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Abstract

The present study discussed the translation problems which
Egyptian EFL undergraduates encountered when translating an Arabic
source text into their target language by using machine translation. Data
were collected based on an English machine translated text of an Arabic
source text. A Descriptive analytical technique was employed for the
purpose of data analysis. That is, the English machine translated text was
analyzed in light of both the Arabic source text and the appropriate
English translated text. Findings indicated various types of syntactic,
lexical and grammatical problems affecting the learning of translation
skills by Egyptian EFL undergraduates. Teaching implications suggested

solutions for such problems.

Key words: Egyptian EFL undergraduates, machine translation, word-
for-word translation, connotation, the Grammar-Translation method, and

L2 learning process.
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Introduction

The of word-for-word translation spreads nowadays because of the
available advanced technology to which Egyptian EFL learners have an
easy access. The spread of such a type of translation is also attributed to
the heavy use of machine translation by Egyptian EFL learners. There are
various examples of word-for-word translation which resulted from using
machine translation such as "the ears of Morocco™ instead of “a call for
Maghrib prayer", "university cities” instead of "students' hostel”, etc. this
type of translation can undoubtedly impede the process of teaching and
learning translation as an academic course. Even though the Arabic word
'‘Modon' can be literally translated into English as ‘cities’ which is
certainly correct. However, this word connotation does not refer to parts
of a country, but rather to a place where students can reside. This sort of
translation encroaches by all means the fundamental meaning of
translation as being a process mainly concerned with conveying the exact
meaning from one language to another (Oxford 1990; Bell 1993). Such a
way of word-for-word translation stimulated the researcher to have
further insights into the machine translation output, and identify its
differences which are distinguished from a human English translated text.
Furthermore, such differences have effects on how Egyptian EFL
learners practically perceive the process of translation, and on which
basis they choose an English equivalent for an Arabic word. Therefore, it

was felt necessary to analyze the effect of using machine translation on
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helping Egyptian EFL undergraduates when they do translation into their
English target language. It also addressed how translation can be
methodologically viewed within the process of L2 learning. Cook (2007)
explained that the field of second language acquisition (SLA) has a
negative evaluation of translation as a L2 learning task because of its
affiliation to the Grammar-Translation method. Therefore, translation is
not considered as a fundamental means of L2 learning process.
According to Cook, this is evident as several studies handled translation

as a target per se; not as a means of L2 learning.
Problem Statement

Advanced technology has facilitated the process of doing translation
among Egyptian EFL learners in general. Egyptian EFL undergraduates
in particular, who are studying translation as an academic course, can
easily get an Arabic text translated into English. However, the reliability
of its translation remains questionable. Therefore, this study examined
the erroneous differences resulting from translating an Arabic source text
into English by using machine translation. Consequently, the study
handled the types of such erroneous differences whether syntactic,
grammatical, or lexical. It also discussed the effect of using machine
translation on the process of teaching translation to Egyptian EFL

undergraduates who are majoring in English language and translation.
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Aims

The present study aimed to identify the possible erroneous differences
that may result from using English machine translation of an Arabic
source text. It also intended to clarify how such erroneous differences can
be misleading when the learning of translation skills by Egyptian EFL
undergraduates are concerned. In other words, it aimed to highlight the
negative effects of machine translation on the process of teaching
translation to Egyptian EFL undergraduates. Finally, it drew implications

for how these negative effects of machine translation can be overcome.
Questions

Therefore, the present study attempted to answer the three

following questions:

1. Why cannot machine translation be reliable for learning the translation

skills by Egyptian EFL undergraduates?

