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Abstract

The Effect of Interactive Teaching Strategies in
Enhancing EFL Speaking Skills

The present study was conducted to determine the impact of
using some interactive teaching strategies on improving the EFL
speaking skills for preparatory stage pupils namely, brainstorming,
role playing and classroom discussion. The sample of this quasi
experimental study consisted 70 pupils in the second year
preparatory stage at KoumBaniMeras preparatory school, they were
selected randomly and were assigned to a control group and an
experimental one. Two instruments were used in this study, namely a
questionnaire to determine the speaking skills appropriate for the
sample and a pre- post speaking test. T test was used to compare the
mean scores of the control and experimental groups. Results of the
study revealed that the experimental group (using some interactive
teaching strategies) outperformed the control group on the post
administration of the speaking test. Thus it was concluded that using
interactive teaching strategies had positive effects on improving
speaking skills of the target sample. A number of recommendations

and suggestions for further research were presented.
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Introduction:

Language is a means of communication; People use language in
transmitting information or messages and expressing their thoughts
and emotions. Language is also used to state everyone’s hopes,
ambitions, and thoughts. Moreover, language can serve the human
requests in their communication in all sectors, such as
manufacturing, military, business, tourism, transport, sports,

international relations, and especially in education (Jondeya, 2011).

The speaking skill could be considered the most important one
among the four language skills. People who know a language are
referred to as ''speakers of this language'', as if speaking integrated
all other types of skills, and many, if not most foreign language
learners are mainly interested in learning to speak (Ur, 2006).
Speaking needs that learners not only recognize how to produce
specific points of language for example grammar, vocabulary or
pronunciation, (linguistic competence), but also they recognize when,
why and in what ways to produce language (sociolinguistic

competence) (Cunningham,1999).

The speaking skill is as vital as any other language skill: whether
reading, writing, speaking and listening, obviously appear together
in every English class, even in the EFL situation. To teach the
speaking skill is to teach the learners to produce English sounds

properly using vocabulary in grammatically accurate sentences
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coherently and fluently. Peregoy& Boyle (2001,p.107) affirmed that,
“Listening, speaking, reading and writing also take place naturally
together in learning proceedings in school at all grade levels, even

though usually they were taught separately”.

EFL learners are supposed to achieve the speaking skill through
interaction with each other. On the other hand, it is difficult for EFL
learners to speak appropriate English in the classroom because of
the narrow language use in their real lives. Aspects as pronunciation,
vocabulary, fluency, grammar, intonation, tone of voice, stress,
choice of words and efficiency of communication should be taken
into thought. Speaking is one of the neglected skills in public schools.
Most EFL teachers do not teach the speaking skills and some of
them adopt the traditional methods to teach speaking, so
preparatory stage pupils often find some troubles in mastering
speaking skills. Al Ghussain (2001) demonstrated that many
complaints are being raised by teachers observing pupils' low level in
English language. As a result, pupils need more opportunity to
practice English and employ it communicatively inside and outside

the language classroom.

Instructors ought to select activities that enhance pupils' learning
and avoid ones that are a waste of instructors' and pupils' time.
Good &Brophy (2000, p.30) asserted that "'Learning should be
pleasurable, and motivation problems come into view because the

teacher somehow has converted an inherently enjoyable activity into
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drudgery"”. Although the importance of the speaking skills as a
crucial means for communication, pupils face many difficulties when
they speak in EFL classes, So the use of some interactive teaching
strategies as brainstorming, role playing, classroom discussion could

be a possible means to enhance pupils' speaking skills.

Richards &Renandya (2005: 209) stated that effective interactive
strategies should be controlling, involving learners in using English
for a diversity of communicative purposes. The give-and-take
relations of messages will enable learners to create conversation that
conveys their interactions in real-life contact. Interactive teaching
strategies as (Brainstorming, Role playing, Classroom discussion)

have proved to improve speaking skills.

