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Abstract : 

The current study aimed to examine the direct and indirect effects of academic 

perfectionism (adaptive and non-adaptive), task value (importance ,utility and cost 

value) and perceived academic control in both positive and negative achievement 

emotions .In addition, the study aimed to explore the mediating role of academic 

perfectionism in the relationship between task value , perceived academic control 

and positive and negative achievement emotions among university students 

through path analysis and testing a path model that can explain the relationships 

between  the study variables.  

The participants of the pilot study consisted of (398) students , and the main 

study sample included (275) students of students at the faculty of education 

Fayoum University. The researcher prepared four scales for measuring academic 

perfectionism, achievement emotions, task value and perceived academic 

control.The study used the descriptive approach as it was suitable for finding the 

direct  and indirect effects between study variables, and the mediating role of 

academic perfectionism in achievement emotions. In addition, the researcher 

examined the psychometric properties of the four scales, and then analyzed data 

using many parametric statistical techniques such as Pearson correlation, 

confirmatory factor analysis, path analysis for measuring direct and indirect 

effects.  

The study results indicated that there are statistically significant  correlations 

between study variables. In addition , by using path analysis through the program 

of Amos(21), the results indicated that there is a statistically significant  direct 

positive effect of perceived academic control, adaptive academic perfectionism , 

utility and importance value of task  in positive achievement emotions (enjoyment 

and pride). Moreover, there is a statistically significant  direct positive effect of 

non-adaptive perfectionism and cost value of task  in negative achievement 

emotions (boredom ,anger ,shyness and hopelessness). Moreover, there is a 

statistically significant  indirect effect of perceived academic control and task 

value in achievement emotions through mediating variable which is adaptive and 

non- adaptive perfectionism and this result refers to the mediating significant 

effect of academic perfectionism.    

Key Words  : Achievement Emotions – Academic Perfectionism- Task Value -

Perceived Academic Control - Path Analysis-Mediating Role. 
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 Task Valueثالجًا : قيمة المهمة:  
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 0.6640.684 0.6980.769

 0.7840.6860.7560.797

 0.683 0.6720.6750.756
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0.650** 0.509** 0.441** 

0.595** 0.526** 0.289** 

0.416** 0.622**  0.526**

0.525**0.623** 

 

1 0.689 50.713 9 0.723 

20.698 60.709 10 0.749 

30.726 70.694 11 0.711 

4 0.710 8 0.694   

0.730 
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15.42 11.97 25.72 7.06 13.00 20.53 36.87 21.65 19.38 37.20 36.60 44.97 

15.00 12.00 25.00 7.00 13.00 20.00 40.00 22.00 20.00 37.00 37.00 45.00 

5.10 3.69 7.60 2.79 3.78 6.20 7.55 5.06 3.52 6.26 7.42 8.79 

0.40 0.07 0.00 0.34 -0.29 -0.31 -1.01 -0.39 -0.72 -0.38 -0.28 -0.21 

-0.13 -0.77 -0.77 0.67-0.60 -0.64 0.17 -0.29 0.54 1.16 -0.54 -0.08 

متغيرات 
 الدراسة

 
 الفخر الاستمتاع اليأس الخجل الغضب الملل

قيمة 
 الأهمية

قيمة 
 الفائدة

قيمة 
 التكلفة

التحكم 
الأكاديمى 

 المدرك

الكمالية 
الأكاديمية 

 التكيفية

الكمالية 
الأكاديمية 
 اللاتكيفية

لالمل  1 
0.558

** 
0.285*

* 
0.380*

* 

-
0.303*

* 

-
0.244*

* 

-
0.199*

* 

-
0.208*

* 
-0.20 

-
0.133* 

-
0.256*

* 

0.210*
* 

 1  الغضب
0.251*

* 
0.292*

* 

-
0.169*

* 
-0.081 0.042 

-
0.206*

* 
0.020 

-
0.181*

* 
-0.004 

0.285*
* 

  1   الخجل
0.359*

* 
-

0.137* 
0.039 -0.078 0.151* -0.042 -0.094 

0.276*
* 

أسالي     1 
-

0.150* 

-
0.195*

* 

0.263*
* 

0.378*
* 

0.254*
* 

0.352*
* 

0.276*
* 

0.027 

 1     الاستمتاع
0.513*

* 
0.337*

* 
0.435*

* 
0.279*

* 
0.392*

* 
0.319*

* 
0.30 

 1      الفخر
0.263*

* 
0.378*

* 
0.254*

* 
0.352*

* 
0.276*

* 
0.027 

قيمة 
 الأهمية

      1 
0.533*

* 
0.623*

* 
0.342*

* 
0.534*

* 
0.197*

* 

قيمة 
 الفائدة

       1 
0.578*

* 
0.404*

* 
0.353*

* 
0.107 

قيمة 
 التكلفة

        1 
0.336*

* 
0.274*

* 
0.230*

* 

التحكم 
الأكاديمى 

 المدرك
         1 

0.334*
* 

0.100 

الكمالية 
الأكاديمية 

 التكيفية
          1 0.150* 

الكمالية 
الأكاديمية 
 اللاتكيفية

           1 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

 اختبار الفروض:  



