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Students' characteristics influence on the expectations of student-teachers 
regarding learners' behaviors, attitudes, and ambitions : A comparison study 

between Social Studies and other subject areas 
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Abstract 
Objectives: The purpose of this study was to compare the influence of students' characteristics on social 
studies student teachers' expectations of students' behavioral, attitudinal, or ambitious performances 
and other student teachers. 
Methodology: A descriptive quantitative approach consisted of administering a questionnaire on a 
sample of 135 student teachers of various specializations and GPAs at Kuwait University. Data analysis 
compared the mean of the sample respondents. 
Results: The results showed that student teachers of different GPAs and fields of specialization tend to 
form different expectations about diverse classroom students based on some of their characteristics. 
However, no differences in these expectations based on the student teachers' GPAs and fields of 
specialization existed. 
Conclusion: Recommendations were brought to the Kuwaiti Ministry of Education and the teacher 
preparation program in Kuwaiti universities. The influence of these student characteristics on 
achievement is suggested to be researched by further studies. 
Keywords: teachers' expectations, student characteristics, students' behaviors. 

المعًُين الخاص١ بالأدا٤ ايطًٛنٞ أٚ الاتجاٖات -ايطًب١َكاز١ْ َد٣ تأثير خصا٥ص المتعًُين ع٢ً تٛقعات الأٖداف: 

 أٚ طُٛح ٖؤلا٤ المتعًُين ٚذيو َا بين تخصص ايدزاضات الاجتُاع١ٝ ٚغيرٖا.

َٔ ايطًب١  135: اضتددّ ايباحح المٓٗج ايٛصفٞ ايهُٞ َٔ خلاٍ اضتبا١ْ َعد٠ لهرا ايغسض ٚع١ٓٝ َٔ المٓٗج١ٝ

 بمساعا٠ لرتًف تخصصاتِٗ َٚعدلاتِٗ ايدزاض١ٝ نُتغيرات يًدزاض١. المعًُين به١ًٝ ايترب١ٝ ظاَع١ ايهٜٛت

المعًُين َٔ لرتًف المعدلات ٚلدالات ايتدصص ٜكَٕٛٛ بتشهٌٝ -أظٗست ايٓتا٥ج إٔ ايطلابْتا٥ج ايدزاض١: 

تٛقعات لرتًف١ حٍٛ ايطلاب ع٢ً أضاع َطت٣ٛ جاذبٝتِٗ ٚتستٝب الهٓداّ ٚلم تٛجد أ١ٜ فسٚم في ٖرٙ ايتٛقعات 

 المعًُين َٔ لرتًف ايتدصصات ٚالمعدلات ايدزاض١ٝ.- ايطًب١بين

: قدَت ايدزاض١ تٛصٝاتٗا إلى ٚشاز٠ ايترب١ٝ ٚايتعًِٝ ايهٜٛت١ٝ ٚبساَج إعداد المعًُين بالجاَعات ايهٜٛت١ٝ. الخاتم١

ايتحصٌٝ ايعًُٞ ٚختِ ايباحح دزاضت٘ بايدع٠ٛ لإجسا٤ َصٜد َٔ ايبحح يدزاض١ تأثير ٖرٙ الخصا٥ص ايطلاب١ٝ ع٢ً 

  .في الماد٠
 تٛقعات المعًُين، خصا٥ص ايتًُٝر، ضًٛنٝات ايتًُٝر.ايهًُات المفتاح١ٝ: 

Introduction 
The overall physical appearance of any person seems, as research 

suggests, to be related to the treatment he or she receives from others. For 
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example, sometimes, a person might not get his demands met by others because 
of his unappealing physical appearance or be treated fairly. Moreover, as in the 
example of the fat "Joan," in Hanifah, Rockman's (2020) research, the person 
might get bullied by friends "in a very unpleasant way" (Hanifah, Rockman, 2020, 
p. 136). 

The persons' physical appearance, including facial attractiveness and any 
other physical appearance aspect, affects other people's impressions. However, a 
vast body of research on this topic asserted that. They provided shreds of evidence 
that it leads to such impressions, or as what that body of research calls it, 
"expectations." For example, Batres (2020) demonstrated, from her review of a 
body of research, that it takes only a few of exposure to people's faces to make our 
judgments of them (Batres, 2020, p. 1). Lerner & Lerner (2021) reported that 
Physical attractiveness was positively related to positive peer relations and 
teachers' appraisals of academic ability and adjustment.  

Teacher classroom behavior is one of the subjects considered by many 
research studies that examined these behaviors and their influences on their 
students' performance & achievement; among these behaviors that harm 
students' achievements and performances is "Teachers' Expectations," which was 
formed unintentionally by the teachers but still significantly affected their students' 
misevaluation performances. The subject, then, seems to have attracted the 
interest of many researchers. In this regard, Hernandez and Peters (2015) stated 
that "a large literature has established a significant return to appearance across 
several areas" and added that "the literature also indicates that appearance is 
related to student's academic outcomes, particularly grades" (Hernandez and 
Peters, 2015, p. 3). Furthermore, in their research study, Hanifah & Rokhman 
(2015) noticed from their results that as the student's attractiveness increases, so 
does the difference in performance (Hanifah & Rokhman, 2015, p. 15). 

Research related to this subject started to overgrow and proved that 
teachers form such expectations. Beginning with the study conducted by 
Rosenthal & Jacobson (1968), several studies provided strong evidence that 
teachers' expectations can significantly affect student achievement. Cooper (1983) 
points out that, up to 1978, about 112 studies investigated teacher expectations 
and supported its existence and influences. In its beginning, it was termed as the 
"Self-fulfilling prophecy" (Farhan, Al-Kinani, and Rizk, 2020, p. 389). 

These expectations can lead to the unfair treatment of the person we 
form our expectations. Unfortunately, as has been indicated by many researchers, 
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these expectations do form with many teachers, and this can happen 
unintentionally, causing impairment to the learning process of many of our school 
students. According to Verhoeven, Poorthuis, & Volman (2019), many researchers 
reported the “unintentional” role that teachers’ expectations play in the 
development of adolescents' identities" (Verhoeven, Poorthuis, & Volman, 2019, 
p. 45). 

Teachers' expectations are associated with what the teacher thinks of the 
student's ability or inability to achieve and succeed (Woodcock & Faith, 2021). 
Therefore, they can determine the level of interaction between the teacher and 
the learner. Different students are dealt with differently when interacting with the 
teachers according to their expectations (Denessen, 2014, Kususanto, 2012, 
Falsario, 2014 and Jeon, 2017). 

