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Abstract:
The present study aimed at enhancing EFL learner’s critical
reading skills using critical literacy. The study used the quasi-
experimental method. The participants were a group of 56
students are second-year English majors at Misr University of
Science and Technology (MUST). The researcher’s students
during the first semester of the academic year 2020-2021.
Students of one class (28 students) were treated as the
experimental group and the other played the role of the control
group (28 students) who were chosen to implement the research
experiment. Results revealed that there is a statistically significant
difference between the mean score of the experimental group
students and those of the control group of post-test in favor of
the experimental group. This indicates that the literacy approach
that occurred in the experimental group had a significant effect on
EFL students’ critical reading skills.
Keywords: Critical Literacy, Critical Reading, EFL Reading Skills
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1. Introduction
Critical reading skills play an important role in language
learning classes. Language learners read the texts in order not
only to grasp unfamiliar terms or the context of the entire
sentence, but also to go beyond the sentences, that is, to get the
intended meanings of the authors. However, every passage
definitely has secret ideas and messages that should not be
neglected. In order to consider this matter, Schooten and Glopper
(2003, p.160) state that the emphasis of several studies has
shifted from the author of the text to the reader or the relationship
between the reader and the text. Improving the ability of students
to reason requires '"seeking knowledge that is not explicitly

specified in the passage" (Peterson's, 2008, p. 124).
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In English as a foreign language (EFL) classrooms, reading
exercises commonly include finding new words, reading relevant
texts, finding answers to multiple-choice questions, true/false
statements, or short discussions about reading choices. Beyond
these practices, it is seldom to expand to other standards or to
study critical reading in EFL books.

Critical reading originates from the idea of critical thinking. It
is the application of critical thinking to the reading process.
Highered (2010) points out that critical reading ensures that
readers consider while they read. In addition, He describes that
being critical means responding to the text and the writer, blatantly
disregarding or accepting the statements of the writer, asking
questions, and adapting what we read to what we know and
believe. Highered's (2010) opinion on critical reading is close to
Kurland's (2011) opinion, which describes it as a technique for
discovering knowledge and ideas inside a text. Whereas critical
thinking is a method for analyzing that knowledge and ideas, for
deciding what to accept and believe. To sum up, critical reading
refers to the critical thinking that is applied to the reading and
writing process (Chaffee, 2000, PP.55-63; Reichenbach, 2001).
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Critical reading skills are particularly important for university
students. These skills are required not only for learning, but also
for everyday life. Unfortunately, their skills are not sufficient to
meet the challenge they face. As one of the English skills, reading
plays an important role for the majority of university students, not
only in the understanding of the materials provided by the
lecturers, but also in the comprehension of any texts they can find
in their everyday lives. Being a successful reader is going to give
the graduates the upper hand. Having English skills and the ability
to read critically would give students the opportunity to succeed
in a competitive world.

Students who take reading lessons are believed to have
advanced reading skills as they are at the university level. In fact,
during the two semesters the researcher taught reading subjects,
it seems like their reading skills are still poor. It can be seen from
the classroom activities that require positive participation of the
students. The students' response to the text is mostly very slow,
and they have less effort and engagement when pdealing
with more complicated reading tasks. It's because students just
read the surface or find information from the text that doesn't
attempt to interpret or understand what beyond the text. So,
whenever students don't get the answers or the solutions, they'll

get the answers, they will stop reading. In the context of such a
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difficult situation, the researcher aims to familiarize students with
reading activities that required more critical and logical thinking
skills that are critical to reading.

Critical reading refers to active, reflective and analytical
reading. Critical reading was described as learning to analyze,
draw inferences and come to conclusions based on facts (Zintz
and Maggart in Tabrizi, 2011). One approach that encourages
critical reading is the use of the class's authentic texts. Authentic
texts such as newspapers, magazines, television and radio can
encourage students to learn critical listening and reading skills.
Students' critical reading practices need devotion to more active
or positive readings and interaction with the text they read.

