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Abstract :The present research aimed at investigating the effect of Hybrid
Learning via Google Classroom on developing EFL Preparatory Stage
Students' Writing Skills. The study participants were sixty students from the
second-year preparatory school chosen randomly from two classes at Nour
El-Islam model institute for girls located in Damietta governorate, Alazhar
Al-Sharif. They were divided into two groups: experimental group (N=30)
and a control one (N=30). The researcher prepared a checklist of writing
skills required for identifying the appropriate writing skills needed for
second year preparatory stage students. A pre-post writing test was
developed for the purpose of this study. The present study adopted the
quasi-experimental design. The hybrid learning-based program via google
classroom was implemented on the experimental group for twelve weeks
while the control group received regular instruction. Findings of the study
indicated significant differences between the mean scores of the experimental
group and those of the control group on the post writing test in favour of the
experimental group. The results asserted that using hybrid learning-based
program via google classroom helped learners improve the quality of their
writing skills.
Keywords: Hybrid learning, Google classroom, preparatory students,

writing skills.
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Introduction

In the era of internet and information technology,
learning English language has become a necessity for
coping with the recent challenges of this age. English
Language is one of the most essential means of
communication between communities and individuals.
Technology plays a crucial role in the field of education.
Modern life is highly affected by the era of information
technology, which develops today's human society.
Accordingly, it is essential to take advantage of such
modern technological facilities to improve English-
language teaching process.

It is commonly accepted by both teachers and learners
alike that in order to successfully learn and use a
language, emphasis must be placed on the four language
skills of reading, writing, listening, and speaking. The
ability to write effectively becomes extremely important
in a global world where the advances in transportation and
technology allow people from different nationalities and
cultures to interact with each other in seconds through a
variety of gadgets which have demolished the barrier of
time, space and language. Writing plays a major role in
educational, business and personal situations. In other
words, if an individual wants to be actively involved in
the global market, he needs to be able to express himself
not only through the use of spoken discourse but through
written discourse (Lara, 2013).



YOXY gg (F) ol (AY) aed (FV) el Ly Geals — Gy ) 4K dlas

In many societies, writing is an essential tool for
communication, learning, and self-expression. Through
writing individuals are able to maintain personal links with
friends, family, and colleagues from a distance. Writing
also makes it possible to collect and convey information
with accuracy and detail. Individuals can further record
their ideas, reflect on their thoughts, or extend their
knowledge on a topic through the use of writing (Bahrebar
& Darabad,2013). Therefore, it is essential to attach
importance to the writing skill, writing problems faced by
the language learners, as well as the appropriate way of
teaching writing activity in order to propose solutions to
help language learners master their writing skill. School is
considered as a factory that creates excellent writers, the
most appropriate location to teach students how to create a
good piece of writing. This is emphasized by Keneth
(2010, p1) who says, “Good writers are made not born”.

All of these factors confirm the significance of writing
and call for different strategies, methods, programs and
approaches to teach this skill. There are many strategies,
methods, programs and approaches that can be used for
teaching writing skill.  Teachers cannot continue to
instruct today’s students with simple lectures and
worksheets. We need to engage our students in their
learning and provide them with the skills to be the
collaborators, communicators, and creative thinkers who
will soon be effectively running our increasingly global,

knowledge-centred ‘ economy. This cannot
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be achieved by the previously employed teaching methods
(Jukes & Dosaj, 2005).

Technology has recently played a major role in the
field of education especially with the emergence of the
World-Wide Web. The Internet has become an
increasingly important feature of the learning environment
for students. The appearance of (Web 2.0) technologies
has also helped to promote and maintain educational
standards. These tools allow multiple users to participate
collaboratively rather than working alone. They offer
many functions that appeal to educators who are looking
to extend learning beyond the classroom (Haygood et al.,
2012).

Utilizing internet resources in language teaching and
learning can change the regular teaching methods.
Traditional Pedagogies often oblige students to follow
only one method, in spite of the fact that they have
different learning styles. On the other hand, web-based
learning assists students to follow their own styles and
strategies in learning a skill or doing a language-related
task. For this reason, personality types and attitudes of
language learners may play a significant role in the
effective implementation of technology in language
learning. Students will become more motivated when they
have classes integrating traditional and computer-
mediated pedagogies (Levine et al., 2000).

Students nowadays have different learning methods.

