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Abstract
The main concern of the present study was to examine the
effectiveness of developing a translation course based on the strategic
self-regulated learning in improving EFL majors’ translation
competence. Adopting quasi-experimental design, the participants,
consisting of 60 EFL majors at the Faculty of Foreign Languages and
Translation, Misr University for Science and Technology, were
randomly selected and distributed equally to two groups, the
experimental group and the control group. To fulfill the purpose of the
study, a translation competence test was constructed and validated.
Results revealed the effectiveness of the developed course in
improving translation competence of the experimental group students.
The results also showed that the experimental group students
outperformed the control group on the posttest translation competence
test. It is recommended that self-regulation training should be accorded
adequate attention in EFL curriculum in order to cater for
independence and life-long learning that meet the demands of the 21%
century. The study also called for adopting competence-based
orientation in designing translation courses through making available
training workshops for EFL majors and giving prominence to selecting
appropriate strategies particularly those emphasizing autonomy in the
learning process.
Keywords:  Translation Competence, Self-Regulated Learning,
Strategic Training
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Introduction

The valuable contribution translation can make to the national
development maximizes the importance of attempting effective
techniques for its instruction. The common method adopted is a
mixture of both intuition and practice with a view to inculcating in the
students a sense of experience, which is bound to be inadequate
considering the demands of the learning task; competence in two
languages and an uncontrollable variety of content and styles.

Translation, according to Ross (2000), is the fifth and most
important social skill because it facilitates contact and comprehension.
Nonetheless, translation education is a poorly researched field since an
adequate approach has yet to be discovered. Furthermore, the quest for
a simple translation pedagogy remains hazy and contentious (Acioly-
Régnier et al., 2015). Indeed, a consistent translation pedagogy is
needed that identifies goals for instruction, organizes teaching and
learning processes, evaluates process and product, creates new teaching
and learning materials, and employs new strategies for instruction
(Acioly-Regnier et al., 2015; Azizinezhad & Hashemi, 2011).

An EFL learner must possess certain competencies gained
through structured instruction in order to be able to translate (e.g.
Barhon, 2013; PACTE, 2014; Yanqun, 2015). With this in mind,
several studies have focused on translation competence since the 1970s
(Eser, 2015; Pym, 2003). According to recent literature, “a
comprehensive definition of translation competence has always been a
source of debate among scholars” (Montafej & Nemati, 2014, p. 16).

Recent research reveals that translation competence largely
depends on the strategies translators use in their attempt to render a
text, which can be attained through formal training and practice
(Sarkeshikian et al., 2018). Translation is a competence with six
underlying sub-competences, according to PACTE (2009). Strategic
sub-competence, according to Hurtado Albir (2017), includes the
procedural information needed to ensure the translation process'
efficacy. Furthermore, strategic subcompetence is needed to maintain
control over the translation process "by triggering and linking the other
sub-competences of translation competence™ (Hurtado Albir, 2017, p.
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259). The use of self-regulation in the translation process, on the other
hand, has received inadequate attention in most of process-oriented
translation research (e.g., Alsahli, 2012; Hild, 2014).

Although the importance of strategic competence has been
widely recognized, the value and function of self-regulated learning has
yet to be established in the field of translation competence and
translation education. Current advances in disciplines and technology,
especially information technology focused on adopting self-regulation
strategies that may enable translation students to face an ever-changing
world of information and solve an unpredictable problems of
translation, all of which necessitate self-regulation strategies to
maximize skills as well as to track the problem-solving process, and
complete assignments quickly and effectively (Zou, 2015, p. 791).
Since instructional programmes must respond to such a wide range of
needs, translation education is becoming more challenging, and self-
regulation could be the solution (Kelly, 2005, p. 27). Strategic sub-
competence, being the core, dominates and promotes the creation of
other sub-competences. It also qualifies translation students to adapt to
the ever-changing and evolving culture, knowledge, and technology; it
is the foundation for becoming capable and efficient translators in the
present time (Zou, 2015).

It has become remarkably clear that translation competence
research that focuses on self-regulated learning strategies in the
translation process is still required. The present study focuses on self-
regulated learning as a mechanism for providing translation
competence to students and developing a translation course for EFL
majors based on the strategic self-regulation and examine its
effectiveness in enhancing translation competence.

Review of Literature

Translating from one language to another is more challenging
than writing literary works, or even composing a paragraph. Reading a
passage or writing in a foreign language is far less demanding than
translating a text from one language into another.

The concept of translation as a construct is intricate and
consequently its subcomponents are not easy to state, let alone
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determine how well someone can translate (Angelelli, 2013). Though
researchers gave several explanations to the construct of translation,
consensus is still lacking over its definition (Jixing, 2012).

Despite its value to EFL students, translation as a process has
many difficulties, including assessment (Dreyer & Marcu, 2012;
Munday, 2012; Sireci et al., 2006), cultural (Alousque, 2010;
Pshenitsyn, 2011; Sheorey, 2012), curriculum design (Avval, 2013;
Bicer, 2003 ; Razmjou, 2001), linguistic (Pshenitsyn, 2011; Remish,
2012; Sheorey, 2012; Solomatina, 2018), or pedagogical (Bingbing,
2011; He, 2012; Heping, 2011; Hongmei, 2010; Josipovié¢, 2017;
Nazari & Ghasemi, 2016; Yan, 2012; Zainudin & Awal, 2012). Many
questions have arisen as a result of these issues about how to lay the
foundation to translation as a construct among EFL students.

Through the numerous attempts of translation researchers to
define translation competence, the most prominent is conceptually
dynamic, consisting of knowledge, abilities and attitudes, and
comprising a set of competences that may be cognitive, affective,
psychological, or socio-cultural. However, a full-fledged description of
translation competence is still unattainable. As a matter of fact,
researchers exerted efforts of designing translation competence models
highlighting its nature and the technique of assessment and acquisition
(e.g. EMT Expert Group model, 2009; Pym’s model, 2003).

