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Abstract

The purpose of the present paper was to investigate the effectiveness of literature response journal writing in
developing EFL writing content and vocabulary choice among 85 students of the first year secondary school. The
quasi-experimental pre-post-test experimental-control group design was adopted by the researcher. The sample for
the study was 85 students divided into two groups, 40 students for the experimental group (9 male and 31 female
students) and 45 for control group (14 male and 31 female students). In order to achieve the purpose of the study and
collect data, the researcher developed EFL writing pre-post-test s and a rubric for scoring them. The findings showed
significant differences between the experimental and control group in EFL writing content and vocabulary choice in
favor of the experimental group. At the end of the study, the findings reached were interpreted, some implications,
suggestions and recommendations were presented and some topics for further research were suggested.
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Introduction

The ultimate aim of teaching and learning English is to
help students communicate effectively. Writing is
considered one of the most important skills in English as a
foreign/second language to meet the communicative
needs. According to [1], writing is "a way of producing
language that you do naturally when you speak”. He adds
that "Writing is a form of communication that takes place
on paper or on a computer screen. Writing is also a way of
generating and arranging ideas, placing them on paper,
revising and editing them, and rewriting them "',

Writing is a complex process which, according to Flynn
and [2], enables writers to explore and clarify their
thoughts and ideas. Writing promotes critical thinking and
learning by encouraging collaboration and allowing time
for reflection. When ideas are written down, they can be
analysed, reconsidered, added to, rearranged, and changed.
Among the basic language skills in the language
acquisition process, "“competent writing is widely
considered as the last language skill to be mastered for
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both language native speakers and foreign/second
language learners” [3]. As [4] states, "writing in English is
vital in college, and it will be an asset in your profession”.
EFL learners' success in English writing benefits them not
only in their English language learning but also in their
future careers [5],

However, a large number of EFL students find English
writing challenging [6] The nature of writing itself is not
engaging enough to motivate English learners to practise
on a regular basis [7]. Nothing is more disappointing for
most EFL students than finishing a writing task and
discovering that it will be presented to the teacher, who
will see it as a source of errors that must be corrected [8]
Writing is a complex learning and teaching skill, as it
requires many other skills to be acquired. Additionally,
writing is a skill that needs to be mastered with extra work.
Before doing and writing well, students need to gain a lot
of knowledge by listening to others, talking to others, and
reading more books. They may convey their messages to
their readers through writing. They will have to produce a
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text using English to deliver the messages. They must
write about what they think in their minds and state it
using the appropriate method on a piece of paper [9]
Writing requires not only ideas but also vocabulary,
syntax, and punctuation in order to explain particular
concepts and communicate certain ideas. [10] argues that
good writing is more difficult than good speaking. A
writer must improve all features of writing in order to
master it [11]. [12] Claims that producing a cohesive,
fluent, long piece of writing is the most challenging thing
in language since the reader must understand what has
been written without asking for explanation or relying on
the writer's tone of voice or speech.

Therefore, students with low and average competencies in
writing face a big challenge when they deal with writing
fluency. They are required to write smoothly when the
ideas flow through their minds. Although it is
recommended that low- and average skill students write
freely without caring about spelling and grammar, they
nevertheless struggle to communicate their thoughts and
feelings owing to a lack of vocabulary, writing practice,
and reading [13].

Since writing is a skill, it makes sense that the more you
practice writing, the better your writing will be. Keeping a
daily or nearly daily journal is a good way to get practise
writing even before you start writing essays Calkins [14]
believes that giving students additional opportunity to
write 'freely and unselfconsciously' can help them improve
their writing skills. Consistent writing is one technique to
develop their writing skills.