Review of literature

Language learning strategies demonstrate significant association
with language attainment, the use of language learning strategies has
confirmd to be one predictor of successful language learning.
Lessard-Clouston (1997) indicated that language learning strategies
can contribute to the development of the learners' speaking skills.
These strategies are based on the activity of the learner through
practical learning, providing chances for real life, field visits, oral
presentations, and educational games to accomplish specific learning
objectives. Among these strategies that assist in improving the

speaking skills are interactive teaching strategies.
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Interactive teaching involves active involvement and
participation by the learners in order that they are no longer passive
learners in the teaching learning process, interactive teaching
method is a new tendency in education. In this method, the educator
modifies his or her approach in response to the requirements of the
learners by using different interactive strategies. The Interactive
teacher must be aware of the learners and their different learning
methods. Through personal interactions, the instructors work to
positive development of the personality of the pupil in an expected
manner (Alegaonkar, 2007).Classroom interactions between foreign
language learners and their instructors have been one of the most
discussed subjects in both classroom research and second language
acquisition research (Wu, 1998). Latest studies on classroom
interaction have paid more attention to learner talk, examining not
only the language created by learners in response to the teacher, but
also their communication strategies and learner interaction

(Carter&Nunan (2001)).

Many researchers indicated the significance of classroom
interaction in EFL language instruction asit is a vital aspect in a
number of reasons. Firstly, it supplies specific ways for learners to
get specific language wusages. Secondly, it gives authentic
communication chances in the classroom. Thirdly, an interaction
consequences in collaborative exchanges of thoughts or negotiation

of meaning which is necessary for language development (Brown,
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2000). An interaction refers to communication between individuals,
particularly when they are negotiating meaning to make
communication easy (Ellis, 1999). Interaction is necessary not only
because it supplies non-native speakers with an opportunity to
obtain input, made understandable through negotiation, but also
because this interaction provides non-native speakers with chances
to modify their speech for another learner so that the output is more
comprehensible. An  interaction provides an  authentic
communication in classroom location. In real-life communication,
the language is usually used to convey ideas ( Lightbown&Spada,
1999).

An interaction is a collaborative exchange of ideas or negotiation
of meaning (Brown, 2001). The importance of interaction between
human beings as they use language in different contexts to negotiate
meaning, is that an idea is taken out of one person's head and into
the head of another person. Classroom interaction can aid monitor
pupils by interacting with their teacher and communicating their
immediate troubles through interaction with their teachers or their
peers. Interaction in the class time is important because pupils can
take these chances to improve their language ability. In addition,
pupils have opportunities to speak as the real life situation in
classroom setting and they can exchange their thoughts and

negotiate their meaning of speech.
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Types of Interactive Teaching Strategies:

(1) Classroom discussion

Classroom discussion, one of the most vital class strategies for
improving pupils' communicative ability, it is gradually being
applied to teach English as a Foreign Language. Classroom
discussion refers to any classroom activity in which the whole class is
divided up into pairs or larger groups. Hess (2009) described
discussion as "A public speak about something upon which the
group looks for improving its knowledge, understanding and/or
judgment and it will be of a suitable form'". Murdibjono (2001)
indicated that classroom discussion is valuable because pupils have
more time to practice speaking and, as pupils practice speaking with
colleagues they have already known, they are not hindered by
psychological barriers. The researcher defined classroom discussion
as it is the free exchange of information among three or more
educators which could include the instructor and it is a technique
which seeks to provide an opportunity for pupils to engage in peer-

to-peer learning.

(2) Brainstorming

Brainstorming strategy is one of the most important strategies in
provoking creativity and solving problems in the educational,
commercial, industrial and political fields. It means the use of brain

to the active problem solving and the brainstorming session aims to
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develop creative solutions to problems (Jarwan, 2005). The
brainstorming process involves the generation, exchange and
individual-level processing of ideas, discussing the results of the
individual-level processing within the group, leading to the
integration of the ideas (Homan et al. 2007). Assuming that no one
individual has sufficient information to generate the best idea, idea
integration becomes a key to realizing more fully the value of the

individually generated ideas (Robert et al. 2008).

