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Abstract

Social media has become an integral part of students' lives. The number of
students' social media accounts in Egypt is increasing rapidly. Social media
open new horizons for learning. Students can share, comment, and follow any
topic of their interests. Availability of videos, audios, and photos encourages
students to participate in this virtual community. Teachers of English should
benefit from the ubiquitous learning offered by social media to develop their
students' language skills anywhere and anytime. They should offer variety of
activities using different social media applications in light of their students'
interests so that learning English will become a continuous process crossing
the walls of classrooms. This article highlights both the possibilities and
benefits of using social media in TEFL in an attempt to encourage teachers to
implement these applications in their teaching.
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Introduction

The rapid change in the context of education paves the way for
innovative uses of technology to satisfy students' needs and expectations
(Gros, Kinshuk, & Maina, 2016). Veletsianos (2010) identifies
educational technology as tools, concepts, and innovations used in
education, hence it requires different approaches to teaching, learning,
and assessment. Feldmann (2014) asserts that technology has changed the
way of learning and teaching in the last twenty years.

Richardson (2010) defines learning as the ability to construct and
participate in global networks. It is a continuous conversation among
students and teachers. Bonsignore, Hansen, Galyardt, Aleahmad, and
Hargadon (2011) add that students should share learning responsibilities
and teachers should master the skills of online learning. Teachers who use
social media to develop their professional and technical knowledge can
guide their learners to use them effectively and ethically.

Mozaheb, Seifoori, and Beigi (2013) tried to shed light on the teaching
practices of two effective EFL writing lecturers at an Iranian university.
Data were collected via classroom observations, journal writings, and
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interviews. Researchers observed and videotaped 14 sessions. Data
analysis revealed that the participants integrated different technological
tools while teaching the processes of writing, thus increasing students'
engagement and motivation.

Oberg and Daniels (2013) highlighted the effect of using a self-paced
instructional method based on the use of Apple's iPod devices on
developing English language skills. Participants were 120 first year
Japanese university students. They were divided into an experimental
group (n=60) and a control one (n=60). Statistical analysis of students'
scores on a standardized English language test after finishing the course
revealed that the experimental group had higher scores than the control
one due to the use of the self- paced method based on Apple's iPod
devices. According to the statistical analysis of a survey administered to
the control group to examine their attitudes towards the method, they had
positive attitudes.

Bani abdelrahman (2013) explored the effect of using online games
and digital storytelling on ninth grade students' vocabulary of English
language. The study was carried out during the first semester of the
academic year 2013 at a public school in Jordan. Participants were 140
students divided into experimental group (n=70) and a control one
(n=70). Analysis of the results of the vocabulary test revealed that
students in the experimental group achieved better scores than their peers
in the control one.

The research of Hwang, Chen, Huang, and Chen (2014) examined the
effect of a proposed situational learning system on developing elementary
school students writing skills of EFL. A class of 28 students was
identified as the experimental group, and another class of 31 students was
assigned as the control group at an elementary school in Taiwan.
Experimental group students were assigned writing situational tasks using
the support of mobile phones in familiar situations while the other group
were assigned the same tasks without the use of mobile phones. Results
indicated a significant difference in writing skills between the two groups
in favor of the experimental one who wrote more sentences and described
the target objects more clearly than the control group.

EL-Desouky (2015) investigated the effectiveness of using Mobile
Assisted Language Learning to develop EFL listening skills and learner
autonomy for secondary stage female students. Participants of the study
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were two classes of first year secondary stage at a public school in
Damietta, an Egyptian governorate, and were divided into a control group
and an experimental one. A program based on Mobile Assisted Language
Learning was administered to the experimental group while the control
one received regular teaching. Students' scores on the listening post- test
revealed the effectiveness of the proposed program in developing
students' listening skills. Also, the experimental group students
outperformed their peers in the control group on the post administration
of the autonomy scale.

Online learning has become a part of the educational environment,
especially in higher education (Anderson,2008). Tailoring online learning
opportunities to meet the needs of students who wish to learn anywhere
and anytime is a challenge (Hutchison ,Tin, & Ca0,2008). Maintaining
that each student can find the types of support and opportunities needed is
also a challenge (Bonsignore et al., 2011).