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

 

 

 

 

 

 

 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

 

 

 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

 

 

 

 

 

 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

 

 

 

 

 

 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

 

 

 

 

 

 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

 

 

 

 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

  :وتفصيرها الهتائج مهاقشة



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

 تضميهات تربوية:
 

 

 

 

 

 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

 

 

 

 بحوث مكترحة:
1- 

2- 

3- 

4- 

5- 

6- 

7- 

8- 

9- 

11- 

11- 

12- 

13- 

14- 

15- 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

 قائمة المراجع : 
 أولًا: المراجع العربية

 ثانيًا: المراجع الأجهبية
Ainley, M., Corrigan, M., & Richardson, N. (2005). Students, tasks and 

emotions: Identifying the contribution of emotions to 

students’ reading of popular culture and popular science 

texts. Learning and Instruction, 15(5), 433−447. 

Al-Harthy, I. S., & Aldhafri, S. S. (2014). The relationship among task-

value, self-efficacy and academic achievement in Omani 

students at Sultan Qaboos University.  International Review 

of Social Sciences and Humanities,  7(2), 15-22. 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

Al-Harthy, I. S., Was, C. A., & Isaacson, R. M. (2010). Goals, efficacy and 

metacognitive self-regulation a path analysis. International 

Journal of Education, 2(1), 1,1-21.  

Barabadi, E., & Khajavy, G. H. (2020). Perfectionism and foreign language 

achievement: The mediating role of emotions and 

achievement goals. Studies in Educational Evaluation, 65.  

Bieg, M., Goetz, T., & Lipnevich, A. (2014). What students think they feel 

differs from what they really feel: Academic self-concept 

moderates the discrepancy between students’ trait and state 

emotional self-reports. PLOS ONE, 9(3), 1-9. 

Bieleke, M., Gogol, K., Goetz, T., Daniels, L., & Pekrun, R. (2021). The 

AEQ-S: A short version of the achievement emotions 

questionnaire. Contemporary Educational Psychology, 65, 1-

15. 

Bieling, P. J., Israeli, A., Smith, J., & Antony, M. M. (2003). Making the 

grade: The behavioural consequences of perfectionism in the 

classroom. Personality and Individual Differences, 35(1), 

163–178. 

Buff, A. (2014). Enjoyment of learning and its personal antecedents: 

Testing the change–change assumption of the control-value 

theory of achievement emotions. Learning and Individual 

Differences, 31, 21-29. 

Buff, A., Reusser, K., Rakoczy, K., & Pauli, C. (2011). Activating positive 

affective experiences in the classroom: “Nice to have” or 

something more? Learning and Instruction, 21, 452–466. 

Çapan, B. E. (2010). Relationship among perfectionism, academic 

procrastination and life satisfaction of university students. 

Procedia-Social and Behavioral Sciences, 5, 1665-1671.  

Chien, C., & Cherng, B. (2013). The relation of environmental goal 

structure, self-determined motivation and academic 

emotions. Bulletin of Educational Psychology, 44(3), 713-

734.  

Chow, A., Eccles, J. S., & Salmela-Aro, K. (2012). Task value profiles 

across subjects and aspirations to physical and IT-related 

sciences in the United States and Finland.  Developmental 

Psychology, 48(6), 1612. 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Cole, J., Bergin, D., & Whittaker,T. (2008). Predicting student achievement 

for low stakes with effort and task value. Contemporary 

Educational Psychology, 33, 609-624. 

Comerchero, V. (2008). Gender, Tenure Status, Teacher Efficacy, 

Perfectionism and Teacher Burnout. An Unpublished 

Doctoral Dissertation. Fordham University.  

Cook, L. (2007). Parent psychopathology and child perfectionism. An 

Unpublished Master thesis, University of Nevada, Las 

Vegas. 

Damian, L. E., Stoeber, J., Negru, O., & Băban, A. (2014). Positive and 

negative affect in adolescents: An investigation of the 2 × 2 

model of perfectionism. Cognition Brain Behavior an 

Interdisciplinary Journal, 18(1), 1–16. 

Deci, E. L., & Ryan, R. M. (2000). The ’what’ and ’why’ of goal pursuits: 

Human needs and the self-determination of behavior. 

Psychological Inquiry, 11(4), 227-268. 

Dietrich, J., Moeller, J., Guo, J., Viljaranta, J., & Kracke, B. (2019).  In-the-

moment profiles of expectancies, task values, and costs. 

Frontiers in psychology, 10, 1662. 