They have been ‘ brought up with
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technology. Scientists discovered that this lifelong
exposure leads to their brains developing differently. We
should not force those students to learn the same way we
did 20 years ago, but we need to supply them with a form
of education that challenges them to produce the best.
Luckily, educators are now well qualified to understand
that. This form of education is called Hybrid learning. At
first sight, hybrid learning and blended learning seem to be
the same but that is not the case. Blended learning focuses
on the combination between offline and online learning,
whereas hybrid learning is about finding the right mix for
you out of all the possibilities in learning, no matter if they
are offline or online. Hybrid learning focuses on the most
effective way to deliver a course to learners (Garnham &
Kaleta, as cited in Fedynich,2013). According to Garnham
& Kaleta (as cited in Fedynich,2013, p.3) "The goal of
hybrid courses is to join the best features of in-class
teaching with the best features of online learning to
promote active independent learning and reduce class seat
time”.

Students nowadays need an interactive and safe online
environment to learn in. Learning through e-learning
platforms will achieve this purpose. A learning platform is
not a piece of computer software designed to improve
teaching and learning in some particular aspect of the
curriculum or in support of a particular pedagogy. Instead,
it is a collection of tools brought together to improve a
range of aspects of the ‘ workings of a school,
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university or other educational organization (Padmore et
al., 2006).

There are different kinds of e-learning platforms as
(Kahoot, Moodle, Duolingo, Google Classroom, Easy
Class, Padlet, Quippers, My Space, Edrak and Facebook).
The most useful environments is Google Classroom.
Google Classroom is one of the latest platforms. It is a
free web service developed by Google for schools that
aim to simplify creating, distributing and grading
assignments in a paperless way. The primary purpose of
Google Classroom is to streamline the process of sharing
files between teachers and students. Google Classroom
combines Google Drive for assignment creation and
distribution, Google Docs, Sheets and Slides for writing,
Gmail for communication, and Google Calendar for
scheduling. Students can be invited to join a class through
a private code, or automatically imported from a school
domain. Each class creates a separate folder in the
respective user's Drive, where the student can submit
work to be graded by a teacher. Mobile apps and Android
devices, let users take photos and attach to assignments,
share files from other apps, and access information
offline. Teachers can monitor the progress for each
student, and after being graded, teachers can return work
along with comments (Wikipedia, 2019).

There are many goals for using Google Classroom as
an online learning platform. One goal of learning through
Google Classroom is to ‘ offer  teachers and


https://en.wikipedia.org/wiki/Google
https://en.wikipedia.org/wiki/Google_Drive
https://en.wikipedia.org/wiki/Google_Docs,_Sheets_and_Slides
https://en.wikipedia.org/wiki/Gmail
https://en.wikipedia.org/wiki/Google_Calendar
https://en.wikipedia.org/wiki/Mobile_app
https://en.wikipedia.org/wiki/Android_(operating_system)
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students a safe place to connect and collaborate, share
class content and educational applications, discuss things
through chats and access homework and grades. Another
goal of this platform is to help educators to integrate
technology and media to create a better learning
environment, where the teacher has the opportunity to
customize the classroom through this learning platform
for each and every learner.

Thus, it is clear that few studies, to the researcher's
knowledge, used hybrid learning in Pre-university
education for developing EFL preparatory stage students'
English writing skills. Therefore, the researcher attempted
to use Google Classroom as a hybrid-learning medium for
developing EFL preparatory stage students’ English
writing skill.

Context of the Problem

English language has become a worldwide tool for
communication. In our schools, the main aim of teaching
EFL is to help students communicate, acquire knowledge,
deal with information technology, surf the internet and
complete their academic study in different fields as well.
Literary skills are basic skills that unfortunately not
everybody acquires sufficiently. The enormous rise in
informational activities due to the Internet and other
information technology-enabled opportunities has made
literacy skills increasingly important to ever more people.
More people in the ‘ world need enhanced
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literacy skills to be able to find, select, interpret, analyze,
and produce information. This means literacy education
must be improved so more learners in the world get better
chances. The sense of the problem stems from a number of
aspects that can be summarized as following:

1) The field of teaching

As a senior teacher of English at preparatory stage, the
researcher found out that large numbers of Al -Azhar
preparatory stage students lack efficiency in writing skills.
Students lack the ability to write a well-organized
paragraph that describes a simple picture. Moreover,
Students have undesirable attitudes toward writing and the
English language. They are unwilling to write.
Furthermore, Students' low-performance in writing skills
are due to teaching the language as a school subject only to
help students pass their exams, not as an important means
of communication.

