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The Impact of the Facebook Incorporated Activities
on EFL University Students’ Vocabulary Development

Dr. Yasser Ahmed El-Desouky Ahmed

Lecturer of English Language-Higher Institute for Computers,
Information and Management Technology
Ministry of Higher Education

Abstract

This study aimed to investigate the impact of the Facebook
environment on EFL students’ vocabulary development. Sixty
students were randomly selected from EFL first year students,
(Management Information Systems Division), Tanta Higher
Institute for Computers, Information and Management Technology
during the second semester of the academic year 2017-2018. The
sixty students were divided randomly into a control group (N=30)
and an experimental group (N=30). The control group studied
according to the ordinary class-based instruction method while the
experimental group used both face-to-face lectures in addition to
using a Facebook group entitled "English Group - First Year". Both
of the two groups sat for a pretest at the beginning of the treatment
and a posttest at the end of the treatment. Data obtained were
logged and analyzed using the Statistical Package for Social
Sciences software program SPSS, version 21. The results revealed
statistically significant differences, in favor of the experimental
group students due to using Facebook. Conclusions, pedagogical
implications and suggestions for further research were provided in
the light of the study results.

Keywords
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Introduction

The widespread use of technology in all areas of life has led to its
growing presence in educational settings. Nowadays, technology is
an important resource used in many classrooms with the purpose of
enhancing instruction and face-to-face and online activities should
be integrated in the classroom in a planned and pedagogically
valuable manner in order to support the EFL students’ language
skills and academic development (Picciano, 2009, Ophus and
Abbit, 2009, Grgurovic, 2010 and Espinosa, 2015).

According to Castells (2007), Grosseck, Bran & Tiru (2011) and
Kabilan & Zahar (2016), Facebook gained high popularity,
particularly among higher education students who use new
technologies to create instant communities of practice. They also
show that Facebook and other similar SNS have the potentials to
become valuable resources that could be used for academic
purposes, especially in the higher educational settings.

Most students in our society spend a great deal of their time outside
school hours on social networking websites. Therefore, using
Facebook to supplement lecture instruction seems to be aligned
with the current trend. Additionally, as a result of globalization of
digital media, EFL is now the predominant language of online
communication among students although it is not their native
language. Thus, it can be beneficial to use this popular social
network, Facebook, to support English language instruction in EFL
contexts. Besides, blending conventional face-to-face instruction
with online learning activities can contribute to solve instructors’
problem of inadequate class time, and can help EFL instructors to
make learning EFL more appealing to the students (Tan, Ng &
Saw, 2010, Crystal, 2011, Wise et al., 2011 and Manan, Alias &
Pandian, 2012).

Facebook is a popular website that allows users to interact and
collaborate within a pre-defined virtual community. It is a social
networking site and at the same time an online communication tool
that allows users to construct a public or private profile in order to
connect and interact with people who are part of their extended
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social network. Facebook is the largest social networking site, with
nearly a billion members, that allows people to make connections,
share interests, and join groups. It is so successful that the majority
of higher education institutions' students use this site on a daily
basis for both academic and social goals (Boyd & Ellison, 2007,
Lantz-Andersson, Kirschner & Karpinski, 2010 and Vigmo &
Bowen, 2013).

Facebook helps EFL instructors create significant and dynamic
educational experiences, especially in EFL lectures, because it
allows students carry out meaningful and authentic interactions
with English native speakers. As a result, learners can improve their
EFL vocabulary, language skills, increase their motivation and
confidence towards English and develop cross-cultural
understanding. Facebook is useful for improving communication,
human interaction and language learning and it can be a practical
tool to involve students in EFL vocabulary learning, reading,
writing, other language skills and many other EFL learning
activities in a more incidental and informal manner (Garrison &
Kanuka, 2004, Godwin-Jones, 2008, Madge et al., 2009, Khe,
2011, Majid, 2012 and Espinosa, 2015).

If instructors use Facebook effectively, many of the practices and
experiences that occur in this social network can contribute to
enhance EFL learning, especially EFL vocabulary learning.
Actually, this can be considered a form of constructivism because it
gives students the opportunity to work collaboratively, learn
together and from each other, build learning communities and
construct knowledge through the interaction of members of these
communities (Kabilan, Ahmad & Abdin, 2010).

The problem and its context

Out of the researcher's experience in teaching EFL to higher
education students at Tanta Higher Institute for Computers,
Information and Management Technology, he observed that first
year students (Management Information Systems Division), who
are the participants of the study, suffered a lot from acquiring EFL
vocabulary and this made them perform poorly in their studies and
academic achievement. The researcher also observed that the




The Impact of the Facebook Incorporated Activities on EFL

University Students’ Vocabulary Development | |

Dr. Yasser Ahmed El-Desouky

students were not motivated and interested in learning EFL due to
their weak knowledge of EFL vocabulary , which in turn , resulted
in their: inability to communicate effectively, inability to
comprehend the materials and inability to understand what they
read.

To document such problem, the researcher piloted a study to a
sample of 15 higher education students from first year students
(Management Information Systems Division) at Tanta Higher
Institute for Computers, Information and Management Technology.
In the pilot study, a vocabulary test, prepared by the researcher, was
given to the sample during the first semester of the 2017/2018
academic year . The results indicated that the students really had a
problem in their EFL vocabulary as the scores of the majority (90%
) of them were low.

