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Recommendations

Online Collaborative Learning strategy has provedave many benefits
in education as it allows instructors to flexiblydacreatively deliver the
content and maintain interaction with students. réfoge, it is
recommended to train faculty members to use it hairt courses.
Attention should be paid to the improvement of #tedents’ online
learning skills, so that they can make use of thenstudying their
courses. Due to Covid-19 pandemic, many educatiomstitutions
around the world have provided many training andcatlonal services
online, this in turn represents a real opportutotyneet the challenges of
distance education and investigate a number af §rldies in this area.

Suggestions for further research

In the light of the findings obtained in the preseh study, the
researchers suggest the following:

1.Investigating the impact of using OCL strategy mha&ncing online
self-regulation and self-efficacy for various gradand in various
courses.

2. Determining the challenges that can meet studémndyisg online.

3.Investigating the impact of various treatment om ttorrelation
between students' online self-regulation and délfexy.

4.Investigating the impact of using a wiki-based pamg in enhancing
English Majors' online self-regulation and selfiedty.

5.Conducting a meta- analysis study to find out tbeedactors that
affects students' higher order thinking skills mliwe learning.
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successful experiences that led to the improvemérgtudents' self-
efficacy (Panadero, Jonsson, and Botella, 2017).

There was a positive correlation between studset&regulatory skills
and their self-efficacy before and after the treattnThis result came in

accordance With(Artino & Mccoach, 2008; Sun & Rueda, 2012;
Panadero, Jonsson & Bdte, 2017; Su, et al. ,2018; Wong, et al., 2019;
Ozer & Akcaycoglu, 2021). This correlation had mbanged as both
students' online self- regulated learning and tlsalif-efficacy had
improved due to the use of OCL strategy. Howeverenstudies are still
needed to investigate the impact of empirical inegit on the correlation
between online self-regulation and self- efficacy.

Conclusion

This study comprehensively investigated the uséOGIL strategy in
improving Faculty of Education English majors' oeliself-regulation
skills and self-efficacy. The number of studentowlere pre-post tested
was sixty-two after excluding the dropouts. Theultssindicated the
effectiveness of using OCL strategy in improvings®l year English
majors' online self-regulation skills and self-efity. Based on the study
findings the researchers assume that using OCtegiras a suitable tool
to prepare students to be lifelong learners whighconsidered an
essential demand in the 2dentury. It also confirmed that there was a
positive correlation between students' OSRL skild aself-efficacy
before and after the treatment.

Challenges

Throughout the experimentation there were two nehallenges as

sometimes few students were unable to engage upgactivities due to
problems related to internet connectivity. Howeveey could follow up
with their peers asynchronously as they were ablénd the material
and the required tasks on the group. Furthermotégabeginning of the
treatment, distinguished students were afraid &wesktheir contributions
due to their fear of being imitated, but when thegre informed about
the guidelines and rules of OCL strategy studerdslgplly participated
and shared positively in the group.
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select a stable, safe, quiet, and comfortable ilmtathere he/ she could
navigate online to start the sessions.

In OCL students' task strategies were improvke to the use of

modeling, prompting, thinking aloud, asking opemlesh questions, using

graphic organizers, paraphrasing, reflecting on shared materials and
providing temporary support. These scaffolding megbes led to the

improvement of students' task strateg{&haron, Joseph and Elizabeth,
2011).

Students' time management skill had improved dukeddimed activities
and establishing deadlines for the completion efl&arning tasks. They
were provided guides of how to use their time éffety. Students' help
seeking skill was improved because the instructontiouously
encouraged them to pose questions related to titerdocand he provided
immediate clarification. The instructor also po®d immediate
feedback and reinforced students' responsesnthiugn allowed students
to submit assignments after making appropriate ggsugSharon, Joseph
& Elizabeth, 2011; Wong, et al., 2019). The instructor provided gdais
quality of group work. Consequently, students'-sgHluation had been
improved. The instructor helped students to mortheir learning goals
and strategy use, and then make changes to thed® gyud strategies
based on their learning outcomes (Zimmerman, 2002).

Generally, participants' online self-regulation liskiad consistently
improved through the use of OCL strategy. One ewgilan for this

result may be the improvement of students' utilirabdf their learning

strategies and self-assessment (Panadero, JoassbBptella, 2017). In
addition to, the cognitive prompts and the cont@eedback helped
learners to become more aware of their presentitegaconditions and
take measures to improve their learning as a redultthis feedback
(Wong, et al. 2019).