Therefore, this issue becomes of considerable significance, primarily 
regarding its influences on our classroom students' academic achievement and 
general aspects of his performance. That significance becomes horrendous when 
teachers form such expectations around their students according to their 
attractiveness that might have undesired impacts. Gregory & Roberts (2017) 
believe that teacher expectations might influence students' self-perceptions and 
performance and that the "students might perceive and emotionally react to low 
or high teacher expectations, which could benefit or damage the quality of their 
work and could cause their behavior to conform to what they believe teachers 
expect of them." They add that "teacher expectations cause student outcomes to 
converge on what were initially incorrect expectations" (Gregory & Roberts, 2017, 
p. 7). Glock, Krolak-Schwerdt, & Hörstermann (2016) support the idea of teachers' 
expectations' influences on students' behavior. They claim that, in their study, the 
student teachers carried differential behavioral expectations for high and SES 
(Social Economic Status), and they explain that by claiming "the teacher's attitude 
towards the social behavior of high SES students primarily contribute to the 
judgment of low SES; that is, these judgments are related to the differential 
behavioral expectations for high and low SES students, especially when they have 
more positive attitudes toward high SES students" (Glock, Krolak-Schwerdt, & 
Hörstermann, 2016, p. 15). 

It was declared in much previous research that these teacher 
expectations develop according to many factors and these factors are ones that 
are related to specific characteristics of the students. Among these characteristics 
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are the student's physical appearance, including his facial attractiveness and 
tidiness. Craig (2020) has shown that attractive individuals receive incentives for 
their beauty. Incentives can come in the forms of higher pay, positive trait 
attribution, and career success (Craig, 2020, p. 22). 

They can be related to physical appearance and attractiveness. For 
example, Tu, Gilbert, & Bono (2021) once reported that attractive individuals are 
perceived as exhibiting a more effective nonverbal presence (Tu, Gilbert, & Bono, 
2021, p. 18). Furthermore, they are believed to be more successful in all aspects of 
their lives (N'Gbala, Tsang & Crandall, 2007, p. 9). This claim is found in many 
studies, amongst which are those of Salvia, Algozzine & Sheare (1977), McCombs 
and Gay (1987), Ritts, Patterson, & Tubbs (1992); Alhajri (2021 A); Lerner & Lerner 
(2021); and Kanavakis, Halazonetis, Katsaros & Gkantidis (2021). 

As Hanifah & Rokhman (2020) report, "a physically attractive child is 
viewed more positively than the physically unattractive one" (Hanifah & Rokhman, 
2020, p. 136). Palmer & Peterson (2021) refer to what they term as the "Hallo 
effect" as the factor leading individuals to attribute positive traits, such as 
intelligence, to others based upon the presence of physical attractiveness (Palmer 
& Peterson, 2021, p. 552). 

Nevertheless, not all researchers agree that attractiveness alone can 
cause the formation of such expectations of others, specifically the school students. 
Tu, Gilbert & Bono's (2021) research, for example, demonstrates that natural bias 
does not fully account for attractive individuals' success pointing to the notion of 
the individual students' "self-presentation as a factor that can compensate for his 
unattractiveness (Tu, Gilbert & Bono, 2021, p. 21). However, Krawczyk (2018) also 
denies such an influence on the formation of teachers' expectations and 
substantiates that the student's quality of work, rather than his attributes of 
attractiveness (or gender), determines his success. 

Marx (1999) annotates an urgent need to increase teachers' awareness 
of these facts to develop their expertise in dealing correctly with these 
expectations to provide the needed learning conditions for students' 
achievements regardless of their characteristics. (Marx, 1999, p. 249). 

The influence on the student's behaviors, attitudes, and ambitions might 
also exist. Some teachers' expectations based on the student's physical and facial 
attractiveness might cause stereotyping and shape their behaviors, attitudes, and 
ambitions. The present study mainly concerns itself with this topic. Since not much 
research involved Kuwaiti school environments, this researcher's motive was to 
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conduct a similar study on a diverse geographical school environment to 
investigate these expectations' existence in it. 
Definition of research concept: 

The term or concept of "Teacher Expectations "  has been defined by 
most researchers who have researched the subject. Thus, Copper and Tom (1984) 
group these definitions into three categories: 

1st category: Studies that have seen it as "Teachers' predictions and 
estimations" of their students' present achievement levels. In this study, teachers 
described their students' expectations without indicating any predictions about 
their future performances. 

2nd category: Studies that relate this definition to "teachers' estimation" of 
the level of progress or development that the student would attain in his/ her 
academic performance within a defined range of time. These studies use the term 
to identify these expectations' influences on student performance. 

3rd category: Studies that look at this definition as "The degree at which 
teachers base their estimates of their student performances at present." This 
degree is measured by comparing teachers' expectations or valuations of students' 
performances through Standardized Tests or other performance measures. These 
studies aim to uncover differences between teachers' estimates and the actual 
students' achievements through these measurement tests.   

The present research examines if teachers in Kuwaiti schools form such 
expectations towards their students' behavioral, attitudinal, and ambitious 
performances according to their students' facial attractiveness and uniform 
tidiness. 
The significance of the study 

Many studies have proven the influence of the student's attractiveness on 
forming teacher expectations. Some, such as Rubie-Davis, Peterson, Flint, and 
Garrett (2012), asserted the importance of " exploring teacher expectations" 
(Rubei-Davis, Peterson, Flint, and Garrett., 2012, p. 256). Furthermore, some of this 
research claimed that these teacher expectations could even shape and affect the 
students' behaviors, attitudes, and ambitions. Thus, these students' behaviors and 
attitudes seem to be affected by their teacher's expectations. Batruch & van de 
Werfhorst (2018), as an example, allege that "teachers' perception of students' 
school behavior and attitudes are related to teachers' expectations for students 
(Geven, Batruch & van de Werfhorst, 2018, p. 4). 
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However, several such studies were conducted in diverse classrooms and 
school environments other than Kuwait. Then it goes without saying that there is a 
great need to conduct such explorations on the Kuwaiti schools. These 
explorations can benefit teachers' programs, especially when the results confirm 
the previously proved. Additionally, these results should greatly benefit the in-
service schoolteachers and the students' learning process. 