Dunkley, D. M., Blankstein, K. R., & Berg, J. L. (2012). Perfectionism 

dimensions and the five-factor model of personality. 

European Journal of Personality, 26, 233-244. 

Eccles, J. S. (2005). Subjective task value and the Eccles et al. model of 

achievementrelated choices. In A. J. Elliot, & C. S. Dweck 

(Eds.), Handbook of competence and motivation (pp. 105–

121). New York: Guilford. 

Eccles, J. S., & Wigfield, A. (2002). Motivation beliefs, values and goals. 

Annual Review of Psychology, 53, 109–132. 

Ero lu, S.,   iklar, A., & Bozgeyikli, H. (2006). Research of university 

students’ academic emotions regarding some variables. 

Education Science and Psychology. 2(9), 33-42. 

Ferrari.J.(1991).Compulsive procrastination:Some self reported 

characteristics.Psychological Reports,86,455-458. 

Flett, G. L., Coulter, L.-M., Hewitt, P. L., & Nepon, T. (2011). 

Perfectionism, rumination, worry, and depressive symptoms 

in early adolescents. Canadian Journal of School 

Psychology, 26, 159-176. 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

Flett, G. L., Hewitt, P. L., Su, C., & Flett, K. D. (2016). Perfectionism in 

language learners: Review, conceptualization, and 

recommendations for teachers and school psychologists. 

Canadian Journal of School Psychology, 31(2), 75–101. 

Forsblom, L., Peixoto, F., & Mata, L. (2021). Perceived classroom support: 

Longitudinal effects on students' achievement emotions. 

Learning and Individual Differences, 85, 1-12. 

Frenzel, A., Goetz, T., Lüdtke, O., Pekrun, R., & Sutton, R. (2009). 

Emotional transmission in the classroom: Exploring the 

relationship between teacher and student enjoyment. Journal 

of Educational Psychology, 101(3), 705–716.  

Frenzel, A., Pekrun, R., & Goetz, T. (2007). Girls and mathematics – A 

“hopeless” issue?: A control-value approach to gender 

differences in emotions towards mathematics. European 

Journal of Psychology of Education, 22(4), 497-514.  

Frost, R. O., Heimberg, R. G., Holt, C. S., Mattia, J. I., & Neubauer, A. L. 

(1993). A comparison of two measures of perfectionism. 

Personality and Individual Differences, 14(1), 119–126. 

Frost, R. O., Marten, P., Lahart, C., & Rosenblate, R. (1990). The 

dimensions of perfectionism. Cognitive Therapy and 

Research, 14(5), 449–468. 

Garn, A. C., Simonton, K., Dasingert, T., & Simonton, A. (2017). 

Predicting changes in student engagement in university 

physical education: Application of control-value theory of 

achievement emotions. Psychology of Sport and Exercise, 

29, 93-102.  

Gillet, N., Vallerand, R. J., Lafreniere, M. A. K., & Bureau, J. S. (2013). 

The mediating role of positive and negative affect in the 

situational motivation-performance relationship. Motivation 

and Emotion, 37(3), 465-479. 

Gilman, R. & Ashby, J. S. (2003). Multidimensional perfectionism in a 

sample of middle school students: An exploratory 

investigation , Psychology in the schools, (40), 677-689.  

Goetz, T., Frenzel, A. C., Hall, N. C., & Pekrun, R. (2008). Antecedents of 

academic emotions: Testing the internal/external frame of 

reference model for academic enjoyment. Contemporary 

Educational Psychology, 33(1), 9-33.  



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Goetz, T., Haag, L., Lipnevich, A., Keller, M., Frenze, A. & Collier, A. 

(2014). Between  domain relations of students’ academic 

emotions and their judgments of school domain similarity. 

Frontiers in Psychology, Educational Psychology, 5, 1-14. 

Goetz, T., Hall, N. C., Frenzel, A. C., & Pekrun, R. (2006). A hierarchical 

conceptualization of enjoyment in students. Learning and 

Instruction, 16, 323–338. 

Goetz, T., Nett, U., Martiny, S., Hall, N., Pekrun, R., Dettmers, S., & 

Trautwein, U. (2012). Students’ emotions during homework: 

Structures, self-concept antecedents, and achievement 

outcomes. Learning and Individual Differences, 22(2), 225–

234.  

Govaerts, S., & Grégoire, J.(2008). Development and Construct Validation 

of an Academic Emotions Scale. International Journal of 

Testing, 8, 34–54. 

Graesser, A. C., & D’Mello, S. K. (2012). Emotions during the learning of 

difficult material. In B. H. Ross (Ed.), The psychology of 

learning and motivation (Vol. 57, pp. 183–226). San Diego, 

CA: Academic Press. 

Hayes, A. F. (2015). An index and test of linear moderated mediation. 

Multivariate Behavioral Research, 50 (1), 1–22. 