In general, there have been a variety of approaches to
teaching writing. However, journal writing is a way that
provides students with an opportunity to practise more
writing. "Journal writing is a technique of learning and
communication in which students express their feelings,
thoughts, and ideas about things that interest them.
Students may write to think about their thoughts before
sharing them with others, depending on the goal of their
writing. When students' journal writing isn't graded, they
can write freely without worrying about their grades™ [15]
Journal writing, in its different forms, is a way through
which one can record personal thoughts, interests, and
daily experiences. It includes written communication
between the writer and him or herself, another person, or
even a fictional character [16]. This interaction may be
used to help learners to communicate with others by
exchanging thoughts and ideas, asking for assistance, or
negotiating context for oneself on paper [17].

Journals are classified by [18] into six categories; personal
journals, dialogue journals, reading logs, learning logs,
double-entry journals and simulated journals. [19]
describes some other types of journals: dream book,
autobiographies and life stories, spiritual journal, theory
log and electronic journal. [20] and This tle [21] also
introduce another classification of journal writing which
includes personal journals/diaries, dialogue journals,

double-entry  journals,
journals/reading journals.
The kind of journal writing this paper adopts is response
journals/reader journals. [22] States that response journal is
one of the various activities and techniques that have been
used to implement the Reader Response Approach in
literature classrooms. Although the primary benefit of
reader response approach is developing or improving
reading comprehension, the researcher thinks that
response journals may be effective tools in developing and
improving writing performance specially writing content
and vocabulary choice.

In a reader/literature response journal, learners can respond
to a literature work by recording their feelings, thoughts,
responses, and questions about situations, ideas, actions,
characters, settings, symbols, plots, themes, and any other
elements related to that work. Learners write about things
they like and things they don't like, what seems confusing
or unusual to them. They analyse the events and the
characters according to their understanding, make
predictions about what will happen next and make a
connection between their personal lives and the lives of the
characters in the story. They also can relate their personal
experiences to the events that happened throughout the
story.
(www..busyteacherscafe.com/literacy/readers_response.ht
ml).

learning logs and response

Methodology

Statement of the Problem

Because writing is one of the most important skills to help
students communicate well in English, it needs to be
developed and enhanced. It has been noted by the
researcher that students in the first year secondary have
low motivation and inability to write in English. And this
was also supported by literature reviews [23]; [24]; [25];
[26]; [27] and also in some Arab studies [28]; [29]; [30];
[31]; [32]; [33]; [34]; [35] ;[36] that ascertained the poor
performance of students in writing in English.

Therefore, the present paper attempts to investigate the
effectiveness of literature response journal writing in
developing English writing content and vocabulary choice
among first year secondary students.
Accordingly, the research problem can be stated in the
following two main questions:

1- To what extent will literature response journal writing
improve students’ English writing content?

2- To what extent will literature response journal writing
improve students' English vocabulary choice?

Research Hypotheses

The following hypotheses have been formulated to

test the research problem.

1. No statistically significant mean difference will be
found between the experimental and control
group on writing content.

2. No statistically significant mean difference will be
found between the experimental and control
group on writing vocabulary choice.
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3. No statistically significant mean difference will be
found between the experimental group pre and
post-test on writing content.

4. No statistically significant mean difference will be
found between the experimental group pre and
post-test on writing vocabulary.
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Significance of Study

The benefit of this research is comprehensive to all
levels in the teaching-learning process including learners,
teachers, future researchers and curriculum designers. As
for the learners, they can use literature response journal
writing as an additional writing activity to improve their
writing skills (Hiew, 2010). It allows them to write freely
and daily in response to the literature material taught in the
classroom. Regarding teachers, using literature response
journal writing may help and enable English teachers to
provide students with creative and engaging writing
activities to practise writing on a daily basis rather than
strictly adhering to the syllabus guidelines pertaining to the
types of essays students study.

Considering future researchers, they may have the
opportunity to pay their attention to the different kinds of
journal writing and take them into their consideration to
help students develop their performance in writing in
English. Concerning curriculum designers, this research
may help curriculum designers to design and tailor
different activities using Reader Response Approach in
general and Literature Response Journal writing in
particular regarding writing skill into EFL syllabus to be
involved in students' books and recommended in teacher’s
guide.