Students responded interestingly to the instruatad their classmates
while collaborating in the online sessions. Eachtippant presented
his/her point of view after watching the uploadeduMube videos or
reviewing the pdf files. Furthermore, they had tiheance to generate a
range of divergent perspectives and share theicaamal experiences
for example their lesson plans, their presentatend designing
educational resources. All these learning outcoraes considered
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used. A significant correlation between OSRL slalfel Self-Efficacy is
evident as (r = 0.472, p <.01) in the pre-measargmwhile (r = 0.545,

p < .01) in the post measurement. To examine Hiesttal differenced
< .05) between these correlation coefficients, Fish&ansformation
formula is used. Fisher's transformation for Pearsmorrelation
coefficient between OSRL skills and self-efficacyn ithe pre-
measurement is (¥ =0.513 and Fisher's transformation for Pearson
correlation coefficient between OSRL skills and-gdlicacy in the post
measurement is ¥ = 0.611, then Z value for the difference between
these correlation coefficients §6.535) This value is less than Z value
for 95 confidence interval (1.96), which indicatésat there is no
statistical difference between the correlation ficehts between
participants' OSRL skills and their self-efficacgftre and after using
OCL strategy.

Discussion

This study was a quasi-experimental field studydemted to investigate
the effect of using online collaborative learningategy to improve
Faculty of Education English Majors' online selégulation and self-
efficacy. Six online-self regulated learning skilamely 'goal setting’,
‘environment structuring’, 'task strategies', ‘timanagement’, 'help
seeking', and 'self-evaluation' were measured rapdaved.

Students' improvement in OSRL skills could be lbttied to their
engagement on the Facebook closed gro8gnior Teacher" as they
had an organizing interaction with their instructtireir peers, and the
content. The interaction was generated from follmgyvthe framework
designed by the researchers. It clearly clarifreelgrocedures that could
be implemented in the light of the prescribed pples stated by Lock
and Redmond (2012). The Framework also clearly iSpecboth the
instructor and the students' roles while using G€@ategy.

The procedures stated in the framework supporteditiprovement
students' OSRL skills, concerning goal setting,lg@an act as the
standards that regulate learners' actions in tmilegy process (Schunk,
2001). In OCL, students started to set up thealgaccording to the
prescribed task. They learned to develop 'to dotbsfulfill their goals.
Students' environment structuring skill had alsproved as they had to
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Statistical analysis revealed that the OSRL subisskad significantly
improved using OCL strategy as Cohahianged from 0.39 to 0.61. It
indicates a medium effect size of using OCL strhai@givitera, 2017). It
could be concluded that the highest sub-skill thas improved is task
strategies (Cohent=0.61 ,0” = .27). This indicates that OCL strategy
explained 27 percent of task strategies skill vexéa Additionally, the
results revealed that the general component of OB&IL significantly
improved using OCL strategy as (t = 10.51, p<1,0Cohen’'sd = 1.34,
o® = .64). This indicates a large effect size of gsCL strategy in
improving online Self-regulated learning skill as hagher factor
(Privitera, 2017).

Hypothesis 2

To verify the second hypothesis "There is a sta#iBy significant
difference ¢ < .05) between the study group's mean values optéee
post administrations of the self-efficacy scale ofivg the post
administration”, related samples t-test and twacirs of effect size:

Cohen’sd and®? (See table 4) were used.
Table 4

Difference between self-efficacy before and afsengiOCL

Measure Mean SD t-value D.FP.-value Cohen'sd o2

Pre 30.71 3.54
2.87 61 .006 0.37 0.11
Post 31.16 3.32

Results revealed that the self-efficacy had sigarftly improved using
OCL strategy as (t = 2.87, p < .01, Cohed’s .37, »” = 0.11). This
indicates a medium effect of using OCL in improvismdents' self-
efficacy.