Critical reading is a dynamic thought technique that includes
the discovery and identification of the author's meaning, the
evaluation of the author's meanings on the basis of established
criteria, and the integration of meaning into the ideas that readers
already know (Kurt-Tagpinar& Gubukgu, 2020, p.42.). Critical
reading goes beyond basic comprehension and requires to grasp
the ideas of the author, even if they are not explicitly mentioned.
* Identifying organizational patterns in what you read

» Using a questioning strategy before, during, and after reading.
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* Prioritizing the thoughts of the author
* Defining and testing the claims of the author
* Developing new concepts using the ideas of the author

EFL educators have been searching for several ways to
improve essential reading skills. Critical literacy has recently
become a key component of higher education in particular, as
learners are exposed to an instant and complex flow of
information through computer technologies and the Internet. T
herefore, it is obligatory that learners become critically literate by
developing their high-level thinking skills and problem-solving
skills and exploring different perspectives (Fajardo, 2015, p.35-
37). Improving the critical consciousness of learners is crucial
(Callison, 2006) because the primary purpose of education is
'learning to think" (Dewey, 1933; as cited in Halpern, 1997, p. 5).

Critical literacy is a crucial skill in today's world, especially in
the field of language and literacy (Brown, 1999). Wallace (2003)
argues that "understanding the text linguistically and conceptually
must be an initial step for all reading positions, but readers may
want and need to respond to the texts in a more diverse and
comprehensive way than is commonly recognized. Both learners,
whether they read in the first, second or other language, are, from
the earliest stages, theoretically both making sense from the texts

and engaging in criticism" (p. 3). Thus, there should be more
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concentration on the linguistic and conceptual dimensions of text
and literacy education in the 21st century.

The basic terms of critical literacy rely on the two words
explained by the authors; critical stance and critical edge. Critical
stance is used when students use their prior knowledge to
understand the power relationship between their ideas and the
ideas provided by the authors' subject, and when they read,
students exercise that power. Critical edge means "going beyond
comprehension of the text in order to understand the power
dynamics that exist between the reader and the author;" thus,
readers need to become active participants and text critics in
order to know the power relationship (Mclaughlin and Devoogd,
p.21)

Tony Gurr shows the main functions of critical literacy in figure
1 ("Emotional Literacy'). He explains how critical literacy is closely
linked to our systems of thought and mind. Critical literacy links
all literacy that operates in our brains: analysis, evaluation,
synthesis, problem solving, self-direction and so on. Cognitive
actions of students regarding these abilities are needed to
improve essential literacy skills. Critical literacy education thus

helps learners use language to examine language and power
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relationships in the social practices they encounter. Anstey and
Bull (2006) illustrate the dangers that learners would face if they
are not taught to read critically because 'they can be excluded,
discriminated against, or unable to take an active position in life.

In short, the student would not be in charge of his or her
social future' (p. 31, as cited in Kaur, 2013). Reading critically
allows individuals to become involved and educated people as a
prerequisite for the development of new literacies in today's digital
age and the changing literacy needs of learners.

Figure 1: Critical Literc
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Jeong (2012, p.18)
In order to read critically, every learner have to think critically
to. This includes analysis, comprehension and interpretation, and

evaluation. Each of these processes helps you interact with the
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text in a variety of ways: highlighting main points and examples,
taking notes, checking answers to your questions, brainstorming,
outlining, explaining aspects of the text or argument, reflecting on
your own reading and thought, raising objections to the ideas or
evidence given, etc.
2. Statement of the problem

In Egypt, the change to the digital era has contributed to the
need for human capital that have the capacity to think critically.
In the context of English Language Teaching (ELT), which has
contributed to the growth of language skills, critical thinking and
critical literacy, there is a real need to teach English that is
important to the current situation in Egypt. Therefore, alternative
ways of teaching reading that will produce critical readers are
required. Moreover, in the Egyptian EFL context, eading is meant
for comprehension, i.e. to reassert the opinion of the writer rather
than reading against the text and its ideology, which is another
part of the issue that contributes to inability to comprehend. With
the lack of critical reading skills amongst undergraduate EFL
students, the current study attempts to apply critical literacy

approach to enhance EFL studentss critical reading skills.
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3. Research Questions:

To achieve the purpose of this research, the following questions

are addressed:

What is the effect of Critical Literacy Approach on the EFL

students’ Critical reading skills?

-What is the effect of Critical Literacy Approach on the EFL

students’comprehension and interpretation skills?