Zaina, Ameida, and Torres (2014) claim that online learning lacks the
resources that motivate students. Schroeder (2011) adds that the lack of
nonverbal cues makes it difficult to communicate with learners. Zhang
(2009) concludes that the physical absence of students and teachers in the
online learning environment makes students experience neither the
advantages nor the pressures associated with traditional classrooms.

The following suggestions address the previously mentioned
challenges. Developing students' independence and providing instant
support lead to the success of the online learning environment (Moisey &
Hughes, 2008). Further, Notification offers feedback to learners who tend
to disengage when there is lack of non verbal cues (Anderson, 2008). The
National Dropout Center suggests that online learning solves students'
dropout and disengagement problems. It encourages learners to interact
with different colleagues, teachers, and experts (Pletka, 2007).

Armfield, Armfield, and Blocher (2015), Green, Hechter, Tysinger,
and Chassereau (2014), Mioduser (2015), Papa (2015), and Fox-Turnbull
(2015) highlight that Web2.0 learning is based on Vygotsky’s theory of
social constructivism. Learning is not only a teacher transmitting
knowledge but also a learner constructing new knowledge in light of
previous schemas. Learners are often in a zone of proximal development
where there is a gap between what learners can achieve individually and
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their potentials when receiving guidance. Web 2.0 learning transforms the
learning situation into a social trial.

Web 2.0 changes teaching and learning through openness,
interactivity, and sociability (Manca & Ranieri, 2016). Web 2.0 offers
online communities for people with common interests and activities. It
develops creativity and collaboration through information sharing (Harris,
2008). Further, Web 2.0 tools provide authentic learning opportunities for
students to practice English language skills. They allow students to use
academic language in meaningful ways. Students work together in
completing academic tasks and participate in active discussions with
teachers (Crane, 2012). Constructing and sharing knowledge in
collaborative activities enable students to retain such knowledge
(Armfield et al., 2015).

Batdz (2016) investigated EFL teachers’ attitudes towards language
learning through social media. Participants were 120 pre-service EFL
teachers: 30 participants from each grade level (freshman, sophomore,
junior, and senior). They were enrolled in the English Language Teaching
Department of a state university in Turkey in the academic year of 2014-
2015. Results of the administered questionnaire revealed that the
participants had positive attitudes towards the use of social media in
language learning . They believed that using social media would enable
them to develop different language skills.

Students often use social media daily outside classrooms and rarely
inside them (Crane, 2012). Free Apps cause wide spread of social media.
Conversely, the learning environment does not cope with such spread due
to school networking policies and complexity of integrating social media
effectively in the learning environment (Mao, 2014). Integrating social
media enables students to share and discuss their ideas, search for
information and resources, and consult their peers and teachers (Santos-
Trigo & Reyes-Martinez , 2014).

Nisr (2014) explored English language teachers’ views on the use of
social media for professional development. Participants were 50 Libyan
English language teachers of different ages and teaching experiences.
Data analysis of participants' responses to a questionnaire revealed that
they used social media for social and professional educational purposes as
social media enabled them to acquire new skills and knowledge.
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According to a report issued by Center of Technological Innovation
on December 22nd, 2015, Egypt has the highest number of Facebook
users in the Arab World and 52% of its users are under the age of 25.
("Vision of e-marketing in Egypt"”, 2015). Thus, millions of students in
Egypt use social media daily for communication. They spend a lot of their
time without guidance or support. Teachers of EFL should benefit from
the facilities offered by social media and use them to satisfy students'
learning needs, increase their motivation, enhance their learning
autonomy, and develop their attitudes towards EFL.

As stated above, technology has changed the concept of learning.
Learning is defined as a continuous discussion between students and their
teachers whether inside or outside the classroom. Online learning offers
teachers the opportunity to scaffold their students' learning to satisfy their
needs. EFL teachers should benefit from students' eagerness to use social
media and offer activities that engage them and develop their language
skills.