Hypothesis 3

To verify the third hypothesis "There is no statelly significant
difference ¢ < .05) between the correlation coefficient of onlself-
regulation skills and self-efficacy before and afising OCL strategy ",
Pearson correlation coefficients (r) in additionRisher's Z test were
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Table (2)
Shapiro-Wilk Test of Normality
The measured variable Statistic D.F P value
Pre online self- regulated learning .962 62 .055
Post online self- regulated learning .963 62 .056
Pre-self-efficacy 970 62 139
Post self —efficacy .980 62 .396

To describe how far participants' scores shifteédrafeatment, Cohen’s
d was used as a measure of effect size in termsafumber of standard
deviations that mean scores shifted, and to desdhb percent of the
depended variables scores variance that can beieagl by using
t?-1

collaborative learning. Omega—Squa(e(’:; was used as it was?- s

(Privitera, 2017:540).

Hypothesis 1

To verify the first hypothesis "There is a statiglly significant
difference ¢ < .05) between the study group's mean values optéee
post administrations of the OSRL scale favoring thost
administration”, related samples t-test and twacirs of effect size:

Cohen’sd andw® were used (see table 3).

The difference between OSRIastziﬁs:%before and afimg OCL strategy
Skills Measure Mean SD tvalue D.F P-value Cohen's o°
Goal Setting |§<;§t 1?‘_22 g:écl) 407 61 <001 52 20
Siucling  Post 1510 272 305 61 003 3 12
Sustegies Post 1444 200 484 61 <001 e 27
Goal Setting FF:;‘; 1‘;:22 g:é‘i 407 61 <001 52 20
Vanagement Post 1095 1ss 3% 61 002 42 4
Seong  pow 1442 310 41 61 <00l 83 21
Self- Pre 1495 243 o o 401 26 17

evaluation Post 15.60 2.08

Pre 83.40 9.96
Total OSRL Post 8816 916 1051 61 <.001 1.34 .64
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to the rules that were assigned by the instrudtdhex beginning of the
online sessions concerning giving feedback as stadeere asked to
focus on positive points and avoid criticism.

Prompting questions were asked by the instructal posted on the
group such as: "What are the purposes of teackstening?"”, "Do you

think that teaching speaking is an easy task? WhiW¥hat are the
reading strategies?" ,"What are literacy skills™hat do teachers do
when they start teaching writing to young learn&rs8®hy do you think

that teaching vocabulary is essential in EFL clzmsis?", "What are the
main kinds of vocabulary?", "What is the importanck teaching

grammar?", "What are the kinds of grammatical /?ll] " What is meant
by teaching grammar in context?". These questiogipeld to check
students' understanding and maintain the flow sfwlsion.

Additionally, assignments were given to studentkgep them involved
in the subject matter and to check their undergjadif the content that
was presented. An example of these assignmentsYisudube video
about 'Global Warming' as students were asked ite &rlesson plan to
present this topic to grade four and post it ongitwaip.

Post-testing

An online survey was employed to collect data frbra participants
after immediately the experiment using Google Forms

Results

SPSS version 25 was used to analyze the dataeReamples t-test was
used to examine the significance of the differeme®veen mean of pre-
and post-measurements. Pearson correlation cesffci(r) in addition
to Fisher's Z test were used to examine the saamtie of the difference
between correlation coefficients. To examine themabity of scores
distributions as precondition to use parametritcsteShapiro-Wilk test
was used to explore the differences between sabs#isbution of the
measured variables (OSRL and self-efficacy) andchthrenal distribution
whether in the pre and post measurement as P wasie 0.05 as shown
in table (2), that means the data was normallyitigied.
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entrance onto the group, assigned tasks whererggitiad to think and
interact , posted videos related to the coursecsoguch as lesson
planning, lesson presentation, classroom managenesgessment,
teaching listening, speaking, reading and writingetc. In each topic the
instructor asked students to watch videos and wdtavn their
reflections. They had also the opportunity to shhesr experiences on
the prescribed topics. A number of open ended tprestvere posed to
simulate students' discussion and interaction.

Pre-testing

An online survey was employed to collect data frhra participants
using Google Formsat the beginning of the second semester 2020.
Students' names were added in the form as to cembair scores
before and after the experimentation. It was comdol that the data
would be used for scientific reason so that stigleould safely write
down their personal information.