Delimitation of the Study
This paper is limited to the following:

1- First year secondary students.

2- Some EFL writing skills: content, vocabulary choice
required for first year secondary school students.

3- Using Literature Response Journal writing with
“Oliver Twist” by Charles Dickens which is the story
students study in first year secondary.

The Literature Response Journal Writing Program

The literature response journal writing program was
developed by the researcher on the basis of analyzing the
writing activities in the student’s book, workbook and the
teacher’s guide. Through these activities, students are
required to write descriptive, expository, narrative and
email writing. The program is based on students’
responses to the literature material that was taught to them
in the classroom which is the story of “Oliver Twist” by
Charles Dickens. Students expressed their understanding,
feelings, thoughts, reactions and questions about
situations, ideas, actions, characters, settings, symbols,
plots, themes, and any other elements in the story. Then,
the teacher commented on their writings and the students
responded again to the teacher’s comments.
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Obijectives of the program

By the end of the program, students are expected to write
correct English paragraphs which include the skills of
content and vocabulary choice in three writing genres;
descriptive, expository and narrative.

Description of the program
The program consists of two main parts:

- Orientation sessions
-Writing and responding sessions

Orientation Sessions

To help students to understand and to be familiar with the
program they would participate in, the teacher (researcher)
held three teaching and training sessions to introduce the
program to them and to encourage them to participate
positively in it. This training began with explaining and
providing students with the ideas and assumptions of
journal writing in general as a kind of reflective writing
and the Literature Response Journal Writing in particular.
Then, the teacher (researcher) referred to the literature
material to be used in the program which is the reader
included in the first year secondary syllabus, "Oliver
Twist" by Charles Dickens. The students identified the
author of the story, the setting, different themes and the
characters in the story.

Next, students were given handouts including definitions
of journal writing in general and literature response journal
writing in particular. The handouts also included
theoretical background of the story of "Oliver Twist",
teacher’s writing as a model, reader’s response journal
writing starters, and reader's response journal prompts.
Moreover, the handouts included guidelines for each stage
and step of writing. Students also received proposed
worksheets to write their responses in. Then, there was a
discussion between the teacher and the students
concerning the teacher’s model and the handouts. Finally,
students were asked to write utilizing the teacher's model
as a guide for them. The teacher (researcher) explained the
six main steps; summary, analysis, self-reflection/feeling,
personal connection, predicting and evaluating to be used
in each writing class throughout the program.

Writing and Responding Sessions

After finishing the three orientation sessions, students were
required to use the literature response journal writing steps
to write their responses to the part they studied and read in
each literature class on the basis of the proposed
worksheet. Utilizing the teacher's model, students wrote
their responses to the story of "Oliver Twist" under the six
steps of literature response journal writing. They had four
chapters in the second term. Each chapter was divided into
three parts. They wrote their responses to each part at the
end of each literature class. They were required to write
their responses once a week. They only wrote their
responses to three chapters out of four chapters. They
wrote twelve entries; three during the orientation sessions
and nine during the experiment.
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These writing _and responding _sessions included three

stages:
1-  Students' Writings
2-  Teacher's Comment/Feedback
3-  Students' replies

Stage 1: Students’ Writings
They included six steps:

1- Summary: Students wrote a brief summary of what they
have read. They briefly told what happened in their
Own words.

2- Analysis: Students wrote their opinions on characters'
personalities, events and situations. They wrote brief
description of characters and events. They explained
how the main character changed throughout the story.

3- Self-Reflection/Feeling: Students wrote their reactions to
what they have read. They expressed or described their
feelings about the events and the characters. They
wrote about what they liked and what they disliked.
They described their favorite part or the part they
found interesting. They described the part that
surprised them or that they found confusing.

4-Personal Connection: Students wrote about events, topics
or ideas from the story that they could connect with
their real life. They wrote about how the ideas in the
story related to their own experiences or related to
other stories they have read or watched. They
explained how the story reminded them of themselves,
people they knew, or of something that happened in
their lives.