Accordingly, these problems weaken students' use of
the language properly at the four levels of language skills,
especially writing. In an attempt to find a possible solution
to these problems, the researcher aimed to integrate
learning platforms as a hybrid learning medium into his
daily tasks of teaching writing.

2) Related Studies

A lot of research was done to implement the use of
different approaches, methods and strategies to improve
EFL writing skills at different stages. However, there has
been very little research ‘ undertaken regarding
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how learning in a hybrid setting affects EFL students’
writing. Moreover, few studies have been done
concerning hybrid-learning and E-learning platforms
specifically in the area of EFL writing instruction. There
Is also a growing attitude of Ministry of Education and
sector of Al-Azhar institutes in Egypt towards using
technology in Education. However, so little is known and
practiced as to how technology should be integrated in
conductive ways to motivate, rather than demotivate
students' writing performance. The previous studies can
be classified into three parts:

A) Studies related to writing

Several studies in the Egyptian context such as the
studies of Alsayed (2014), El- Shafei (2015), Elsaedy
(2016), Kener (2017), Al-Zahdany (2018), EIl-Naggar
(2019) and Makhlouf (2020) revealed that students have
difficulties in written performance. They show that
students face problems in writing coherent sentences,
using grammatical rules correctly, supporting the topic
with a relevant idea and writing mechanics. The students
performed poorly and received low scores at writing.
Thus, all the previous studies highlighted the need for
adopting better teaching strategies to foster students' EFL
writing skills. Hence, it is so important to carry out such a
study in order to improve students’ writing skills through
using a suggested program based on a Hybrid Learning

via google classroom. ‘
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B) Studies related to Hybrid learning

Some of the studies such as the studies of Ellis (2008),
Ranker (2009), Shafiee, Koosha & Afghari (2013),
Spencer et al., (2014), Tanduklangi et al., (2014), Clifton
(2017), EI-Shobaky (2017), EI-Sherbiny (2019) and
Rosita et al., (2019) recommend using Hybrid learning to
develop English Language Skills. They asserted that
combining traditional and online instruction can be
beneficial for the development of English language skills.
C) Studies related to Learning Platforms

Furthermore, some of the studies such as the studies
of Piezunka (2011), Kongchan (2012), Gushiken (2013),
Lara (2013), Haron et al., (2015), Perez (2015), Qalaja
(2015) and llievski et al., (2019) recommend using E-
learning platforms to develop English language skills.
These studies show how the platform can provide
substantial support in helping learners develop their EFL
skills. Moreover, other studies as the studies of Fallon
(2015), Mualim et al., (2019), Albashtawi and Al
Bataineh (2020), Emadesti (2020), Rosita (2020) and
Saputri (2020) indicated that Google Classroom as one of
the developments of information technology could be
used to deliver materials, help learners develop their
writing skills gradually by increasing both their
willingness to undertake writing tasks as well as their
level of confidence in performing such tasks. Students
showed positive attitudes toward using Google Classroom
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in terms of its ease of use, usefulness, and accessibility.

3) The pilot study

To get a documented idea about the students'
performance in writing skills, the researcher administered a
writing test to 50 students from Nour El-Islam preparatory
institute as a part of his pilot study. The aim of the pilot
study was to identify the actual level of students in writing
skills. Results showed students' low-performance level in
some writing skills. Results of the pilot study are shown in
table land 2.

Table 1
Students' Mistakes in Writing Skills

Tense Sentence Content and

Mistakes  Vocabulary Punctuation Background
usage order
Knowledge
Percentage 20 % 17 % 23% 12 % 28 %

Statement of the problem

In light of the review of the related literature, results
of the pilot study and the researcher’s experience in
teaching EFL, the problem of the present study could be
identified in the weak performance of second-year
preparatory stage students’ writing skills. This may be due
to the insufficiency of the existing course activities and
teaching techniques. Consequently, the present study
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aimed at investigating how far a program based on hybrid
learning via google classroom could develop preparatory
stage students' writing skills.

Questions of the Study

To address the study problem, the present study
investigated the following main question:
To what extent is a hybrid learning via google classroom
effective in developing preparatory stage students' writing
skills?
The following minor questions emanated from the above-
mentioned one
1- What are the appropriate EFL writing skills required
for second-year preparatory school students?
2- To what extent are the second-year preparatory school
students competent in these skills?
3-What are the components of the program based on
hybrid learning suggested for developing preparatory
stage students' EFL writing skill?
5- To what extent is the proposed program effective in
developing second-year preparatory school students' EFL
writing skill?