2. How can the negative effects of machine translation on the EFL

learning process be overcome?
3. Is translation a useful task for the purpose of L2 learning?
Significance

The study is generally significant as it helps judge the reliability of
machine translation as one of the available options for Egyptian EFL
undergraduates. Its significant is particularly related to machine
translation effects on teaching translation as an academic course to

Egyptian EFL undergraduates. It is also significant as it classified the
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potential syntactic, lexical and grammatical erroneous differences of
using machine translation. The classification of such differences may
help inspire programming solutions for such erroneous differences in the
future. It is methodologically significant as it evaluated the machine
translated output based on descriptive analysis rather than relying on a
questionnaire-based task as other researchers like Kadhim, Habeeb,
Sapar, Hussin, and Abdullah (2013) did. The study is also of a special
significance as it sheds some light on the importance of translation role in
the process of second or foreign language learning. Hence, it introduces
academic  translation courses as important components of the

investigation of foreign or second language learning process.
Limitations

The study is limited to the analysis of machine translation of an
Arabic source text and its effects on the learning of translation skills by
EFL undergraduates in Egypt who are enrolled in the Departments of

English Language and Translation.
Literature review

Due to the present study nature, the studies reviewed are of two
types: studies on machine translation and studies methodologically
discussed translation a means of L2 learning and teaching process.
Examples of the first type are Kit and Wong (2008), Tripathi and Sarkhel
(2010), and Kadhim, Habeeb, Sapar, Hussin, and Abdullah (2013).
Meanwhile the second type of studies includes Garcia (1995), Liao
(2006), and Machida (2011).
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Kit and Wong (2008) examined how the technology-based
machine translation is suitable for translating various L1-based legal texts
into English. They also compared the outputs of various technologies of
machine translation of those source texts. Those technologies are: Babel
Fish, Google, PROMT, WorldLingo, Systran and SDL. The source texts
were written in different languages; European languages (Duitch,
German, Portuguese, Spanish, Swedish), Middle East language (Arabic)
and Asian languages (Chinese, Japanese, and Korean). Kit and Wong
explained that the extent of machine translated text is largely influenced
by the source text quality. The incorrect machine translation can be
attributed to grammatical errors (including spelling and punctuation
errors) contained in the source text. In addition, legal texts are of special
nature concerning word order and sentences length. Culture knowledge
represents another main constraint for the legal texts machine translation
since the machine translation tools are not well-equipped with various
legal cultural types of knowledge. Kit and Wong accounted the
inaccuracy of machine translation outputs based on the linguistic
differences (including morphology, syntax, semantics) between those
first languages and English; where the Dutch has the highest score of
such linguistic differences followed by the Asian languages. However,
the element of linguistic differences between Arabic and English has the
least score among all examined first languages. In this regard, Kit and
Wong (2008:316) said “Interestingly, linguistic diversity seems not
powerful enough to prevent Arabic from receiving better evaluation
scores over five languages: three Asian and two European” In this
concern, Al-Salman (2004), and Zughoul and Abu-Alshaar (2005)
pointed out that Arabic is a world important language whose written texts
were experimentally translated by using machine translation tools since
their early emergence. The Arabic language importance stems from its
well-known morphological complexity.
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Tripathi and Sarkhel (2010) discussed different machine translation
approaches. They admitted that Google Translator and Babel Fish as
online translation websites do not accurately provide the sought
translation. In this regard, Yates (2006) proved that Babel Fish does not
provide satisfactory solutions for the translation of source legal texts
written in German and Spanish into English. However, these machine
translation tools are considered as helping and guiding factors in the
mainstream of doing translation. This point, the researcher believes, is the
milestone which ESL/EFL learners should be aware of and it is the duty
of those in charge of teaching translation academic courses to alert their
students to. Tripathi and Sarkhel indicated that the investigation of
machine translation mainly comes under the field of Computational
Linguistics. It aims to convert the source text meaning into the translated
one. It consists of two levels: 'Metaphrase' and 'Paraphrase’. Whereas the
first level aims to literally translate the original text, the second one may
dynamically look for the equivalents of the original text. They added that
machine translation employs various 'methods including dictionary based
machine translation’, 'rule based machine translation’. The dictionary
based method depends on electronic dictionaries feedback to provide
equivalents to the source texts lexis. Therefore, this method might be
helpful in translating phrases, but may fall short to translate full
sentences. The rule based machine translation works on the morphology,
syntax and semantics of the source and target languages. It relies on
direct approach and transfer model. On the contrary to the direct
approach, the transfer model relies on dictionaries belong to the source
and target languages dictionaries and their rules of grammar; where the
source text is converted into an abstract for which a target language
equivalent is found.
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Kadhim, Habeeb, Sapar, Hussin, and Abdullah (2013), investigated
the quality of machine translation using Google and Babylon tools to
translate 40 headlines of Arabic news into English. The researchers used
a (questionnaire task administered to 40 professionals to evaluate the
quality of the two machine transition outputs. Kadhim, et. al. concluded
that in terms of clarity, Google and Babylon equally provided clear
machine translation output (80%). However, Google was proven to be
more accurate than Babylon in its automated translation output (77.5%
compared to 75%). However in terms of style Babylon outperformed
Google (72.5% compared to 70). They advocated they use of machine
translation at different educational levels from schools right up to
territory education due to its quick performance of translation that can
save time and money for EFL learners. They need not check words up in
the English dictionaries and seeking the help of professional translators
bears high costs.