In their attempt to develop a model to probe how foreign
language learners acquire translation competence , a group of
researchers established the PACTE group in 1997.They described
translation competence as "the underlying framework of knowledge
and skills required to be able to translate” (PACTE, 2003, 45). This
definition is accompanied by four affirmations: (a) Translation
Competence is actualized in a variety of forms and in a variety of
situations; (b) Translation Competence is primarily composed of
declarative and procedural knowledge, (c) Techniques are important in
Translation Competence, and (d) most Translation Competence
processes are automated, just like any other type of expert knowledge
(PACTE, 2003, 2005, 2009, 2011, 2014).
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The strategic sub-competence, which is primarily procedural
expertise to ensure the efficiency of the translation process and to
overcome problems encountered, is at the heart of the model
(Esfandiari et al., 2015). It also aims to provide learners with a diverse
set of techniques for making translation more pleasurable, meaningful,
and rewarding (Kiraly & Hofmann, 2016). Furthermore, strategic sub-
competence, according to Montafej] & Nemati (2014), creates inter-
relationships among them and controls the translation process.

Based on the PACTE group's translation competence model, it
can be inferred that the strategic sub-competence plays a key role in the
relationships and hierarchies that exist among other competences. As a
result, learning techniques play a significant role in the development of
translation competence. Furthermore, according to the PACTE model,
translation competence is determined by language learners' actions and
their ability to exploit various sub-competences when seeing the entire
translation process as a decision-making process. Self-regulated
learning is viewed as crucial in successful regulation of the learning
process and product in this context. Furthermore, strategies
underpinning self-regulation process can be introduced to language
learners and put into practice in the real world (Zimmerman, 2002).

Students who are metacognitively, motivationally, and
behaviorally involved players in their own learning process are
identified as self-regulated learners (Zimmerman, 2002). Self-regulated
learners are better able to control, evaluate, and regulate their
cognition, as well as set goals and track their progress toward them
(Nussbaumer et al., 2015).

Recent research has begun to focus on self-regulated learning
since it became popular (Tashtoush et al., 2020). Across disciplines,
several models have arisen to demonstrate the self-regulation
components and techniques (e.g., structural model of self-regulated
learning (Boekaerts, 1996); Pintrich’s self-regulated learning Model
(Pintrich, 2000); the Cyclical Phases of self-regulated learning
(Zimmerman & Campillo, 2003); Winne and Hadwin’s Model of self-
regulated learning (Winne, 2011; Winne & Hadwin, 2008); Dual
processing self-regulation model (Boekaerts, 2011); Socially Shared
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Regulated Learning model (Hadwin et al., 2011); Metacognitive and
Affective Model of Self- Regulated Learning (Efklides, 2011). Self-
regulated learning is cyclical, with various phases and sub-processes,
according to most authors of the afore-mentioned models. In his study
of self-regulated learning models, Panadero (2017) found that most
self-regulated learning models have three distinct phases: (a)
preparatory, which includes task analysis, preparation, target
activation, and goal setting; (b) performance, which involves carrying
out the task while tracking and managing it; and (c) assessment, which
involves the student reflecting, regulating, and adapting for future
results.

Surveying translation competence models, it becomes evident
that translation competence emanated from linguistic-oriented transfer
ones to strategic models, from static to dynamic, functional and
communicative models. As a result, self-regulation represents a major
component in translation competence and consequently it defines aims
and order among sub-competences (Gopferich & Jaaskeldinen, 2009).

For example, Hild (2014) believed that “by incorporating self-
regulation... into the scope of process research , one can move closer
to gaining insights into how translators... work..., on the basis of which
academic preparation and lifelong professional ability growth could be
maximized” (p. 129). On the basis of retrospective think aloud,
interview, and performance results, the differences in the self-
regulatory ability of expert and inexperienced interpreters were
examined. It was revealed that the two groups differed in “1) the use of
metacognitive methods; 2) the ability to manage emotions efficiently in
order to sustain task-focus; 3) the ability to appropriately self-assess;
and 4) the formulation of causal attributions” (Hild, 2014, p.142).
Incorporating self-regulated learning into the development of
translation training models was proposed.

Alsahli (2012) used a mixed-method research design to examine
how translation students took charge of their learning. The findings of
this study showed two types of self-regulation: internal and external.
Furthermore, Hashempour et al. (2015) found no differences of
significance in self-regulation across educational levels or between
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male and female students in their research on the impact of gender and
educational level on metacognitive knowledge and self-regulation of
Iranian students of translation.

In a further research Pietrzak (2018) recently probed into the
impact of students' self-regulation on their performance of translation.
Assuming that self-regulation is essential in the development of
translation skills, the study examined metacognition methods in the
field of translation education. The author explored the relationship
between translation trainees' self-regulatory behaviour and the quality
of their translation as expressed in their translation grades in an effort
to contribute to the discussion of the multidimensionality of translator
competence.

Varied terms have been used to describe self-regulation models
used in FL learning, including "mediated learning” (Scarcella &
Oxford, 1992), "self-regulated or autonomous learning” (Oxford,
1999), and "learner-self management™ (Rubin, 2001). In addition,
various models have recently come into existence with a view to
incorporating self-regulation concepts into a model of learning
strategies. Several calls in the FLL literature support such models (e.g.,
Gao, 2007; Rose, 2012). Tseng et al. (2006) model of self-regulation,
based on Dornyei's (2005) motivation management taxonomy,
Weinstein et al. (2011) model of strategic learning, and Oxford's (2011)
model of Strategic Self-regulation combine the two viewpoints, i.e.
self-regulated learning and language learning strategies.

With her strategic self-regulation Model of language learning,
Oxford (2011) succeeded in bridging the gaps between language
learning strategies theory and self-regulated learning, and thus created
a new orientation in strategy research line (Habok & Magyar, 2018).
Recognizing overlap in her taxonomies of language learning strategies,
Oxford proposed her new strategic self-regulation model and the need
for greater coherence.

Three core strategy categories are suggested by the strategic self-
regulation model: affective, cognitive, and sociocultural-interactive,
which are analogous to three of the four components defined by Oxford
(1990). The fourth and missing aspect of this model—metacognitive
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strategies—was expanded into a whole layer of three metastrategies:
metacognitive, meta-affective, and meta-sociocultural-interactive.
These metastrategies rely on six forms of underlying metaknowledge:
group/culture knowledge, individual knowledge, strategy knowledge,
task knowledge, whole-process knowledge, and conditional knowledge
to serve as guides in their respective strategy categories (Oxford,
2011).