Hypotheses of the Study
The study attempted to verify the following hypotheses:
1-There is a statistically significant difference at < (0.05)
between the mean scores of the experimental group

D
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and the control group participants in the post-
administration of the writing test in favor of the
former.

2- There is a statistically significant difference at < (0.05)
between the mean scores of the experimental group in
the pre- and post- administration of the writing skills
test in favor of the latter.

3-The hybrid Learning-based program via google
classroom has a positive effect on developing
preparatory stage students' writing skills.

Design of the Study

The present study adopted the quasi-experimental
design. To achieve the purpose of the current study, two
groups (experimental and control) were selected
randomly from second-year preparatory stage students at
Nour El-Islam Model Institute for girls. The experimental
group was taught using hybrid Learning-based program
via google classroom, while the control group was taught
through the regular method of teaching. The pre-post test
was given to the two groups before and after the
experiment.

Participants of the Study

Participants of this study were 30 second-year
preparatory stage students studying at Nour El-Islam
Model Institute for girls located in Damietta governorate,

D
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Al-azhar Al-Sharif during the first term of the scholastic
year 2021/2022.The participants were randomly divided
into two groups: the experimental group consists of 30
students and the control group consists of 30 students.

Instruments and materials

The researcher designed and used the following
instruments to collect data and assess the effect of the
proposed program on developing preparatory stage
students' writing skills:
- A checklist of writing skills required for preparatory
stage students.

The checklist was designed to determine the writing
skills required for preparatory stage students. Also, the
checklist was mainly used to form the writing test.
Recognizing the suitable writing skills were necessary for
designing the program.

- A pre-post writing test to measure preparatory stage
students ' writing skills.

o Validity of the pre-post writing test

To determine the validity of the writing test, the first
version of the test was given to a panel of jury of experts
of TEFL. All the jury members agreed that; the pre-post
writing test measures the target English language skills
and agreed on its suitability for the target students which

prove its validity.
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o Reliability of the pre-post writing test

In order to ensure the reliability of the reading and
writing pre-post test, the researcher used Cronbach's
alpha coefficient for internal consistency. The coefficient
for writing is (0.82), which is an acceptable level of
reliability. Therefore, the test is reliable to be applied.
- A rubric to assess preparatory stage students ' writing
skills.
The researcher prepared a writing scoring rubric to
estimate second preparatory stage students' writing
performance as well as to identify the development
occurring in their writing abilities due to the Hybrid
Learning-based program via platforms. The rubric was
based on the checklist of the writing skills necessary for
second-year preparatory school students.
- A Hybrid Learning-based program via platforms for
developing preparatory stage students' reading and writing
skills and their Attitudes towards EFL learning.

A Hybrid Learning-based program via Google
Classroom

Aims of the program
This program aims at utilizing the Hybrid Learning via
Google Classroom to develop second year preparatory

students’ writing skills.



YOXY gg (F) ol (AY) aed (FV) el Ly Geals — Gy ) 4K dlas

Content of the proposed program

The present study program consists of eight sessions.
These sessions aimed at developing second year
preparatory students' writing skills. All the program
sessions follow the same structure as follows:

The Session Title: each session begins with the title.
Learning Objectives: the learning objectives in each
session are stated behaviorally to address the intended
learning outcomes and the target language skills.
Warm-up: include different questions that act as a warm
up for the session topic in order to activate the students'
prior knowledge concerning this topic.

The Content: the session content is presented in a
specialized and simple language. The topics are arranged
in a logical order beginning from the simplest to the more
difficult.

Practice: include various activities that address the target
English language skills of the study.

Evaluation: it is the last section in each session. It acts as
a formative assessment in order to monitor the students'
progress. It' provides, more exercises associated with the
target language skills. The following table shows the
content of each program session:

D,



YOXY gg (F) ol (AY) aed (FV) el Ly Geals — Gy ) 4K dlas

Table 2

Program sessions

Sessions Units

Session one Pre-administration of tools and description of
program

Session two Unit one: Coming home (Writing skills)

Session three Unit two: How are you feeling? (Writing skills)

Session four Unit three: Great jobs (Writing skills)

Session five Unit four: Into the past (Writing skills)

Session six Unit five: Helping you, helping me (Writing
skills)

Session seven Unit six: Different environment (Writing skills)

Session eight Post-administration of tools

Results

To determine whether students’ EFL writing skills
improved after implementing the experimental treatment
using the hybrid learning via google classroom, the
researcher used the Statistical Package for Social
Sciences program (SPSS 22) to compute the results of the
experiment and their statistical analysis. The results are
reported in terms of the three hypotheses followed by a
discussion of these results.