(3) Role Playing

Ladousse (2004) investigated that " Role playing is one of the
whole gamut of communicative techniques which improves fluency in
language pupils, which promotes interaction in the classroom, and
which raises motivation'.Role playing is vital in teaching speaking
because it gives pupils an opportunity to practice in different social
contexts and in different social roles. Additionally, it also allows
pupils to be creative and to put themselves in the artificial in another
person's place for a while. Learners take roleclassroom environment
which instructors have to arrange tofacilitate the environment in the
appropriate social context for foreignlanguage use. Throughout
taking on a variety of roles, learners will be able to practice the
language according to the setting, the degree of politeness required,
and the language functions required for different roles. In role

playing, a language is not studied but used (Larsen-Freeman, 2001).

—



P YN0 — s S 2ot 2)9:055\ Al — A)ga I\ dyeidg dole, Alsxe

The researcher defined role playing as it is a kind of communicative
activity in which the pupil plays the part of somebody else in a
specific situation. It is a good strategy to improve cultural knowledge
because they give a relatively safe and protected situation in which
pupils can make cultural and language errors without feeling too

threatened.

Speaking is one of the four macro skills essential for effective
communication in any language, mainly when speakers are not
employing their mother tongue. As English is generally used as a
means of communication, particularly in the internet world,
speaking skills should be improved along with the other skills as
these integrated skills will improve communication achievement with
native speakers of English and other members of the international
community together. Speaking is a very vital language skill as it is
an interactive process which creates meaning that involves
producing, receiving and processing information orally (Florez,

1999).

Fauziati (2002:145) confirmed that to increase pupils' speaking
mastery, the teacher should be concerned with the student-to-
student-interaction. The large part of time in the process of learning
speaking is subjected by pupils. Afterwards, it is dominated by the
instructor. Generally, speaking skill is the ability to talk, to address,

to make known, to use or be able to use a given language in the real

L



P YN0 — s S 2ot 2)9:055\ Al — A)ga I\ dyeidg dole, Alsxe

communication.Practicing the speaking skill of the foreign language
is not as knowing about this language. Echevarria et al (2008)
affirmed that the difference between the awareness of how things
must be done and the ability to do these things is crucial in the
learning process. learners often find some difficulties when
practicing the speaking skill, even persons who know about the

system of the foreign language.
Sub Skills of the Speaking Skill

As Brown (2004:140) indicated, the sub skills of speaking are

conducted as pronunciation, grammar, vocabulary, and fluency.

Pronunciation:

Widiastuti (2008) stated that '"Pronunciation is the way for
pupils' to produce clearer language while they speak. It deals with
the phonological procedure that refers to the constituent of a
grammar made up of the aspects and principles that determine how
sounds differ and pattern in a language''. English language has been
believed by either native speakers or non native speakers as a
complicated and hard language because of its pronunciation.Pupils,
then who desire to progress their speaking skill in English must
practice pronunciation usually. They must be aware of the different
sounds and their features and wherever they are made in one's

mouth.
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Grammar:

According to Eleni (2011), Grammar plays an essential role in
language learning. Recognizing a language means that a learner has
obtained the ability to produce grammatically satisfactory sentences
in the target language together with an ability to use these forms
properly as the occasion demands. This indicates that learning
grammar is a mark for good language learning and a key component
of language teaching as well. It is desirable for pupils to put in order
a correct sentence in conversation. It is along the lines of clarification
recommended pupils' capability of manipulating structure and to

distinguish appropriate grammatical type in appropriate one.

Vocabulary:

"Ones can't communicate effectively or express their thoughts
both oral and written form if they don't have enough vocabulary. So,
vocabulary means the appropriate pronunciation which is used in
communication" (Widiastuti, 2008). One can't communicate
effectively or express their thoughts both oral andwritten form if
they do not have adequate vocabulary. So, vocabularymeans the
suitable diction which is used in communication (Widiastuti,2008).
Language teachers, must process considerable knowledge on how to
supervise an interesting classroom thus the learners can achieve a
great success in their vocabulary learning.Pupils often find

difficulties when they attempt to express what they want to say, they
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don't have the appropriate vocabulary, and they occasionally use
words incorrectly like in the case of synonyms that do not carry the
same meaning in all contexts. Pupils after that, have to be able to use
words and expressions precisely. According to Harmer (2001), the
awareness of the word classes also lets speakers to present well
formed utterances. The researcher defined vocabulary asthe
appropriate diction which is used in communication. Without
grammar, very little can be conveyed, without vocabulary nothing

can be conveyed.