Garcia (1995) examined the translation of three Spanish source
texts by advanced Spanish learners of English. The number of collected
English versions varied among the three Spanish source texts. Whereas
97 English versions were collected for the first Spanish text, 76 English
versions were collected for the second. In addition, 91 English versions
were collected for the third Spanish source text. Garcia gave examples of
wrong ways of Spanish-text translation into English. For instance,
‘abandono’ cannot be literally translated into English as ‘abandon his suit'.
Instead, 'took off his suit' is the proper way of translation the Spanish
sentence 'abondono el traje que llevall puesto’. Some Spanish students
could not differentiate between the meanings of ‘course’, 'class’, and
'lesson’ as they generalized the use of 'course’ to translate the three
Spanish equivalents into English. Other students were confused in using
the English homophonous words like ‘wondering' and ‘wandering' while
translating from Spanish into English. Garcia advocated the usefulness of
integrating translation exercises into L2 classrooms.
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Liao (2006) examined how 351 Taiwanese college students view
translation as an element of L2 learning process and what learning
strategies they apply when they use translation in order to learn English.
Data were collected through three questionnaires and an interview of ten
participants only. Although EFL learners heavily depend on translation as
a L2 learning strategy in order to realize facilitate their understanding and
production of their target language, SLA research paid little attention to
how L2 learners themselves view the role of translation in L2 learning
process. Liao used three sets of questionnaire for the purpose of data
collection, namely the inventory for beliefs about translation, the
inventory for translation as a learning strategy and the individual
background questionnaire. Liao made use of descriptive statistics like
frequencies, means and standard deviations to delineate a full description
of his sample's beliefs about translation. Participants' responses to the
three questionnaires were analyzed by factor analysis to determine how
they varied in their responses. The effect of participants' variables on
their beliefs about translation was described based on the Multivariate
analysis of variance (MANOVA). Liao reported that participants
positively viewed translation as it helps them learn different English
language skills as 16 items out of the 24-item first questionnaire obtained
the highest mean score whereas only four items obtained low mean score.
In addition, the interview analysis revealed that most interviewees
believe that translation help overcome memory constraints of language
learning and lessen anxiety. On the other hand, they expressed fears that
translation may mislead L2 learners whenever a word has various
meaning or translation can hinder their ability to dewvelop an English
native like style. Liao found that variation in using translation as a
learning strategy among his participants is related to their different
proficiency levels in English.
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Machida (2011) examined the possibility of using a L1 input
in order to enhance chances of L2 learning. In other words, translation
could be viewed as a positive aid to L2 learning. In doing so, translation
can be methodologically integrated into the process of L2 learning.
Translation as a L2 learning task helps improve ESL learners'
understanding of L2 structural forms, particular meanings in specific
contexts, and their L2 writing skills. In addition, ESL learners will be
knowledgeable of L2 culture besides their own L1 culture in order to give
L2 accurate message.