The present researcher felt a need to study this issue in Kuwaiti 
classrooms to arrive at the necessary recommendations based on its findings. 
Purpose of the study 

Harrison & Waller (2018) suggest that there is a strong relationship 
between expectations and "young people's aspirations and socioeconomic status," 
they are "shaped by the adults surrounding them," and "parents and teachers 
"exert a strong influence on which possible selves appear probable to young 
people" (Harrison & Waller, 2018, p. 9). 

The present study aims to determine if student-teachers at Kuwait 
university's college of education form classroom expectations about their students' 
behavioral, attitudinal, and ambitious performances based on their students' 
characteristics. Furthermore, it investigates if the social studies student-teachers 
differ from others in this formation. The student teachers' GPA is also considered. 
This determination, if prevailed, should help in reaching worthy and beneficial 
suggestions and recommendations. 
 

Research questions 
The present study pursues to answer the following research questions: 

1- Based on the school students' characteristics, do student-teachers in the 
college of education at Kuwait universities form any classroom 
expectations regarding these school students' behavioral, attitudinal, and 
ambitious school performances? 

2- Does the GPA of the student-teacher have any influence on the formation 
of such expectations? 

3- Do social studies student teachers differ from their counterparts of other 
fields of specialization in forming such expectations? 
 

Review of Related Literature 
Teacher expectations are related to those teachers' perceptions that 

affect students' performance conform to them. For example, Farhan, Al-Kinani, 
and Rizk, 2020 stated that what leads to the student's higher or lower performance 
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and academic achievement is what we expect from him (Farhan, Al-Kinani, and 
Rizk, 2020, p. 389). 

Arganbright (1983) considers teachers' expectations a natural 
phenomenon. He claims that "we all originate and live in a frame of expectations, 
and expectations develop based on classroom interactions. Likewise, McCroskey & 
Daly (1976) assert that the teacher expectations are generated by our 
apprehensive communication behavior and point to its severe influences on many 
children in the schools (McCroskey & Daly, 1976, p. 71).  

On the other hand, Bognar (1983) and Woodcock & Faith (2021) disagree 
and suggest that teacher expectations do not influence all humans. Tom and 
Cooper's study (1984) supports this ascription and suggests that teachers' 
understanding of students' affections leads to lesser expectation formation. 
Whereas Jussim (1994), Sweatt (2000), and Gentrup (2020), on their part, go 
further than that when they deny entirely such influences of teacher expectations 
and achievement and claim that they are inaccurate. 

In 1968 Rosenthal and Jacobson provided strong evidence that teachers' 
expectations can significantly affect student achievement. (Cooper 1983) cited 
Rosenthal and Robin (1978) as reporting support for the existence of such 
influence in at least 40% of these studies (Cited in Cooper,1983, P.3). 

Several studies have affirmed the existence of teacher expectations and 
their influences on school students. Some of these studies, such as that of 
Woodcock & Faith (2021), associate them with what the teacher thinks of the 
student's ability or inability to achieve and succeed. Brattesani and Weinstein 
(1984); N'Gbala, Tsang & Crandall (2007); Kususanto's (2012); Jimenez (2013), on 
their part, claim that they can increase the student's perceived attributions, thus, 
boosting remarkable differences between students' achievements. Others like 
Bratessani and Weinstein (1984) accuse the students of causing these 
expectations' existence, followed by conforming their performances to them. 
Denessen & Douglas (2014, P. 6) claim that many indicators confirm that teaching 
practices are based on biased perceptions of students' needs. Patriarca and Kragt 
(1986), Woodcock (2013), Parks & Kennedy (2007)., and Gentrup, Lorenz, Kristen 
& Kogan (2020) claim that they harm and hinder students' achievement or lead to 
future failures. 

Falsario (2014), Denessen (2014), and Jeon (2017) claim that different 
students are dealt with differently when interacting with the teachers according to 
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their expectations. Therefore, a teacher with negative expectations cannot interact 
positively (Abu Daly, 2014). That led Malik (2010), Loughlin (2011), Lotfy (2012), 
Woodson (2013), Hannah (2013), Sowell (2013), Falsario (2014), Jeon (2017), and 
Gronostay (2020) to assert that the classroom must be made a better place for 
enhancing students' interaction with the teacher. For that reason, Jinam (2016) 
asserts that the teacher's task of establishing such good interactive relations with all 
students is not easy (Jinam, 2016, p. 147). That led Jonson (1983) to suggest that 
teachers enhance the student's self-expectancy to reduce teachers' negative 
expectations. Likewise, Rubie-Davis (2009) supported and called the teachers to lift 
their beliefs in their students' abilities to achieve instead of letting these 
expectations cause such damage to their students (Rubie-Davis, 2009, P. 695). 

Despite the conflicting results of studies, Van Den Bergh, Denessen, 
Hornstra, Voeten, and Rob (2010); Turner (2015); Akifyeva (2018) and Barriga, 
Rodríguez, & Ferreira (2019) suggest that the teacher formation of expectations 
is generally based on student's characteristics of sex. Van Den Bergh, Denessen, 
Hornstra, Voeten, and Rob (2010); Turner (2015); Akifyeva (2018), and Barriga, 
Rodríguez, & Ferreira (2019) suggest that the teacher formation of expectations 
is generally based on student's characteristics. 

The influence of students' gender is referred to in many studies. For 
example, Muntoni and Retelsdorf (2018) noticed that teachers favored girls in their 
expectations, and in Bonefeld, Kleen & Glock's (2021) study, teachers perceived 
female students' lower levels than male students' ability. In addition, Arganbright's 
(1983), Dusek and Josef's (1983), Cooper and Tom's (1984), Tom and Cooper's 
(1984), Rolison and Medway's (1985), Van Den Bergh, Denessen, Hornstra, 
Voeten, and Rob's (2010), Education Commission of the States's (2012), and 
Timmermans, de Boer, & van der Werf's (2016) studies are amongst these studies 
that pointed to such influences of students' gender. Furthermore, Krawczyk's 
(2018) study examined the influence of the variable of student sex. Female 
students, in this study, were treated relatively favorably than males, especially the 
attractive females who were awarded relatively higher grades. Finally, Muntoni & 
Retelsdorf (2018) examined the relations between students' gender, teachers' 
gender stereotypes, teacher expectations of students' reading ability, and students' 
reading achievement. The sample consisted of 54 teachers and 1358 fifth-grade 
students (49% girls; age at T1: 10.89 years). The main results have shown that 
teachers' higher expectations concerning the reading ability of girls explained the 
differences between boys' and girls' reading achievement; that is, teachers with 
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stronger stereotypes favoring girls expected girls to have higher reading ability than 
boys. 