Moreover, the researcher found a strong empirical evidence that
support such problem (i.e., Toyoda & Harrison, 2002, Qian, 2002,
Nor Shahriza & Amelia, 2007, Nakata, 2008, Noorizah & Zaini,
2009, Monica — Ariana & Anamaria — Mirabela, 2014, Nikbakht,
2015, Ventura & Martin-Monje, 2016 and Kablian & Zahar, 2016).

Using Facebook is suggested and proposed in this study as an
effective way that has been proved to have effective and positive
impacts on foreign language development, especially in EFL
vocabulary development (i.e., Ellison, Steinfield & Lampe, 2007,
Haverback, 2009, Selwyn, 2009, Yancey, 2009, Mills, 2009,
Roblyer et al., 2010, Kabilan, Ahmad & Abidin, 2010, Monica —
Ariana and Anamaria-Mirabela, 2014, Nikbakht, 2015, Ventura and
Martin — Monje, 2016 and Kabilan & Zahar, 2016).

So, the present study is an attempt to investigate the impact of the
Facebook environment on EFL students' vocabulary development
among higher education students and it is a hope to find an
effective solution for the problem aforementioned.

Review of literature and related studies
Benefits of using Facebook in education

Facebook has the potential to maximize social communication.
Students at all ages spend large number of hours logged on to
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several internet services to enhance learning outcomes, which
means that students may be constructing knowledge for themselves.
Facebook seems to be privileged as the “social site” to which
educators turn to develop social connectedness with their students.
Facebook as a learning tool and a learning environment seems to
offer a win-win. It allows institutions to offer dual-mode courses
across on- and off-campus cohorts and develop Ilearning
communities that facilitate positive learning outcomes (Boyd &
Ellison, 2007, Lantz-Andersson, Vigmo & Bowen, 2013 and
Espinosa, 2015).

According to Boulaid (2012), Facebook appears to provide a ready
space where students can become autonomous learners rather than
rely only on lectures. Thus, instructors are urged to be aware that
Facebook is becoming a fundamental means for higher education
students. Optimistically, the tendency of the students can turn into a
language teaching and learning setting.

Promnitz-Hayash (2011), Kirschner & Karpinski (2010) and Wise
et al. (2011) claim that a social networking, such as Facebook, can
be an effective tool that encourages autonomous learning within a
social environment for students. It provides students with
motivation, fun and interest which help them to strengthen their
social relationships. They also mention that Facebook seems to be
quite available for students, as they might not have a computer at
home, or over an internet connection but most of them count with a
mobile which allows them to access from almost any point around
the world. They also add that Facebook enables learning to become
student-centred rather than instructor-centred.

Kabilan, Ahmad & Abidin (2010) support Facebook as a learning
and teaching tool as well by arguing that students generally respond
to discussions quickly and feel comfortable enough in their space to
share their information and opinions. They also mention that the
role of the students can also shift from only receiving knowledge to
both searching and sharing their knowledge. Moreover, instructors
can have more interactions with students through Facebook.

In addition, Facebook facilitates students and instructors to
maintain work, life and technology equilibrium. They should no
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longer stick to the classroom and to the traditional methodology of
teaching as Boulaid (2012) mentions. However, the challenge for
EFL instructors is how to gain their students’ learning retention and
extend their participation beyond the classroom.

Facebook can benefit both the instructor and the student by tapping
into a greater number of learning styles, providing an innovative
alternative to the traditional lecture or English class format,
creating an online classroom community and increasing instructor-
student and student-student interaction. Instructors can use
Facebook as a tool to promote their connection with students and
they should be encouraged to add their students on Facebook
(Garrison & Kanuka, 2004, Godwin-Jones, 2008 and Boulaid,
2012).

Petrovi¢ et al. (2012) provide the following characteristics existed
in the literature and recommend Facebook as a tool that can
contribute significantly to the quality of education: fostering
positive relationships among students, involving students in
achieving tasks and successful transfer of knowledge, developing
positive attitudes towards learning, developing interpersonal
intelligence as well as critical thought, developing communication
and interaction between students and instructors outside the classes,
providing constructive educational outcomes in a variety of fields,
practicing differential pedagogy, integrating diagnostic formative
evaluation in the learning process and calibrate didactic activities
accordingly, achieving a change in strategy, mentality, attitude and
behaviours through using Facebook, establishing efficient
educational relations, accepting the student as an interaction partner
and developing knowledge and skills of students.

Mazman and Usluel (2010) recognize three types of educational
functions of Facebook: communication, collaboration and
resource/material sharing. Firstly, Communication which consists
of activities, such as: enabling communication among students and
their instructors, facilitating class discussions, delivering of
homework and assignments by instructors, informing about
resources and links related to courses. Secondly, collaboration
which consists of activities, such as: people's joining to academic
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groups related to their schools, departments or classes and carrying
on group works by sharing homework, projects and ideas. Thirdly,
resource/material sharing which consists of activities, such as:
exchanging multimedia resources, videos, audio materials,
animated videos, resources and documents.

Bosch (2009) and Shih (2013) adds more advantages of Facebook
which can help users and learners interact and collaborate with each
other actively in a virtual community. This trend led the learning
process to be transformed from in-class teaching into learning
outside the classroom. Therefore, students will be able to sustain
the inter-relationship among the group members through effective
group communications and discussions in such a cooperative
learning environment.

Phillips (2010) and Kabilan & Zahar (2016) point out that
Facebook can provide students with the opportunity to effectively
present their ideas, lead online discussions and collaborate
effectively. It can facilitate student-to-student collaboration and
provide innovative ways for the instructor to involve students in his
or her subject matter.