Hewitt, P., & Flett, G., (1991). Dimensions of perfectionism in unipolar 

depression, Journal of Abnormal Psychology,100(1),98-101.  

Hulleman, C. S., Durik, A. M., Schweigert, S. A., & Harackiewicz, J. M. 

(2008). Task values, achievement goals, and interest: an 

integrative analysis. Journal of educational psychology, 

100(2), 398.  

Jones, S. (2007). An Experimental Analysis of the Relationship between 

Perfectionism and Depressive Mood. An An Unpublished 

Doctoral Dissertation, California School of Professional 

Psychology. 

Jones, B. (2010). An examination of motivation model components in face-

to-face and online instruction. Electronic Journal of 

Research in Educational Psychology, 8 (3), 915-944. 

Jones,B.(2016). A cross-cultural adaptation and validation of the Icelandic 

version of the music model of academic motivation 

inventory. Icelandic Journal of Education, 25(2), 159−181. 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

Jones,B.(2018). Motivating students by design: Practical strategies for 

Professors(2nd ed.). Charleston, SC: CreateSpace.  

Jones, B., Carter, D. (2019). Relationships between students’ course 

perceptions, engagement, and learning. Social Psychology of 

Education, 819-839. 

Jones, B., & Skaggs, G. (2012). Validation of the music model of academic 

motivation inventory: A measure of students’ motivation in 

college courses. Research presented at the International 

Conference on Motivation, Frankfurt, Germany. 

Jones, B., Osborne, J., Paretti, M., & Matusovich, H. (2012). Relationships 

among students’ perceptions of a first-year engineering 

design course and their identification with engineering, 

motivational beliefs, course effort, and academic outcomes. 

Paper presented at the annual meeting of the American 

Educational Research Association, Vancouver, Canada, 

1340-1356. 

Jones, B., Watson, J., Rakes, L., & Akalin, S. (2012). Factors that impact 

students’ motivation in an online course: Using the music 

model of academic motivation. Journal of Teaching and 

Learning with Technology, 1(1), 42–58. 

Kahraman, N., & Sungur-Vural, S. (2014). The contribution of gender, 

socio-economic status and socio- cultural influence to 

Turkish students' task value beliefs in science. Research in 

Education, 91(1), 30-44. 

Karmakar, R., & Ray, A. (2014). Adaptive and maladaptive perfectionists: 

Do they really differ on hardiness and using coping strategy. 

International Journal of Innovative Research & 

Development, 3, 380-386.  

Ketonen, E. & Lonka, K. (2013). How are situational academic emotions 

related to teacher students’ general learning profiles?.  n  K. 

Tirri and E. Kuusisto (Eds.), Interaction in Educational 

Domains, 103–114. Sense Publishers. 

Ketonen, E. E., Dietrich, J., Moeller, J., Salmela-Aro, K., & Lonka, K. 

(2018). The role of daily autonomous and controlled 

educational goals in students’ academic emotion states: An 

experience sampling method approach. Learning and 

Instruction, 53, 10-20. 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Khatibi, M. & Mahboobeh, F. (2016). Perfectionism: A Brief Review. The 

International Journal of Indian Psychology, 3(8), 13-19.  

King, R., & Areepattamannil, S. (2014). What students feel in school 

influences the strategies they use for learning: Academic 

emotions and cognitive/meta-cognitive strategies. Journal of 

Pacific RIM Psychology, 8(1), 18–27. 

Kurnaz, A. (2018). The correlation between gifted students’ cost and task 

value perceptions towards mathematics: The mediating role 

of expectancy belief. Journal of Education and Training 

Studies, 6(8), 12-22. 

Lam, U., Chen, W., Zhang, J., & Liang, T. (2015). It feels good to learn 

where I belong: School belonging, academic emotions, and 

academic achievement in adolescents. School Psychology 

International, , 15, 1–17.  

Lee, J., Bong, M., & Kim, S. I. (2014). Interaction between task values and 

self-efficacy on maladaptive achievement strategy use. 

Educational Psychology, 34(5), 538-560. 

Lei, H., & Cui, Y.(2016). Effects of academic emotions on achievement 

among Mainland Chinese students: A metaanalysis. Social 

Behavior and Personality, 44(9), 1541–1554. 

Lichtenfeld, S., Pekrun, R., Stupnisky, R. H., Reiss, K.,& Murayama,  

K.(2012). Measuring students’ emotions in the early years:  

The Achievement Emotions Questionnaire-Elementary 

School  (AEQ-ES). Learning and Individual Differences, 22 

,190–201. 

Limburg, K., Watson, H. J., Hagger, M. S., & Egan, S. J. (2017). The 

relationship between perfectionism and psychopathology: A 

meta-analysis. Journal of Clinical Psychology, 73, 1301-

1326. 