Aim

This review article aims at achieving the following:

- Highlighting the possibilities of using social media in TEFL.

- lllustrating the pros and cons of using social media in EFL classrooms.

Significance
The significance of this review article could be summarized in the
following:

1- Highlighting the effectiveness of using social media in developing
different EFL skills.
2- Providing guidelines for integrating social media into TEFL.

Review of Literature and Related Studies
Web 2.0

Anderson (2008) differentiates between Web 2.0 and social software.
Social software focuses on supporting the social relationships, while Web
2.0 refers to technical and network applications. Many social software
tools can be described as Web 2.0 tools, but not all Web 2.0 tools focus
on meeting social needs. To Harris (2008), Web 2.0 can be considered as
a platform since it is used to create other technologies. It is a system
where some applications can work. Web 2.0 and its applications create a
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new type of information sharing: The web becomes a community of users
sharing and creating content that benefits everyone.

Caplan (2008) offers another view of Web2.0. To him, Web 2.0 is a
different way to use the Web that depends on social networking, such as
blogs, wikis, and podcasts. Bonsignore et al. ( 2011) add that Web2.0
refers to accessible social media that support collaboration in a
community of practice. Using social media enables learners to engage in
tailored learning content and experiences.

Web 2.0 brings people together to talk, make new friends, and share
ideas, activities, and interests. They include social media such as blogs,
Twitter, Facebook, Edmodo, My Space, YouTube, and many other
applications. Teachers can benefit from Web 2.0 applications in
publishing content, videos, and photos without having programming
skills. Teachers can continue the classroom discussion, post assignments,
and offer assistance to personalize learning activities via social media.
Hence, such applications are used to support relationships with students
and share learning content (Crane, 2012). Shieh (2012) asserts that
teachers’ beliefs affect their perceptions of learning and technology
integration in classroom practices.

Web 2.0 interactive media are free, easy to access, and designed to
support collaborative knowledge creation and sharing
(Dede,2011).Web2.0 technologies allow students to write, edit, and
produce learning content (Pletka, 2007). Web 2.0 is the writing web that
allows users to create and share their materials using Internet mobile
access (Fahy, 2008). Students are interested in social networks to contact
peers and update their knowledge (Rosen, 2009).

To sum up, mobile devices should be integrated in the learning
process. Mobile applications resemble musical instruments that need
skillful composers. Such skillful composers are the teachers who analyze
students' needs, learning situations, and pedagogy to motivate students to
be responsible for their own learning (McClanahan & Stojke, 2015).

Danciua and Grosseck (2011) offer some recommendations for
teachers when using social media in reading sessions. The topics selected
should be interesting, familiar, and useful for students. Teachers should
start with familiar topics, then move from simple to complex, and
concrete to abstract. Immediate feedback should be offered to maintain
the efficiency of the learning process.
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Web 2.0 is the current generation of the Web. It is a platform with
many applications including social media. Web 2.0 applications enhance
the social constructivism theory of learning. Students participate actively
in the learning situation by interacting to posts, messages, tweets, photos,
and videos. Students create, share, like, and comment on the learning
content. Active participation encourages students to benefit from the
ubiquitous learning supported by the integration of Web 2.0 applications,
especially social media, in education. The following is a brief description
of the most commonly social media applications used in education:

Facebook

According to a report issued by Daily news Egypt on April 1%,2016,
there is 28 million Facebook users in Egypt. Around 17% of users are
between 13 and 17 years old and 65% are between 18 and 34 years old ("
Internet and social media use”, 2016). Armfield et al. (2015), Crane
(2012), and Harris(2008) state that Facebook is a social network
launched in February 2004. It can be used in Web2.0 learning since it
offers many facilities. Facebook enables students and teachers to have
their personal profiles, pages, and groups. The homepage of each user
includes personal information, News Feed, Wall posts, Pokes, and Status
Updates. Students can message each other and their teachers too, vote in
polls, participate in discussions, upload videos and images, and share
links for free. Crane (2012) and Riedl (2008) highlight one of the
facilities offered by Facebook. Tag is a keyword-based classification
assigned to a specific item to describe it. Students attach keywords or
phrases- tags- to items to organize and share them.

