop reading comprehension. 

One of these instructional techniques is digital educational 

scaffolding. Larkin (2002) presented some guidelines for using 

educational scaffolding which are: 

1- Pre-engagement with the student and the curriculum.  

2- Establish a shared goal.  

3- Actively diagnose student needs and understandings.  

4- Provide tailored assistance.  

5- Give feedback.  

Scaffolding and learning English language 
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 As mentioned by Olenka (2011) scaffolding can be 

included in the program that will help to ensure that the 

scaffolding is appropriate and incorporated into the program. 

Alber (2014) illustrated that scaffolding is breaking up the 

learning into chunks and then providing a tool, or structure, with 

each chunk. When scaffolding reading, for example, teachers 

might preview the text and discuss key vocabulary, or chunk the 

text and read and discuss as teachers go. Grant (2016) indicated 

that scaffolding is a student-centered approach that gives 

students more ownership of their learning while gradually 

decreasing the teacher's role in the process. It allows students to 

grasp content in small chunks without being overwhelmed. 

Students receive guidance in the beginning of an assignment. 

The integration of digital technologies in education has been 

successful and beneficial especially for those who are learning a 

foreign language and literature.  

Zhao (2005:452-466) illustrated that technology can be 

used to enhance language acquisition in the following ways: 

1- E

nhancing access efficiency through digital multimedia. 

Multimedia presentations can create stronger memory links than 

text alone.  

2- E

nhancing authenticity using video and the Internet. The Internet 

provides learners with access to authentic materials. 

3- E

nhancing comprehensibility through learners‘ control and 

multimedia annotations.  

Brown (2004) asserted that digital tools are especially 

powerful in providing opportunities for formative assessments 

for learning. Leacock and Nesbit (2007) presented a framework 

for evaluation of individual learning resource objects in terms of 

their quality; there is currently no published method of 

measuring the deployment of digital learning in higher education 

institutions.  

Context of the problem 
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 Regarding reading comprehension there are many 

previous researchers who affirmed that EFL student teachers 

have weakness in this skills such as Abdul-Majeed and 

Muhammad (2015), Haghparast and Mall-Amiri (2015), Ibrahim 

(2019). 

Statement of the problem 

EFL student teachers in the Faculty of Education, Arish 

University have weakness in reading comprehension skills. So, 

there is a need to use a new educational strategy such as digital 

scaffolding to develop these skills. 

Questions  

The present study attempted to find answers to the 

following main question: 

What is the Impact of Using Digital Scaffolding for 

Developing EFL Reading Comprehension Skills for EFL 

Student Teachers at Faculties of Education? 

Based on the main question, the following sub- questions were 

also answered: 

1. What are the EFL reading comprehension skills that are 

necessary developed for EFL student teachers at the Faculties of 

Education? 

2. What are the features of a digital scaffolding based program 

for developing those skills? 

3. What is the effectiveness of using a digital scaffolding based 

program on developing EFL student teachers‘ reading 

comprehension skills? 

Significance  

The present study might be significant for: 

1. Helping EFL student teachers at Faculties of Education to 

develop their reading comprehension skills. 

2. Identifying and developing the needed reading 

comprehension skills for third year English majors. 

3. Drawing EFL methodology staff's attention to the 

importance of the digital scaffolding. 

Delimitations  

The present study was delimited to the following: 
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 1. S

ome participants of EFL third year student teachers at Faculty of 

Education, Arish University. 

2. R

eading comprehension skills (literal, inferential, evaluation and 

creative skills) required for EFL student teachers at Faculty of 

Education, Arish University. 

Definitions of terms 

Reading comprehension 

Kirby (2006:161) defined reading comprehension as the 

process of constructing meaning from the text. The process of 

comprehending involves decoding the writer's words and then 

using background knowledge to construct an approximate 

understanding of the writer's message. 

The researcher in the current study defined reading 

comprehension as EFL student teachers‘ ability to answer a set 

of comprehension questions based on a reading text.  

Scaffolding 

Jumaat and Tasir (2014:74) defined scaffolding as a 

guidance or support from teachers, instructors or other 

knowledgeable persons that facilitate students to achieve their 

goals in learning. 

Digital learning 

Horn, Staker, and Christensen (2015:14) defined digital 

learning as ―learning content facilitated by technology with some 

element of student control over time, place, path or pace‖. 

Digital Scaffolding 

The researcher in the current study defined digital 

scaffolding as a method of information delivery using 

technology gradually to develop EFL student teachers‘ reading 

comprehension and creative writing skills. Teacher can remove 

scaffolding permanently when the required levels are reached.  