Rural area students were negatively perceived by their teachers in Ayaz 
and Ozdemer's (2021) research. Cecil (1988), Robertson, Smeets, Lubinski, & 
Benbow (2010), Rubie-Davies, Peterson, Flint & Garrett (2012), Teklu & Kumar 
(2013 Gershenson, Holt and Papageoroge (2016), Akifyeva (2018), Vogler, 
Schramm-Pate & Allan (2019) Farfan, Holla, & Vakis (2021), (Al-Muzairi and Hanafi, 
2019), and Gentrup, Lorenz, Kristen & Kogan (2020), relate this formation to 
student behaviors, low abilities, backgrounds and ethnicity, and color. 

Some research went even further on this issue and has pointed out that 
the student's seat location can form teachers' expectations. For example, 
Szparagowski (2014) claims that this happens because teachers spend 
seventy percent of the time allocated for classroom teaching with students who 
sit in the front of the class. Of these studies are those of  Marx (1999); Meeks, 
Knotts, James, Williams, Vassar, & Wren, 2013; Ngugi, and Thinguri, 2017; Parker, 
Hoopes, and Eggett, (2011); Rist, (1970); Tagliacolloab, Volpatoac, & Pereira (2010); 
Zomorodian, Parva, Ahrari, Tavana, Hemyari, Pakshir, Jafari, P. and Sahraian 
(2012); Ngware, Ciera, Musyoka, and Oketch (2013); Smith, Hoare & Lacey (2018); 
Will, Bischof & Kingstone, (2020); and alhajri, (2021 B). All claim that teachers form 
more positive expectations towards the students sitting closer to them. 

Contrarily, studies of Marx, Urs, and Terry (1999), Tagliacolloab, Volpatoac, 
& Pereira (2010), Zomorodian, Parva, Ahrari, Tavana, Hemyari, Pakshir, Jafari and 
Sahraian (2012), Meeks, Knotts, James, Williams, Vassar, & Wren (2013), Woodson 
(2013), Smith, Hoare & Lacey (2018), and Phoong, Phoong, Moghavvemi 
& Sulaiman (2019) oppose such location influence on student performance. They, 
instead, link it to practical learning experiences.  

Regarding the influence of teacher characteristics, Watson, Rubie-Davis, 
Meissel, Peterson, Garrett & McDonald's (2015) study found that teacher gender 
was associated significantly with teacher expectations of student achievement 
with negative implications for students taught by male teachers. However, other 
research, such as Harris, Rosenthal, & Snodgrass's (1986), Timmermans & Rubie-
Davies (2018), and Ahmed's (2010) studies, found no differences based on this 
variable. 

Moreover, researchers attended to the influence of the variable of 
teachers' years of experience; here, we may also notice conflicting results. For 
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example, Fox (2015) and Ahmed (2020) claim that more experienced teachers 
have higher schooling expectations, whereas Barriga, Rodríguez, & Ferreira's 
(2019) findings showed no differences between the in-service and preservice 
teachers. On the other hand, the classroom size had such influence in the study of 
Yigit, Alpaslan, Cinemre, and Balcin (2017), whereas Sanders, Wright & Horn (1997) 
and Ngoboka & Schultz (2002) deny such classroom size influences. 

According to an extensive body of studies, the student's physical 
appearance, facial attractiveness, and tidiness seem to cause teachers to form 
expectations. These studies have examined the influence of students' facial 
attractiveness on teacher expectations and showed different findings. For 
example, Monk Jr, Esposito, & Lee (2021) claim that "we have certain expectations 
of others' competence and future behaviors linked to their physical appearance" 
(Monk Jr, Esposito, & Lee, 2021, p. 202). Hernandez & Peters (2015) support this 
claim and assert that "appearance does produce more learning" (Hernandez & 
Peters, 2015, p. 18). Marwit, Marwit, & Walker, E. F. (1978) investigated the 
influence of the student's attractiveness and race on the formation of teachers' 
expectations of the severity of classroom misbehaviors. The sample consisted of 
197 participants (60 student teachers and 137 practicing teachers). The study 
results showed that the student teachers' ratings of black students, but not the 
whites, significantly increased in severity. The practicing teachers' expectations, on 
the other hand, were affected by student attractiveness rather than race, with 
transgressions by attractive children of both races being rated more severely than 
transgressions by unattractive children. That led Kanavakis, Halazonetis, Katsaros & 
Gkantidis (2021), McCombs and Gay (1987), and Talamas, Mavor & Perrett (2016) 
to invite teachers to properly deal with the influences of attractiveness to reduce its 
influences. 

Contrarily, Carragher, Thomas, & Nicholls (2021) do not relate such an 
influence to facial attractiveness, and Schneider (2021), who refers to what she 
calls "biases in teachers' grading practices," exaggerates and claims that student 
attractiveness may even influence the instructor's grading (Schneider, 2021, p. 45). 
The study of Craig (2020) brought some evidence from its results that 
attractiveness may not be as big of a predictor for one's likelihood of getting more 
benefits than the less attractive. Instead, he seems to point to the power of the 
person's abilities and skills in this regard. The researcher, here, refers to "the future 
predictors of hireability" (Craig, 2020, p. 23). 
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This body of research carried several suggestions of ways of adequately 
dealing with this phenomenon and its adverse influences. Marx (1999) invites the 
teachers to develop their expertise in dealing correctly with these expectations to 
provide the needed learning conditions for students' achievements regardless of 
their characteristics. Gregory & Roberts (2017), in suggesting strategies to reduce 
the influence of their expectation on shaping the behavior of their students, advise 
teachers to modify how they teach, evaluate, and advise them, and in the case of 
low expectations (Gregory & Roberts, 2017, p. 7). 

Marx (1999), Arganbright (1983), Patriarca and Kragt (1986), Ideka (2121), 
and Cooper and Tom (1984) called for the teacher's periodical evaluation of his 
expectations, and Brophy (1983) and Guskey (1982) warned against their denial of 
these expectations. Gentrup, Lorenz, Kristen & Kogan (2020) suggest reducing the 
biasing influences of students' backgrounds. Korman (1967), Mansfield (1973), 
Rubie-Davies (2015), and Papageorge, Gershenson, & Kang (2020) called for lifting 
the students' self-esteem through forming positive teacher expectations about 
them. Whereas Malik's (2010), Loughlin's (2011), Lotfy's (2012), Woodson's (2013), 
Sowell's (2013), Hannah's (2013), Yigit, Alpaslan, Cinemre, and Balcin's (2017), 
Malmberg's (2019), and Gronostay's (2020) studies suggested improving the 
classroom environment for its vast advantages on the process of learning. On their 
part, Sanders, Wright & Horn (1997) and Ngoboka & Schultz (2002) deny such 
classroom size influences. 