Fluency:

The major goal teachers wish to realize in teaching the
productive skill of speaking is oral fluency; it is the central
characteristics of the speaker performance. Hughes (2002) defined
fluency as ''The capability of expressing oneself in an intelligible,
reasonable and perfect way without extra hesitation, otherwise the
communication will fail because listeners will lose their interest''. To
realize this goal, the teachers then should teach learners to use their
personal language liberally to express their own thoughts and then
avoid imitations of a model of some kind. One can say, fluency is the
capacity to respond in a coherent method through linking the words
and phrases efficiently, pronounce the sounds clearly, by means of

stress and intonation, i.e. doing every one of these quickly.
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Related study

Rajab (2013) investigated teacher instructional practices within
EFL secondary school class-rooms in Syria. Despite official attempts
to introduce a Communicative Language Teaching approach,
detailed discourse analysis exposed a traditional textbook-directed,
teacher-controlled transmission mode of teaching, focusing on rote
learning and mechanical practice rather than meaningful interaction
to improve language skills and understanding. Based on the analysis,
the study highlighted the need to supply in teachers' professional
development, mainly during the critical phase of curriculum
innovation, to support communicative approaches in the Syrian
educational system. Drawing on the results of the study regarding
the interactional and discourse performs of Syrian secondary EFL
teachers, the thesis investigated the training needs of teachers in the

light of recent improvements to the English language curriculum.

Abd El-Razek (2010 ) examined the efficiency of a program based
on reciprocal teaching in increasing instructional speaking skills of
English department learners in Faculties of Education. The subjects
in this study were twenty-two third year English Department pupils
in Port-said Faculty of Education in the academic year 2009-2010.
The results of the study exposed that there was a statistically
significant difference between the mean scores of the pupils in the

pre-post test of instructional speaking skills, in favor of the post test.
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This pointed out the competence of the proposed program in

improving the subjects' instructional speaking skills.

Statement of the Problem:

Based on the researcher's observations, literature review and the
results of the pilot study, it was clear that second year preparatory
stage pupils seem to have many speaking difficulties in using
vocabulary, grammar, pronunciation and fluency. These difficulties
could be due to the lack of the appropriate teaching strategies inside
the classrooms. So there was a need for using some interactive

teaching strategies that might enhance speaking skills.

Questions:

In the light of what has been mentioned above, the present study

attempted to answer the following questions:
1. What are the interactive teaching strategies appropriate for
improving the speaking skills for prep. Stage pupils?

2. What is the effectiveness of using some interactive teaching
strategies in improving EFL speaking skills for second year
prep.stage pupils? This question subdivided into four sub

questions:

2.1. How far does the use of some interactive teaching strategies

improve the pupils' pronunciation?
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2.2. To what extent does the use of interactive teaching strategies

in EFL classes improve the pupils' grammar?

2.3 To what extent does the use of some interactive teaching

strategies in EFL classes improve the pupils' vocabulary?

2.4 How far does the use of interactive teaching strategies in EFL
classes improve the pupils' fluency?
Purpose:

The present study aimed at investigating the effectiveness of
using some interactive teaching strategies in improving the EFL
second year prep. stage pupils' speaking skills (fluency,

pronunciation, grammar and vocabulary).

Hypotheses:

This study verified the following hypotheses:

1. There was not a statistically significant difference between the
mean scores in the speaking test of the control group in the pre

and post application of the speaking test.

2. There was a statistically significant difference between the mean
scores of the pre test and the post test of the experimental group

in the speaking test in favor of the post-test.

3. There was a statistically significant difference between the mean
scores of the control group and those of the experimental group
in the post application of the speaking test in favor of the

experimental group.
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Methodology:

Participants and Settings:

The participants of the study consisted of two second year classes
from KoumBaniMeras preparatory school, Mansoura, Dakahlia
governorate. One class of 35 pupils comprised the experimental
group and received interactive teaching strategies. The other class of
35 pupils served as a control group and received only the traditional
teaching methods. The decision to select second year preparatory
stage pupils, arises from the fact that this is the age When pupils
officially start their EFL speaking exercises at schools. Both groups

are from the same region, of the same age and have the same teacher.
Research Design

This is a quasi-experimental study. A pre-post speaking test is
administered on both control and experimental groups to measure
their speaking skill. The experimental group was taught using some
interactive teaching strategies to develop their speaking skills, while
the other one represented the control group which was taught using

the traditional methods.