Machida asserted the importance of using translation as a L2 task
and its effective impact on L2 learning. Machida accounted that ESL
learners build their cognition based their L1 knowledge of which they can
positively construct L2 structural forms and semantics. In other words,
L1 has undeniable role in understanding L2 structure and meaning.
Machida explained that historically translation is a means that helped L2
learners to understand the meaning and grammar rules of their target
language. Therefore, in spite of the fact that L2 teaching methods has
called for overlooking the use of a L1 in L2 teaching like the Direct
Method, Audiolingualism, Natural Approach; it is time for restoring the
L1 positive role in L2 learning and teaching processes. The
Communicative Approach has fallen short to compensate for grammar
rules learning as it mainly focuses on producing functions such as
greeting and asking for directions. Thus, as Hinkel and Fotos (2002)
indicated tasks of communication still need to produce more
grammatically accurate outcomes. Machida explained that translation a
L1 text into the target language is useful in sustaining their L2 learning
opportunities. When doing translation from their L1, L2 learners try to
identify the exact L2 equivalents. In the process of translation, Machida
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view ESL learners' L2 linguistic, cultural and cognitive knowledge as
less than that of their L1. L2 translation tasks help linguistically ESL
learners to develop their L2 vocabulary and non-linguistically help them
develop their L2 'conceptual knowledge' and ‘contextual knowledge'. In
addition, translation helps sustain ESL learners' understanding of L2 texts
comprehension, and L2 social and cultural norms.

Methodology
Data Collection

An Arabic source text was selected to be translated into English
using machine translation (Appendix A). The English machine translated
text (Appendix B) was then analyzed in comparison to the original
Arabic source text.

Data analysis

The study depended on the descriptive and analytical technique in
order to determine the types of possible erroneous difference resulting
from using machine translation. This technique has been intensively used
in several descriptive and analytical studies. The Arabic source text was
divided into sentences so as its English machine translation could be well
judged and classified. Therefore, each Arabic sentence was displayed
followed by its English machine translation, which is quoted between two
inverted commas, for the purpose of clear and accurate analysis.
Descriptive statistics was conducted to indicate the percentage and mean
scores of the syntactic, lexical and grammatical erroneous differences.
Findings were then related to the process of teaching translation to
Egyptian EFL undergraduates in order to draw teaching implications.
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Analysis of the English machine translated text

The first Arabic sentence:

Sl DA e eyl e 81 |k il iy <Y dilaal o s Y
Aol lae e LAl daglicg

The English machine translation:

"There is no doubt that online journalism has made a significant
development in the media world through the publication and follow the
news around the clock.

Analysis:

- On the contrary to the source text context, the word "journalism"”
could have a broader meaning which refers to the profession

itself. Thus, the word 'press' is more appropriate to this context.

- The translation of this subordinate clause "... through the
publication and follow the news around the clock", could be
modified as '... through publishing and following the news up
around the clock'.

The second Arabic sentence:

oW s s Lei dnaren ADle calla g diadlel) Al ) bl JS Cransinl
(Y el g sl AS A Lad) aakiiny (53

The English machine translation:

" it used the all the potential of the media message, and created an
intimate relationship between them and the reader who can participate

left the news and opinion
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Analysis:

Grammatical erroneous differences are evident in the redundant use
of the definite article and omission of plural mark 's' in "all the
potential of the media message”, which could be better translated as

all potentials of the media mission'.

The use of "message" instead of 'mission’ refers to a lexical
erroneous difference as the latter provides a broader meaning than

that given by using "message".

Certainly, the adjective “intimate” does not fit this context in
describing the noun 'relationship”. Instead, it was appropriate to use
the adjective 'close’ to describe the online press relationship with the

reader.