Experimentation

Throughout the experimentatioparticipants had to get access to the
closed Facebook groupSénior teachefs For the participants, the
novelty of the experience was unlike anything tlpegcticed before.
This type of learning was new to many of the pgréints. Participants
received ten online sessions in the Micro teackmgse (2) where they
had the opportunity to watch YouTube videos thatrewearefully
selected and posted by the instructor around tessof the course such
as: "Five steps to improve English listening —Haw itprove your
English listening?" ,"Conversation Skills in Engliblesitation devices",
"Five reading activities to increase engagemeriX' ways to start a
sentence: Learn to write", "The writing processodess Vs. Product”,
"Paragraph writing: How to write a good paragraphiFfow to introduce
vocabulary words?", "Using Flashcards effectivielfeFL classrooms”
and "How to teach grammar effectively?". Througleseén YouTube
videos students could construct and regulate tearning. Students also
were encouraged to write down their reflectionstioa content of these
videos (Samples of students' reflections and inteEna on the group are
included in appendix D).

In the light of these videos, students were askeddsign their own
educational resources and post them on the grdugy Were asked to
estimate their own products as well as their pe&tsidents had to stick
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The main features of the online sessions

Participants of the current study had to get acte$sn online sessions
that were conducted on a Facebook closed group Ipansenior

teachers.

instructor monitoreddshis'

In the OCL sessions the
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Schwarzer, Mueller & Greenglass (19¢compared the psychomet
properties of the questionnaire using data coltecte the Internet ith
data collected in the traditional pa-andpencil setting. It was foun
that the psychometric properties investigated ims tbtudy were
satisfactory. Internal consistencies, i-total correlations, and fact
loadings indicated that the General +Efficacy questionnaire could |
seen as homogeneous and -dimensional. In the recent studyhe
original form of the questionnaire was used, ¢ ronbach’s alpf
coefficient was estimate(.72) in addition to testetest coefficient witl
two monthdnterval (.65)

Material

A teachers' guide (Appendix C) was designed irdighe of a frameworl
presented by the researchers. In this framewonkinaber of procedure
were established as an implication of the OCL mpies adopted fror
Lock and Redmon@2012) as illustrated in figure 1 . The roles oft
the instructor and the students were specifiedh Bo¢ framework an
the teachers' guide were evaluated by five TEFIf stambers

Devaloping and
maintaining teaching
presence

Creating
and

sustaining
a learning
community/ Creating
knowledge
in action

Scaffolding
learning

Exploring
cognitive
prosance

Fostering
social
presance

Participating
in critical
discourse

Figure (1): Online Collaborative Learning Framewbadck ard
Redmond (2012)



Y1) (1) ;95ai(1YA) aoialt Lgiens Do 50 s Duls

Likert type response format. The scale ranged fstnongly agree (5) to
strongly disagree (1). The OSRLQ consisted of gbssales including 5
items for “Goal setting”, 4 for “Environment strucing”, 4 for “Task
strategies”, 3 for “Time management”, 4 for “Helkpeking”, and 4 for
“Self-evaluation”. The OSRLQ has good internal cinee validity
evidence. It was widely used in several studiesr(iMez-Lopez, et al.
2017).

The original form of the questionnaire was useddb benefit from its
validity. To make sure of the intelligibility of éhitems, and reliability
estimation data was collected from 50 studentshird tyear English
majors. As an open-ended question attached at titck f the
questionnaire:'what are the unfamiliar words or expressions thati y
could not understand?All the responses confirmed the intelligibility of
the items. Cronbach’s alpha coefficient was useatitiition to test-retest
coefficient with two months interval. Table (1)usitrates the values of
these coefficients.

Table 1
Internal Consistency and Test-retest CoefficierBR0Q
Scale Cronbach’s alpha Test-retest coefficient
Goal setting g7 72
Environment structuring .85 .65
Task strategies .76 .67
Time management .81 .68
Help seeking .68 75
Self-evaluation 72 .76
Total Score of OSLQ .78 71

It is concluded from the above table that the v&lo€ the reliability
coefficients are acceptable as Nunnally (1978) estggl that reliability
of 0.7 or above is acceptable when used in soci@ahse research.

The General Self-efficacy questionnaire (Appendix B

The General Self-efficacy questionnaire (GSEQ) waepted from
Jerusalem & Schwarz€d992). It aimed to measure students' general
self-efficacy in online learning environment. Itnsisted of ten 4 Likert
scale items measuring one factor. It had high reoibevalidity and high
internal consistency. It was translated into vagidanguages and was
used in a wide range of studies (Luszczynska, cBolSchwarzer,
2005).
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Online Self-regulation

Self-regulated learning is a set of proactive psses that students use to
acquire academic skills, such as setting goalsscsey, deploying
strategies, and self-monitoring of one’s own effegtess (Zimmerman,
2002).