5- Predicting: Students wrote their predictions about what is
going to happen next, what events led to the current
situation and how the story is going to end.

6- Evaluating: Students wrote about an important lesson
that was learned from the events of the part that they
have read. They wrote the main theme/message the
author is trying to get across. They also tried to write
about how difficult or easy the language or the style of
the writer was.

Stage 2: Teacher's Comment/Feedback
The teacher wrote his comment/feedback on the
students” writings and asked questions on the part
students read in order to give them another opportunity to
practise writing.

Stage 3: Students' Replies
The students got back their papers and then they wrote
their replies in response to the teacher’s comments and
wrote their answers to the teacher's questions.
Time Duration of the Program

The program lasted for 10 weeks. The first week was
for the orientation sessions. Students wrote three times
during the orientation sessions. The other nine weeks were
for writing and responding sessions. Students wrote once a
week. They wrote nine entries. Each session lasted for 45
minutes. The writing sessions were on Tuesday each
week. Students wrote their entries in a separate notebook
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at the end of each literature class. Some students submitted
their writings at the end of the class. Others completed
their writings at home and submitted them on Thursday
each week. The teacher gave them back their notebooks
on Sunday each week after commenting and giving his
feedback. Then, students wrote their replies and their
answers to the teacher's comments and questions. Finally,
they submitted their notebooks in the following session.
This schedule continued until the end of the program.

Participants of Study

The sample for the study was taken from 1st year
secondary students. Two intact classes were originally
selected and assigned to two groups used as an
experimental group (n=40, 9 male and 31 female
students) and a control group (n=45, 14 male and 31
female students). Those students are 15-16 years old
and have studied English for six years in the primary
and three years in the preparatory schools.

Instruments of the Study
The following tools were used to collect data; two EFL
writing performance tests and the rubrics for scoring them.
- EFL writing performance pre-test.
- EFL writing performance post-test . (Two rubrics were
prepared for scoring the tests; one for descriptive and
expository writing and one for narrative writing).

Design of the Study
The quasi-experimental pre-post-test experimental-control
group design was used in the study (Schumacher &
Millan, 1996).

The Experiment

The experiment started at the beginning of the second term
(2017-2018). After selecting the sample randomly, the pre-
tests were administered to the two groups. Next, the
students in the experimental group began practising writing
according to the steps in the program. They wrote three
times during the orientation sessions in the first week. Then,
they wrote their entries once a week for other nine weeks.
They wrote twelve times. The program lasted ten weeks. As
for the control group they wrote using the traditional
method on topics which were in their textbooks and
workbooks. After completing the sessions, both the
experimental and the control groups were post tested.

Results

Data Analysis

The t-test for independent samples was used to find if
there were significant mean differences between the mean
scores of the experimental group and the control group on
writing content and writing vocabulary choice. The t-test
for paired samples was used to find if there were
significant mean differences between the mean scores of
the experimental group pre and post-test on writing
content and writing vocabulary choice.
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To measure the effectiveness of the literature response
journal writing program, the two groups; experimental &
control were pre-post tested using the writing performance
tests. The results will be presented here in terms of the
hypotheses.
Hypothesis one: No statistically significant mean difference will
be found between the experimental and control group on writing
content.
The t-test for independent samples was used to find if
there was a significant mean difference between the mean
scores of the two groups on writing content. Table (1)
shows the results.
Table (1) The t-values for the experimental and control groups in the
post-test on writing content

Std.

Table (2) shows that there is a significant mean difference at
0.05level or higher in favour of the experimental group in the
post-test on writing vocabulary choice in the descriptive,
expository and narrative writing. So, the second hypothesis was
rejected

Hypothesis three: No statistically significant mean difference
will be found between the experimental group pre and post-test
on writing content.

The t-test for paired samples was used to find if there were
significant mean differences between the mean scores of the
experimental group pre and post-test on writing content. Table
(3) shows the results.