Review of Literature and Related Studies: 

Part one: Reading comprehension 

Reading Comprehension skills  
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 In order to achieve comprehension, reading must employ and 

integrate certain sub-skills. The readers should use main skills 

and sub-skills that help them to become successful and active 

readers. Here are some reading comprehension skills and sub-

skills: 

Thompson (2000:4) and San Antonio College (2006:11) 

classified the levels of comprehension into four levels as 

follows: 

1- Literal level: Stated facts (Data- Specifics-Traits-Setting-

Timeline/process steps). 

2- Inferential level: Builds on facts (prediction-Drawing 

conclusions-perceiving meaning). 

3- Evaluative level: Judgment based on (Reality or Fantasy, Fact or 

Opinion, Validity-Appropriateness) and Worth (acceptable, 

desirable ideas-comparisons - Cause-Effect). 

4- Appreciative level: Response based on (Author's use language, 

Emotional reaction to, author's ideas, language, Author's values, 

imagery, Style, Author's purpose). 

On the other hand, Faust et al. (2002:18-20) divided reading 

comprehension into five levels as follows: 

1- Direct comprehension level: 

2- Inferential comprehension level: 

3- Critical comprehension level: 

4- Gastronomic comprehension level: 

5- Creative comprehension level: 

Harmer (2001:68) identified some skills, which the reader 

uses to process a reading text. These skills differ from text to 

text and according to the types of questions. The reading 

comprehension skills as follows:  

- Identifying the topic.  

- Predicting and guessing.  

- Reading for general understanding. 

- Reading for specific information. 

- Reading for detailed information.  

- Interpreting texts. 
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 In the light of what mentioned above about levels of reading 

comprehension skills, the researcher adopted the levels of 

comprehension as follows: 

1- The literal level: Read and understand exactly what is on the 

page.  At this level, students can identify relevant concepts and 

ideas, support details from the text and guess the meaning of 

new vocabulary. 

2- The inferential level: Read between the lines. At this level, 

students can identify the main idea of the text, infer cause and 

effect relationships, predict outcomes. 

3- The evaluation level: Read beyond the lines. At this level, 

students can make interpretations about the author‘s intended 

meaning and give opinions. 

4- The creative level: Read beyond the lines and create new ideas. 

At this level, students can suggest an alternative title of the text, 

summary the text, give different solutions to any problems and 

re-state part of the text. 

Characteristics of good readers 

Duke and Pearson (2002:205-206) illustrated what good 

readers do when they read: 

- Good readers are active readers. 

- They constantly evaluate whether the text, and their reading of 

it, is meeting their goals. 

- Good readers typically look over the text before they read, 

noting such things as the structure of the text and text sections 

that might be most relevant to their reading goals. 

- As they read, good readers frequently make predictions about 

what is to come. 

- They read selectively, continually making decisions about their 

reading— what to read carefully, what to read quickly, what not 

to read, what to reread, and so on. 

- Good readers construct, revise, and question the meanings they 

make as they read.  

- Good readers try to determine the meaning of unfamiliar words 

and concepts in the text, and they deal with inconsistencies or 

gaps as needed. 
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 - Good readers read different kinds of text differently. 

McCallum et al. (2010:78-86) illustrated steps to help 

students to be a good reader as follows: 

1. Ask: Before reading the text, the student looks over the title of 

the passage, asks what the topic is likely to be. 

2. Read: While reading, the student stops after each paragraph to 

query whether he or she has adequately understood that section 

of the passage and, if necessary, applies comprehension fix-up 

skills. 

3. Tell: After reading, the student attempts to answer the two 

questions posed earlier based on the content just read.  

Strategies of Reading Comprehension 

According to Oxford (1990:323-324), there are six main 

strategies of reading comprehension as follows: 

1- Cognitive Strategies which are mental processes which are 

utilized by learners to transform or manipulate the language.  

2- Memory Strategies which are technique which helps learners 

recollect and retrieve information from their long-term memory..  

3- Compensation Strategies which are process taken to handle a 

situation such as inference, guess, and use reference materials 

including dictionaries or the internet.  

4- Meta-cognitive Strategies which are skills through which 

learners plan, arrange and evaluate their learning process.  

5- Affective Strategies which are strategies which aid learners 

through their language learning is the application of affective 

strategies such as self-encouraging and decreasing anxiety 

during learning.  

6- Social Strategies are techniques in which learners involve 

themselves and their learning with other people and peers.  