Instruments of the Study:

The present study employed the following:
1- A Questionnaire

A questionnaire is prepared to determine the most important

speaking skills needed at the second year preparatory stage.
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2- A Pre/post Speaking Test

The test included three sections. The Pre/post speaking test was
designed by the researcher to determine the level of second year
preparatory stage pupils' speaking skills, mainly (pronunciation,

vocabulary, fluency, and grammar).
A Rubric

A rubric is developed to measure second year preparatory stage

pupils' speaking skills.

Significance of the Study:

The present study was significant in a number of ways:

1. Identifying the interactive teaching strategies that used by

second year preparatory stage pupils.

2. Attempting to explore to what extent the preparatory stage
pupils employ interactive teaching strategies for their

speaking sKkills.

3. Bridged the gap between interactive teaching strategies and
speaking skills of preparatory stage pupils since research
conducted on exploring the effect of using some interactive

teaching strategies on improving speaking skills was limited.

4. It was useful to enrich the field of research on interactive

teaching strategies of the preparatory stage pupils.
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5. Investigated the impact of interactive teaching strategies on

academic speaking skills of preparatory stage pupils.

Definitions of Terms:

The following key words are conceptually and operationally

defined:
Interactive Teaching Strategies:

" Interactive teaching is that kind of teaching where there is two
way communication between the teacher and the pupils; pupil to
pupil. The teacher always monitors and responds to pupils' thoughts
as he/she continues teaching by regulating the flow and focus of the
session in response to how pupils are thinking with the aim of letting
pupils to dig deeper into meanings of the perceptions' (Moyles et al,

2003).

""" Interactive teaching method contains Interactive teaching
strategies for e.g. Group Discussions, role playing method, Question-
answers etc. It is a method of having interactions in the class room

for construction of knowledge' (Uplane&Rokade, 2014).

The researcher defined interactive teaching strategies as those that
engage the active participation of pupils in the learning process .It is
a method of having interactions in the class room for production of
knowledge throughout brainstorming, role playing and classroom

discussion.

————————
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Speaking Skills:

According to Hybel& weaver (2001), "' Speaking is any practice
in which people share information, thoughts and feelings, it engages
all of body language gesture and style-anything that includes

meaning to a massage''(p.45).

Egan &Kulman (1998), investigated it as ' The ability of the
person to carry out in suitable ways communicative tasks which are

normally encountered where the language is natively spoken.

The researcher defined speaking asa productive skill and it is the
method of sharing with other humans, one's thoughts, interests,
attitudes, opinions or ideas, so it is the capability of the human to
carry out communicative tasks. It consists of pronunciation, fluency,

grammar and vocabulary.
Results and discussion
Testing the first hypothesis:

There is not a statistically significant difference between the
mean scores in the speaking test of the control group on the pre and

post administration of the speaking test.

T. Test was used to test the first hypothesis which addressed the
differences between the mean scores of the control group pre and

post administration of the speaking test. Table (4) shows the results.

L
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Table (4): Results of T. Test, Standard Deviation, Mean score of the

control group on the pre — post administration of the

speaking test
pre cont Post cont
Group T-

Std. Std. e | 8

variables Mean Mean Value

deviation deviation

Vocabulary 4.42 2.0 4.34 2.30 0.168

Pronunciation 3.85 2.10 4.40 2.37 0.967
Fluency 3.31 1.94 3.48 1.59 0.171 | No
sig

Grammar 3.2 1.38 3.51 1.19 0.945

Total 14.80 4.12 15.74 4.20 0.891

Results in table 4 showed that there was not a statistically
significant difference between the mean scores of the control group
in the pre_ post application of the speaking test in the total score and
in the four sub skills (Vocabulary¢ Pronunciation ¢« Fluency ¢
Grammar). This leads the researcher to test the other hypotheses

using T. Test to verify them.
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Testing the second hypothesis:

There was a statistically significant difference between the mean
scores of the pre test and the post test of the experimental group in

the speaking test in favor of the post test.