Table (3) the t-values for the experimental group in the pre and

Type et M| e | e G eF | se post-test on writing content
i Std.
L Experimental 40 8.95 0.74 Type Measures | N Mean t DF | Sig.
Descriptive 3.530 83 .001 Deviation
Control 45 8.24 1.04
Pre- 8.17 1.00
Experimental 40 8.67 0.72 Descriptive 40 7.429 39 .000
Expository 3.232 83 .002 Post 8.95 0.74
Control 45 8.20 0.62
Pre- 7.75 117
Experimental 40 8.82 0.90 Expository 40 £ YAY 39 000
Narrative 3278 | 83 | .002 Post 8.67 0.72
Control 45 8.28 0.58
Pre- 8.05 1.28
Experimental 40 26.45 1.64 Narrative 40 oAy 39 :000
Total 5296 | 83 | .000 Post 8.82 0.90
Control 45 24.73 1.33
Pre- 23.97 3.14
Total 40 7.369 39 .000
: . ALE . Post 26.45 1.64
Table (1) shows that there is a significant mean difference at

0.05 level or higher in favour of the experimental group in the
post-test on writing content in the descriptive, expository and
narrative writing. So, the first hypothesis was rejected.
Hypothesis two: No statistically significant mean difference will
be found between the experimental and control group on writing
vocabulary choice.

The t-test for independent samples was used and table (2) shows
the results.

Table (2) the t-values for the experimental and control groups in the
post-test on writing vocabulary

Std.
Type Group N Mean e t DF | Sig.
Deviation
Experimental | 40 8.55 0.50 6.233
Descriptive 83 | .000
Control 45 7.68 0.73
Experimental | 40 9.02 0.80 3.937
Expository 83 | .000
Control 45 8.13 121
Experimental | 40 8.50 0.87 5.819
Narrative 83 .000
Control 45 7.40 0.86
Experimental | 40 26.07 1.59
Total 6.744 | 83 | .000
Control 45 2322 221
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Table (3) shows that there is a significant mean difference at
0.05level or higher between the experimental group pre and
post-test on writing content in the descriptive, expository and
narrative writing in favour of the post-test . So, the third
hypothesis was rejected.

Hypothesis four: No statistically significant mean difference
will be found between the experimental group pre and post-test
on writing vocabulary choice.

The t-test for paired samples was used to find if there were
significant mean differences between the mean scores of the
experimental group pre and post-test on writing vocabulary
choice. Table (4) shows the results.
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Table (4) The t-values for the experimental group in the pre and
post-test on writing vocabulary

Std.

Type Measures | N Mean L t DF | Sig.
Deviation
Pre- 7.40 1.08

Descriptive 40 8.145 39 | .000
Post 8.55 0.50
Pre- 7.92 1.40

Expository 40 7.282 39 | .000
Post 9.02 0.80
Pre- 7.52 0.55

Narrative 40 6.168 39 .000
Post 8.50 0.87
Pre- 22.85 2.40

Total 40 13.984 | 39 | .000
Post 26.07 1.59

Table (4) shows that there is a significant mean difference at
0.05level or higher between the experimental group pre and
post-test on writing vocabulary choice in the descriptive,
expository and narrative writing in favor of the post-test . So, the
fourth hypothesis was rejected

Discussion

The results will be discussed here in light of the two dependent
variables of the study: writing content and writing vocabulary
choice.

(A) Content: There was a significant difference in the gained
score of the post-test on content between the experimental and
control group in favor of the experimental group. It also showed
that there was a significant difference in the gained score of the
pre and post-test on content in the experimental group in favor
of the post-test . This means that the students who used the
literature response journal writing program achieved higher than
the students who used the traditional way in writing. The
response journal students also achieved higher in the post-test
than in the pre-test.