Adler (2001) mentioned seven strategies to teach reading 

comprehension as follows: 

1. Monitoring comprehension. 

2. Metacognition. 

3. Graphic and semantic organizers. 

4. Answering questions. 

5. Generating questions. 
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 6. Recognizing story structure. 

7. Summarizing. 

Alfassia (2004:171-184) illustrated that students‘ prior 

knowledge can help students monitor their reading 

comprehension and relate to a text. Students have prior 

knowledge on different strategies they can apply to comprehend 

a text. These skills range from highlighting a text to taking 

notes. He added that there are four strategies students can use to 

illustrate their reading comprehension skills as follows: 

1- Generating questions. 

2- Summarizing, 

3- Attempting clarification or word meaning or confusing text. 

4- Predicting what may occur in a text. 

Antoniou and Souvignier (2007:43) maintained that 

"effective reading comprehension requires the use of strategies 

that are explicitly taught". Gill (2008) stated that teachers need 

to scaffold students‘ prior knowledge and teach them new ways 

to monitor their reading comprehension. Monitoring students‘ 

reading comprehension can help teachers observe aspects of a 

text, which need further explanation, to increase students‘ 

understanding. Afflerbach et al (2008:371) stated that the 

distinction between reading skill and strategy is important for 

understanding how readers learn new skills, how they repair 

difficulties while reading, and how they teach others to read. 

Faggella-Luby and Deshler (2008) highlighted that reading 

comprehension improves when readers are explicitly taught 

various strategies such as activating prior knowledge, self-

monitoring, summarizing, identifying text structures, and 

questioning.  

Part Two: Digital Scaffolding 

Importance of scaffolding 

Scaffolding has a number of benefits for both instructors 

and students, it helps students connect what they already know 

to what they are learning at the moment and it promotes deep 

learning. Vacca (2008) asserted that when guided, supported and 

provided with the necessary attributes, students become more 
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 responsible for their learning, more motivated, and more 

successful. Lewis (2008) pointed out that scaffolding gives 

students a context, motivation, or foundation for integrating new 

information into their minds. Center for Innovative Teaching 

and Learning of Indiana University (2015) illustrated that 

scaffolding is individually tailored to students‘ needs, so it helps 

all students, regardless of their background or familiarity with a 

topic, to learn the topic and reach instructional goals. In 

addition, it leads to less frustration for students and more 

efficient learning. 

Some researchers conducted studies to investigate the 

impact of scaffolding on both reading and writing skills. For 

example Culican, Milburn, and Oakley (2006) used scaffolding 

literacy program as a literacy intervention approach on at risk 

students and within the mainstream classrooms in Melbourne, 

Australia. The project aimed to improve the literacy outcomes 

for middle year‘s students who were facing critical educational 

problems.  

Types of Scaffolding 

Jumaat and Tasir (2014:74-77) summed up four types of 

scaffolding that can occur in online courses: 

1- Procedural scaffolding: This helps students use the tools 

available to them. 

2- Conceptual scaffolding: which helps students determine 

what to consider in learning (that is, it guides them to 

prioritize fundamental concepts). 

3- Strategic scaffolding: which suggests alternative ways for 

students to tackle the learning problems they encounter. 

4- Metacognitive scaffolding: which guides students in the 

thinking process and helps them self-assess during 

learning. 

Center for Innovative Teaching and Learning of Indiana 

University (2015) identified that there are many types of 

scaffolding as follows: 

1- Graphic organizers (charts, diagrams, graphs). 
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 2- Guides (e.g. study guides, guides for how to accomplish a 

task or solve a problem). 

3- Templates (writing templates, storyboards). 

4- Prompts (sentence starters). 

5- Web links, online tutorials, or help pages glossaries.  

Strategies of scaffolding 

According to Hartman (2002), in the educational setting, 

scaffolding may include various strategies or techniques of 

support such as models, cues, prompts, hints, partial solutions, 

think-aloud modeling and direct instruction. 

Walqui (2006:159-180) identified six main strategies of 

scaffolding instruction in teaching English:  

1- Modeling: where the teacher uses verbal explanations and body 

language as he/she elaborates and demonstrates the new 

material. 

2- Bridging: where students activate prior knowledge. This helps 

create a personal link between the student and the subject matter. 

3- Contextualizing: which can be offered in various forms such as 

videos, pictures, films or realia. 

4- Schema building: that can be defined as clusters of meaning that 

are organized and interconnected.  