The Arabic prepositional phrase (sluls all 4l %) which
consists of a preposition and two noun phrases was translated as
"left the news and opinion” instead of ‘through news writing and
opinion expression’. The English machine translation refers here to

both syntactic and lexical erroneous differences.

The third sentence:

Jsmashy Ll Ay Ll Aals a0 el i cellin LS

oE J

The English machine translation:

"as attracting many private slides able they are quick impact and

access to the reader".
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Analysis:

- Apparently "private slides" is a word-for-word translation which is
inappropriate to this context. This refers to the existence of a lexical
erroneous difference as the connotation of selected words does not
convey the meaning contained in the source text. Instead, “private”

should be translated as ‘particularly’ and "slides™ as categories.

- The use of the adjective "private" violates the original word class of
the Arabic word "4l which functions as an adverb in the source
text. The English machine translation, in this case, refers to a

syntactic erroneous difference.

- The English machine translation used "access” as a noun instead of

the adjective 'accessible’ which describes the noun 'online press'.

- In addition, the English machine translation of "they are quick
impact and access to the reader” refers to both syntactic and lexical
differences which contradict the source text. It should be translated
as 'the online press was able to attract several categories particularly

it has rapid effect and is accessible to the reader".

- The English machine translation "private slides able™ also refers to a
grammatical erroneous difference due to copula omission which

should precede the adjective “able".

The fourth Arabic sentence:

aelud Al el a5 L Saan s g S Allaall il o0 aal b Lad a3
Lt et 4 I ALGRYL cealss e
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The English machine translation:

"And explain Here are the top online journalism definitions and
advantages and the factors that help to its success, as well as how the
editing".

Analysis:

- A clumsy structure based on word-for-word translation. It refers
to syntactic differences which contradict the source text “explain

Here are™ and "definitions and advantages and the factors™”

- The use of the word "help” is a main manifestation of word-for-
word translation. Instead, it should be translated as ‘factors

leading to its success'.

- In addition to the syntactic difference existing in “as well as how
the editing”, a grammatical difference also exists by owverlooking
the passive form. That is, it should be translated as 'how its

editing was conducted'.

The fifth Arabic sentence:

e il Ay pSIY) ddlaall 3oals cdgid cdug pSIY) Adlaall Cay e
cdalaill s da T La paalid Gl Ginlal

The English machine translation:

"Definition of online journalism: stopped press the phenomenon of
electronic lot of researchers and scholars, Fattabaoha monitoring

and analysis".
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Analysis:

- This English machine translation reveals an existence of syntactic
erroneous difference in "stopped press the phenomenon of electronic
lot of researchers and scholars”. It should be translated as 'many
researchers and scholars have deliberated the online press

phenomenon'.

- The verb "stopped” is inappropriate as well and should be translated
instead as 'deliberated’. This refers to a lexical erroneous difference

from the original text.

- The English machine translation could not decode the Arabic verb
phrase =G which should be translated as 'they followed it up'. In
this context, the English machine translation covers the three types of

erroneous differences (syntactic, lexical and grammatical).

- Another syntactic erroneous difference is the machine translation
inability to translate the Arabic prepositional phrase Juailly aa b |
as it omitted the preposition ‘through'.

The sixth Arabic sentence:
Lo Aoalal) iy el e 8SY | gedn ollh A S
The English machine translation:

"and the result was the emergence of a lot of their

own tariffs,"
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Analysis:

- Clearly, the English machine translation using the word ‘tariffs’
instead of the word ‘definitions’ is a self-evident proof of its
inability to determine the exact connotation of a word and hence
providing another word which certainly violates the main

meaning of the Arabic source text.

- In addition, the use of "their own tariffs" instead of 'their related
definttions' clearly indicates the huge difference between the
machine translated sentence and the one existing in the Arabic

source.