Self-regulated FL learning methods, according to Oxford (2011),
are “deliberate, goal-directed attempts to plan and control efforts to
learn the FL” (p. 12). As a result, strategically self-regulated learners
may handle complex learning tasks and problems by selecting from a
menu of strategic and metastrategic tactics that they feel are most
appropriate for the situation and intent (Oxford, 2011). Furthermore,
Sarabchian et al. (2015) argue that the key element of Oxford's
argument into the characteristics of strategies is that they trigger
different types of consciousness (awareness, attention, purpose, and
efforts), that they use strategy chains, and adopt strategies in new
similar situations. The model also places a strong emphasis on factors
that make learning simpler, more enjoyable, quicker, and more
effective.

The value of strategic self-regulation model is attributed to its
scientific basis, since it is based on tried-and-tested theoretical
frameworks from a variety of domains (such as sociocultural theory,
self-regulation theory, educational and cognitive psychology, and
neurobiology, social-cognitive theory) (Lozano, 2013). Using strategic
self-regulation, learners will be able to use a repertoire of various
strategies and metastrategies, as well as different methods they feel
they are most fitting to the situation, and apply them in new learning
conditions (Oxford, 2013). In a nutshell, strategic self-regulated
learning metastrategies assist students in controlling, monitoring,
organizing, and evaluating their learning activity (i.e. meta-affective,
metacognitive, and meta- strategies).

As a result, it is believed that by incorporating the strategic self-
regulation model's strategies and metastrategies into translation
process analysis, one can get a better understanding of how translators
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and FL learners work in translating and learning translation, ... on the
basis of which academic preparation and long-term professional ability
growth may be designed” (Hild, 2014, p. 129). If the task phases of the
strategic self-regulation model can be linked to the three phases
suggested by most self-regulated learning models, namely preparatory,
efficiency, and assessment, this may be useful. In her three-stage
model, Oxford (2011) referred to strategic forethought, strategic
efficiency, and strategic reflection and evaluation. These task phases
can be used in a variety of language fields, including reading, writing,
listening, speaking, grammar, vocabulary, and translation (pp. 241-
262).

As a result, the present study is concerned with developing a
translation course based on Oxford's (2011) strategic self-regulation
model, hypothesizing that such a course may assist EFL majors in
improving their translation competence as defined by the PACTE
researchers (2011).

Context of the Study

To probe deeper into the problem of the study, the researcher
constructed and administered a translation classroom questionnaire to a
random sample of EFL majors at the Faculty of Foreign Languages and
Translation, Misr University for Science and Technology during the
academic year (2020-2021). The questionnaire included 18 questions
about EFL majors' backgrounds, opinions about the translation course
offered, and opinions about translation evaluation. The findings
revealed that:

- Learning to translate takes a lot of time and effort.

- EFL majors possess insufficient repertoire of vocabulary that
would enable them to effectively translate.

- EFL majors understand the importance of translation to them.

- Students' cognitive growth and self-regulated learning were not
supported by the translation teaching methods adopted. They did
not provide students with useful resources and techniques to help
them improve learning translation competence.

- Students did not possess the skills required for evaluating
translation, let alone, those needed for translating.
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- They were not provided with appropriate learning strategies
required to attain success in translating.

These findings reached maintain that the translation class at Misr
University for Science and Technology's Faculty of Languages and
Translation is still in need of a translation course with simple and clear-
cut expected learning outcomes that could assist EFL majors do
accurate translations and provide them with the translation strategies
required for developing their translation competence.

Statement of the problem

The problem lies in the fact that translation course at the Faculty
of Languages and Translation, Misr University for Science and
Technology lacks an adequate design with well-defined objectives and
evaluation criteria. Furthermore, EFL majors lack basic translation
skills, as revealed by the findings, the main target of students in
learning translation is to memorize the lecturer's translations in order to
pass the final exam. As a result, developing self-regulated learning
strategies that enable EFL majors to monitor their own progress in
translating and evaluate their translation learning pace is also required.
Furthermore, adequate attention should be accorded to equipping EFL
majors with the strategies necessary for developing their translation
skills. As a result, the current study proposed a revision of the current
translation course based on Oxford's strategic self-regulation model
(2011) and evaluated its effectiveness in improving translation
competence among EFL majors.

Questions
To fulfill the purpose of the study, the following questions were raised:
1- What is the current level in translation competence of EFL
majors at the Faculty of Languages and Translation, Misr

University for Science and Technology?

2- What is the effectiveness of developing a translation course
based on the strategic self-regulated learning in enhancing
translation competence among EFL majors?

Yoo
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Hypotheses
To answer the questions above, the following hypotheses were
formulated:
1- There is a statistically significant difference at 0.05 level
between the mean scores attained by the experimental group on
the pre and posttest of translation competence in favor of the
post-test.
2- There is a statistically significant difference at 0.05 level
between the mean scores attained by the experimental group and
those of the control group on the post-test of translation
competence in favor of the experimental group.
Purpose

The major aim of this study was to design a translation course
based on strategic self-regulated learning at the Faculty of Languages
and Translation, Misr University for Science and Technology, as well
as to examine its effectiveness in improving EFL majors' translation
competence. Scarcely inferior to this aim is to provide EFL majors with
a well-developed structured translation course with clear objectives,
and evaluation criteria that would help learners improve their
translation competence.
Significance

The present study has the potential to contribute to the field of
translation teaching and learning among EFL majors as follows:

1- Stressing the importance of training EFL majors to use self-
regulated learning strategies in translating.

2- Equipping EFL majors with a diverse set of self-regulated
learning strategies that may enhance their translation competence
and take charge of their own learning.

3- Offering a structured translation course based on the strategic
self-regulation model to EFL majors with a view to enhancing
their translation competence and self-regulated learning
behaviors.

4- Laying the foundation stone for future research projects that will
employ various techniques for improving learners' translation
competence among EFL majors.

vou]
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Delimitations
This study is delimited to the following:

1- The PACTE group model was adopted as a basis for translation
competence (PACTE, 2003).