Lenhart & Madden (2007) mention another advantage for using
Facebook in teaching which is that some students who have
speaking difficulty because of disabilities or who care a lot about
making mistakes in writing, Facebook can be an immense help for
them. Such shift, thus, is hoped to help the new generations acquire
the 21* century skills which requires the necessity to empower
student—centered approaches at the expense of instructor-centered
approaches.

Cheung & Vogel (2011), Chenzi, Salehi & Yunusm (2012) and
Shraim (2014) maintain that the proliferation of Facebook use
among students and instructors has created a new learning culture
by providing innovative ways for instructors to enable learners to
engage actively in different activities.

So, Facebook was thought to be an eligible subject for the study
because of the following reasons: Number of social network users
in intense communication was high, every user knows the settings
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and it offers e-mail, forums, and chats similar to a learning
management system (Kayri & Cakir, 2010).

Facebook and foreign language learning

Facebook can help students increase their own language learning in
a fun and motivating way. Facebook, on the other hand, can help
keep topics grouped together in one place, which is easier for
students to read and they have more control over the length of their
posts. Through Facebook, students can attach links, share photos
and videos, send private messages, add notes and easily chat online
synchronously (Promnitz-Hayashi, 2011 and Blattner & Fiori,
2011).

According to Norton & Toohey (2002), as cited in (Wu & Hsu,
2011), Kilickaya & Krajka, (2010), Mills (2011) and Lin et al.,
(2014), using Facebook in TEFL allows EFL instructors to
understand that language learning engages the identities of learners
since language itself is not only a linguistic system of signs and
symbols, it is also a complex social practice. When a language
learner interacts with members of the target language group, he or
she is seeking more than just words, phrases, dialects and idiomatic
expression, one is asking to what extent he or she will be able to
impose reception and be recognized by his/her interlocutors.

Ajjan & Hartshorne (2008) and Mills (2009) recognize that active
users of Facebook could improve their EFL through virtual social
interactions with Facebook. And they have the opportunity to
enhance their language skills in the real world.

Blattner and Fiori (2009) have pointed out that Facebook can
create authentic language interaction or a community for language
classrooms, where the learners’ socio-pragmatic competence can be
developed. It is a tool which can enhance the sense of belonging
and has unique features that offer constructive educational
experiences while maintaining privacy and safety.

In addition, it can be used to motivate and improve the performance
of EFL students by providing various activities which focus on
language contexts and communication practice. These activities can
be offered on the group application on Facebook, where students
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have opportunities to join easily and are able to communicate or
discuss in the target language through wall posts, where their
written expressions can be observed and on which feedback can be
provided. The students can implement the comments or suggestions
they receive in order to improve their language skills
(Suthiwartnarueput & Wasanasomsithi, 2012).

They also show that Facebook provides opportunities for exchange
of synchronous and asynchronous communication, social
interaction and multimedia information and it encourages
engagement with language socialization. According to them ,
Students can use Facebook to share group works, pictures,
applications,  materials, lessons, resource  books and
announcements.

EFL students can use the original resources present in Facebook to
gain knowledge of EFL. There are groups dedicated to learning
English languages in EFL and ESL contexts on Facebook. These
groups afford their members with regular updates of grammar,
vocabulary and much new information. English language learners
can also access links posted on the group page by other members.
Conversation and discussions can also be prompted to encourage
among the practicing English language learners, who can share
knowledge and help each other.

Student interactions in online discussions can facilitate a learner-
centred approach to teaching and provide students with an
opportunity to practice and acquire EFL vocabulary knowledge and
skills in a supportive and encouraging environment (Stacey, 2002,
Birch & Volkov, 2007, Moore & lida, 2010, Hayashi, 2011 and
Junco, 2012).

With Facebook, limited exposure to the target language can be
overcome. For example, the instructor may assign the students to
follow news feeds (i.e., CNN student news), and they are asked to
add comments or watch relevant videos posted on Facebook and
provide a summary to be presented in the classroom. The instructor
may also have students join groups associated with English
language teaching and learning and participate in the discussion or
share relevant links. Thus, with effective use of Facebook equipped
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with instructor's facilitation skills, the problem of limited exposure
to EFL in a conventional EFL classroom can be addressed.

Through Facebook, EFL students can have access to unlimited
resources available online, such as news, videos and websites with
more natural language and expressions commonly used by native
English speakers. Being exposed to the language used in these sites,
instructors can help their students learn natural expressions used by
native speakers.

In this case, not only are students exposed to natural expression, but
they are also exposed to the culture of native speakers (i.e., how
native speakers initiate a conversation, how they avoid personal
questions, etc.). This opportunity may not be available in a
conventional classroom.

Features and functions of Facebook

Facebook is a social networking service launched in February 2004,
owned and operated by Facebook. The website's membership was
initially limited by the founders to Harvard students, but was
expanded to other colleges in the Boston area, and gradually most
universities in Canada and the United States. By September 2006, it
was expanded to everyone of age 13 and older with a valid email
address. The main concepts associated with Facebook are “wall”,
“info”, “blog”, “friends”, “like”, “unlike”, “comment”, “poke”,
“send message”, ‘“share photos”, “links” and ‘“video”, which
provide users with a variety of means to communicate and interact
with each other and to make new friends all over the world.
(Facebook, 2011).

Facebook is equipped with a number of features and applications
that make it educationally attractive and appealing, such as: bulletin
boards, timeline, instant messaging, emailing, posting photos and
videos, attaching files, downloadable applications and the like.
These features and applications can supplement the educational
functions of Facebook and help instructors everywhere to connect
with learners anytime and anywhere.