-What is the effect of Critical Literacy Approach on the EFL

students’analysis skills?

-What is the effect of Critical Literacy Approach on the EFL

students’ evaluation skills?

-What is the effect of Critical Literacy Approach on the EFL

students’ Synthesis skills?

4. Research Hypotheses:

1. There is a statistically significant difference between the mean
score of the experimental group students and those of the
control group in the Critical reading skills of post-test in favor
of the experimental group students.

1.1. There is a statistically significant difference between the

mean score of the experimental group students and that of the

control group in the Comprehensison and interpretation skills of

post—test in favor of the experimental group students.
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1.2. There is a statistically significant difference between the
mean score of the experimental group students and that of the
control group in the Analysis skills of post-test in favor of the
experimental group students.

1.3. There is a statistically significant difference between the
mean score of the experimental group students and that of the
control group in the Evaluation skills of post-test in favor of the
experimental group students.

1.4. There is a statistically significant difference between the
mean score of the experimental group students and that of the
control group in the synthesis skills of post-test in favor of the
experimental group students.

5. Definition of terms:

This research has two operational definitions of variable are:

5.1. Critical literacy

Dionne (2010) describes critical literacy as "a lens or overlay
for viewing texts that become a daily part of classroom practice’(p.

3). For Janks (2013), critical literacy is primarily about

empowering young people to read both the word and the world in

terms of influence, identity, disparity and availability of information,

skills, tools and resources. It's also about writing and rewriting the
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world: it's about design and re—design" (p. 227). Operationally,
the researcher used it as a method that goes beyond memorizing
and recognizing the degree of criticism and creating a parallel text
focused on a critical stance.
5.2. Critical reading

Critical reading was described as learning to analyze, draw
inferences and come to conclusions backed by evidence (Zintz,
M. V., and Z. R. Maggart in Tabrizi, 2011). It is closely related
to critical thinking; in both ways, a student needs to learn various
methods for identifying concepts, interpreting ideas, and
examining texts as a prerequisite for understanding controversial
ideas, demonstrating his/her point of view, as well as challenging
other ideas and formulating a new claim. Operationally, the
researcher used it as a realistic method that uses the theoretical
concept of critical literacy as a theory that, according to Nava, is
often referred to as a political act that rotates around questioning,
analyzing and dismantling the given non-questionable status
introduced in the text. (Ramirez-Nava, 2013).
6. Theoretical background

Various research has been undertaken exploring the efficacy
of critical literacy activities in EFL/ESL teaching. Pesarchick
(2018) investigated the critical literacy activities employed by 5th

grade teachers while teaching reading. This research was aimed
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at studying the critical literacy practices of teachers after learning
and refining critical literacy practices. In addition, the research
discussed how self—efficacy of teachers has had an influence on
the implementation of innovative concepts. The results of this
study emphasized the role of teachers in developing critical
literacy activities, which are deemed necessary for teachers to
increase the in—depth text review provided at critical literacy
sessions.

Weissman (2018) identified the attitudes and expectations of
some pre—school teachers who used critical literacy in their
classrooms, using existing themes common to childhood
literature. The research is a case study that is focused on data
collection interviews. Weissman argues that the research
provides an account of how critical literacy can be established.

Nam, (2013) focused on the challenges of helping students
produce critical responses to ESL reading textbooks with a view
to investigating the possibility of using the concepts of critical
literacy in English as a second-language classroom when
adapting their practices to ESL reading text. Nam concluded that
the research participants were engaged in critical literacy

practices and were able to disturb the common place, consider
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multiple viewpoints, and focus on the sociopolitical aspects of the
text in many ways. In other studies, (e.g., Abednia & lzadinia,
2013, p.340; Cho, 2014; Dal, 2012; Potur, 2014), some critical
literacy applications have been integrated into the teaching
process and the effect of intervention has been established. In
some other studies (e.g., Huang, 2011; Huh, 2016), researchers
concentrate on the combined teaching of traditional and critical
literacy skills in a balanced way and critical language analysis to
improve critical literacy.

On the other hand, ESL/EFL practitioners claimed that the
way to teach students to be critical readers is when the text is
addressed in different dimentions. A research by Haromi (2014)
on the impact of teaching on critical reading students through
assessment. The research shows the positive effects of the
technique on students with critical reading skills.