2- The developed translation course was based on the Oxford
(2011) taxonomy known as the strategic self-regulation model,
being one of the most comprehensive and updated.

3- The treatment was confined to need-geared repertoire of learning
strategies selected for first year EFL majors at the Faculty of
Languages and Translation, Misr University for Science and
Technology in the academic year 2020/2021.

Definition of Terms

- Self-Regulated Learning Strategies

Self-regulated learning strategies as defined by Oxford (2011),
are “deliberate, goal-oriented moves to take charge of one’s own
learning[;]... teachable actions that learners choose from among
alternatives and employ for FL learning purposes (e.g., internalizing,
constructing, retrieving, storing, and using information; completing
short-term tasks; and/or developing FL proficiency and self-efficacy in
the long term)” (p. 12). Oxford elaborated that these actions ‘“are
consciously used, comprising four elements of consciousness
(attention, awareness, effort, and intention; they make learning faster,
easier, more effective, and more enjoyable (p.14). Zimmerman (2002)
defines self-regulated learning as a cyclical process, in which learners
plan, monitor their progress of learning the task at hand, and finally
reflect on the result obtained. It is not one-size-fits-all; the process
should be tailored for each learner individually to fit specific learning
tasks. In the present study, self-regulated learning strategies are
operationally defined as active and constructive actions taken by first-
year EFL majors to identify goals for the translation process, monitor
progressing during performance, adjusting efforts exerted and
evaluating the acquisition of translation competence.

- Strategic Self-Regulation Learning
In Gu’ view (2010), strategic self-regulated learning is " a way

of handling the task at hand and directing oneself in watching over the
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process of learning ... in such a way that matches with the learning
context in order to attain success of learning " (p. 2). In Oxford’s
(2011) definition “Intentional, goal-oriented strategy-based tactics to
direct and control one’s efforts to learn the FL. In this definition,
taking deliberate actions derived from global strategies, learners can
select from alternatives to learn (e.g., constructing, internalizing,
storing, retrieving, and using information; completing short-term tasks;
and/or developing FL proficiency and self-efficacy in the long term)”
(p. 12). In the present study, strategic self-regulated learning is
operationally defined as the teachable processes that first-year EFL
students use while translating, the strategies and metastrategies
identified in the strategic self-regulation model (Oxford, 2011).
- Translation Competence

Translation competence, according to Bell’s definition (1991) is
“the translator’s possessing of the knowledge and skills required in
order to carry out a translation” (p.43). The definition of translation
competence, according to PACTE research group is “the underlying
system of knowledge and skills needed to be able to translate.”
(PACTE, 2003, p. 47). In this definition, a distinction is made between
competence (the underlying system of knowledge) and performance
(translating). They added that translation competence is considered to
be expert knowledge and it is primarily procedural knowledge, where
strategies play a very important role and most processes are automatic.
In the present study, translation competence is operationally defined as
the knowledge and skills the first year EFL majors must possess so that
they can translate from the source language into the target language as
identified by the list of translation competence.
Method

Adopting a quantitative approach, a randomized pretest-posttest
control group design was used. A translation competence test was used
as the data-gathering instrument.
Participants

The participants, totaling 60, were selected from first year EFL
majors at the Faculty of Foreign Languages and Translation, Misr
University for Science and Technology, ranging in age from 18 to 20
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years old, randomly assigned and distributed into an experimental
group and a control one , 30 students for each , during the academic
year 2020/2021.

Instrument

The test of translation competence

The primary objective of the test was to measure the first year
EFL majors’ translation competence. The test of translation
competence was constructed to consist of 40 items which were
categorized into three sections, namely, multiple-choice questions,
recognition and understanding questions, and translation sentences.
The test instructions were presented before the test items and an answer
sheet was designed for data gathering.

Scoring of the translation competence test

A scoring rubric was used for assessing translations whereas all

other items received a mark for each correct answer.
Treatment
The strategic self-regulated competence-based translation course

The competence-based translation course designed was taught to
the experimental group students through strategic self-regulated
learning. Adopting Oxford’s suggested three task phases (2011), the
following three task phases were the cores around which the course
units were organized: strategic forethought, strategic performance, and
strategic reflection and evaluation.

- Strategic forethought phase.

In this phase, students assessed their needs of a translation
course assignment as well as their motivation to complete the task.
They were involved in classroom exercises and discussions that
assessed their motivation as well as their fears and goals for task
completion (e.g. identifying the difficulty degree of the task at hand).
The strategic forethought process was introduced on starting each unit,
when students and their teacher discussed the day's tasks and
participated in classroom activities that served as a guide for
maintaining and enhancing students' motivation.
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- Strategic performance phase.

During the strategic performance phase, students were required
to complete major tasks such as implementation, monitoring, and
control. Incorporating task-specific techniques is referred to as
implementation. In and out of the classroom, self-monitoring refers to
balancing cognition, feelings, responses, raising awareness, and
comprehension of multicultural content.

- Strategic reflection and evaluation phase.

In the third phase, students were asked to complete self-
judgment and self-reaction (self-satisfaction, positive effect of
performance) tasks during this process. Students also took part in a
variety of class activities, including student-led discussions, peer
assessment and feedback, and experiential activities, all of which
enabled them to be reflective on their performance.

Procedures

During the academic year 2020-2021, the research sample were
given a translation competence test a week before the treatment that
lasted for 12 weeks, including the pre- and post-test sessions. The
developed competence-based translation course was taught to the
experimental group students using strategic self-regulated learning. An
orientation session was presented by the researcher to familiarize
participants with the strategies to be used for each task designed,
demonstrated the strategies using think-aloud procedure to enable
students to see how they acted while using each strategy in addition to
monitoring and evaluating their performance.

Guided by metacognitive knowledge and strategic-self
regulation, students got involved in acquiring translation competence
on both metacognitive and behavioral levels. The first phase involved
planning ahead of time, translating goal setting and adopting standards
for performing a task. Relying on the most prominent skill of self-
monitoring, strategic performance-second phase- included attentive
performance and monitoring progress of task completion.