The seventh Arabic sentence:
— S AN eliadl ye g ¢l o Jua¥) e g Ll Gandl Lo i
by llly G5 4 axiid — gAY LNy closled) clSudy )
e giladl dilaial b el
The English machine translation:

"has some known as a kind of communication between human
beings, it is across cyberspace - Internet and information networks and
other communications - used the Arts and mechanisms and skills to work
in the print media,"”

Analysis:

- The proper translation 'some defined it as' was replaced by the
English machine translation "has some known as" in an indication of

a syntactic erroneous difference.
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- Furthermore, the misuse of the wverb "know" instead of 'identify

refers to lexical erroneous difference.

- Another lexical erroneous difference can be found as well in the use
of "human beings" instead of 'humans'.

- The omission of the prepositional phrase 'in which' refers to a

syntactic difference.

- The use of the prepositional phrase "to work in" instead of 'necessary
for working in' indicates both grammatical and syntactic erroneous
difference.

The eighth Arabic sentence:
A Ll dadid a3 cila ghedl) el el @ lea Ll Ll
clygiadly bosally Ggally gall duiid Gl 8 Ly Juall Al sl S
c i Jelal) e ddhiad)
The English machine translation:
"plus the skills and mechanisms of information technologies that fit
the use of cyberspace as a mediator or means of communication,

including the use of text, audio, image and different levels of interaction

with the receiver"
Analysis:

- Lexical differences are apparent in wusing "plus”, “audio" and
"receiver" instead of 'in addition’, ‘'sound’ and ‘the audience'
respectively. Such differences may affect and change the source

text meaning.
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Results and Discussion

Table 1:

Descriptive statistics of Types of Erroneous Differences Resulted
from Machine Translation

Type of erroneous Frequency percentage
difference

Syntactic
Lexical
Grammatical

Table lindicates that word selection represents the highest features
of differences between the English machine translated text (12.08%) and
the Arabic source text. The type of syntactic differences comes in the
second place based on its percentage (8.73%). In addition, grammar
represents the least aspect of differences between the machine translated
text and the source one (4.7%). This indicates the machine translation
failure to select the exact words that are consistent with the source text.
This is attributed to the fact that machine translation cannot define the
accurate connotation of certain words contained in the source text. It is a
privilege which human mind can successfully fulfill and the advanced
technology is still short of realizing. Therefore, it is not surprising that
the syntactic type of differences comes in the second place after word
selection. The ability of properly putting translated sentences in order
requires cognitive skills that can only and fully be restricted to human
mind. Displacement of words in a violation of proper word order greatly
affects the original intended meaning of the source text that may lead to
producing a meaning-distorted target text which syntactically contradicts
the source text. In addition, the least type of differences between the
source and machine translated texts is grammar. This indicates the
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advancement of technology used in the machine translation that can solve
problems of grammar errors even though its percentage (4.7). This
percentage is not relatively low if it is considered per se; it shows there
are grammatical lapses which the machine translation can account for,
solve or correct. The identification of the three lexical, syntactic and
grammatical types of differences between the source text and the
machine translation output can negatively affect the way EFL
undergraduates do translation from Arabic into English and hence may
have negative effects on their L2 learning process.