Critical reading can be recognized on the basis of several
characteristics as demonstrated by Huljiue (2010) in his research.
The reader begins by evaluating the claims made, the strength
and weakness of the text and then discusses the facts supporting
the authors' opinion and eventually examines whether the authors'
point of view is supported or rejected.

Quesioning the teaching and learning process plays a vital
role in educating essential reading students. A case study of
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teacher experience in critical reading instruction, researcher Ko
(2()13) identified critical questions and a critical discussion with
students helped a lot in improving critical reading skills. It
highlighted the difficulties of implementing a literacy approach in
classrooms for a variety of reasons, such as student language
learning beleifs and teaching resorces.

Duran& Yalgintags (2014) research was conducted to
determine the ability of fourth—grade primary children to learn
critical reading skills; the teacher's response to the evaluation of
student critical reading skills was also assessed. Results have
shown that children are able to develop essential reading skills
despite their age. Teachers, however, need to develop the
resources with which to evaluate the skills learned by their
students. Moreover, Escudero (2011) in his research analyzed
the implementation of the critical reading remedial program in one
of Mexico's universities and its effect on Mexican EFL students’
readings. Results have shown that reading the reading tasks with
important reading questions has a statistically significant effect on
students’ ability to think critically and to read critically too.

The above mentioned studies revealed several findings lead

us to the conclusion that a critical reading method can develop
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learner into a critical reader. Kress (2003) & Kustini (2010)
argues that in the field of language studies, advocates of critical
theory would like learners to be more engaged and critical in
trying to make sense of the text rather than passively absorbing
the text. In the same context, Wallace (2003) argues that, from a
critical reading point of view, the reader actively pursues the
meaning of the text, as opposed to the ealier concept that reading
is generally classified as passive ability. Readers do not support
the point of view of the text in silence, rather they evaluate the
reasons why the author develops it and then begin to determine
its credibility.
7. Method
Research Designe
7.1 Instruments and Materials

1. A Critical Reading text pre—post-test, (Appendix 1)

2. A Critical reading texts rubric (Appendix 2)

3. A Critical Reading Guidlines (Appendix 3)
7.1.1 Reliability and Validity of the EFL Critical Reading Test

Test validity was measured using content validity by expert

judgment. The test, which was developed, was examined by two
reading experts. Experts were asked to correct each test item and
to assess the important reading aspects of the test. The test was

then attempted to test its reliability. Cronbach's alpha internal
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quality coefficients were (0.645 for comprehension and
understanding skills (0.896 for reasoning skills, and (0.712 for
assessment skills. The alpha coefficient of Cronbach for all vital
reading skills was ().882.
7.2. Participants

Two classes of 56 students are Second-year English majors
at Misr University of Science and Technology (MUST). (the
researcher’s students during the first semester of the academic
year 2020-2021.) Students of One class (28 students) was
treated as the experimental group and the other played the role
of the control group (28 students), they were chosen to implement
the research experiment. The groups were assigned randomly
since they were considered to have the same characteristics. The
sample groups were all enrolled in the first semester of an
undergraduate program. eighty percent of the sample was
female. These students’ English proficiency was expected at
upper intermediate level or B2 according to Common European
Framework of Reference.
8. Research Procedures

A set of training materials was developed through a variety

of activities: (1) competence development, sub—competence and
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(2) (3)

attractiveness checking, and (4) promotion of reading activities.

indicators, text collection, text readability and
Texts have been chosen as they could pose problems for
students to solve, have cross—cultural material and texts that
could give students alternative discourses. As Wallace (2003)
mentioned in his book, the reading activites were devided into
three phases: the pre-reading phase, while reading phase, and
post reading phase.