Luo, W., Ng, P. T., Lee, K., & Aye, K. M. (2016). Self-efficacy, value, and 

achievement emotions as mediators between parenting 

practice and homework behavior: A control-value theory 

perspective. Learning and Individual Differences, 50, 275-

282. 

Manu, M, P. (2004). The adverse influence of narcissistic injury and 

perfectionism on college student institutional attachment. 

Personality and Individuals Difference. 36(8), 1797-1806.  



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

Marsh, H. W. (1990). The Self-Description Questionnaire (SDQ) II: A 

theoretical and empirical basis for the measurement of 

multiple dimensions of adolescent selfconcept.  Macarthur, 

New South Wales, Australia: University of Western 

Australia. 

Martin, A., Marsh, H. (2006). Academic resilience and its psychological 

and educational correlates: A construct validity approach. 

Psychology in the Schools, 43(3), 267- 281. 

Matsumoto,D.(2009).The Cambridge dictionary of psychology .New York 

:Cambridge University press.  

Matuliauskaité, A., & Zemeckyté, L.(2011) Analysis of interdependencies 

between students’ emotions, learning productivity, academic 

achievements and physiological parameters. Mokslas- 

Lietuvos Ateitis, 3(2), 51-56. 

Meyer, D., & Turner, J. (2002). Discovering emotion in classroom 

motivation research. Educational Psychologist, 37, 107-114.  

Mills, C., & D’Mello, S. (2013). Emotions During Writing about Socially-

Charged Issues: Effects of the (Mis)Alignment of Personal 

Positions with Instructed Positions. Proceedings of the 

Twenty-Sixth International Florida Artificial Intelligence 

Research Society Conference. 

Moeller, J., Ivcevic, Z., Brackett, M. A., & White, A. E. (2017), March 28). 

Mixed emotions: Network analyses of intra-individual co-

occurrences within and across situations.  Retrieved from 

https://osf.io/b4cxt. 

Moeller, J., Salmela-Aro, K., Lavonen, J., & Schneider, B. (2015). Does 

anxiety in math and science classrooms impair math and 

science motivation? Gender differences beyond the mean 

level. International Journal of Gender, Science, and 

Technology, 7(2), 229-254.  

Montoya, A.K., & Hayes, A.F. (2016). Two-condition within-participant 

statistical mediation analysis: A path-analytic framework. 

Psychol Methods, 22(1), 6-27. 

Mosayyeb, Z., Khasti, A., & Arfaei, F.( 2014). The Relationship between 

Achievement Goals and Educational Emotions of Students in 

Isfahan University. International Journal of Psychology and 

Behavioral Research. 3(6), 526-531. 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Neuville, S., Frenay, M., & Bourgeois, E. (2007). Task value, selfefficacy 

and goal orientations: Impact on self-regulated learning, 

choice and performance among university students. 

Psychologica Belgica, 47(1).  

Oriol-Granado, X., Mendoza-Lira, M., Covarrubias-Apablaza, C. G., & 

Molina-López, V. M. (2017). Positive emotions, autonomy 

support and academic performance of university students: 

The mediating role of academic engagement and self-

efficacy. Revista de Psicodidáctica, 22(1), 45-53.  

Ouweneel, E., Leblanc, P., & Schaufeli, W. (2014). On Being Grateful and 

Kind: Results of Two Randomized Controlled Trials on 

Study-Related Emotions and Academic Engagement. The 

Journal of Psychology, 148(1), 37–60. 

Owens, K. (2015). How does Perfectionism Influence anxiety in gifted 

middle school students?. Educational specialist. James 

Madison University, Paper11, Retrieved July 13, 2016. 

Paoloni, P., Vaja, A., &  Muñoz, V. (2014). Reliability and Validity of the 

Achievement Emotions Questionnaire. A Study of 

Argentinean University Students. Electronic Journal of 

Research in Educational Psychology, 12(3), 671-692.  

Parker, P. C., Perry, R. P., Hamm, J. M., Chipperfield, J. G., Pekrun, R., 

Dryden, R. P., ... & Tze, V. M. (2021). A motivation 

perspective on achievement appraisals, emotions, and 

performance in an online learning environment. 

International Journal of Educational Research, 108, 1-16.  

Pekrun, R. (1992). Expectancy-value theory of anxiety: Overview and 

implications. In D. G. Forgays, T. Sosnowski, & K. 

Wrzesniewski (Eds.), Anxiety: Recent Developments In Self-

Appraisal, Psychophysiological And Health Research (pp. 

23-41). Washington, DC: Hemisphere. 

Pekrun, R. (2000). A social cognitive, control-value theory of achievement 

emotions. In: Heckhausen J, editor. Motivational Psychology 

of Human Development. Oxford, England: Elsevier. pp 143–

163. 