Teaching Implications and Conclusion

As for the first question of why cannot machine translation be
reliable  for learning the translation skills by Egyptian EFL
undergraduates? The researcher concluded that the highest effect of
machine translation on the learning of translation skills by Egyptian EFL
undergraduates is visibly apparent on their choice of the L2 appropriate
equivalents to the source text. In addition, the syntactic differences
between the Arabic and English languages make it difficult to consider
machine translation as a reliable source for the Egyptian EFL
undergraduates when translating from Arabic into English. Even though
grammar represents the least aspect of difference between the machine
translated text and the source text due to advanced technology used in the
machine translation tools, machine translation cannot be the solely source
of solving grammatical problems of translation. Their solution should
mainly rely on the learners' grammar knowledge. These findings are
compatible with those of Garcia (1995), Hinkel and Fotos (2002), Al-
Salman (2004), Yates (2006), Kit and Wong (2008), Tripathi and Sarkhel
(2010), and Kadhim, et. al. (2013).
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The second question how can the negative effects of machine
translation on the EFL learning process be overcome? To overcome the
negative effects resulting from machine translation particularly on the
process of teaching translation to EFL Egyptian undergraduates and
generally on their L2 learning process, the researcher suggests that
translation should be taught at earlier educational stages. That is, instead
of only introducing translation exercises to first secondary school
students, simple translation exercises can be introduced to first
preparatory school students. This suggestion entails taking the factors of
students’ age and English level into consideration. Therefore, the
suggested translation exercises at that educational stage should be simple
ones that help students understand the differences between English words
of relatively similar meanings such as chair and seat; plant and tree;
home and house, etc. In addition, they help students differentiate the
various meanings of the same word like 'book' as a noun and a verb. The
suggested translation exercises can take the form of multiple choice
exercises or true/false exercises. For examples, a preparatory school
student can be given an English sentence like "I booked a ticket
yesterday' and then asked to choose one of two pictures A" or 'B' that
depicts the sentence meaning. Picture 'A' is that of a book while picture
'B' shows a boy booking a ticket. Such exercises can early make students
aware of the connotation of words and hence they will be able to select
the exact word which they are looking for among other choices. The
same exercise can be used in the form of true/false exercises as the
student will be given a sentence and a picture and will be asked to say

whether the sentence is 'true’ or 'false’ based on the given picture.
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House (2015) and Richards and Renandyds (2002) stated that
modern language teaching methods denounced the role of the Grammar-
Translation method. However, this method cannot be avoided when
teaching translation as an academic course to Egyptian EFL
undergraduates. Therefore, instead of fully abandoning that fruitful
method it can be updated and revised to serve well the purposes of
translation teaching at an EFL learning setting. This method can simply
help EFL undergraduates fully understand the exact meanings of different
L2 words. Hence, they will be able to determine the exact word that can
fit in well with the words included the Arabic source text when
translating it into English. Thus, even if they tend to seek the help of
machine translation they will be able to detect the provided Ilexical
differences. This method can help EFL learners as well to be aware of the
different syntactic forms of the target language sentences including the
noun phrase and verb phrase forms. According to Celce-Murica (2007)
and Colina (2002) this awareness is useful in guiding them to correct
whichever machine translated sentences that differ from the Arabic
source text. Furthermore, the role of the Grammar-Translation method in
learning the target language grammar rules is undeniable. It bears good
results of L2 grammar mastery and accuracy. In addition, learning
English language skills does not contradict with learning translation
because translation encompasses knowledge of grammar, structure,

vocabulary. In this sense, translation can support the process of TEFL

in Egypt.
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The third question is translation a useful task for the purpose of L2
learning? Translation per se is a useful L2 learning task as it helps
develop the writing, grammatical skills of L2 Ilearners. For instance,
Malmkjaer (2010), Campbell (2013), Colina (2003), and Gonzalez
Davies (2004) called for the use of translation activities in L2 classrooms
because it sustains L2 learners' development of the four language skills
and thus strengthens the process of L2 acquisition. For instance,
translation is intricately entwined with the development of L2 reading
skills (Zare 2012; Kern 2008; and Prince 2012). As such L2 learners are
indulged in a mental translation process while reading a L2 text in order
to comprehend the L2 new vocabulary based on their L1 synonyms. In
this regard, Beeby (2004), and Liao (2006) concluded that translation is
considered as a helpful factor that contributes to the success of L2
learning as it sustains the cognitive factors of L2 learning process like
comprehension and memorization. Similarly, Khansir (2012) explained
that Corder (1981) refuted the claims against L1 use in L2 learning on the
basis of L1 negative transfer. Corder considered translation as a
compensation factor for the obstacles hindering L2 learning process.
Corder called for reconsidering the term of L1 interference which can be
modified into a communicative strategy adopted by EFL learners to

facilitate their L2 learning.
Suggestions for further research:

The researcher suggests the following topics for conducting

further research:
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Investigation of the cultural, grammatical, and syntactic problems
facing the improvement of machine translation performance.