Table 1: Phases of Teaching Critical Reading

instructors should
allow students to
come up with their
own concerns,
statements or
assumptions rather
than answer questions
that determine a way
of reading the texts. In
this so—called critical
approach to reading,

students are required

to pose more

Pre-reading While-reading Post-reading
activities: activities: activities:
In this phase, At this phase, | In this phase, teachers

instructors may offer
students alternative
readings of the text.
Students should be
think

the

encouraged to
critically  about
various discourses that
could be obtained from
the text. They should
be taught that there is
not only one discourse
that can be found in

the text, but that there

could carry out

exercises that would
enable students to think
critically about other
ways in which the topic
the text

of reading

could have been
written. The use of two

texts dealing with the

same  subject, but
drawing on different
discourses and

suggesting a different
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questions in the
course of reading.
This is very different
from the traditional
reading task, where
the aim is only for

students to find

is more than one.
Instructors need to be
imaginative enough to
figure out reading
tasks that might give
students the

opportunity to read the

model reader, may be
used in this operation.
Teachers can ask
students to identify the
different features of the
two texts (two stories

can be use here).

answers. text in several ways.

Wallace (2003) Critical Reading in Language Education.

Lee's Summit, Missouri; (2000) states that the following
critical reading techniques (can be studied and applied to all
college readings) and mastering them will help one deal with
difficult material with confidence: annotating, previewing,
contextualizing, questioning, reflecting, outlining, summarizing,
evaluating an argument and finally comparing and contrasting
related readings.

Critical thinking while reading is vital to academic
performance, because a lot of people writing tasks would require
critical analysis of the work of others. It is the ability to think,
analyze, interpret and evaluate texts; yet this whole complicated
process starts with basic scepticism, which usually refers to
assumptions and cultural stereotypes. Only then can they

succeed in teaching critical to their students as educators.
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Cotterall (1990) suggests that, when reading, critical thinking
requires the following: ldentify the line of argument in the text.
Critical evaluation of the type of argument. Questioning surface
appearances and searching for hidden assumptions or agendas.
Identifying the evidence in the text. Evaluation of the evidence
according to valid standards. Identifying the claims of the author
and determining if the evidence presented supports those claims.

Critical reading skills were adapted from the Faciones critical
thinking skills taxonomy (1990, 2013, 2015) which consisted of
three levels: comprehension and interpretation skills, analytical
skills and evaluation skills. The reading activities carried out in
this research included two types of texts: articles and editorials.
The reading process included pre-reading, reading, and post-
reading. Reading comprehension questions have been
deliberately designed to evaluate participants' ability to criticize
texts. The test of critical reading consisted of 4() items. A literature
review was conducted prior to the establishment of the test
blueprint.

9. Data Collection and Analysis

Three steps of the data analysis were carried out: (1) data
management; (2) statistical analysis; and (3) comprehension and
interpretation of the findings. Data management involved the

grouping, coding, marking and labeling of reply sheets. In order
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to ensure the objectivity of the results, two scorers analyzed the
test. The data was statistically analyzed using SPSS statistics.
The test results showed a significance value of (.712 for the
experimental group and (.999 for the control group. This result
indicated that the distribution of data between the experimental
group and the control group was normal. The ANCOVA test was
conducted to reveal the effect of the critical literacy approach on
improving students’ critical reading skills. The significance level
determined was a= .05. The interpretation of the results was
based on the theories and findings of the related previous
research. The researchers’ points of view were also included.
10. Findings and Discussions

The pre—test and post-test mean scores of the experimental and
control groups at each ability level are shown in Table (2). The
table also shows the percentage of improved pre—test and post-
test mean scores for each group. These findings indicate the
hypothesis that there is a statistically significant difference
between the mean score of the experimental group students and
those of the control group of post-test in favor of the experimental

group students.
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Table 2: The mean score of pretest post test of both experimental

and control group.

Groups Skills Post-test Pre-test scores
Experemental Group Interpretation 3.46 6.39 2.93
Control Group &Comprehension 3.68 5.29 1.61
Experemental Group 2.96 6.96 4
Analysis
Control Group 3.25 3.64 .39
Experemental Group 6.91 14.43 7.52
Control Group SrellEton 7.11 9.57 2.64
Experemental Group 7.15 14.8 7.90
Synthsise 7.33 11.2 2.81
Control Group

The value shown in table 3 indicates that F=1.387 has a
significance level of.242 (p>.05). This suggests that no significant
effect has been found on enhancing the understanding and
interpretation skills of EFL students. Based on the influence of
the literacy approach, it was found that F=9.433 had a
significance level of.003. These findings verify the hypothises that
there is a statistically significant difference between the mean
score of the experimental group students and those of the control
group in the on interpretation and comprehension skills of post-
test in favor of the experimental group students