Yusof, Manan, and Alias (2011) investigated the potential of using
Facebook Notes to offer peer feedback to students' written work. The
study was limited to the planning stage of the writing process.
Participants were 20 students in an educational diploma at a university in
Malysia. The study revealed that that the students, with guidance from the
writing teacher, were able to provide constructive feedback to their peers.
The comments and suggestions posted on the Facebook Notes were found
to be useful in helping their peers improve their outlines and first drafts.
Students' interviews revealed that they learnt to be more accurate while
self-editing their writing.

El-Sawy (2015) investigated the effect of using Facebook as a free

writing tool on improving students’ writing skills. Participants were 82
English majors from Damanhour Faculty of Education. They were
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divided into a control group(n=41) and an experimental one (n=41). An
essay writing test and another test for writing short comments were
administered to the participants. The scoring of the tests depended on
rubrics developed by the researcher. Statistical analysis of students'
answers to the two tests revealed statistical differences in favor of the
experimental group. It was concluded that Facebook was effective in
developing university students' EFL writing skills.

Blogs

Armfield et al. (2015) and Harris (2008) highlight that Blogs appeared
in the mid-1990s to produce daily information. A Blog is a website used
as textual web diaries, then it becomes an online community with entries
of commentary, descriptions of events, and other materials such as
graphics and videos. Readers interact with the published materials in
blogs and entries that are reversed chronologically.

Arslan and Sahin-Kizil (2010) conducted a quasi-experimental study to
explore the effect of blog-centered writing instruction on
students' writing performance. Participants were 50 third grade EFL
students at a Turkish university. They were divided into control and
experimental groups. The control group (n=23) received in-class
process-oriented writing instruction and the experimental group (n = 27)
integrated blogs into their writing processes. Based on the analyses of
students' written work, the findings revealed that blog-
integrated writing instruction significantly improved students' writing.

Sidek and Yunus (2012) tried to examine students' experiences in
using blogs as learning journals. Participants were 60 junior students
studying a Public Speaking course at a university in Malaysia. Qualitative
data were collected by interviewing the participants and observing their
journal entries. Findings revealed that participants enjoyed interacting
with others in blogs. They felt self confident when reflecting on their
journal entries.

The study of Ozkan (2015) aimed to highlight students' views on the
effect of using blogs in an English language course. Participants were 44
non-English major first-grade undergraduate students at a university in
Turkey. A questionnaire and an interview were administered to the
participants. Their responses revealed the positive effect of using blogs on
language learning since blogs encouraged them to participate and interact
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with their colleagues and instructors which positively affected their
language learning.

Twitter

Crane (2012) defines Twitter as an online service, introduced in 2006,
that enables users to share short messages with their followers. A tweet is
a text-based post of 140 characters or less. It enables students to practice
the skill of summarizing. Armfield et al. (2015) add that Twitter requires
short and to- the- point messages. Links, videos, and photographs are
easily attached to tweets. Users can comment on and share each other's
tweets. Hamidon et al. (2013) conclude that Twitter offers instant
feedback, easy access, hashtag, and retweet. The limited number of
characters in each tweet encourages students to use words creatively.

Bicen and Cavus (2012) highlight the educational use of Twitter. The
technical structure and characteristics of Twitter encourage teachers to
use it in education. Zaina et al. (2014) assert that Twitter is a useful
resource to support learning outside the classroom. Students can
communicate, collaborate, and share ideas using short messages.
Richardson (2010) maintains that Twitter is a powerful tool for teachers
to share content. Students can communicate with their teachers and get
instant feedback. Finally, teachers can encourage students to use Twitter
on their mobile phones.

Research done by Lomicka and Lord (2012) proved that Twitter can
help language learners form a collaborative community to learn, share,
and reflect on the learning content. The participants were 30 students
enrolled in an intermediate French course in a south eastern university in
the United States and 12 native French speakers enrolled in an
intermediate-high English conversation course in France. Participants
tweeted weekly with each other and with peers in the other country using
English and French languages. Analysis of participants' responses on an
attitude questionnaire revealed that using Twitter enabled students in both
countries to form a learning community that offered them opportunities
for interactive language practice outside classrooms.