Characterized by self-reflection, the third phase entailed self-
evaluation and monitoring progress. The control group students,
however, did not study any training on translation competence. The
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posttest of translation competence was administered on finishing the
treatment. The data was gathered and analyzed using t-test to compare
students’ performance of both groups.
Results and Discussion

The Statistical Package (SPSS/PC+) was used in order to
calculate the t-value for testing the difference between the mean scores
of the experimental groups and those of the control group on the
translation competence test. The following is a discussion of the results
reached according to the hypotheses of the study.
The first hypothesis

The results for the first research hypothesis of the study (there is
a statistically significant difference at 0.05 level between the mean
scores attained by the experimental group on the pre and posttest of
translation competence in favor of the post-test) are presented in table
(1). To substantiate this descriptive analysis, inferential analysis was
used utilizing the paired-sample t-test to find out if such differences are
statistically significant.
Table (1)
Results of Paired Samples t-test Comparing the Mean Scores of the
Experimental Group on the Pre and Posttest of Translation

Competence
Test N Mean Std. df t Sig. (2
Deviation tailed)
Pretest 30 37.82 5.22 29 134.91 0.000
Posttest 179.35 5.13

The results of the paired sample t-test indicate that there were
statistically significant differences at 0.05 level between the mean
scores attained by the experimental group in the pretest and posttest of
translation competence in favor of the posttest scores. This means that
the first hypothesis was accepted.

The second hypothesis

The results for the second research hypothesis of the study
(There is a statistically significant difference at 0.05 level between the
mean scores attained by the experimental group and those of the
control group on the post-test of translation competence in favor of the
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experimental group) are presented in table (2). To substantiate this
descriptive analysis, inferential analysis was used utilizing the paired-
sample t-test to find out if such differences are statistically significant.
Table (2)

The "t" Value of the Experimental Group and the Control Group on the
Post Administration of the Translation Competence Test

Group N Mean Std. df t Sig. (2

Deviation tailed)

EX 30 179.35 5.13 58 31.97 0.000
Con 30 130.12 5.37

The results of the paired sample t-test show that there were
statistically significant differences at 0.05 level between the mean
scores attained by the control group and the experimental group in the
posttest of translation competence in favor of the experimental group
students. This means that the second hypothesis was accepted.

Comparison of the experimental group EFL majors' pretest and
posttest mean scores revealed that the designed strategic self-regulated
competence-based translation course had a significant effect on
improving translation competence. Furthermore, the data analysis
demonstrated a statistically significant difference between the control
and experimental groups at the 0.05 level (strategic self-regulation
learning-based instruction) in favour of the experimental group
students in the posttest of translation competence.

This result supports the findings of Alsahli (2012); Alves &
Gongalves (2007); Gopferich (2009); Hild (2014); Pietrzak (2019); Zou
(2015). These studies maintain that self-regulated learning seems to
rise if expertise grows and consequently result in the effectiveness of
the translation competence acquisition process because students use
metacognitive skills to task performance. Furthermore, the dynamic
nature of translation does not allow to identify which specific skills
will be useful for students in their future study and work. Thus,
students need to be trained on self-regulation so as to be able to
accommodate to the demands of the tasks encountered (Pietrzak,
2018). This finding is consistent with those reached by Fernandez and
Zabalbeascoa's (2012) maintaining that self-regulated learning
enhanced the development of strategic competences and evaluating
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translation represented by problems identification and finding
solutions.

The findings are also consistent with those reached by Pietrzak
(2018), who found a positive correlation between self-regulation in the
translation process and translation students' results. Because these
preliminary findings are based solely on correlation, they do not lead
to the conclusion that the relationships between the variables
investigated are causal; however, it is important to note that when
students' translation-related self-regulation improves, their final
translation grade improves as well, which implies that the manner that
students self-regulate their translation activities does have a positive
effect on students’ translation performance as revealed in their
scores. However, due to its empirical nature, the current study was able
to determine that such a correlation was causal, and that self-regulated
learning produced a positive increase in the translation competences
among the study participants.

This result echoed previous research in the field, emphasizing
that translation-related self-regulatory strategies are typically acquired
through personal experience and built over the course of translation
practice, as well as the importance of promoting self-regulation in the
translation learning process. This suggests that giving students with
opportunities to improve their metacognitive awareness of translation
processes boosted their translation competence. An explanation of this
finding is that the strategic self-regulation competence-based
translation course was specifically designed to teach students how to
employ self-regulated learning strategies in translation through
modelling, practice (controlled, guided, and free), and reflection. This
instruction could have helped the experimental group students develop
their competence in translation at their own pace and take charge of
their learning of translation.

Highlighting self-regulatory components (i.e. self-monitoring or
self-reflection) incorporated into the proposed translation course based
on strategic self-regulation could have aroused students to take the risk
of employing the strategies they have been trained on which , in turn,
might have inspired them to be strategic learners. Providing students




Silg 2 7 = oy gt (3 Arala
Yoy JsY e el ,%e A 5l A0S Alaa

with practice and guidance and helping them to transfer from other
regulation to self-regulation during the modelling, consolidation, and
practice phases, the translation course may have enhanced students’
self-regulation yielding positive results in their favor. Integrating
monitoring and reflection on the difficulties encountered and posing
questions that occur during translating could have moved students
toward the metacognitive components of planning, monitoring and
evaluating their learning of translation processes and consequently
outperform their counterparts of the control group.

The results reached by the present study are consistent with those
reached by Wagner (2014) maintaining the potential relationship
between self-regulated learning and translation competence. This
relationship adds to existing research in two ways: (a) it looked at the
relationship between self-regulated learning and translation in the
context of a relatively new research area, namely translation
competence, and (b) it attempted to identify the effect of strategic self-
regulation on translation competences in an empirical setting.

The results obtained demonstrated that the strategic self-
regulation competency-based translation course was effective in
improving the translation competence of EFL majors. Utilizing self-
regulated learning strategies also helped students change their focus
away from studying the content to focusing on ways of managing the
new and ever-changing knowledge. In other words, the more students
are strategically oriented in their learning, the more they understand the
nature of translation and their role in the process (Pietrzak, 2019). A
course with these features might have helped learners take charge of
their own learning and enhance their performance on highly intricate
and challenging translation tasks.