Pekrun, R. (2006). The control-value theory of achievement emotions: 

Assumptions, corollaries, and implications for educational 

research and practice. Educ Psychol Rev, 18, 315–341. 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

Pekrun,  R., Elliot A., & Maier M. (2006). Achievement goals and discrete 

achievement emotions: A theoretical model and prospective 

test. J Educ Psychol, 98(3), 583–597. 

Pekrun, R. (2014). Emotions and learning. Educational practices series, 

Geneva, Switzerland: International Academy of Education 

(IAE) and International Bureau of Education (IBE) of the 

United Nations Educational, Scientific and Cultural. 

Pekrun, R., & Linnenbrink-Garcia, L. (2012). Academic Emotions and 

Student Engagement. S.L. Christenson et al. (eds.), 

Handbook of Research on Student Engagement, 259-282. 

Pekrun, R., Frenzel, A., Goetz, T., & Perry, R. (2007). The Control-Value 

Theory of Achievement Emotions: An Integrative Approach 

to Emotions in Education in: Emotion in education ( ed. by 

Paul A. Schutz and Reinhard Pekrun. Amsterdam : 

Academic Press, pp. 13-36. 

Pekrun, R., Goetz, T., Daniels, D., Stupnisky, R. H., & Perry, R. P. (2010). 

Boredom in achievement settings: Exploring control-value 

antecedents and performance outcomes of a neglected 

emotion. Journal of Educational Psychology, 102(3), 531–

549. 

Pekrun, R., Goetz, T., Frenzel, A., Barchfeld, P., & Perry, R. (2011). 

Measuring emotions in students’ learning and performance: 

The Achievement Emotions Questionnaire (AEQ). 

Contemporary Educational Psychology, 36(1), 36-48.  

Pekrun, R., Goetz, T., Perry, R. (2005). Achievement Emotions 

Questionnaire (AEQ): User’s Manual. Munich. Germany: 

University of Munich, Department of Psychology. 

Pekrun, R., Goetz, T., Perry, R., Kramer, K., Hochstadt, M., & Molfenter, 

S. (2004). Beyond test anxiety: Development and validation 

of the test emotions questionnaire (TEQ). Anxiety, Stress, 

and Coping, 17(3), 287–316. 

Pekrun, R., Goetz, T., Titz, W., & Perry, R. (2002). Academic Emotions in 

Students’ Self-Regulated Learning and Achievement: A 

Program of Qualitative and Quantitative Research. 

Educational Psychologist, 37(2), 91-106. 

 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Pekrun, R., Goetz, T., Titz, W., & Perry, R. (2007). Positive emotions in 

education. In E. Frydenberg (Ed.), Beyond Coping Meeting 

Goals, Visions, And Challenges (pp. 149-173). New York: 

Oxford University Press. 

Pekrun, R., Hall, N. C., Goetz, T., & Perry, R. P. (2014). Boredom and 

academic achievement: Testing a model of reciprocal 

causation. Journal of Educational Psychology, 106(3), 696–

710. 

 Pekrun, R., Lichtenfeld, S., Marsh, H. W., Murayama, K., & Goetz, T. 

(2017). Achievement emotions and academic performance: 

Longitudinal models of reciprocal effects. Child 

Development, 88(5), 1653–1670. 

Purdon, C., Antony, M., & Swinson, R. (1999) .Psychometric properties of 

the Frost multidimensional perfectionism scale in a clinical 

anxiety disorders sample. Journal of Clinical Psychology, 

55(10), 1271-1286. 

Putwain, D. W., Becker, S., Symes, W., & Pekrun, R. (2018). Reciprocal 

relations between students’ academic enjoyment,  boredom, 

and achievement over time. Learning and Instruction, 

54,73–81. 

Putwain, D. W., Larkin, D., & Sander, P. (2013). A reciprocal model of 

achievement goals and learning related emotions in the first 

year of undergraduate study. Contemporary Educational 

Psychology, 38, 361–374. 

Putwain, D. W., Pekrun, R., Nicholson, L. J., Symes, W., Becker, S., & 

Marsh, H. W. (2018). Control-value appraisals, enjoyment, 

and boredom in mathematics: A longitudinal latent 

interaction analysis. American Educational Research 

Journal, 55(6), 1339-1368 

Putwain, D. W., Schmitz, E. A., Wood, P., & Pekrun, R. (2021). The role of 

achievement emotions in primary school mathematics: 

Control–value antecedents and achievement outcomes. 

British Journal of Educational Psychology, 91(1), 347-367.  

Raccanello, D., Brondino, M., & Pasini, M. (2014). Achievement Emotions 

in Technology Enhanced Learning: Development and 

Validation of Self-Report Instruments in the Italian Context. 

Interaction Design and Architecture(s) Journal, 9(23),68-81.  



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

Reeve, J. (2009). Why teachers adopt a controlling motivating style toward 

students and how they can become more autonomy 

supportive. Educational Psychologist, 44 (3), 159-175. 