Ahmed (2015) examined the effect of using twitter on EFL writing.
Participants were 60 female English language students from a College of
Arts and Sciences in Saudi Arabia. The college offered eight levels of
English Language to the students. Participants were enrolled in level four
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and divided into an experimental group (n=30) and a control one (n=30).
The study followed a pre-posttest experimental-control group design. The
experimental group studied the writing course using Twitter in the first
semester of 2014. The findings revealed that the experimental group
outperformed the control one in the post test.

Skype

Crane (2012) defines Skype as a software application that allows users
to make voice calls and videoconferences over the Internet. Since 2003,
Skype has allowed educators to open their classrooms to the world. It
offers various learning opportunities, for instance classes can interview
experts or go on virtual field trips. Skype develops students'
communication skills: They read books, write questions for the call,
speak to the guest(s), and listen to new information. In addition, Skype
encourages students to appreciate differences in appearance, culture,
traditions, language, dialects, and countries.

Taillefer and Munoz-Luna (2014) aimed to analyze L2 usage in the
oral interaction between university students from Hong Kong and Spain.
Participants were 20 Spanish and Chinese students of English enrolled in
a Skype-mate Language Project. The study followed a mixed
methodology. Quantitative data were gathered via observation of
students' conversations, in addition to qualitative data obtained from
students' responses to an online questionnaire after each conversation.
The findings revealed that Skype enhanced oral communication skills and
cultural awareness of the participants.

Yen , Hou, and Chang (2015) aimed to examine the effect of role-
playing strategy on developing university students' writing and speaking
skills in an English conversation course studied for an academic semester.
The course was administered via Facebook asynchronously and via Skype
synchronously. Participants were 42 students from a Business College in
Taiwan. The findings revealed the development of the participants'
speaking and writing skills.

Edmodo
Crane (2012) and Gan, Menkhoff, and Smith (2015) define Edmodo
as a collaborative social learning platform designed for teachers and

students to close the gap between them. It integrates students' lives inside
and outside schools. It was introduced in 2008 by Nic Borg, Crystal
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Hutter, and Jeff O'Hara. Edmodo ensures safety and privacy in sharing
content and accessing homework, grades, and school notices as each
student has an access code. It enables both teachers and students to
manage events, assignments, study groups, and any activities. Links,
videos, documents, and other resources can easily appear on the Edmodo
pages.

The study of Krutka, Bergman, Flores, Mason, and Jack (2014)
investigated the possibilities and challenges of using Edmodo as a
reflective tool. Participants were 77 junior pre-service teachers from
different specializations at a Midwestern university, USA. They were
enrolled in an on-campus literacy class with an online reflection log.
Participants were asked to post at least three posts and comments per
week. Findings indicated that Edmodo was user-friendly and fostered
interactions among students and their instructors. Instructors asserted that
collaborative reflection led to professional development for pre-service
teachers.

Balasubramaniana, Jaykumar, and Fukey (2014) tried to examine the
effect of using Edmodo on students' learning engagement. Participants
were 249 diploma and master students at a private university in Malaysia.
They were purposefully selected during the Fall semester of 2013. An
online questionnaire was designed using the Resources, Activity, Support
and Evaluation (RASE) model. The results of the study showed that
Edmodo was a user-friendly social learning platform that increased
students' learning engagement.

Thibaut (2015) investigated the use of Edmodo to develop literacy for
30 sixth grade students at a school in  Australia. The researcher collected
participants' daily entry logs on Edmodo for four months. Data analysis of
a survey, students' logs, and interviews revealed that that the use of
Edmodo allowed students to engage in digital literacy practices, self-
learning activities, and peer instruction.