To sum up, this literature review shows the profound researchers' interest 
in the subject. Furthermore, it defines factors that lead teachers to form such 
expectations, specifically those related to the student's physical attributes of facial 
attractiveness and uniform tidiness. Finally, it concentrates on the severity of the 
misestimating of students' actual performance and achievement. 

 

Study methodology & procedures 
Study Design 

The study adopts the quantitative, descriptive approach, which involves a 
researcher-designed ten-item questionnaire applied to a sample of Kuwait 
University student-teachers. It also involves using an analysis tool to reach the 
needed results of answering the study's main questions related to the influence of 
students' characteristics of facial attractiveness and uniform tidiness on the 
formation of student-teachers expectations. 
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Study's Instrumentation and procedures: 
The procedure involved presenting four photo pictures of 4 school 

students and a questionnaire. The researcher asked the sample to respond to its 
items directly after viewing each image. Each has represented multiple facial 
attractiveness and school uniform elegance of each school student. Each school 
student described was as follows: 

1st. Student: represented with an attractive facial figure and tidy uniform, 
2nd. Student: represented with an attractive facial figure and untidy uniform, 
3rd. Student: represented with an unattractive facial figure and tidy uniform, 
4th. Student: represented with an unattractive facial figure and untidy uniform. 

The questionnaire contained ten items related to the student teachers' 
sample's expectations of the school students represented in each photo. These 
expectations were related to each school student's behaviors, attitudes, and 
ambitions. They included school students': attitudes toward school, relationships 
with classmates, cooperation with teachers, committing to regulations, practicing 
disturbances, attentiveness to lessons, attaining goals, attaining social status, 
speedy task execution, and task execution accuracy. In addition, this questionnaire 
required bibliographic information related to the respondent's GPA and 
specialization. Finally, each respondent gave his opinion on the ten questionnaire 
items regarding each of the four school students represented in each photo 
picture on the following five-degree scale: 

 

5 
Very high 

4 
High 

3 
Moderate 

2 
Low 

1 
Very low 

 

Sample of the research 
 The present study's original sample consisted of 178 student teachers 

enrolled in practical student teaching training courses. Of those student teachers of 
five fields of specialization, only 135 responded to the study instrument. One 
hundred twenty-three of them were females, and only twelve were males 
(table1). 
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Table1: 
Represents a sample of the study. 

Field of specialization Males Females Total 

Islamic studies 0 31 31 

Arabic language 1 21 22 

English language 0 21 21 

Social studies 10 39 49 

Science & math 1 11 12 

Total 12 123 135 

 

Statistical analysis 
For data analysis purposes, we applied the following statistical tests: 
1- Average values of the sample's responses related to each of the four 

subjected school students calculated on each item of the questionnaire, 
2- T-test values to compare the averages of the four modeled school 

students then calculated for each of the ten items to point to the 

statistical differences in the opinions of the sample's student teachers, 

3- T-tests values to compare opinions, on each of the ten items of 

respondents of higher GPA's (more than 2.67) and respondents of 

lower GPA's (less than 2.67), an 

4- F-test values to compare specialization fields' influence on student 

teachers' expectations. 
 

Study Results 
Following is an extensive presentation of the results reached by the 

present study: 
Firstly: results related to research question #1: 

" Based on the school students' characteristics, do student-teachers in the 
college of education at Kuwait universities form any classroom 
expectations regarding these school students' behavioral, attitudinal, and 
ambitious school performances?" 
 
The results show that sample student teachers form diverse school 

students' expectations based on their various facial attractiveness and school 
uniform tidiness. (Table 2) shows T values of each of the questionnaire's ten items. 

The results of the means of all school students show that the student 
teachers positively expect the 1st school student, who is attractive and tidy on all 
the statements included in the questionnaire. He is expected to be more distinctive 



Students’ Characteristics influence on expectations                     Alhajri & Alshammari  
ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  

558 

 

than the rest of the other school students of other characteristics. The very high 
significant level of difference of (0.01) asserts that. This school student's means 
ranged between 3.84 and 4.13 on all of these statements. The T values show 
statistically significant differences (at 1% levels) between the means of this student 
and the rest of the other three students. Facial attractiveness and distinguished 
uniform tidiness seem to lead to more positive expectations towards this school 
student. 

There were no significant differences at neither level of 0.01 nor 0.05 
between the 2nd and 3rd school students in the sample's expectations on most of 
these statements. That leads to the assumption that these school students' 
characteristics can have some identical degree of influence on student-teachers 
expectations. 

At 1% and 5% levels, there were significant differences between the 4th 
student and both the 2nd and 3rd students. Both 2nd and 3rd students had more 
positive student-teacher expectations than the 4th. 

There was another significant difference between 1st and 2nd students on 
most of the statements. That shows that the school student's facial attractiveness 
significantly affects student-teachers expectations more than the uniform tidiness. 
Excluded from that are the expectations on school students' "relationships with 
classmates" with no differences. 

The nonsignificant difference between the means of second and third students 
on several statements indicates the absence of either of the two students' 
attractiveness or the uniform tidiness characteristics on forming different 
expectations by the student teachers. On the contrary, they appear to cause 
forming similar student-teacher expectations towards these two school students 
who are less advantaged in the characteristics of the other, and vice versa. 

The student teachers' expectations of the 2nd student differed significantly 
at 1% from those of the 4th. on most of the statements, and at a 5% level on the 
one related to "task execution accuracy." That indicates the vast influence of facial 
attractiveness on the formation of positive student teachers' expectations and 
shows that it exceeds the school student's tidiness. The significant differences 
between the 3rd and 4th students confirm that. Thus, the results here show that the 
sample student-teachers seem to be affected in forming their expectations by the 
lesser characteristics of the 4th student. 

These results assert the same results reached on the previous items; the 
sample student teachers form different expectations about diverse sample school 
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students. It also asserts that the 1st student is always favored in these expectations. 
It also shows that the attractive student whose uniform is tidy would differ from 
the unattractive student whose uniform is tidy regarding the teacher's 
expectations. Noteworthy, the sample student-teachers make these expectations, 
especially towards school students whose uniforms are untidy, regardless of their 
distinct facial attractiveness. The researcher can then assume that sample student 
teachers form different expectations according to their students' distinct 
characteristics. The 1st student was always expected to be more fortuitous. 