Facebook is always free and is one of the best media for
communication. With the help of Facebook, you can connect with
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different people anywhere in the world, because almost everyone
familiar with Facebook. This gives people the opportunity to know
more about others’ culture, values, customs and traditions.
Facebook is the most appropriate tool for finding old friends. When
friends move away, we often do not have the opportunity to
communicate with them. However, now Facebook gives us the
opportunity to communicate with old friends very easily at no cost
or effort. We can share our feelings about what is happening in our
daily lives through Facebook. We can also get feedback from our
friends about their reactions to our feelings. It is the best medium
for sharing one’s feelings and thoughts with others. Facebook has
good privacy settings, which gives the option of maintaining
privacy according to one’s preferences. We can chat with friends by
using Facebook. The Facebook messenger application is very
handy for chatting online (Ellison et al., 2007, Wise et al., 2011,
Facebook, 2011and Yang & Brown , 2013).

Students can use Facebook for group study by creating a group only
for studying. There, they can share information about their projects,
homework, assignments, exams, due dates, etc. They can also use
Facebook as a social book marking site. They can share articles,
blogs, photos, etc., with thousands of people. They can use
Facebook groups to connect all their close friends together. They
can also maintain the privacy of the group by making it private.
Facebook also has new features, such as: group chats, notifications,
file sharing, etc. These features help members of the group stay
connected. Facebook has helped many students become more
independent, understanding with the instructor and more academic
(Mahmud & Ching, 2012).

Facebook has a variety of interactive features and it attracts the
users to play and enjoy it. Facebook provides a convenient
environment for the development of discourse communities with its
varied participatory mechanisms. The students can create their
personal profiles that help them list interests and activities and
share with others (Ellison et al., 2007).

Facebook is an online social networking service and is a prominent
example of an SNS. It operates somewhat like a personal website,




The Impact of the Facebook Incorporated Activities on EFL

University Students’ Vocabulary Development

| =

Dr. Yasser Ahmed El-Desouky

but within a defined community of users and with functions that
allow users to locate and interact with each other. It not only allows
members to upload photos and change personal profiles online but
also allows them to leave messages for friends who are offline and
it helps maintain relationships with others when users are not active
online (Pi, Chou & Liao, 2013, Yang & Brown, 2013 and
Warburton & Hatzipanagos, 2013). Moreover, it offers a variety of
additional functions, such as a news feed, through which users can
follow the movement of their Facebook friends who are also users
of the system (Wang et al., 2013).

On Facebook, there are three major types of interactions: learner-
to-instructor interaction, learner-to-learner interaction, and learner-
to-subject interaction. Learner-to-instructor interaction involves
contact between the learner and the instructor. The second type of
interaction involves electronic dialogue, online classroom debates
and print or electronic dialogue. Learner-to-learner interaction may
happen in a group situation or outside a group. The third type of
interaction involves discussions conducted by learners and
controlled by the instructor. Alternatively, learners may be allowed
to act independently in group projects or group-head activities.
Learner-to-subject interaction involves interaction between learners
and the topic at hand (Garrison, 2011, Teclehaimanot & Hickman,
2011 and Rennie & Morrison, 2013).

Various studies have been conducted with the intention of
investigating the impact of using Facebook on EFL learning in
general and on EFL vocabulary in specific as follows:

Mills (2009) studied the usability of Facebook in learning French as
a foreign language. Facebook use was found to be a valuable
environment to experience, which was timely and culturally
relevant to her students. She discovered that her students - with the
help of Facebook as an authentic environment for enhancing
communication, interaction and discussions in French - were able
to meet the grammatical, functional and linguistic objectives of her
French language course.
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Haverback (2009) observed and examined that her students in a
reading course created and participated in a Facebook group to
discuss assignments, ask and answer questions, post information
and support one another for their educational courses. The students
were found to be motivated to participate in discussions on
Facebook and they gained a better understanding of the theoretical
principles in ensuring effective reading and developed better ideas
as a group compared to when they read individually.

Furthermore, the study conducted by Kaliban, Ahmad & Abidin
(2010) suggested the feasibility and implications of Facebook in an
English course, that is, Facebook facilitated and allowed students to
participate in learning. However, they should pay more attention to
target activities than the socialization function on the website, so
that the content can be learned meaningfully. Therefore, to integrate
Facebook in the language-learning situation, instructors should
have a certain learning platform that informs students of the clear
objectives, learning outcomes, assessments and the instructor’s
class management, so that they can focus on learning content while
using Facebook.

Suthiwartnarueput & Wasanasomsithi (2012) conducted an
important study. In this study, the subjects were allowed to discuss
grammatical structures or points and explanations about writing by
posting them on a Facebook group. The findings resulted from the
analysis of the mean scores of the pre-test and post-test revealed
that their English grammar was improved and they had positive
attitudes toward the site as a tool for studying grammar and writing.
Learners felt that the Facebook group helped their writing by
providing them with opportunities to brainstorm and acquire new
vocabulary.

Mahmud and Ching (2012) investigated the effectiveness of
Facebook in enhancing foreign language learning. A total of 50
students participated in this study . They professed that the
utilization of Facebook had generally enhanced students’ language
skills, improved their communication skills and minimized their
apprehension when using Facebook. Therefore, the researchers
concluded by stressing the advantages that can be attained as a
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result of the implementation of Facebook in foreign/ second
language learning contexts.