Conclusion

Self-regulated learning has widely gained recognition in the field
of educational research where it is taught through practice and self-
reflection. Self-regulated learning is an ideal goal for learners to pursue
because they are capable of becoming autonomous. Self-regulation is
an intricate process that depends on learners’ interactive attempts to
improve their own learning using cognitive, metacognitive and
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motivational strategies. Self-regulated processes are so linked to
academic success and performance that educators can use them to
design and construct learning environments that encourage self-
regulation.

The major conclusion reached is that using self-regulated
learning strategies proved effective in enhancing translation
competence of EFL majors. Furthermore, adopting traditional methods
in teaching translation may not help attain the ultimate target of
improving this multi-dimensional competence. According to the results
obtained, the use of translation competence models, particularly the
PACTE model, is effective in improving EFL majors in acquiring

target translation competences quickly and systematically. The
results also maintained that a strategic self-regulation-based translation
course is helpful in enhancing EFL majors' translation competence.

Relying on strategic self-regulation has the advantage of
facilitating students’ ability to learn at their own pace and develop
strategic features of learning behavior particularly when they are
provided with a large repertoire of strategies to employ in new learning
situations. It is noteworthy that courses based on strategic self-
regulation allow learners with different interests and levels of
competence to select from a variety of strategies that match with their
preferences. Such a choice-strategic self-regulated based courses-
transfers translation pedagogy from product-oriented to process-
oriented education, stressing the development of competence-based
courses that comprise procedural, conditional knowledge, let alone the
command of declarative knowledge. As regards the instructional
methods, teachers are to inculcate the culture of strategic behavior in
the classroom to empower students to select appropriate strategies,
setting questions, assessing progress to guarantee effective task
performance.
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Recommendations
Based on the results obtained, the following recommendations seem
pertinent:

1-

Translation course designers for universities should adopt
competence-based orientation through making available training
workshops for EFL majors and giving prominence to selecting
appropriate strategies particularly those emphasizing autonomy
in the learning process.

The attempt should be made to create a self-regulated classroom
setting in which students use a variety of strategies of planning,
organizing, monitoring and evaluating purpose attainment of
appropriate transfer of meaning.

Focusing basically on procedural knowledge, PACTE model
should be adopted as a basis for developing translation courses at
the faculties of foreign languages and translation.

Self-regulation training should be accorded adequate attention in
EFL curriculum in order to cater for independence and life-long
learning which meet the demands of the 21 century.

Future investigators might wish to undertake a longitudinal
research to probe how EFL majors make progress of translation
competence while training.

Further research is needed to examine using qualitative data-
gathering instruments such as think-aloud protocols to document
regularly how EFL majors use strategic self-regulated learning
while translating from English to Arabic or vice versa.

(v



77N
g s 7 S iy g (o daala
ARRAIY, (FRN A A 408 Ao

References

Acioly-Régnier, N., Koroleva, D., Mikhaleva, L. & Reégnier, J. (2015). Translation
competence as a complex multidimensional aspect. The XXVI Annual
International Academic Conference, Language and Culture, 27-30 October
2015. Procedia - Social and Behavioral Sciences, 200(1), 142 —148.

Alousque, I. N. (2010). Cultural domains: Translation problems. Revista De
Linguisticay Lenguas Aplicadas, 4(1), 137-145.

Alsahli, F. S. (2012). Learning and self-regulation in translation studies: The
experience of students in three contrasting undergraduate courses in Saudi
Arabia, doctoral dissertation. University of Edinburgh.

Alves, F., & Gongalves, J. L. V. R. (2007). Modelling translator's competence:
Relevance and expertise under scrutiny. In Doubts and Directions in
Translation Studies: Selected Contributions from the EST Congress, Lisbon
2004(pp. 41-55). John Benjamins Publishing.

Angelelli, C. V. (2013). Teaching translation and interpreting. In Chapelle, C. A.
(Eds), The encyclopedia of applied linguistics, pp. 5666-5670. Chichester,
West Sussex, UK: Wiley—Blackwell.

Awval, S. F. (2013). Teaching translation: A look at the way it is in Iranian
universities and the way it should be. Translation Journal, 16(3), 21.
Azizinezhad, M., & Hashemi, M. (2011). Teaching translation courses, back to
basics, desirable or not? Procedia - Social and Behavioral Sciences, 28(1),

426 — 429.

Barhoon, R. (2013). Educational approaches to teaching translation. The Moroccan
Journal for Translation Studies, Centre of Social and Human Research and
Studies, Wagda, Morocco, 1(1), 59 — 66.

Bell, R. T. (1991). Translation and translating: Theory and practice. Longman.

Bicer, A. (2003). Reflections on prospective language teachers on translation.
Translation Journal, 7(3). Retrieved from:
http://translationjournal.net/journal/25reflections.htm

Bingbing, L. (2011). Problems and measures in EST translation teaching. Journal
of University of Shanghai for Science and Technology (Social Sciences
Edition), 1(2), 2-14.

Boekaerts, M. (1996). Self-regulated learning at the junction of cognition and
motivation. European psychologist, 1(2), 100-112.

Ddornyei, Z. (2005). The psychology of the language learner. Mahwah, Lawrence.

Dreyer, M., & Marcu, D. (2012, June). Hyter: Meaning-equivalent semantics for
translation evaluation. In Proceedings of the 2012 Conference of the North
American Chapter of the Association for Computational Linguistics:
Human Language Technologies (pp. 162-171). Association for
Computational Linguistics.



http://translationjournal.net/journal/25reflections.htm

77N

Silg 2 7 = oy gt (3 Arala
. . @ - J o - - -
Yoy JaYsladl %%ﬁe Ay Al AulS Alaa
ey U“‘ﬁ

Efklides, A. (2011). Interactions of metacognition with motivation and affect in
self-regulated learning: The MASRL model. Educational psychologist,
46(1), 6-25.