Rice, K. G., Choi, C., & Zhang, Y. (2012). Self-critical perfectionism, 

acculturative stress, and depression among international 

students. The Counselling Psychologist, 40(4), 575-600. 

Riley, W. H. (2003). The relation between two models of how children's 

achievement-related beliefs affect academic task engagement 

and achievement .(Doctoral dissertation, The Florida State 

University).  

Ryan, R. M., & Deci, E. L. (2016). Facilitating and hindering motivation, 

learning, and well-being in schools: Research and 

observations from self-determination theory.  In K. R. 

Wentzel & D. B. Miele (Eds.) Handbook of motivation at 

school  (pp. 96–119). Oxford, England: Routledge. 

Ryan, R. M., & Moller, A. C. (2017). Competence and central, but not 

sufficient, for high quality motivation: A self-determination 

theory perspective. In A. J. Elliot,  C. S. Dweck, & D. S. 

Yeager (Eds.), Handbook of competence and motivation  

(2nd ed., pp. 214–231). New York: NY: Guildford Press. 

Ryan, R., & Deci, E. (2000). Intrinsic and extrinsic motivation: Classic 

definition and new directions, Contemporary Educational 

Psychology, 25, 54-67. 

Saboonchi, F., & Lundh, L. (2003). Perfectionism, Anger, Somatic Health, 

And Positive Affect. Personality and Individual Differences, 

35, 1585–1599.  

Sánchez-Rosas, J., Lou, Y. C., Lin, H. F., & Larroza, S. (2017). A Spanish 

version of the Achievement Task Value Scale for University 

Students: Internal, convergent, and criterion validity and 

reliability in Argentinian students.  Pensando Psicología, 

13(21), 41-57. 

Schutz, P., Quijada, P., de-Vries, S., & Lynde, M. (2011). Emotion in 

educational context. In S. Järvelä (Ed.), Social And 

Emotional Aspects Of Learning (pp. 64-69). Oxford: 

Elsevier.  

Seong, H., & Chang, E. (2021). Profiles of perfectionism, achievement 

emotions, and academic burnout in South Korean 

adolescents: Testing the 2× 2 model of perfectionism. 

Learning and Individual Differences, 90, 1-13. 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Shafran, R., Egan, S., & Wade, T. (2018). Overcoming Perfectionism 2nd 

Edition: A self-help guide using scientifically supported 

cognitive behavioural techniques. Robinson.  

Sheldon, K. M., & Elliot, A. J. (1999). Goal striving, need-satisfaction, and 

longitudinal well-being: The Self-Concordance Model. 

Journal of Personality and Social Psychology, 76(3), 482-

497. 

Simons, J., Vansteenkiste, M., Lens, W., & Lacante, M. (2004). Placing 

motivation and future time perspective theory in a temporal 

perspective. Educational Psychology Review, 16(2), 121-

139. 

Simonton, K. L., & Garn, A. C. (2020). Control–value theory of 

achievement emotions: A closer look at student value 

appraisals and enjoyment. Learning and Individual 

Differences, 81, 1-12. 

Skinner, E. A. (1995). Perceived control, motivation, and coping. Newbury 

Park, CA: Sage. 

Skinner, E. A., Zimmer-Gembeck, M. J., Connell, J. P., Eccles, J. S., & 

Wellborn, J. G. (1998). Individual differences and the 

development of perceived control. Monographs of the 

society for Research in Child Development, 63(2),1-231. 

Slaney, R. B., Rice, K. G., Mobley, M., Trippi, J., & Ashby, J. S. (2001). 

The revised Almost Perfect Scale. Measurement and 

Evaluation in Counseling and Development, 34(4), 130-145.  

Soliemanifar, O., Rezaei, Z., Rasuli, A. A., & Rasuli, M. (2015). The 

relationship between positive and negative perfectionism and 

depressive symptoms: the role of academic rumination. 

Jentashapir J Health Res, 6(6), 21-26. 

Sorić,  ., Penezić, Z., & Burić,  . (2013). Big five personality traits, 

cognitive appraisals and emotion regulation strategies as 

predictors of achievement emotions. Psychological Topics, 

22(2), 325-349. 

Sortino,C.(2014).Working group 3:Rich learning tasks.Mathematics 

Teaching,12,1-5. 

Stoeber, J., Damian, L. E., & Madigan, D. J. (2018). Perfectionism: A 

motivational perspective. In J. Stoeber (Ed.). The psychology 

of perfectionism: Theory, research, applications  (pp. 19–

43). London: Routledge. 

Stoeber, J., Stoll, O., Pescheck, E., & Otto, K. (2008). Perfectionism and 

achievement goals in athletes: Relations with approach and 



 

 
 

 

 

لسببيت بين انفعلاث الإنجاز وكل هن الكواليت تحليل هسار العلاقاث ا
وقيوت المهوت والتحكن الأكاديمً المدرك لدي طلبت الجاهعت  الأكاديميت

  : اختبار الدور الىسطي
 العسيس عبد محود حمسة أسماء/ د. م.أ

avoidance orientations in mastery and performance goals. 