The following table shows results concerning the second
hypothesis which addressed the difference between the mean scores
of the experimental group on the pre — post administration of the
speaking test in the total score and in the four sub skills

(Vocabulary,Pronunciation< Fluency <Grammar).

Table (5): Results of T. Test, Standard Deviation, Mean score of the

experimental group on the pre — post administration of the

speaking test
Group Exp. Pre Exp. Post
Variables Std. Std. T-value | Sig.
Mean Mean
deviation deviation
Vocabulary 3.85 1.52 9.05 0.87 18.74
Pronunciation | 3.68 1.07 8.77 1.00 18.62

Fluency 3.40 1.35 871 | 0.893 20.55 | 0.001

Grammar 3.40 1.09 8.60 0.881 22.49

Total 14.34 3.07 35.14 1.35 35.98

>—m——————————
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Table 5 shows that the mean score of the experimental group on
the post administration of the speaking test in the total score and in
the four sub skills (Vocabulary,Pronunciation< Fluency <Grammar)
is higher than the pre administration of the speaking test. The table
illustrates that estimated T. Value is significant at .001 levels. This
indicates that there is a statistically significant difference between the
mean scores of the pre and post test in the speaking test in favor of

the post test. In turn, these results answer the study questions.

Estimate the effect size (2) To get the effect size of the
application of the interactive teaching strategies on the post speaking
test between the experimental and the control group, the square of
eta (2) was calculated. Table (6): illustrates value of (#2) and levels

of effect size.

Table (6): Value of (n2) and Levels of Effect Size

Variables T value | T value’ | Degree free | Etasquare | Sig.
Vocabulary 18.74 351.19 34 0.91
Pronunciation | 18.62 346.70 34 0.91

Fluency 20.55 | 408.85 34 0.92 High
Grammar 22.49 505.80 34 0.94
Total 35.98 1294.56 34 0.97

EE——————
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It is clear from table 6 that there is a statistically significant
difference between the main scores of the experimental group the pre
and the post administration of the speaking test regarding each sub-

skill of speaking and regarding the speaking skills as a whole:

¢ In vocabulary, the value of Eta square was (.91) which indicates a
high effect, and it also reflects that 91% of the variance in pupils'

vocabulary can be attributed to the experimental treatment.

e In pronunciation, the value of Eta square was (.91) which
indicates a high effect, and it also reflects that 91% of the
variance in pupils' vocabulary can be attributed to the

experimental treatment.

e In fluency, the value of Eta square was (.92) which indicates a
high effect, and it also reflects that 92% of the variance in pupils'

vocabulary can be attributed to the experimental treatment.

e In grammar, the value of Eta square was (.94) which indicates a
high effect, and it also reflects that 94% of the variance in pupils'

vocabulary can be attributed to the experimental treatment.

e In the total of all the four speaking sub skills, the value of Eta
square was .97 which indicates a high effect, and it also indicates
that 97% of the variance in pupils' speaking skills can be

attributed to the experimental treatment.

>———



P YN0 — s S 2ot 2)9:055\ Al — A)ga I\ dyeidg dole, Alsxe

Testing the third hypothesis:

There is a statistically significant difference between the mean
scores of the control group and those of the experimental group in
the post application of the speaking test in favor of the experimental
group.

T. Test was used to test the third hypothesis which handled the
difference between the mean scores of the control group and those of
the experimental group in the post application of the speaking test in
the total score and in the four sub skills (Vocabulary,Pronunciation,

Fluency ,Grammar). Table (7) illustrates the results.