Hypothesis one

Hypothesis one states that: There is a statistically
significant difference at < (0.05) between the mean scores
of the experimental group and the control group
participants in the post- administration of the
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writing test in favor of the former. To verify this
hypothesis, the researcher used Independent samples t-
test to compare the mean scores of the experimental and
control groups in the post-administration of the writing
test. The results are shown in the following two tables:

Table 3

Significance differences between the mean scores of the
experimental and control group participants in the post
administration of the writing skills test

Study groups
Main skills Experimental group  Control group T-test results
N Mean SD N Mean SD T DF P-value

Vocabulary 30 417 075 30 297 0.72 6.34 58 0.001
Grammar 30 6.77 122 30 447 104 7.84 58 0.001
;’l\(’irliltsing Organization 30 423 077 30 290 076 674 58 0.001
Ideas/ Content 30 243 050 30 1.67 0.71 482 58 0.001
Mechanics 30 257 050 30 170 0.75 525 58 0.001
Writing skills 20.17 1.44 13.70 1.80 153 58 0.001

Table 3 shows independent samples t-test results for
comparing between the mean scores of experimental and
control group participants in the post- administration of
the writing skills test. The mean scores of the
experimental group was (20.17), whereas the mean scores
for the control group was (13.70). Hence, the mean scores
of the experimental group participants in

D
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the writing areas and the overall writing test were higher
than those of the control group participants. The "T"
values for writing skills ranged between (4.82) and
(7.84). Furthermore, the "T" values for writing skills for
the whole test was (15.35). This revealed that there was a
statistically significant difference between the two groups
in the post- administration of the writing skills test in
favor of the experimental group. The following figure
indicated that result:

Figure 1
The mean scores of the experimental and control group
participants in the post- administration of each skill in the writing
skills test

8 1 m Experimental
group
o 67
[<5)
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o
[8)
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c 4
I
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0 v
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Based on the results shown in tables 3 well as figures 1, It
could be concluded that there was a statistically
significant difference at < 0.05 between the mean score of
the experimental group and control group participants in
the post- administration of the writing skills test in favor
of the experimental group. Thus, the first hypothesis was
proved.

Hypothesis two

Hypothesis two states that: There is a statistically
significant difference at < (0.05) between the mean scores
of the experimental group in the pre- and post-
administration of the writing skills test in favor of the
latter.

To verify this hypothesis, the researcher used Paired
samples t-test to compare the mean scores of the
experimental group in the pre- and post-administration of
the writing test. The results are shown in the following
two tables:



YOXY gg (F) ol (AY) aed (FV) el Ly Geals — Gy ) 4K dlas

Table 4

Significance differences between the mean scores of the
experimental group participants in the pre- and post-
administration of the writing skills test

Experimental group
. . T-test results
Main skills Pre-test Post-test
Mean SD Mean SD T DF P-value
Vocabulary  1.13 0.86 417 075 942 29 0.001
Grammar 2.13 1.38 6.77 1.22 1319 29 0.001
Writing Organizatio

113 082 423 077 1499 29 0.001

skills n
|deas/ 047 051 243 050 823 29 0.001
Content
Mechanics 063 049 257 050 13.03 29 0.001
Writing skills 550 201 2017 144 2607 29 0001

Table 4 shows paired samples t-test results for comparing
the mean scores of experimental group participants in the
pre- and post-administration of the writing skills test. The
mean scores of the experimental group in the post-
administration was (20.17), whereas the mean scores of
the experimental group in the pre-administration was
(5.50). Hence, the mean scores of the post-administration
of the writing skills test was higher than those of their
mean scores in the pre-test. The "T" values for writing
skills ranged between (14.99) and (8.23). This revealed
that there was a statistically significant difference
between the mean scores of experimental group
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participants in the pre- and post-administration of the
writing skills test in favor of the post- administration. The
following figure indicated that result:

Figure 2
the mean scores of the experimental group participants in the
pre- and post- administration of the writing skills test.

g - B Pre-Test
Post-test

4 1]

Voeabulary Granmmar Organimtion Ideas’ Content  Mechamies
Writing skills

S COes

Mean
%)

Based on the results shown in tables 4 as well as figures
2, It could be concluded

that there was a statistically significant difference at <
0.05 between the mean score of the experimental group in
the pre- and post- administration of the writing skills test
in favor of the post one. Thus, the second hypothesis was
proved.