Table 3: The Results of the ANCOVA Test on Interpretation and

comprehension skills

314



Research in Language Teaching Vol. 2: July 2021  Issue Ne 16

Source Sum of squres df Mean square F Sig
Intercept 169.122 1 169.122 88.135 .009
pretest 2.645 1 2.645 1.387 .000
Literacy Approach 18.211 1 18.211 9.433 .003
Total 121.554 55

The value shown in table 4 reveals that F=.887 has a significance
level of.351 (p>.05). This suggests that no important impact has
been found on improving the skills of EFL students in analysis.
Due to the influence of the literacy approach, it was found that
F=65,201 had a significance level of 5,000. These findings verify
the hypothises that there is a statistically significant difference
between the mean score of the experimental group students and
those of the control group in the on analysis skills of post-test in
favor of the experimental group students.

Table 4: The Results of the ANCOVA Test on Analysis skills

Source Sum of squres df Mean square F Sig
Intercept 202.172 1 202.172 84.604 .000
pretest 2.130 1 2.130 .887 .351
Literacy Approach 156.563 1 156.563 65.202 .000
Total 283.839 55

The value shown in table 5 indicates that F=1,943 has a
significance level of.169 (p>.05). This indicates that there has

been no significant effect on the evaluation skills of the EFL
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students. Based on the literacy approach, it was found that
F=38,589 had a degree of significance of 5,000. These findings
verify the hypotheses that there is a statistically significant
difference between the mean score of the experimental group
students and those of the control group in the the evaluation skills
of post-test in favor of the experimental group students.

Table 5: The Results of the ANCOVA Test on Evaluation skills

Source Sum of | df Mean F Sig
squres square

Intercept 432.302 1 432.302 56.508 | .000

pretest 14.856 1 14.856 1.943 .169

Literacy 295.060 1 295.060 38.589 | .000

Approach

Total 726.554 55

The value shown

in table 6 indicates that F=(0,82 has a

significance level of .776 (p >.05). This indicates that there has
been no significant effect on the evaluation skills of the EFL
students. Based on the literacy approach, it was found that
F=81.789 had a degree of significance of 0.000. These findings
verify the hypotheses that there is a statistically significant
difference between the mean score of the experimental group
students and those of the control group in the synthesis skills of
post—test in favor of the experimental group students.

Table 6: The Results of the ANCOVA Test on synthesis Skills
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Source Sum of squres | df Mean F Sig
square

Intercept 192.69 1 192.69 56.508 | .000

pretest .349 1 349 0.82 776

Literacy 339.403 1 333.403 81.789 | .000

Approach

Total 561.000 55

12. Conclusion

It can be inferred from the results of the study presented in
table 2 that there was an improvement of students’ achievement
in critical reading skills in both classes. However, the students in
the experimental group achieved better compared to the control
group. This indicates that the learning process that occurred in
the experimental group was more effective than the learning
process that occurred in the control group. Based on the
ANCOVA test, it was found that the critical literacy approach had
a significant effect on comprehension and interpretation skKill,
analysis skill and evaluation of EFL students.

The results of this study are in line with the results of the
study carried out by Igmez (2009). It was about the critical
reading of English language prep courses. Essential reading
activities during the lesson have been shown to improve
communication among students and encouragement for reading

lessons.Furthermore, the findings of the present study confirm the
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results of the studies conducted in different EFL contexts
(Abbasian & Malaee, 2016; Hazaea & Alzubi, 2017; In Abbasian
and Malae€'s (2016) study, they investigated the impact of explicit
teaching of some of the Critical Discourse Analysis (CDA)
techniques on the reading comprehension of Iranian EFL
learners. The findings revealed that the experimental group was
advised to objectively read higher scores than the control group.

The present research also confirms the results of the Hazaea
and Alzubi (2017) study conducted in the Saudi Arabian tertiary
context to explore the effect of CDA instruction on EFL analytical
reading practices as well since the results of this study indicated
significant effects on the analytical practices (i.e., description,
interpretation and explanation). For the above mentioned results
it is better for EFL practioners to implement both critical literacy
and conventional approach to overcome the problems that slow

learners face while learning critical reading skills.
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