Table (7): Results of T. Test, Standard Deviation, Mean score of the
control and experimental group on the post

administration of the speaking test

Group Cont Exp I .
Variables Mean de\itldt.ion Mean de\itldt.ion value Slg.
Vocabulary 4.34 2.30 9.05 0.87 11.33
Pronunciation | 4.40 2.37 8.77 1.00 10.01
Fluency 3.48 1.59 8.71 0.893 16.90 | 0.001
Grammar 3.51 1.19 8.60 0.881 20.23
Total 15.74 4.20 35.14 1.35 25.99

—_—©
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In vocabulary, the statistical analysis in the table above shows
that 7-value equals 11.33 (¢ = 11.33) and this value is significant at
0.001 level. This indicates that there is a statistically significant
difference between the mean scores of the experimental and the
control groups in vocabulary in favor of the experimental group on
the post administration of the speaking skills test as the mean score
of the control group was (M= 4.34) and that of the experimental
group was (M= 9.05) which is remarkably higher.

In pronunciation, the statistical analysis in the table above shows
that 7-value equals 10.01 (¢ = 10.01) and this value is significant at
0.001 level. This indicates that there is a statistically significant
difference between the mean scores of the experimental and the
control groups in pronunciation in favor of the experimental group
on the post administration of the speaking skills test as the mean
score of the control group was (M= 4.40) and that of the
experimental group was (M= 8.77) which is remarkably higher.

In fluency, the table above shows that 7-value equals 16.90 (z =
16.90) and this value is significant at 0.001 level. This indicates that
there is a statistically significant difference between the mean scores
of the experimental and the control groups in fluency in favor of the
experimental group on the post administration of the speaking test as
the mean score of the control group was (M= 3.48) and that of the

experimental group was (M= 8.71) which is remarkably higher.

>——



P YN0 — s S 2ot 2)9:055\ Al — A)ga I\ dyeidg dole, Alsxe

In grammar, the table above shows that 7-value equals 20.23 (¢ =
20.23) and this value is significant at 0.001 level. This indicates that
there is a statistically significant difference between the mean scores
of the experimental and the control groups in grammar in favor of
the experimental group on the post administration of the speaking
skills test as the mean score of the control group was (M= 3.51) and
that of the experimental group was (M= 8.60) which is remarkably
higher.

The statistical analysis in the table above shows that #value
equals 25.99  (z = 25.99) and this value is significant at 0.001 level.
This indicates that there is a statistically significant difference
between the mean scores of both groups in speaking skills as a whole
in favor of the experimental group on the post-test, as the mean score
of the control group was (M= 15.74) and that of the experimental
group was (M= 35.14) which was remarkably higher.

Consequently, the results of table 7 revealed that there is a
statistically significant difference between the mean scores of the
control group and the experimental group in the post application of
the speaking test in the total score and in the four sub skills
(vocabulary, pronunciation, fluency and grammar) at 0.001 level in
favor of the experimental group. This difference is due to the

application of the interactive teaching strategies.

—_ o
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Conclusions:

With reference to the results of this study mentioned above, the

following points were concluded:

1. The present study provided evidence to the effectiveness of
usingsomeinteractive teaching strategies in improving the pupils'
speaking skills. The results add to the validity of other studies
investigating similar aspects such as that ofNassef(1999), Al-
Ruhaily(2011), Mater(2013).

2. The current study highlighted the possibility of using some
interactive teaching strategies ( brainstorming, role playing,
classroomdiscussion) for improving the speaking skills
(vocabulary, grammar, pronunciation, fluency) among second

year preparatory school pupils.

3. Interactive teaching strategies integrate so many aspects that

enhance active learning towards speaking skills.

Recommendations:

In the light of the results and conclusions of this study, the

following recommendations are suggested:

- Curriculum designers, EFL teachers and school administrators
shouldinclude more interactive teaching strategies as a useful tool

to help students to improve their speaking skills

>—m———————
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Faculty of education should train in service teachers on the
differentstrategies of interactive teaching strategies and its

effectonspeakingskills.

- Ministry of education should train EFL teachers with respect to
the use of interactive teaching strategies in order to help their

students to learn speaking skills.

-  Course designers should consider the inclusion of interactive
teaching strategies when developing EFL courses particularly at

prep school level.

- Recent methodologies among them the interactive teaching

strategies should be taken into consideration by EFL teachers.

Students should be encouraged to speak the target language

withtheirclassmates.

EFL researchers should focus on the speaking skill as it is at the
heart of language learning and should conduct more research on

new trends to the English language.
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