The study of Al-Kathiri (2015) tried to highlight the possibilities and
challenges of using Edmodo in EFL classrooms in Saudi Arabia.
Participants were 42 female second grade students at a public secondary
school. They participated daily in an Edmodo classroom for six weeks.
An attitude questionnaire was administered to the students by the end of
the study. The findings revealed that students' perceptions towards using
Edmodo in EFL were highly positive.
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YouTube

Harris (2008) sates that YouTube is a video sharing network launched
in February 2005. It is a host service that allows users to upload video
clips to be available to other users. Crane (2012) adds that users can
upload, share, and view videos. The logo of Youtube is broadcast
yourself to encourage participants to share their videos.

Elsayed (2014) determined the effectiveness of YouTube videos on
developing speaking skills of the second year preparatory school students.
Two EFL female classrooms were selected from a public school in
Mansoura, an Egyptian city, and were assigned to a control and an
experimental group. The researcher administered 16 online Youtube
sessions to the experimental group while the control one received regular
instruction. The findings revealed that the use of Youtube video was
effective in developing EFL students' speaking skills.

Mallhe (2014) explored the effect of using YouTube videos as
supplementary learning materials on developing students' EFL listening
comprehension. Participants were 72 students from level 2 of the English
language program at a public university in Saudi Arabia. Findings of the
statistical analysis of the post administration of the listening
comprehension test and attitude survey revealed the effectiveness of
YouTube video clips in developing participants' listening comprehension
skills.

Conclusion

This article sheds light on the importance of social media applications
appeared in the Web 2.0 age. Availability, interactivity, and simplicity are
often attributed to social media, that is why they should be integrated in
the learning situations. Integrating social media in EFL encourages
students to interact with native language speakers, acquire new
information, and explore different cultures. Social media applications
enable teachers to offer personalized learning instruction to students
anywhere and anytime. Students' motivation, participation, and attitudes
towards learning are affected positively when using social media in
learning.

Social media provide students with opportunities to practice language
skills in authentic situations. Students create collaborative learning

T y————————
ISSN 1110-2721 (124) Occasional Papers
Vol. 62(Dec. 2016)



http://srv2.eulc.edu.eg/eulc_v5/Libraries/start.aspx?fn=DLibApplySearch&ScopeID=1.&criteria1=2.&SearchText1=Mallhe%2c+Ali.+

Hager Gamal Ahmed Labib al-Tonsi

communities where they enjoy the learning process. Based on the
previously mentioned research, Facebook is used for developing students'
reading, writing, and listening skills. Also, Skype is used for developing
students' speaking skills. Twitter develops students’ writing and speaking
skills. Blogs are used to develop students' writing skills in a process based
teaching. Youtube is used to develop students' listening skills. Edmodo is
mainly developed for educational purposes.

The Ministry of Education in Egypt tends to encourage students to
benefit from different online learning resources. Logging into its website,
students can access text books, model exams, and different interactive
lessons. Also, there is an online learning unit in The Ministry of
Education which means the gradual transformation into online learning.
Most schools in Egypt have resource learning rooms with internet access
and some of them have Wifi in the classrooms.

Professional Academy for Teachers in Egypt has to offer training on
online learning. Teachers need to master the skills needed to offer
ubiquitous learning. They should have positive attitudes towards
integrating social media in learning. The school administration should
allow Internet access in classrooms for the inclusion of online activities in
the learning process. EFL teachers should select interesting topics, review
online resources, and allow active discussion in the classroom.

Further, schools should offer symposiums to parents to highlight the
potential of using social media in EFL. Parents can monitor their
children's progress by sending them online reports. Parents can send
feedback on their children's attitudes towards integrating social media in
learning. They can collaborate with teachers to offer online activities that
satisfy students' needs.

Regulations in Egypt force students to attend schools, so using social
media can be integrated in a blended learning framework. Blended
learning means the combination of face-to-face instruction and online
learning. EFL instructors should conduct surveys to identify the social
media mostly used by their students to tailor different learning
experiences. To sum up, teachers are responsible for offering instruction
that copes with recent trends. They have to encourage their students to be
autonomous learners. Using social media in EFL not only develops
students' language skills but also offers them meaningful learning
experiences.
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