Figures (1) and (2) show the improvement achieved.

content
30
{ 25
| 20
{ 15
: | 10

journal
2645

| _traditional |

= Seriesl | 24,73

Figure (1): Achievement of the two groups on content (post-
test)
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content
30
25
20
15
10
’ el post. ‘ pre J
= Series1 26.45 2397 |

Figure (2): Achievement of the journal group in the pre-post-test

This result is probably the effect of the nature of the
program in which students wrote using journal writing. It agrees
with the studies of Kose (2005), Peng (2007), Salem (2007),
Hiew (2010), Wafa, Syafei & Riyono (2010), Foroutan,
Noordin, and Hamzah (2013), and Dabbagh (2017) which
proved that using journal writing succeeded in developing
content in students' writing. They found a significant effect of
journal writing on the content quality of learners' writing
performance.

Other investigations have reported on the explanation for the
improvement in writing performance in terms of content through
the use of journal writing. Journal writing, according to Peyton
and Reed (1990), is a unique sort of written interaction between
two students or a student and a teacher. As pupils change their
focus from the sentence level to the content level, it is a
communicative mode of interaction. Meaning is more important
for both writers and audience than grammatical mistakes. The
goal of journal writing is to express meaning without being
worried about the form. This may cause less experienced writers
to concentrate more on developing the ideas they want to
convey.

Journal writing, according to Fuhler (1994), allows students
more flexibility of expression than typical writing tasks. Because
teachers do not mark journal entries, students are more relaxed
when they write. This allows them to express themselves in a
non-threatening environment without fear of losing points from
their overall course mark. As a result, writers of varying writing
abilities can freely express themselves, knowing that they will
receive feedback from their teacher. Furthermore, journal writing
may provide L2 students the confidence they need to write.
Exchanging dialogues through journal writing, according to
Killion (1999), allows students to analyze and frame their
thoughts more precisely, as well as check their opposing views
before passing them on to their partners or teacher.
(B)Vocabulary Choice: There was a significant difference in the
gained score of the post-test on vocabulary choice between the
experimental and control group in favor of the experimental
group. It also showed that there was a significant difference in
the gained score of the pre- and post-test on vocabulary choice
in the experimental group in favor of the post-test . This means
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that the students who used the literature response journal writing
program achieved higher than the students who used the
traditional writing. The response journal students also achieved
higher in the post-test than in the pre-test.

Figures (3) and (4) show the improvement achieved.

vocabulary

30
| 25
1 20
| 15
- 110
— T > 5

| _journal | traditional |

W Seriesl 26.07 23.22

Figure (3): Achievement of the two groups on vocabulary (post-
test)

vocabulary
30
25
20
15
10
| post pre
| mseries1| 26.07 22.85

Figure (4): Achievement of the journal group in the pre-post-test

This improvement may be the result of the nature of the
program in which students wrote their responses to what
they have read on a regular basis. This helped them to
acquire new vocabulary and new expressions. They were
able to build their vocabulary. In addition, as the feedback
provided by the teacher to the students' journals focused
more on the appropriateness of vocabulary rather than
grammatical errors, students may become aware of their
lexical errors and problems and avoid repeating them in
their future writings. This result agrees with the studies of
Baskin (1994), Hiew (2010), Huang (2010), Wafa, Syafei
& Riyono (2010), Tuan (2010), Barjesteh, Vaseghi and
Gholami (2011), Safitri (2011), Farrah (2012), Foroutan,
Noordin, and Hamzah (2013) Taqil, Akbarl, Al-Nouh1,
and Dashtil (2015), Dabbagh (2017) which proved that
using journal writing succeeded in developing vocabulary
choice in students' writings.
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Conclusion

The results obtained revealed that the literature response journal
writing program proved to be effective in developing the
experimental group's writing skills; content and vocabulary
choice. Writing in response to literature was a new and
challenging experience for students to freely express their
opinions and feelings about what they have read in the story they
study. It also helped them to develop new words and ideas. As
for weak students, the program motivated them to write because
it helped them to write with no fear of grading or correction.
Therefore, it can be concluded that the literature response journal
writing program proved to be an effective program in
developing EFL students' writing performance.
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