Kho & Chuah (2012) conducted a study on encouraging ESL
discourse exchanges via Facebook. Based on the results obtained, it
was recommended that the educators should incorporate the
teaching and learning activities with online social networks, such as
Facebook, in order to create more fun and interactive lessons. In
this study, students involved actively in exchanging ideas and
opinions through Facebook, whereas the students in the traditional
classroom studied according to their traditional method. The
students claimed that their vocabulary were enhanced by reading
the comments of their friends in the group.

Srirat (2014) investigated the effects of using a Facebook Group to
facilitate teaching an English course for everyday communication.
A survey was carried out with 50 students enrolling the English
course in the second semester of the 2013/2014 academic year at
Chiang Mai Rajahat University, Chiang Mai, Thailand. Data were
collected through the students’ activities in class and their
participation in the Facebook group. Both quantitative and
qualitative methods were used to analyze the collected data,
including pre-test, post-test and questionnaires on satisfaction of
self-improvement. The results showed that using the Facebook
group to facilitate teaching EFL assisted students to learn more
effectively. Furthermore, students felt more confident to perform
activities using EFL and their interest were enhanced.

Monica-Ariana and Anamaria-Mirabela (2014) investigated the
impact of Facebook in improving students’ vocabulary knowledge
with first and second year ELT students (N=127) in Economics at
Faculty of Economic Sciences, University of Oradea, Romania. For
the purpose of the study, a project-based on Facebook for the
experimental group was conceived. The study confirmed the
effectiveness of using Facebook in EFL learning.

Jin (2015) adopted Facebook as a new innovative way to maximize
the target language interactions and develop the intercultural
competence of Korean EFL learners. The results revealed that
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Facebook offered Korean EFL learners an effective platform for
intercultural interactions with people from the target culture. This
study considered the adoption of Facebook a new, innovative and
practical way to facilitate EFL learning as well as promote IC in the
EFL classroom.

Espinosa (2015) analyzed the possibility of blending conventional
instruction with online instruction via a social networking website,
Facebook, in EFL classrooms in order to motivate EFL students, as
well as improve their EFL language learning. The study confirmed
the effectiveness of using Facebook in EFL learning.

Nikbakht and Boshrabadi (2015) studied and investigated the
influence of Social Networking Sites (SNS), such as Facebook on
EFL learners’ vocabulary learning. The participants were 100
students, who were chosen from Islamic Azad University,
Khorasgan (Isfahan), Iran. The results pointed to the positive role
of Facebook, as an instructional tool, in enhancing EFL students’
level of vocabulary knowledge by allowing the retention of new
words in an interactional environment.

Kabilan & Zahar (2016) investigated the effectiveness of using
Facebook in enhancing vocabulary knowledge among Community
College EFL students. The sample of the study consisted of 33
students, who were exposed to the use of Facebook as an
environment of learning to enhance their EFL vocabulary . The
results indicated that students performed significantly better in the
posttest compared to the pretest.

Ventura & Martin-Monje (2016) explored the impact of Facebook
in enhancing the acquision of specialized vocabulary in the context
of a massive open online course. A mixed method was adopted for
data collection, using both quantative techniques and qualitative
ones. The results showed the positive impact of Facebook ,
especially in the students’ motivation towards learning specialized
vocabulary .

Ventural & Martin-Monje (2016) explored the effect of the
incorporation of Facebook on enhancing the acquisition of
specialised vocabulary in the context of a Massive Open Online
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Course (MOOC). A Facebook group was created by the MOOC
curator and ran for eight weeks. A mixed-method approach was
adopted for the data collection, using both quantitative techniques
(student tracking in the MOOC) and also qualitative ones
(questionnaires). The results showed the positive impact of using
Facebook in motivating EFL students to learn specialised
vocabulary.

Aims of the study
In accordance with the study problem, the aims of the study are:

1- To show the impact of the Facebook environment on vocabulary
development for EFL first year students (Management
Information Systems Division), Tanta Higher Institute for
Computers, Information and Management Technology.

2- To show the significant differences in the results between
students taught via the Facebook environment and those who
dealt with their ordinary class-based instruction.

Questions of the study
Based on the purpose of the study and the problem specified above,
the study attempted to answer the following questions:

1- What is the impact of the Facebook environment on vocabulary
development for EFL first year students (Management
Information Systems Division), Tanta Higher Institute for
Computers, Information and Management Technology?

2- Are their statistical differences between students who use
Facebook in learning vocabulary and those who do not use it?

Hypotheses of the study

The present study attempted to verify the following hypotheses:

1- There would be no statistically significant difference in means of

scores of the control group and that of the experimental group
on the pretest of EFL vocabulary.

2- There would be no statistically significant difference in means of
scores of the control group and that of the experimental group
on the posttest of EFL vocabulary.
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3- There would be no statistically significant difference in means of
scores of the control group on the pretest and posttest of EFL
vocabulary.

4- There would be no statistically significant difference in means of
scores of the experimental group on the pretest and posttest of
EFL vocabulary.

Significance of the study

The present study may be significant for students, because through
using Facebook, they will get an enjoyable way to learn and acquire
vocabulary. So, the present study may be an important one in terms
of tapping into students’ technological concern of using Facebook
to enhance their vocabulary, which in turn, paving the way for other
fresh and novel studies that may deepen our knowledge of how
Facebook could contribute and affect EFL students’ vocabulary,
specially in higher education instructions.