5- Representing the text: it can be one of the ways to encourage 

students to start the appropriation of new language. 

6- Developing metacognition: that refers to learners' awareness of 

their own knowledge and their ability to understand, control and 

monitor their level of understanding and manage their thinking 

process in order to decide when it is adequate. 

The researcher applied the following six scaffolding 

strategies to enhance students‘ reading comprehension skills as 

follows: modeling, bridging, contextualizing, schema building, 

developing metacognition, re-presenting text. 

Many previous studies were conducted to investigate the 

effect of scaffolding on developing reading comprehension and 

creative writing skills as follows: 

In his study, Mehdian (2009) pointed out that the 

participant teacher used modeling and carefully prepared 
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 scaffolding strategies. He offered personalized scaffolding, in 

addition to guided practice for pair and group work. Gradually, 

the students were offered more reading tasks and were asked to 

try their best to perform them independently. The results showed 

that the scaffolding provided was effective in terms of building 

self-confidence, better students‘ reflections, and better reading 

and comprehension of the written text. 

Poorahmadi (2009) and Attarzadeh (2011) conducted a 

treatment studies to measure the effect of scaffolding strategies 

and classroom tasks on reading comprehension. The results of 

both studies found that scaffolding has a strong effect on the 

students‘ achievement in reading comprehension. 

Importance of Digital learning 

Bennett (2010) stated that digital technologies serve those 

who use the devices and whose behavior is consequently 

changed. Paiand Tu (2011) pointed out that digital teaching aims 

to have students actively participate in learning activity to 

achieve the set learning outcome. Christensen and Eyring (2011) 

stated that disruptive innovation occurs when new technologies 

attempt to replace standard and traditional methods bringing 

unforeseen consequences.  

Khalaf (2010) investigated the effectiveness of a suggested 

computer strategy training program on developing EFL 

preparatory school pupils' reading comprehension. Results 

showed that there were statistically significant differences 

between the mean scores of the first experimental group, the 

mean scores of the second experimental group and the mean 

scores of the control group in the post application of the test in 

favour of the first experimental group. 

El Dwil (2017) conducted a study to investigate the 

effectiveness of digital stories in developing some reading 

comprehension skills of the preparatory school pupils. The 

results of the study provided evidence for the effectiveness of 

using digital stories in developing pupils' reading skills among 

second year preparatory school pupils. 
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 Mostafa (2018) carried out a study aimed at investigating the 

effect of using a computer-based scaffolding strategy to enhance 

EFL Preparatory Stage Students' Reading Skills and Self-

Regulation. The effect size of using a computer-based 

scaffolding strategy was found to be high. The study 

recommends using a computer-based scaffolding strategy as a 

technique in teaching EFL skills and as a training approach in 

professional development programs of EFL teachers. 

Briefly, digital scaffolding is important because learners 

could easily operate to learn and break through the restriction on 

time and space for thorough learning and successful learning. 

Digital scaffolding could increase learning time for students and 

it relatively lead to enhance the learning performance. With the 

advance of information technology and the relevant 

technologies, digital scaffolding would be accepted by students 

and teachers. In the current study, the researcher merged 

educational scaffolding with digital learning to combine the 

advantages of both. It provides more variation than traditional 

methods and it creates a peer-centered learning environment. It 

involves collaborative work and encourages the use of 

imagination and creativity. 

Regardless of the type of scaffolding strategies, the core 

benefit remains consistent. It helps students move toward being 

able to complete a task unaided. Whether the goal is to use a 

course tool or master a learning objective, scaffolding simply 

ensures that students receive the support they need. Teachers 

should make teaching become more efficient, allow students 

being glad to learn, and cultivate the new generation with 

creative and rational communication and critical thinking with 

technologies and network information.  

Method and Procedures: 

Participants  

The participants of the present study were selected from 

Student Teachers (third year, English Section) at Faculty of 

Education, Arish University during the first semester of the 

academic year 2020-2021. The total number of students was 
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 (51), out of them (22) students were chosen for validating the 

instruments of the study and the remaining (36) were chosen to 

be the experimental group.  

Variables  

1- Independent variable is the digital scaffolding. 

2- Dependent variable is some EFL reading comprehension 

skills. 

 

Instruments  

In order to fulfill the aim of the study, the researcher 

designed and administered the following instruments: 

1- An EFL Reading Comprehension Skills Checklist required for 

the third year student teachers. 

2- An EFL Reading Comprehension Skills Test (pre-post) to 

measure student teachers‘ EFL Reading Comprehension Skills. 