Table2: 
Represents mean averages and significance levels of sample student teachers' expectations of all 

sample school students. 

 
 
 
# 
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Significance 
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1 Attitudes 
toward school 

4.04 3.21 3.01 2.22 ** ** ** --- ** ** 

2 Relationships 
with classmates 

3.84 3.82 2.76 2.86 --- ** ** ** ** --- 

3 Cooperation 
with teachers 

4.13 3.26 3.07 2.57 ** ** ** --- ** ** 

4 Commitment 
to behavior 
regulations 

4.27 2.39 4.03 3.30 ** * ** ** ** ** 

5 Tendency to 
disturb 

1.89 3.84 1.90 2.36 ** --- ** ** ** ** 

6 Attentiveness 
to class lessons 

4.09 2.57 3.30 2.62 ** ** ** ** --- ** 

7 Goal 
attainment 

4.01 2.81 2.99 2.28 ** ** ** --- ** ** 

8 Social standing 
attainment 

3.94 3.05 2.88 2.44 ** ** ** --- ** ** 

9 Tasks’ speedy 
execution 

4.03 3.31 3.00 2.54 ** ** ** * ** ** 

10 Task execution 
accuracy 

3.96 2.79 3.13 2.45 ** ** ** * * ** 

(*) 0.05 sig.   (**) 0.01 sig.  (---) No sig. 
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Secondly: results related to research question #2: 
" Does the student teachers' GPA have any influence on the formation of 

such expectations?" 
Table 3 represents T values of the differences between the means and 

their significances on their students' expectations (Based on GPAs). 
The sample student teachers' GPA did not cause them to form different 

expectations about the sample classroom students with varying attributes on most 
of the questionnaire's statement items except the 9th item. 

On item# 9, " Swiftness on the execution of requested tasks," the 
difference was significant, at the 5% level, between the means of the two groups of 
GPAs. That was only about the 4th student. The high GPA student-teachers are 
more apt than the low student-teachers to expect this student to execute his 
classroom tasks more quickly. 

No significant differences existed on any other statement items for any 
other school students. So, one cannot conclude that the student's GPA could 
significantly affect teachers' expectations towards students with different 
characteristics. Instead, one can assume that all student teachers tend to form 
expectations regardless of their GPAs. (See table 3) 

 

Table 3: 
Represents T values of the differences between the means and their significances on the sample 

expectations towards the students (Based on GPA's) 

# Statement 1
st
 student 2

nd
 student 3

rd
 student 4

th
 student 

M 1 M 2 Dif M 1 M 2 Dif M 1 M 2 Dif M 1 M 2 Dif 

1 Attitudes 
toward school 

3.88 4.12 --- 3.22 3.20 --- 3.15 2.95 --- 2.32 2.18 --- 

2 Relationships 
with 

classmates 

3.88 3.83 --- 3.83 3.82 --- 2.95 2.67 --- 2.95 2.82 --- 

3 Cooperation 
with teachers 

4.20 4.11 --- 3.27 3.26 --- 3.29 2.97 --- 2.56 2.57 --- 

4 Commitment 
to behavior 
regulation 

4.20 4.30 --- 2.34 2.40 --- 4.10 4.00 --- 3.51 3.21 --- 

5 Tendency to 
disturbing 
behaviors 

1.73 1.96 --- 3.80 3.85 --- 1.88 1.91 --- 2.34 2.36 --- 

6 Attentiveness 
to class lessons 

4.00 4.13 --- 2.66 2.53 --- 2.29 2.30 --- 2.61 2.63 --- 
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# Statement 1
st
 student 2

nd
 student 3

rd
 student 4

th
 student 

M 1 M 2 Dif M 1 M 2 Dif M 1 M 2 Dif M 1 M 2 Dif 

7 Goal 
attainment 

4.02 4.00 --- 2.68 2.89 --- 3.02 2.98 --- 2.34 2.56 --- 

8 Social standing 
attainment 

3.95 3.94 --- 2.88 3.13 --- 2.83 2.90 --- 2.54 2.40 --- 

9 Task speedy 
execution 

4.07 4.01 --- 3.34 3.30 --- 2.98 3.01 --- 2.83 2.41 * 

10 Task execution 
accuracy 

3.93 3.97 --- 2.68 2.83 --- 3.07 3.16 --- 2.61 2.38 --- 

(*) 0.05 sig. level.   (**)    0.01 sig. level.   (---)    No statistical significance. 

Thirdly: results related to research question #3: 
"Do social studies student teachers differ from their counterparts of other fields of 
specialization in forming such expectations?" 

Table 4, through table 7, represent the results related to the F values of 
the statistical differences between the means of various fields of specialization 
concerning expectations of the sample student teachers for each of the study's 
sample four classroom students of different characteristics. 

The sample's student teachers' specialization did not influence their 
expectations towards any of the four students to differ. That was true on most of 
the statements except in a very few statement items in the study. Thus, the 
researcher concludes that specialization can play a minor role in forming 
expectations for student teachers. 

1- Student teachers expectations regarding the 1st student: 
There were no significant differences between all student teachers' 

expectations of different specializations regarding the 1st student (Table-4). 
 

Table 4: 
Represents the statistical significance of differences between various specialization fields (For 1st school student). 

# Text Islamic Arabic English S.studies Sci. & math F 

M D M D M D M D M D 

1 School attitudes 2.26 .81 1.91 .87 1.86 .96 1.92 .79 1.75 .62 1.14 

2 Classmates’ 
relations 

2.10 .91 2.50 .91 2.33 .86 1.94 .86 2.25 .62 1.92 

3 Cooperating 
with teachers 

2.34 1.33 3.32 1.21 2.81 1.12 2.67 1.18 2.83 .83 2.19 

4 Regulation 
attendance 

1.74 .93 1.77 .75 1.71 .78 1.65 .78 2.00 .74 .46 

5 Tendency to 
disturb 

4.16 .87 4.23 .81 4.05 1.20 4.14 .87 3.75 .87 .64 
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# Text Islamic Arabic English S.studies Sci. & math F 

M D M D M D M D M D 

6 Lesson 
attention 

2.10 .83 2.09 1.02 1.71 .90 1.84 .83 1.75 .62 1.08 

7 Goal 
attainment 

2.74 1.29 3.41 1.14 3.57 .98 3.08 .93 3.50 1.17 2.55 

8 Social standing 
attainment 

2.06 .96 1.86 .64 1.81 .81 2.18 .95 2.33 .78 1.24 

9 Speedy task 
execution 

2.00 .89 2.00 .82 1.90 1.00 1.98 .85 1.92 .51 .99 

10 Task accuracy 2.26 1.06 2.00 .76 1.95 .92 1.96 .84 2.08 .51 .66 

 
(*)   0.05 significances level. (**) 0.01 significances level. (---) No statistical significance. 
 