It is significant also for EFL instructors, as they will involve
Facebook in their TEFL lectures as a new tool through allowing
their students to connect with them and share ideas beyond the
classroom wall in order to improve their students’ vocabulary.
Moreover, the study attempts to ring a bell and perhaps dare to
contribute to the improving and updating EFL curricula, which in
turn, help designers and EFL methodologists develop EFL teaching
material that suit and meet students’ needs. In addition, it may draw
the researchers’ attention to the effectiveness of Facebook and its
positive impacts in teaching and learning EFL. So, Facebook may
be a rich area for them to conduct several studies.

Delimitations of the study

The study was limited by the following:

1- The number of the participants, the sample consisted of 60
students, who were selected from EFL first year students
(Management Information Systems Division), Tanta Higher

Institute for Computers, Information and Management
Technology.

2- Facebook was the social networking site that used for helping
EFL students develop their vocabulary.
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3- The second semester of the 2017-2018 academic year.

Definition of Terms

This study involves a number of specific terms and they are defined
as follows:

- Facebook

Facebook is a “social network site as web-based services that allow
individuals to: (1) construct a public or semi-public profile within a
bounded system, (2) articulate a list of other users with whom they
share a connection and (3) view and traverse their list of
connections and those made by others within the system” (Boyd
and Ellison, 2007: 211).

In the present study, Facebook is operationally defined as: a social
network site equipped with tools that students can use for academic
purposes as an informal communication platform through which
higher education students conduct and practice vocabulary
activities.

- Vocabulary

For Neuman & Dwyer (2009: 385), “Words we must know to
communicate effectively.”

For the present study, vocabulary is defined operationally as the
knowledge of foreign language words and their meanings in order
to help EFL first year students (Management Information Systems
Division) Communicate effectively.

Methodology and procedure
Participants of the study

The study was conducted with a number of 100 students, who were
randomly selected from EFL first year students, (Management
Information Systems Division), Tanta Higher Institute for
Computers, Information and Management Technology that
administered by the Ministry of Higher Education (MOHE), during
the 2017 / 2018 academic year, with an average age of 19. The
participants were randomly assigned into two groups, the first
group was treated as the experimental group (N = 30) and the
second as the control group (N= 30). All the participants of the
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study have had Facebook accounts for at least three years, however,
they have never used Facebook for any learning or teaching
purposes.

Design

The design of this study was a quasi-experimental design. It
consisted of two groups, namely an experimental group and a
control group. The two groups were pretested and both were also
posttested after the experimentation. The experimental group
students taught via Facebook environment, while the students in the
control group dealt with their ordinary class-based instruction
method. The students’ development in vocabulary was considered
as the dependent variable, and the Facebook environment was
considered as the independent variable.

Instruments of the study

To reach the purpose of the study, a vocabulary achievement pre-
post test was prepared by the researcher. In the test, students were
required to answer 50 multiple-choice vocabulary questions. The
test was examined by some EFL experts and specialists in the field
of TEFL for its content validity. Subsequently, the test was
modified and piloted via being administered to 15 students from
EFL first year students at Tanta Higher Institute for Computers,
Information and Management Technology, who were at the same
level of the main sample of the study. The reliability index was
estimated through KR Formula and it was found 90, which was
statistically significant at 0.01 level. The researcher used the
multiple-choice items “a, b, ¢, and d” and the students were asked
to choose the correct answer. The objective form was used for some
rationales, among them, it is more objective and representative,
reducing opportunities for the examinee to bluff or dress-up an
answer and focusing on reading and thinking and not on writing
under examination conditions.

The Facebook group

In order to gather the students on Facebook and for the activities
given to be completed, a Facebook group was created by the
researcher with the help of a specialist in the field of social
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networking sites and the experimental group students were invited
to join the group on Facebook. The Facebook group was named
(English Group- First Year). The members of the group were thirty
students. All the members of the group have had Facebook
accounts for at least three years. The vocabulary activities were
uploaded onto the Facebook group by the researcher with clear and
simple instructions. The students were required to complete the
activities individually at first and then they could communicate and
interact with each other through Facebook chat. the students'
performance was posted on the wall of the Facebook group and
they could comment on each other's posts. The student who failed
to submit his / her work onto the wall of the Facebook group was
marked as absent for that session. The lecturer played the roles of :
the monitor , the facilitator , the moderator, the motivator and the
group admin as well. Being the researcher and the instructor at the
same time, the researcher was given the admin tools and roles
which included : posting relevant materials , approving or removing
abusive posts by group members , blocking or removing blocks ,
editing posts , changing the privacy of the group, limiting who can
join the group, uploading videos and dictionaries, chatting with
members, uploading relevant files , reviewing posts of the
members, asking questions and answering the questions posted by
the students. Both the instructor and the students of the Facebook
group outlined specific regulations to be as a contract that
organized and regulated the activities uploaded on the wall of the
Facebook group to sustain formality and interest.

Procedures of the study

The present study was conducted according to the following
procedures:

- Reviewing the related literature and previous studies concerning
the study variables.

- Preparing the study instruments.

- Measuring the validity and the reliability of the instruments of
the study.
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- Selecting the sample randomly from EFL first year students
(Management Information Systems Division), Tanta Higher
Institute for Computers, Information and Management
Technology and dividing the sample into two groups. One of the
two groups representing the experimental group (N=30) and the
other representing the control group (N=30).

- Creating and initiating the Facebook group with the help of a
specialist in the field of social networking sites.

- Applying the pre-testing to the whole sample (N=60).

- Implementing the experiment.

- Applying the post-testing to the whole sample of the study
(N=60).

- Analysing the results statistically using SPSS, version. 21.

- Interpreting the results and providing conclusions, pedagogical
implications, recommendation and suggestions for further
research.