EMT Expert Group. (2009). Competencies for professional translators, experts in
multilingual and multidimensional communication. Available at:
http://ec.europa.eu/dgs/translation/programmes/emt/key documents/emt co
mpetences_translators_en.pdf

Eser, O. (2015). A model of translator’s competence from an educational
perspective. International Journal of Comparative Literature and
Translation Studies, 3(1), 4-15.

Esfandiari, M. R., Sepora, T., & Mahadi, T. (2015). Translation competence: Aging
towards modern views. Procedia-Social and Behavioral Sciences, 192(1),
44-53.

Ferndndez, F., & Zabalbeascoa, P. (2012). Developing trainee translators’ strategic
subcompetence through metacognitive questionnaires. Meta: Journal des
traducteurs/Meta: Translators’ Journal, 57(3), 740-762.

Gao, X. (2007). Has language learning strategy research come to an end? A
response to Tseng et al. (2006). Applied Linguistics, 28(4), 615-620.
Gopferich, S. (2009). Towards a model of translation competence and its
acquisition: the longitudinal study TransComp. Behind the mind: Methods,

models and results in translation process research, 4(4), 11- 37.

Gopferich, S., & Jaaskeldinen, R. (2009). Process research into the development of
translation competence: Where are we, and where do we need to go? Across
Languages and Cultures, 10(2), 169-191.

Gu, Y. (2010) Advance review: A new book on teaching and researching language
learning strategies. Unpublished review, Wellington University.

Habdk, A., & Magyar, A. (2018). The effect of language learning strategies on
proficiency, attitudes and school achievement. Frontiers in Psychology,
8(1), 2358.

Hadwin, A. F., Jarveld, S., & Miller, M. (2011). Self-regulated, co-regulated, and
socially shared regulation of learning. Handbook of self-regulation of
learning and performance, 30, 65-84.

Hashempour, M., Ghonsooly, B., & Ghanizadeh, A. (2015). A study of translation
students' self-regulation and metacognitive awareness in association with
their gender and educational level. International Journal of Comparative
Literature and Translation Studies, 3(3), 60- 69.

He, X. (2012). Cultural awareness and translation teaching at higher vocational
college: Problems and solutions. Journal of Language Teaching and
Research, 3(1), 74-84.

[vaAl


http://ec.europa.eu/dgs/translation/programmes/emt/key_documents/emt_competences_translators_en.pdf
http://ec.europa.eu/dgs/translation/programmes/emt/key_documents/emt_competences_translators_en.pdf

)
—-_—v

LN
g s 7 = iy g (o daala
YOYY d s el 3 = A A8 Alae

\

S,
ey m“q@

Heping, J. (2011). The problems and countermeasures of the teaching of Business
English Translation. Journal of Henan Institute of Science and Technology,
8(1), 96-98.

Hild, A. (2014). The role of self-regulatory processes in the development of
interpreting expertise. Translation and Interpreting Studies. The Journal of
the American Translation and Interpreting Studies Association, 9(1), 128-
149.

Hongmei, T. (2010). Problems should be noted in translation teaching. Value
Engineering, 2010(24), 176.

Hurtado Albir, A. H. (2017). Researching translation competence by PACTE
group. John Benjamins Publishing Company.

Jixing, L. (2012). Changes of translation definition and turns of translation studies.
Cross-Cultural Communication, 8(5), 35-43.

Josipovi¢, S. M. (2017). A translation workshop as a means of solving problems
and dilemmas in teaching translation to university students. Inovacije u
nastavi-casopis za savremenu nastavu, 30(4), 135-143.

Kelly, D. (2005). A handbook for translator trainers: A guide to reflective practice,
translation practices explained. Jerome.

Kiraly, D., & Hofmann, S. (2016). Towards a postpositivist curriculum
development model for translator education. Towards authentic experiential
learning in translator education, 67-87.

Lozano, C. (2013). English language: Second language acquisition. Year’s Work in
English Studies, 92(1), 109-124.

Montafej, J. & Nemati, A. (2014). Investigating translation competence and its sub-
competencies through different viewpoints and proposing PACTE group
model as the best one. International Journal of Language Learning and
Applied Linguistics World (IJLLALW), 5(1), 16-27.

Munday, J. (2012). Evaluation in translation: Critical points of translator
decision-making. Routledge.

Nazari, A. & Ghasemi, M. S. E. (2016). Teaching translation: issues, problems and
solutions. Journal of The Iranian Association of Arabic Language and
Literature,11(37), 195-212.

Nussbaumer, A., Dahn, 1., Kroop, S., Mikroyannidis, A., & Albert, D. (2015).
Supporting self-regulated learning. Springer.

Orozco, M., & Hurtado Albir, A. (2002). Measuring translation competence
acquisition. Meta: Translators’ Journal, 47(3), 375-402.

Oxford, R. L. (1990). Language learning strategies: What every teacher should
know. Heinle and Heinle.

Oxford, R. L. (1999) Relationships between second language learning strategies
and language proficiency in the context of learner autonomy and self-
regulation. Revista Cmuwia de Esmdios Ingleses, 38(1), 108-126.




p/J

i s
YOXY s e el : d A1) A8 Dna

\

8,
Yy U“‘\l@

{u‘!
[ pepes J N [%‘_,@w}

Oxford, R. L. (2011). Teaching and researching: Language learning strategies.
Rutledge.

Oxford, R. L. (2013). Teaching and researching: Language learning strategies (2™
ed.). Rutledge.

PACTE. (2003). Building a translation competence model. In Alves, Fabio (ed.)
Triangulating translation: Perspectives in process-oriented research.
Amsterdam: John Benjamins, p.43-66.

PACTE. (2005). Investigating translation competence: Conceptual and
methodological issues. Meta: Translators’ Journal, 50 (2), 609-619.
PACTE. (2009). Results of the validation of the PACTE translation competence
model: Acceptability and decision-making. Across Language and Cultures,

10(2), 207-230.

PACTE. (2011). Results of the validation of the PACTE translation competence
model: Translation problems and translation competence. In: Cecilia
Alvstad, Adelina Hild and Elisabet Tiselius (eds.) Methods and strategies of
process research: Integrative approaches in translation studies,
Amsterdam: John Benjamins, 317- 343.

