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Abstract

This research aims at exploring some of the critical theoretical
approaches which reimagine the educational reform issues that have
been taken for granted in the context of education reform policies
and the formulation of educational objectives. These theoretical
approaches frame three concepts that are closely related to the field
of education: The Capability Approach« Curriculum and Powerful
Knowledge and Professionalism and Teaching Profession. Neoliberal
globalization which dominates the global educational reform
movement: aims at subjecting these concepts to performativity (e.g.
concepts of curriculum professionalism)« or taking them for granted
(such as: knowledge): or reducing them (e.g. concept of capability).
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1 - Lipman, Pauline (2004). High Stakes Education: Inequality. Globalization, and
Urban School Reform, Routledge. London, p. 6 — 9.

2 - Rizvi. Fazal. and Lingard. Bob (2010). Globalizing Education Policy. Routledge.
London, p. 17
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1 - lbid. p. 217.

2 - Saltman, Kenneth J. and Means. Alexander J. (2019). Introduction: Toward a
Transformational Agenda for Global Education Reform. In "The Wiley Handbook
of Global Educational Reform", Saltman. Kenneth J. and Means. Alexander J.
(Eds). Wiley Blackwell, p. 5.

3 - 0Ozga. Jenny and Lingard. Bob (2006). Globalization. Education Policy and Poli-
tics. In "The RoutledgeFalmer Reader in Education Policy and Politics. Ozga. Jen-
ny and Lingard. Bob (Eds.). Routledge. New York, p. 67.
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