Results of the study
The first hypothesis

“There would be no statistically significant difference in
means of scores of the control group and that of the
experimental group on the pretest of EFL vocabulary”

The purpose of testing the above hypothesis was to identify the
students’ level before implementing the intervention to be sure that
the two groups were equal before the experimentation. To achieve
this, the independent samples t-test was used to test the difference
between means of scores of the two groups on the pretest of EFL
Vocabulary. The pretest results are shown in the following table:
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Table (1): The t-value for the two groups on the pretest of EFL

vocabular

Groups

Exp. Group Cont. Group

Std. Std.
Mean . | Mean
Dev. Dev.

EFL

Vocabulary 15.43 | 6.361 15.50 | 7.147 Nosig.>0.01

Test

As shown in the above table, the t-test value is not statistically
significant at (o < 0.01) as the difference between the two groups is

approximately equal (t=0.038, p>0.01). Thus, the two groups w

cre

equal before the treatment. Thus, the first hypothesis of the study is

accepted. The above results are displayed in the following figure:
4 )

Mean

Control Expermental
EFL Vocabulary
N J
Figure (1): Mean scores of the two groups on the pretest
EFL vocabulary

The second hypothesis
“There would be no statistically significant difference

of

in

means of scores of the control group and that of the

experimental group on the posttest of EFL vocabulary”

To test the above hypothesis, the independent samples t-test was

used and the results are shown in the following table:
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Table (2): The t-value for the two groups on the posttest of EFL
vocabular

Groups

Exp. Group Cont. Group

Std. Std.
Mean . | Mean
Dev. Dev.

EFL
Vocabulary 7.051 6.216 Sig.<0.01
Test

From the above table, there is a statistically significant difference
between mean scores of the experimental group (M=23.07, SD=
7.051, df=58) and that of the control group (M=15.90, SD=6.216,
df=58), in favor of the experimental group (t=4.176, p<0.01). This
result shows that the experimental group performed better than the
control group on the posttest of EFL Vocabulary. Thus, the second
hypothesis of the study is rejected. The above results are displayed
in the following figure:

4 )

234
21.51
204
18.51
174
15.51
14+

Mean

Control Experimental
EFL Vocabulary
e J

Figure (2): Mean scores of the two groups on the posttest of
EFL vocabulary
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The third hypothesis

“There would be no statistically significant difference in
means of scores of the control group on the pretest and

posttest of EFL vocabulary”

The paired samples t-test was used to compare mean scores of the
pretest (M=15.50, SD=7.147, df=29) with that of the posttest
(M=15.90, SD=6.216, df=29) of the control group. These results

are shown in the following table:

Table (3): The t-value for the pre and posttest of the control
group of EFL vocabulary

EFL Vocabulary Test

Group

Post

Std.
Dev.

Mean

Std.
Dev.

Sig.

Control
Group

7.147

15.90

6.216

No Sig.>0.01

From the above table, it was found that the statistical difference
was insignificant (t=1.309 , p>0.01). Thus, the third hypothesis of
the study is accepted. The above results are displayed in the

following figure:
4 )
16+
15.54
154
c
S 14.54
=
144
13.54
134
Pre Post
EFL Vocabulary
e J
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Figure (3): Mean scores of the pre and posttest of the control
group of EFL vocabulary

The fourth hypothesis
“There would be no statistically significant difference in

means of scores of the experimental group on the pretest
and posttest of EFL vocabulary”

The paired samples t-test was used to compare mean scores of the
pretest (M=15.43, SD=6.361, df=29) with that of the posttest
(M=23.07, SD=7.051, df=29) of the experimental group. The
results are shown in the following table:

Table (4): The t-value for the pre and posttest of the
experimental group of EFL vocabular

EFL Vocabulary Test

Group Post Sig.
Std. M Std.
. ean
Dev. Dev.

Experimental
Group

6.361 23.07 | 7.051 Sig.<0.01

The above result indicates that the experimental group students'
performance on the posttest of EFL vocabulary was better than
their performance on the pretest of EFL vocabulary. Thus, the
fourth hypothesis of the study is rejected as the statistical difference
is significant (t=16.737, p<0.01). These results are displayed in the
following figure:
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Figure (4): Mean scores of the pre and posttest of the
experimental group of EFL vocabulary

Discussion

The results of the study showed that there was improvement in the
experimental group students’ EFL vocabulary and the experimental
group students outperformed and surpassed the control group
students on the posttest of EFL vocabulary. This means that using
Facebook in developing EFL vocabulary was more effective than
the control group’s traditional method based on the ordinary class-
based instruction method that followed in their set course.

This result may be due to that Facebook: provided instructors with
effective tools to develop their students' vocabulary, allowed
students to share information and resources, allowed students to
share post words and definitions for vocabulary review, engaged
students in vocabulary activities in an authentic way, helped
instructors to engage students outside the classroom atmosphere,
presented powerful professional resources for EFL Instructors,
made learning EFL vocabulary more practical and interactive,
provided students with meaningful learning experiences that gave
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them the opportunity to practice vocabulary activities in a more
incidental and informal manner, helped instructors to make
connections between instructional and real life tasks, helped
students enjoy using Facebook as it gave them the opportunity to
practice English with native speakers in a more natural and friendly
environment and helped students feel motivated towards learning
vocabulary via Facebook.

Such result might be due to that the experimental group students
were given many opportunities to collaborate with their classmates
using Facebook and as a result, participated in the various activities
of Facebook including : posts, comments and discussion.