This result indicates that student-teachers expect this student to outpace 
his counterparts on all items. This school student has more fascial attractiveness 
and is tidier; this may have resulted in the teacher's indifference to all fields of 
specialization. This result confirms with studies of Arganbright' (1983), Cooper and 
Tom's (1984), Tom and Cooper (1984), Dusek and Josef (1983), Education 
Commission of the states (2012), Van Den Bergh, Denessen, Hornstra, Voeten, and 
Rob (2010), and Rolison and Medway (1985) which pointed to such factors 
amongst which is student's attractiveness factor. 

2- Student teachers expectations regarding the 2nd student: 
Concerning the 2nd student, table 5 shows the same results as the 1st 

student, except for the difference on item#1," Liking and holding positive attitudes 
towards school," and item# 6, "attentiveness to class lessons." Here, the student-
teachers expectations differed according to their specialization field. At level 0.01 
on this statement item# 1, there is a significant difference between student 
teachers of the Arabic Language and Islamic Studies groups. The F value suggests 
that the Arabic Language group (mean of 3.41) expects students to have positive 
attitudes toward school more than the Islamic Studies group (mean of 2.03). 
Furthermore, at level 0.01 on this statement item# 6, there is a significant 
difference between student teachers of the Arabic Language and Islamic Studies 
groups. 

Also, the field of specialization's influence was noticed on item# 6, 
"attentiveness to class lessons," for the 2nd student at a 1% level. The F value (3.91) 
indicates a statistically significant difference between the Arabic Language group 
(3.91) and the Islamic Studies group (3.03). 
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Worth noting here is that the differences in student-teachers expectations 
regarding student# 2 were between these two groups only and not the others. 

Table 5: 
Represents the statistical significance of differences between various specialization fields (For 2

nd
 school student). 

# Text Islamic Arabic English S.studies Sci. math F Sig 

M D M D M D M D M D 

1 School 
attitudes 

2.03 1.14 3.41 .91 2.95 .86 2.92 1.11 2.83 1.03 6.29 ** 

2 Classmates’ 
relations 

1.81 .98 2.50 1.30 2.00 1.05 2.16 .96 2.92 1.31 2.99 --- 

3 Coping with 
teachers 

2.35 1.33 3.32 1.21 2.81 1.12 2.67 1.18 2.83 .83 2.19 --- 

4 Regulation 

attendance 

3.35 1.23 4.09 .68 3.86 .79 3.51 .92 3.42 1.00 2.55 --- 

5 Tendency to 
disturb 

2.48 1.43 1.82 .91 1.71 .85 2.27 .91 2.33 .98 2.47 --- 

6 Lessons 

attentiveness 

3.03 1.17 3.91 .75 3.76 .94 3.33 .83 3.42 .51 3.91 ** 

7 Goal 

attainment 

2.74 1.29 3.41 1.14 3.57 .98 3.08 .93 3.50 1.17 2.55 --- 

8 Social 

standing att. 

2.52 1.00 3.27 1.08 3.19 1.08 2.92 .91 3.17 1.11 2.48 --- 

9 Task speedy 
execute 

2.35 1.28 3.18 .91 2.43 1.08 2.71 1.08 3.00 .85 2.42 --- 

10 Task 

accuracy 

2.77 1.26 3.55 .86 3.52 .87 3.24 1.15 3.08 .79 2.34 --- 

(*) 0.05 sig level.        (**) 0.01 sig level.       (---) No statistical significance. 
 

3- Student teachers expectations regarding the 3rd student: 
Student teachers' expectations regarding this student# 3 did not differ 

according to the fields of study taught. There was no significant F value that 
indicates any significant difference, which shows agreements between all subjects' 
student teachers regarding what they expect from that student. His 
unattractiveness did not cause student-teachers expectations to differ. 
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Table 6: 
Represents the statistical significance of differences between various specialization fields (For 3rd school student). 

# Text Islamic Arabic English S.studies Sci. & math F  

Sig. M D M D M D M D M D 

1 School 

attitudes 

3.16 1.46 3.55 .96 2.43 1.25 2.98 1.13 2.58 1.08 2.81  

--- 

2 Classmate 

relations 

3.35 1.19 3.41 .96 2.86 1.20 3.33 1.03 3.00 .85 1.12  

--- 

3 Coping with 

teachers 

2.87 1.43 3.27 .98 2.43 1.21 3.06 1.13 2.83 1.03 1.58  

--- 

4 Regulation 

attendance 

2.26 1.39 2.00 1.15 1.48 .81 2.02 1.20 1.83 .94 1.47  

--- 

5 disturbing 

behaviors 

4.00 1.21 4.00 1.41 4.57 .87 3.96 1.10 4.25 .45 1.30  

--- 

6 lesson 

attention 

2.58 1.52 3.23 1.19 2.29 1.19 2.78 1.21 2.50 1.00 1.70  

--- 

7 Attaining 

goals 

2.90 1.37 3.41 .91 2.38 1.36 3.14 .98 2.83 .83 1.98  

--- 

8 Attaining 

social 

standing 

2.94 1.39 3.64 1.00 2.76 1.37 3.22 1.23 3.22 1.11 1.78  

--- 

9 Task speedy 

execution 

2.84 1.34 3.41 .85 2.57 1.29 3.22 1.03 3.22 .90 2.77  

--- 
10 Task 

accuracy 

2.84 1.42 3.27 1.03 2.29 1.19 3.02 1.27 3.02 1.00 2.10  

--- 

(*) 0.05 sig level   (**) 0.01 sig level.  (---) No statistical significance. 
 

4- Student teachers expectations regarding the 4th student: 
Again, student-teachers expectations regarding this student#4 were not 

influenced by the fields of specialization. All F values showed no significant 
differences between the means of the five groups on any statement item (table 7). 
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Table 7: 

Represents the statistical significance of differences between various specialization fields (For 4
th
 school student). 