Psychology of Sport and Exercise, 9(2), 102–121. 

Stornelli, D., Flett, G. L., & Hewitt, P. L. (2009). Perfectionism, 

achievement, and affect in children: A comparison of 

students from gifted, arts, and regular programs. Canadian 

Journal of School Psychology, 24(4), 267–283. 

Stoeber, J, (2012). The dual nature perfectionism in sports: Relationship 

with emotion, motivation, and performance. International 

Review of Sport and Exercise Psychology, 4,128-145.  

Stupnisky, R., Perry, R., Hall, N., & Guay, F. (2012). Examining perceived 

control level and instability as predictors of first-year college 

students’ academic achievement. Contemporary Educational 

Psychology, 37(2), 81–90.  

Suddarth, B. & Slaney, R. (2001). An investigation of the dimensions of 

perfectionism in college students. Measurement and 

Evaluation in Counseling and Development, 34, 157-165.  

Svanum, S.,& Aigner, C. (2011). The influence of course effort, mastery 

and performance goals, grade expectancies, and earned 

course grades on student ratings of course satisfaction. 

British Journal of Educational Psychology, 81, 667-679. 

Snyder,J. (2015). The effects of students’ music model perceptions on  their 

academic identification and achievement  (Doctoral 

dissertation, Virginia Tech). 

Tamannaeifar, M., & Abdolmaleki, S. (2017). Prediction of test anxiety 

based on metacognitive beliefs and perfectionism. Practice 

in Clinical Psychology, 5(1), 63-71.  

Tan, L. S., & Chun, K. Y. N. (2014). Perfectionism and academic emotions 

of gifted adolescent girls. The Asia-Pacific Education 

Researcher, 23(3), 389–401. 

Taura,A,A., Roslan,M,C.& Omar,Z.(2014). Self-Regulation as a mediator 

in the relationship between self- efficacy,  task value and 

active procrastination. International Journal of Humanities 

and Social Science,4(9),293-301. 

Tibbetts, Y., Canning, E. A., & Harackiewicz, J. M. (2015).  Academic 

motivation and performance: Task value 

interventions.International Encyclopedia of the Social 

&Behavioral Sciences,2(1),37-42. 



 

 
 

 

 م 0202يىليى  -التاسع  عشر ـ الإصدار الخاهسالمجلد  النفسيتو التربىيت للعلىم الفيىم جاهعت مجلت

Tong, Y. & lam, S. (2011). The cost of being mother's ideal child: The role 

of perfectionism in the development of perfectionism and 

depression. Social development, 20 (3), 504-515.  

Vaja, A., & Paoloni, P. (2012). Emociones en contextos académicos. Un 

análisis de las emociones de logro en una asignatura del 

nivel superior. Emotions in academic settings. Analysis of 

achievement emotions in one course at higher-education 

level. In M. Bonyuan, S. Peppino, M. Lerchundi, & N. 

Galetto (Eds.), Ciudad Moderna: problemas, conflictos, 

desafíos (pp. 179-184). Río Cuarto: ICALA Publications. 

Valiente, C., Swanson, J., & Eisenberg, N. (2012). Linking Students’ 

Emotions and Academic Achievement: When and Why 

Emotions Matter. Child Development Perspectives, 6(2), 

129–135.  

VeȘ temean, I. (2013). Achievement emotions and self-regulated learning. 

dynamics and effects on 8th graders performance. Doctoral 

Dissertation. Babeș -Bolyai University, Cluj-napoca. 

Walker, C. ,& Greene, B. (2009) .The relations between student 

motivational beliefs and cognitive engagement in high 

school. Journal of Educational Research, 102(6), 463-472. 

Wang, K., Yuen, M. & Slaney, R. (2009). Perfectionism, depression, and 

life satisfaction: A study of high school students in Hong 

Kong. The Counseling Psychologist, 37 (2), 249-274.  

Wigfield, A., & Cambria, J. (2010). Students’ achievement values, goal 

orientations, and interest: Definitions, development, and 

relations to achievement outcomes. Developmental review, 

30(1), 1-35.  

Yamac, A. (2014). Classroom Emotions Scale For Elementary School 

Students. Mevlana International Journal of Education, 4(1), 

150-163. 

Yurt, E. (2015). Understanding middle school students’ motivation in math 

class: The expectancy-value model perspective.  

International Journal of Education in Mathematics,  Science 

and Technology, 3(4), 288-297. 

Zikuda, M., Stuchlíková, I., & Janík, T. (2013). Emotional aspects of 

learning and teaching: Reviewing the field −discussing the 

issues. Orbis Scholae, 7(2), 7-22. 