Hypothesis three
Hypothesis three states that: The hybrid Learning-
based program via google classroom has a positive effect

v,
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on developing preparatory stage students' writing skills.
To verify this hypothesis, the researcher used the effect
size equation by McGugian, who determined the ratio
(0.6) to judge the effectiveness. The results are shown in
the following table.

Table 5

The effect of the hybrid Learning-based program via
google classroom on developing experimental group
participants' writing skills

Main skill
areas
Writing skills 5.50 20.17 24

Pre-score Post-score  High score

Table 5 shows the effect size of the hybrid Learning-
based program via google classroom on developing
preparatory stage students' writing skills. The effect size
for the writing skills was (0.793) which is larger than
(0.6) decided by McGugian for calculating the effect size.
Hence, this revealed that the effect size of the hybrid
Learning-based program was large and it managed to
develop experimental group participants' writing skills.
Figure 3 shows that the degree curve of the experimental
group students in the post administration exceeds their
grade curve in the pre administration. The following
figure indicated that result:

a,



YOXY gg (F) ol (AY) aed (FV) el Ly Geals — Gy ) 4K dlas

Figure 3

The effect of the hybrid Learning-based program via google
classroom on developing experimental group participants® writing
skills
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Based on the results shown in table 5 as well as figure
3, It could be concluded that the hybrid Learning-based
program via google classroom had a large effect size on
developing experimental group participants' writing
skills. Thus, the third hypothesis was verified.

Discussion of the findings

The previous statistical results and analysis proved
that the hybrid Learning-based program via platforms
was successful in developing preparatory stage students'
writing skills. This was reflected in the scores the
participants in the experimental group had in the post-
administration of the writing test. Using hybrid Learning-

based program Google @ classroom helped



YOXY gg (F) ol (AY) aed (FV) el Ly Geals — Gy ) 4K dlas

learners improve the quality of their writing skills. Also,
the program proved to be significantly effective at < 0.05
level. The experimental group exceeded the control group
in the post-administration of the writing test. The findings
of the study revealed the following:

1- The experimental group participants outperformed the
control group participants in the post-administration of the
writing test.

2. The mean scores of the experimental group participants
in the post- administration of the writing test was highly
better than their mean scores in the pre-administration.
3.The hybrid learning-based program via google classroom
had a large effect size on developing experimental group
participants' writing skills.

Conclusions
In the light of the obtained data and statistical analysis,
the following results can be concluded:

1- The experimental group participants made use of the
best of both worlds: F2F interaction as well as
independence and self-based learning under the
umbrella of a Hybrid learning. And so, the Hybrid
learning-based program via google classroom
proved to be effective in developing preparatory
stage students' writing skills.

2- Learners afford more responsibility in hybrid

a
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learning than in traditional learning which improves
their self-development and autonomy as they
become responsible for their learning, particularly
the online component.

Providing students with a relaxing and interactive
environment during teaching of writing skills fosters
interaction and help them to develop their attitude
towards EFL learning.

Providing second-year preparatory stage students
with feedback on their practices helps them identify
and correct their errors, and hence assists them
Improve their writing performance.

The Internet has transferred the methods of teaching
into new different horizons. Hybrid learning formed
a change in the teacher's roles. It ideally combines
the advantageous aspects of traditional and online
learning. The teacher can be viewed as a
coordinator, administrator, organizer, developer, and
a promoter to the learning process.

Recommendations

Based on the findings and conclusions of this study,
some practical recommendations are presented to meet the
concerns of English teachers, course designers, and
Ministry of Education. The following recommendations
were stated:

ap,
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- Teachers should participate effectively in online learning
programs to determine their appropriateness for their
students, and send their remarks to the Ministry of
Education.

- Students should be encouraged to use online learning
programs to develop their language skills.

- Supervisors should train teachers to plan, design,
implement and evaluate reading and writing skills in the
EFL classroom.

- Policymakers should blend hybrid learning into the
mainstream of the educational system to help students and
teachers cope up with the new trends in education.
Suggestions for further research

Based on the above-mentioned results and conclusions, the
following areas and ideas could help other researchers
develop further future research:

e Investigating the effectiveness of hybrid learning on
developing writing skills in different educational stages.

e Exploring the effect of using hybrid learning for
developing other skills in university or in other educational
stages.

e Further research is needed to investigate the effect of
using Hybrid learning on reducing students' writing
anxiety.

e Exploring the effect of various learning management
systems (i.e. Moodle, Edmodo, Canvas and Schoology) on
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developing preparatory stage students' reading and writing
skills and their attitude towards EFL learning.
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