PACTE. (2014). First results of PACTE group’s experimental research on
translation competence acquisition the acquisition of declarative knowledge
of translation. MonTI Special Issue — Minding Translation, 85-115.

Panadero, E. (2017). A review of self-regulated learning: Six models and four
directions for research. Frontiers in Psychology, 8(422),1-28.

Pietrzak, P. (2018). The effects of students’ self-regulation on translation quality.
Babel, 64(5-6), 819-839.

Pietrzak, P. (2019). Self-study strategies in project-based specialized translator
training. Across Languages and Cultures, 20(1), 97-116.

Pintrich, P. R. (1995). Understanding self-regulated learning. New Directions for
Teaching and Learning, 1995(63), 3-12.

Pintrich, P. R. (2000). The role of goal orientation in self-regulated learning. In M.
Boekaerts, P. R. Pintrich, & M. Zeidner (Eds.), Handbook of Self-
regulation. San Diego: Academic Press.

Pintrich, P. R.; Marx, R. W., & Boyle, R. A. (1993). Beyond cold conceptual
change: The role of motivational beliefs and classroom contextual factors in
the process of conceptual change. Review of Educational Research, 63(2),
167-199.

Pshenitsyn, S. L. (2011). Political correctness in translation: Cultural and linguistic
problems. Chulalongkorn University Printing House.

Pym, A. (2003). Redefining translation competence in an electronic age: In defense
of a minimalist approach. Meta: Translators' Journal, 48(4), 481-497.

R



)
—-_—v

LN
g s 7 = iy g (o daala
YOYY d s el 3 = A A8 Alae

\

S,
ey m“q@

Razmjou, L. (2001). Developing guidelines for a new curriculum for the English
translation BA program in Iranian universities. Translation Journal, 6(2), 1-
14.

Remish, N. (2012). Linguistic problems of banking translation, doctoral
dissertation. Kannur University, India.

Rose, H. (2012). Reconceptualizing strategic learning in the face of self-
regulation: Throwing language learning strategies out with the bathwater.
Applied Linguistics, 33(1), 92-98.

Ross, N. (2000). Interference and intervention: Using translation in the EFL
classroom. Modern English Teacher, 9(3), 61-66.

Rubin, J. (2001). Language learner self-management. Journal of Asian Pacific
Communication, 11(1), 25-37.

Sarabchian, E., Farsani, M. A., & Nosratinia, M. (2015). One step beyond language
learning strategies: The strategic self-regulation model of language
learning. In Coombe, C., & Khan, R. (Eds.). Best Practice in ELT: Voices
from the Classroom (pp. 157-164).

Sarkeshikian, S. A. H., Tabatabaee, S. A. M., & Asghari, M. (2018). An analysis of
the self-regulatory strategies used by Iranian English- Persian translators in
translation process. Translation Studies Quarterly, 16(63), 55-70.

Scarcella, R. C., & Oxford, R. L. (1992). The tapestry of language learning: The
individual in the communicative classroom. Heinle & Heinle.

Sheorey, R. (2012). Linguistic and cross-cultural problems of translation. The
Emporia State Research Studies.

Sireci, S. G, Yang, Y., Harter, J., & Ehrlich, E. J. (2006). Evaluating guidelines for
test adaptations: A methodological analysis of translation quality. Journal
of Cross-Cultural Psychology, 37(5), 557-567.

Solomatina, S. Y. (2018). The essay as a literary genre: Linguistic problems and
translation solutions. Bulletin of Kalashnikov ISTU, 21(2), 236- 241.
Tashtoush, M., Shannag, M. & Barakat, A. (2020). The effect of using self-
regulated learning strategy to reduce the level of mathematics anxiety
among students of Al-Huson university college, Jordanian Journal of
Education, Jordanian Association for Educational Sciences, 5(3), 306-329.

Tseng, W. T., Dornyei, Z., & Schmitt, N. (2006). A new approach to assessing
strategic learning: The case of self-regulation in vocabulary acquisition.
Applied linguistics, 27(1), 78-102.

Wagner, D. (2014). Self-regulated learning and Latin translation achievement:
Effectiveness of different intervention approaches to foster self-regulated
learning and Latin translation competency and the examination of cross-
lagged relations, doctoral dissertation. Saarland University, Germany.

Weinstein, C. E., Acee, T. W.,, Jung, J., & Dearman, J. K. (2011). Strategic and
self-regulated learning for the 21st century: The merging of skill, will and




p/J

i s
YOXY s e el : d A1) A8 Dna

\

8,
Yy U“‘\l@

{u‘!
[ pepes J N [%‘_,@w}

self-regulation. Independent Language Learning: Building on Experience,
Seeking New Perspectives, 41-54.

Wilss. W. (1982). The science of translation: Problems and methods. Tibingen:
Narr.

Winne, P. H. (2011). A Cognitive and metacognitive analysis of self- regulated
learning: Faculty of Education, Simon Fraser University, Burnaby, Canada.
In handbook of self-regulation of learning and performance (pp. 29-46).
Routledge.

Winne, P. H., & Hadwin, A. F. (2008). The weave of motivation and self-regulated
learning. Motivation and Self-Regulated Learning: Theory, Research, and
Applications, (2), 297-314.

Yan, L. I. U. (2012). The problems in translation teaching for Non-English majors
and the countermeasures. Journal of Jilin Institute of Chemical Technology,
2.

Yanqun, Z. (2015). The concept and instruction of metacognition in translation
competence development. International Forum of Teaching and Studies,
11(1-2), 69 — 78.

Zainudin, I. S., & Awal, N. M. (2012). Teaching translation techniques in a
university setting: Problems and solutions. Procedia-Social and Behavioral
Sciences, 46(1), 800-804.

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview. Theory
into Practice, 41(1), 64-70.

Zimmerman, B., & Campillo, M. (2003). Motivating self-regulated problem
solvers. In J. Davidson & R. Sternberg (Eds.), The Psychology of Problem
Solving (pp. 233-262). Cambridge: Cambridge University Press.
doi:10.1017/CB0O9780511615771.009

Zou, J. L. (2015). Research on the present situation of academic English writing
and implications for academic English writing of non-English major.
Foreign Languages and Translation, 22(03), 71-75.

[vvy]