The EFL Reading Comprehension Skills Checklist 

Purpose of the EFL Reading Comprehension Skills Checklist 

The EFL reading comprehension skills checklist was 

developed based on previous research and related studies in 

order to identify the skills that are necessary for student teachers, 

English section at the Faculty of Education, Arish University to 

develop these skills among those students applying the digital 

scaffolding based program. 

Source of the EFL Reading Comprehension Skills Checklist 

The EFL reading comprehension skills checklist was adopted 

after reviewing many sources, previous studies and related 

literature in the field of EFL reading comprehension skills. 

These resources include: Abdul-Majeed and Muhammad (2015), 

Haghparast and Mall-Amiri (2015), Ibrahim (2019). 

Validity of the EFL Reading Comprehension Skills Checklist 

1- Face Validity 

To assert the face validity of the EFL reading comprehension 

skills checklist, it was developed through reviewing the previous 

studies of the EFL reading comprehension. Consequently, it 

could be said that the checklist is comprehensive and 

representative of the EFL reading comprehension skills required 
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 for EFL student teachers. Accordingly, the checklist could be 

interpreted as being valid and having face validity. 

2- Content Validity 

In order to determine the validity of the EFL reading 

comprehension skills checklist, it was submitted to some 

specialties in curriculum and instruction (EFL) (N=10). The jury 

members suggested the following modifications: 

1- Deleting the two skills ―using clues to identify meaning‖ and 

―Inferring the sequence of event in a story‖.  

2- Moving the skill ―predicting outcomes‖ from creative level to 

inferential level. 

3- Changing the skill ―determining the meaning of new 

vocabulary‖ to ―guessing the meaning of new vocabulary‖. 

4- Deleting the two skills ―analyze the information acquired from 

the text‖ and ―drawing conclusion from the author‘s words‖. 

5- Add the two skills ―identifying the main idea‖ and ―supporting 

details from the text‖. 

The EFL Reading Comprehension Pre-Post Test 

Purpose of the test 

The purpose of the EFL reading comprehension pre-post-test, 

was to measure student teachers‘ EFL reading comprehension 

skills before and after implementation of the digital scaffolding 

based program. 

Description of the test 

In its final form, the EFL reading comprehension pre-post-

test consisted of two passages with twelve items representing the 

twelve reading comprehension skills as identified in the reading 

comprehension skills checklist. The first passage consists of 

seven essay questions and the second passage consists of five 

multiple choice questions (MCQ). A test specification table is 

attached.  

Source of the test 

The source of the test was www.readworks.com. The 

researcher modified and added some questions in the test in 

order to cover all the skills. 

Validity of the test 

http://www.readworks.com/
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 1- Face Validity 

To assert the face validity of the EFL reading comprehension 

skills pre and post-test, it was developed through reviewing the 

previous studies of the EFL reading comprehension. This review 

was to a great extent thorough, accurate, intensive and 

systematic to determine the general form of the test. 

Consequently, the test could be interpreted as being valid and 

having face validity.  

2- Content Validity 

The validity of the test was measured through submitting the 

test to a jury members of specialists in curriculum and 

instruction (EFL) (N=10). The questions of the test were 

modified in the light of their recommendations which included 

reducing the size of passages to help students answer the test 

properly, the third question not related to the determined skill, 

and determine the number of lines to be summarized in the fifth 

question of the first passage. Accordingly, it could be said that 

the EFL reading comprehension pre-post-test has content 

validity. 

Piloting the EFL Reading Comprehension Test (Pre-Post) 

The pre-post test was piloted to establish the validity and 

reliability of the test questions, to ensure accuracy and clarity of 

all items, suitability of the language and estimate time allocated 

for completing the test. The pilot study was conducted on a 

sample of third year English section students at  

the Faculty of Education, Arish University (N=22) during the 

first semester of the academic year 2020-2021. It was found that 

the instructions and the questions of the test were clear; no 

comments from the students with regard to the language or 

instructions of the test.  

Reliability of the test  

The reliability of the test was measured by using the following: 

1- The test-reset method 

The test in its final form was administered to a group of 3
rd

 

year English section students at the Faculty of Education, Arish 

University (other than the experimental group who received the 
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 digital scaffolding based program) (N=22) during the first 

semester of the academic year 2020-2021. Then it was 

administered to the same group again after two weeks. The 

Pearson correlation between the two administrations was (.82) 

which is significant at the 0.01 level. This means that the EFL 

reading comprehension pre and post-test is reliable. 