Examination of different ways in which translation can be exploited as
a L2 teaching means.

Reviving and reviewing the position of Grammar-Translation method
as an indispensible foreign language learning and teaching method.

Investigation of EFL learners' variables like age, proficiency levels,
learning strategies that affect their L2 translation skills.

The examination of how EFL learners perceive the syntactic, lexical
and grammatical differences between their L1 and L2 and its impact
on their L2 learning progress.

Examination of the adopted learning strategies by Egyptian EFL
learners when studying translation from and into English.

Investigation of the mental translation process which Egyptian EFL
learners go through while learning L2 new vocabulary.
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Appendix A: An Arabic Source Text

i DA e el lle S | sk ciiaa] g Sy dilaall of i Y
L De caldy dadleY) Al il J8 craadinls delud e o LAl datiag
el LS ool elad g ol A4S0 38 5li) madiin 3 255 Gm s Lein dparen
Lash e sig M) I D sl s Ll G s Ll Balss 1580 (g diand) et
Lgalai e sel i ol O gadl s Ll Saen s i g S Ailaiall iy pi aal
dila Al s el da il du g SV ddlacall Cay g Ll anl A ) dileaYL
A DA s Gl (Jdaill g aua il e gnlid (G jlall g il (e 8SY A 5 i<y
o Ja¥) e g 63" Ll Ganl) L e g (L Aalal iy peil (e S0 el
— oY) Ny o sheadl ClSuby i) = s S eliad) e iy ¢yl
G en gl Blma e gulad) dilanall b Gaad & leas il (5t 4 anding
et Ay f Jagus o€ g SN oLl alosind ol Al e sleal) i il
il pe Jelall (e AabAA il ianall g 5y saall g Cgeall g il ol Sl b Ly
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Appendix B: An English Machine Translation Text

https://translate.google.com/

There is no doubt that online journalism has made a significant
development in the media world through the publication and follow the
news around the clock, it used the all the potential of the media message,
and created an intimate relationship between them and the reader who
can participate left the news and opinion, as attracting many private
slides able they are quick impact and access to the reader. And explain
Here are the top online journalism definitions and advantages and the
factors that help to its success, as well as how the editing. Definition of
online journalism: stopped press the phenomenon of electronic lot of
researchers and scholars, Fattabaoha monitoring and analysis, and the
result was the emergence of a lot of their own tariffs, has some known as
"a kind of communication between human beings, it is across cyberspace
- Internet and information networks and other communications - used the
Arts and mechanisms and skills to wo rk in the print media, plus the
skills and mechanisms of information technologies that fit the use of
cyberspace as a mediator or means of communication, including the use
of text, audio, image and different levels of interaction with the receiver.
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s Al Al (adla
6505 Al mgda Ay Sulad) ) Apad) e pall AY) day i) apls

Cmnaall G peadll OO Lggal g Al dea il JSLEe A Al ) cagdls
Ll Caagiasall ogiad () Ly se Lleal L (0 gan sy Lovie: il 420 4 3laiB
i Ay yall ARl sl i e o) dad) bl et &3 ) dea il alasiuly
oaie] Afinall ULl Jalsas (= el 5 AV das il plaaiuly 4 iyl Al Y dies 3
Al Y1 das il e Ul Gaill Jidad & Cus ba gl sl Glud) e Al
5 cpalll A Anaiall 4l Aea il 5 Lall el paill 6 s (4 ey
5 el 5 Jeall ) i dalial COSEA (e Baxe gl Al il oLl
Ol A G pradd) O ila (e daa Sl Gl ol o 55 (A A sail) el 8
Y osla Al all A i) cpdbadd) s g 8 damdal) Ala pally doaal A A s
Gy LN | FE i}
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