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Learning Concepts as Outcomes of Cognitive Holding Power and
Epistemological Beliefs for University Students

Dr. Alaa Eldin A. Ayoub Dr. Abdullah M. Aljughaiman
Lecturer 6f Educational Psychology Associate Professor
Faculty of Education, Aswan, Egypt  King Faisal University- Saudi Arabia

ABSTRACT

The current study- aimed at investigating the different levels of
learning concepts as learning outcomes, cognitive Holding Power, and
the epistemological beliefs that are related to them. It also aimed at
knowing the effect of specialist, study level, and the interactions between
-them on learning concepts, cognitive holding power and- epistemological
beliefs. Moreover, the study presented a. constructive model that
explained the relationship between- learning concepts, cognitive holding
power and epistemological beliefs. The targeted population consisted of
290 male and female students of South Valley University. The two
researchers administrated learning concepts scale,” cognitive holding
power scale, and epistemological beliefs scale after - calculated - their
validity 'and reliability. -

The findings of the current. study- showed three levels of -learning
concepts (constructive learning concepts, reproductive learning corncepts,
and the mixture . between constructive and reproductive learning
concepts) for university students according to different kinds of students'
cognitive holding power and epistemological beliefs. The results also
indicated that there were different and varied effects of specialist and the
study level on the current study variables. In addition, the results showed
that there were remarkable effects of cognitive holding power and
epistemological beliefs on students' selection for the different levels of
learning concepts. Finally, the current study concluded a constructive
model that explains the relationship between learning concepts, cognitive
holding power, and epistemological beliefs. In addition, results were
discussed in light of literature review and some recommendations and
suggestions were presented. .

Keywords: Learning Concépts » Learning Products, Cognitive Holding
Power, Epistemological Beliefs.
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