2- Inter-rater reliability 

Inter-rater reliability means two or more raters/ observers 

provide consistent estimate of the same test and this method is 

used to avoid the subjectivity factors in grading. Accordingly, 

the researcher gave an English language assistant teacher a copy 

of students‘ answers to the EFL reading comprehension pre-

post-test to score the students‘ answers. Comparing the results of 

the two raters, it was found that the Pearson correlation was 

(.95) which is significant at the 0.01 level.  

Results and Discussion: 

In order to confirm the hypothesis, the Paired-Samples t-

test is computed between the means of scores of the 

experimental group students in the overall EFL reading 

comprehension skills in both the pre and post-test. The 

procedure is executed by SPSS program. Results are presented 

as following:  

Table (1) 

Results of “t” test between pre and post-test mean scores in 

the overall EFL reading comprehension skills. 

 

Skill Test Mean 
Std. 

Deviation 

t- test Cohen's d 
Eta Squisd 

(2
) 

Value Value Value 
Effect 

Size 
Value 

Effect 

Size 

EFL 

reading 

comprehension 

Pre 26.94 7.31 
17.893 

Significant 

at the 0.01 
1.734 Huge 0.901 Huge 

Post 39.36 5.19 

No.= 36 

Table (1) presents the students‘ mean scores, standard 

deviations, t-value, the level of significance and the effect size 
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 of the experimental group students of the present study in the 

overall EFL reading comprehension skills in both of pre and 

post-test implementation where t-value is (17.893) which is 

significant at the (0.01) level. Consequently, the hypothesis was 

verified. 

1- There is a statistically significant difference at (0.01) level 

between the pre and the post-test mean scores of the study 

participants in each reading comprehension sub-skills (literal, 

inferential, evaluation, and creative) in favor of the post-test.  

Discussion of the results 

Discussion of the results of the EFL reading comprehension 

skills 

The main purpose of the present study was to develop 

student teachers‘ EFL reading comprehension skills by using a 

digital scaffolding based program. The digital scaffolding based 

program has developed the EFL reading comprehension skills as 

a whole among the student teachers. The results of the current 

study indicated the verification of the previous hypothesis and 

the high value of the experimental treatment‘s effect size upon 

the overall reading comprehension skills. This indicates that the 

digital scaffolding based program was very effective in 

developing the EFL reading comprehension skills among the 

student teachers. The current results are in line with previous 

studies such as: Poorahmadi (2009), Attarzadeh (2011), Mostafa 

(2018) and Ibrahim (2019) which reported the effectiveness of 

using digital scaffolding strategies in enhancing students‘ 

reading comprehension skills at different levels. 

The participants of the current study showed noticeable 

development in their EFL reading comprehension skills from pre 

to post-test. The differences can be attributed to using the digital 

scaffolding which contained six strategies that helped the 

student teachers to develop their EFL reading comprehension 

skills and reduce their errors. These results are consistent with 

previous studies such as: Abdul-Majeed and Muhammad (2015), 

and Elkomy (2016) which demonstrated the important role of 

digital scaffolding as a teaching strategy and its value as an 
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 instructional tool in helping learners to engage in the process of 

language learning and development.  

 

 

 

Conclusion 

In the light of the findings of the current study, it can be 

concluded that EFL reading comprehension skills of the 

participants of the current study were developed as a result of 

using a digital scaffolding based program. This means that the 

digital scaffolding was effective in achieving the goals of the 

current study. The positive effectiveness of the digital 

scaffolding may be due to depending on one of the new 

technologies and diversity in use the six strategies of 

scaffolding. Student teachers were able to express different ideas 

and thoughts in creative way. 

Recommendations  

Based on the results of the present study, the following 

recommendations can be considered: 

1- Curriculum designers should adopt digital scaffolding strategy 

for teaching English in general and EFL reading comprehension 

in particular.  

2- The Faculties of Education should provide the student teachers 

with training to help them how to use a digital scaffolding 

strategy in teaching reading comprehension skills.  

3- Educational experts should provide teachers with training to 

help their students to be independent learners through using 

different types of strategies and techniques. 

Suggestions for Further Research  

The following are suggested for further research: 

1- Using a digital scaffolding based program for developing EFL 

student teachers‘ speaking skills at Faculty of Education.  

2- Using a digital scaffolding based program for developing EFL 

student teachers‘ listening skills at Faculty of Education.  

3- Using a digital scaffolding based program for developing EFL 

vocabulary acquisition for primary school students.  
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