 

# Text Islamic Arabic English S.studies Sci. math F Sig 

M D M D M D M D M D 

1 School 

attitudes 

3.81 1.01 3.95 1.05 4.05 .74 3.61 1.10 3.58 1.00 .98 --- 

2 Classmates’ 

relations 

3.26 1.09 2.68 .89 3.33 .80 3.22 1.14 3.00 1.04 1.49 --- 

3 Cooperation 

with teachers 

3.48 1.12 3.55 .86 3.81 .75 3.27 1.10 3.08 .67 1.58 --- 

4 commitment 

to regulations 

2.65 1.52 2.50 1.06 2.95 1.20 2.67 1.20 2.83 1.11 .41 --- 

5 Behave 

disturbingly 

3.87 1.28 3.68 .87 3.52 1.12 3.63 1.24 3.25 1.06 .71 --- 

6 Attentiveness 

to lessons 

3.29 1.04 3.27 1.12 3.90 .83 3.27 1.15 3.33 .65 1.61 --- 

7 Goal 

attainment 

3.84 1.10 3.45 1.01 4.29 .72 3.57 1.02 3.50 1.00 2.61 --- 

8 Social 

standing 

attainment 

3.58 .76 3.55 .96 3.90 .62 3.41 1.02 3.50 .52 1.23 --- 

9 Speedy task 

execution 

3.42 1.03 3.27 .98 3.81 .81 3.49 1.06 3.17 .94 1.12 --- 

10 Task accuracy 3.52 1.03 3.45 .96 3.90 .62 3.45 1.16 3.58 1.00 .82 --- 

(*) 0.05 sig level.  (**) 0.01 sig level.            (---)  no statistical significance. 
 

In conclusion, the influence of the student teacher's field of specialization 
did not present many differences in expectations between student-teachers 
regarding all school students on most of the statement items. There was an 
exemption with only the 2nd student. Moreover, it was noted to influence student-
teachers' expectations to differ on only 2 of the items. Mainly, that difference was 
noted between the Arabic and Islamic groups of fields of specialization. 
 

Discussion of the results 
The present study results bring up to the surface a critical educational 

issue that requires the attention of all of those involved with our students' 
educational process. Student teachers in this study appeared to form false 
perceptions and expectations of the learners that may harm school students' 
classroom performances, including achievements and goal attainment. 
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Social studies student teachers did not appear to differ from their 
counterparts; they also tended to form such harmful expectations. From the 
present study results, social studies student-teachers who are in the outskirts of 
beginning teaching in their near future are affected by their students' 
characteristics to form positive and negative expectations. 

The sample of the social studies student-teachers in the study, regardless 
of their academic GPA, positively expected more from the most attractive and tidy 
students. This result supported the findings of many of the previous studies that 
affirmed the existence of the teacher expectation phenomenon and confirmed 
that teachers do form such expectations. For example, Brattesani and Weinstein's 
(1984) and Gentrup, Lorenz, Kristen & Kogan's (2020) research studies stated that 
teachers tend to form false expectations. It also supported Lerner & Lerner's (2021) 
claim that physical attractiveness is between characteristics and educational, social, 
and personality developments. 

The results have shown such an influence of students' characteristics on 
such formation of teachers' expectations. They support, as such, the claim of Monk 
Jr, Esposito, & Lee (2021) that "we have certain expectations of others' 
competence and future behaviors linked to their physical appearance" (Monk Jr, 
Esposito, & Lee, 2021, p. 202). Several other studies, such as those of Kanavakis, 
Halazonetis, Katsaros, & Gkantidis (2021), Arganbright (1983), Cooper and Tom 
(1984), Tom and Cooper (1984), Dusek and Josef (1983), Emily (2012), Van Den 
Bergh, Denessen, Hornstra, Voeten, and Rob (2010), and Rolison and Medway 
(1985) coincide with our findings. They also conform to the findings of Salvia, 
Algozzine & Sheare (1977), Ritts, Patterson, & Tubbs (1992), McCombs and Gay 
(1987), and Alhajri (2021 A). However, these results contradict the results of 
Arganbright (1983), which does not agree that the influence of students' 
characteristics can form these expectations and, somewhat, refer them to the 
influence of the classroom interactions. They also disagree with Jussim (1994), 
Sweatt (2000), and Gentrup, Lorenz, Kristen & Kogan (2020), who deny such 
formation of teachers' expectations as well as their influence on students' 
achievements. 

Forming teachers' expectations only becomes a problem when they 
affect students' achievements and classroom performances, and this cannot and 
should not be neglected. For example, Parks & Kennedy (2007), Kususanto (2012), 
and Woodcock (2013); previously brought that point up when they claimed that 
these expectations could hinder the students' academic performances. Therefore, 
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they deserve the careful attention of the teachers and stakeholders involved. 
Otherwise, students' future will become at stake. 

Hence, serious efforts must be extended to prevent such teacher 
formation of false expectations that would harm the students' performances in 
schools as a first step. Secondly, train and educate teachers on the necessary steps 
to warrant students' best achievements. Such researchers who previously shouted 
out such calls were Rubie-Davis (2015), Papageorge, Gershenson, & Kang (2020), 
and Alhajri (2021 A). The present study results lead the researcher to support this 
vital invitation and direct it to the Ministry of Education's decision-makers. 
Recommendations 

The present study gave answers to its three main research questions, and 
it substantiates that social studies student teachers, like others, form such 
expectations around their classroom students' behaviors, attitudes, and ambitions, 
depending on these characteristics. Furthermore, it shows that the formation 
process occurs, mainly with all student-teacher regardless of their GPAs or fields of 
specialization. 

Thus, the researcher suggests the following recommendations: 
1- Social studies teachers must make every effort to avoid forming unwanted 

negative expectations through their continuous monitoring and evaluation 
of these expectations. 

2- Social studies teacher preparation programs in Kuwait must pay further 

attention to this issue and bring it, in turn, to the attention of their trainees in 

these programs, which should involve the inclusion of specialized courses in 

the curricula that work on that issue and attend to it. 
3- These programs should train social studies student teachers to deal with this 

issue in their classrooms when they begin teaching careers. The practical 

training period should involve good attendance to prevent forming such 

expectations or dealing with them. 
4- Another need is to bring the same attention and practice the exact strategies 

to aid present the in-service social studies teachers working in the same field. 
5- Moreover, personnel in various schools must exert every effort possible to 

eliminate its occurrence with those teachers. Feedback, in this regard, of 

course, should be offered by field specialists in the form of in-service training 

workshops. 
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6- Finally, the researcher suggests that further research be conducted on social 

studies teacher expectations to examine this phenomenon's influences on 

Kuwait's classroom student achievement. 
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