Another possible interpretation that Facebook: facilitated
instructor-to-student and student-to-student interaction, helped
students feel comfortable and interested in learning vocabulary ,
helped students ask their peers and instructors questions on what
they feel difficult or challenged, allowed students to look back on
their learning material, promoted students interest to be more
interactive with their classmate, enabled students to think in —depth
or out of the books, helped the majority of the students to be more
independent, created an environment, where students could learn
while having fun, helped students to get updated information in the
comfort of their home or anytime and anywhere through their cell
phones or their laptops, provided students with easy and convenient
means and tools to set dates for class assignments and provided
students with excellent ways to communicate as the activities that
posted to the site motivated students to share ideas and thoughts
that would be very difficult to duplicate in the classroom setting.

The factors of new, innovative, different and cool may be an
important reason for the result of the study, as those factors were
used as a hock by the instructor to attract the students' attention and
direct their attention to something concrete, meaningful and
productive, which in turn , helped students to eliminate the boring
factor that existed in their classrooms (Jones, 2006, Lampe et al.,
2011 and Lee, 2015).

A further explanation may be that Facebook features and tools (i.e.,
videos, links, dictionaries, etc.) helped students learn vocabulary in
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an efficient way, gave them the opportunity to manage their terms
of interpersonal linguistic engagement that helped them achieve
greater language production and encouraged the students to learn
together and from each other in a less obvious manner, relived
some of the face-to-face communication pressure and anxiety,
helped students make their own contribution to their own learning

of vocabulary, fostered EFL vocabulary learning that proved to
more motivating and enjoyable for the students and enhanced

be
the

students confidence that helped them to be more participative and

actively involved in practicing vocabulary activities.
Another additional interpretation may be that using Facebo

ok:

provided students with unlimited resources available online, such as
news, videos and websites that helped students develop their

vocabulary in a natural manner. This opportunity may not

be

available in the conventional classroom of the control group
students, who studied only by means of the traditional method

based on ordinary class-based instruction that followed in their

set

course without being involved in the activities on the Facebook
group and they were not be able to communicate with their

instructor and the classmates outside the classroom.

The results of the study seem to be consistent with the studies
conducted by : Kitsis (2008), Mills (2009), Haverback (2009),

Kaliban, Ahmad & Abidin (2010), Suthiwartnarueput

&

Wasanasomsithi (2012), Mahmud & Ching (2012), Kho & Chuah
(2012), Selami (2014), Srirat (2014), Monica-Ariana & Anamaria-

Mirabela (2014), Jin (2015), Espinosa (2015), Nikbakht

&

Boshrabadi (2015), Kabilan & Zahar (2016) and Ventura & Martin-

Monje (2016).

Pedagogical implications

In the light of the results reached by the present study,
following implications have been provided by the researcher:

the

1- EFL instructors should implement and use Facebook in their

EFL lectures.
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2- EFL courses and programs should be integrated with techniques
and procedures of Facebook in order to develop EFL students'
vocabulary.

3- EFL instructors and students should be aware of their new roles
in using Facebook for academic and educational purposes.

4- EFL specialists and experts should recognize the educational
uses of Facebook.

5- EFL instructors should be aware of various social networking
sites and they should be trained to be familiar with these sites.

6- EFL instructors should be encouraged to create EFL groups on
Facebook in order to help students develop their EFL
vocabulary.

7- EFL supervisors should create EFL groups on Facebook in order
to guide and train their EFL instructors on using the modern
methods of TEFL.

8- EFL instructors should be creative and up-to-date with the
modern technology in order to keep up with the fast- paced
society, which in turn, they can utilize Facebook as a powerful
instructional tool.

Recommendations

The following recommendations have been formulated
according to the study results:

1- Creating and enabling suitable environment for EFL instructors
to use Facebook as a modern English teaching tool.

2- Incorporating Facebook in EFL teaching courses and programs.

3- Encouraging EFL students to share their ideas and knowledge by
offering them a good environment, where everyone can express
his /her ideas without feeling judged, nervous or offended.

4- Providing higher education institutions with all technological
and modern devices to enable EFL instructors use Facebook in
their EFL classes easily.

5- Holding training courses and seminars for EFL instructors about
implementing and using Facebook in their EFL lectures.
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6- Providing EFL instructors with various resources of using
Facebook in developing EFL students' vocabulary.

7- Adopting active learning strategies that based on Facebook
activities to increase students' participation in the EFL learning
process.

Suggestions for further research

The researcher suggests the following areas for further research:

1- More research is needed in the area of using Facebook in
developing EFL students’ vocabulary.

2- More types of social networking sites can be used in order to
investigate their effectiveness in developing EFL students'
vocabulary.

(%)
1

Investigating the effectiveness of Facebook on the students'

attitudes towards learning EFL.

4- Investigating the effectiveness of using Facebook in developing EFL
students' vocabulary at other educational stages.

5- More research in using Facebook to develop EFL students'

language skills is needed.

6- There should be more qualitative research in the area of using
Facebook to develop EFL students' language skills.
Conclusions

The results of the study revealed significant differences between the
two groups, in favor of the experimental group students compared
to the control group students and using Facebook in developing
EFL vocabulary had positive impacts on the experimental group
students' vocabulary level. It was obvious that vocabulary activities
uploaded on Facebook helped students develop their EFL
vocabulary. The results of the study could be helpful in designing
materials for EFL students at higher education institutions. The
results reached by the present study might be intriguing enough to
pave the way for other researchers to investigate the impact of
using Facebook on other areas of EFL pedagogy.
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