It is also defined as" the skill of an individual ¢ffectively engage in
metacognitive regulation (planning, monitoring, lerading) in service of
controlling or regulating one’s ability to succedbf set and
achieve learning goals. Self-regulated learningreefto self-generated
thoughts, feelings, and actions for attaining omesning goals”
(Zimmerman & Moylan, 2009, p. 299).

In the recent study, online self-regulation is @penally defined as the
skill of students to demonstrate and exhibit gedtirsg, environmental
structuring, task strategies, time management, Begking, and self-
evaluation in an online environment (Barnard, et2009).

Self-efficacy

Self-efficacy is an individual's belief in his oehability to accomplish a
certain task and to produce designated levels dbpeance with the
skills he or she has (Bandura, 1986).

It is operationally defined in the study as anwndlial's belief judgments
of his or her abilities to use skills including cpaters and information
technologies as well as the ability of studentgpésform a novel or
difficult tasks or cope with diversity (Bandura, 9.

Method

Research Design

The quasi-experimental design is adopted, assititeble for the present
study. The one group pretest -posttest design Wwasen to determine
the effect of the treatment or intervention onshedy.

Participants

Sixty-two students enrolled at second year Enghsiyjors' primary
education program participated in the study actedree group research
design.

Instruments and Materials

The OSRL Questionnaire (Appendix A)

The OSRL Questionnaire was adopted from Barnardl.e2009). It
was used to assess students' goal setting, enweranstructuring, task
strategies, time management, help seeking andesaliration in the
online learning context. It consisted of twenty faiems with a 5-point
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Objectives
The present study aimed to identify:

1.The effect of using OCL strategy in improving Faguf Education
English majors' online self-regulation skills.

2.The effect of using OCL strategy in improving Faguwf Education
English majors' self-efficacy.

3.The effect of using OCL strategy in the correlatlmetween English
majors' online self-regulation and their self-edfiy.

Significance

The importance of the current study emerged froafollowing points:
1.The study fills the gap in the review of literatubout studies that
tried to investigate the effect of using OCL stggtan improving

English Majors' online self-regulation and selfiedty.

2.The study provides a framework that helps instmscto effectively
apply OCL strategy in their EFL classrooms.

3. The study highlights the importance of developiaf-kearning skills
in the context of online learning and self-efficawshich in turn
enhances students' online self-regulation.

4.The study highlights the effect of the treatmenttba correlation
between the psychological variables.

Delimitations

1. Second year English major primary Education program

2.Using Facebook as one of the popular social platfas most students
have Facebook accounts.

3. The study was conducted in the microteaching ca2irse

4.The implementation of the study was in the secamntof the
academic year 201®020.Ten sessions; 2 hourS per session.

Definitions of Terms

OCL Strategy

Harasim (2012) defined OCL as a model of learnmghich students

are encouraged and supported to work together eonlon create

knowledge, to invent, to explore ways to innovatd,ao0 seek and co-

construct knowledge. This definition is adoptedhia study.

108



Y1) (1) ;95ai(1YA) aoialt Lgiens Do 50 s Duls

self-regulation and self-efficacy using the suitaldéarning strategy,
students can become lifelong learners.

However, there are not sufficient studies that @educted to specify
which learning strategy that can help in developimgse skills, as it is
axiomatic that these skills cannot be developedhazgardly but they
require a context where interaction between stwdant the learning
tasks. Students' self- efficacy can be developeaugh succeeding in
new experiences. The more students overcome cbheliethe more they
become self-efficacious in reaching their desiredlg} Thus, the current
study aims to identify the effect of using onlinallaborative learning
strategy in improving English majors' online saulation and self-
efficacy.

Statement of the Problem

Based on the benefits of using online collaboraleaning strategy in
higher Education, and the need to develop studemtbhe self -
regulation and self-efficacy especially with theyithl transformation,
the present study attempts to develop English majonline self-
regulation and self-efficacy through the use ofli@n collaborative
learning strategy.

Hypotheses

1. There is a statistically significant differen@e < .05) between the
study group's mean values of the pre-post admatistrs of the OSRL
scale favoring the post administration.

2. There is a statistically significant differenfe < .05) between the
study group's mean values of the pre-post admatisirs of the self-
efficacy scale favoring the post administration.

3. There is no statistically significant differen@e< .05) between the
correlation coefficient of online self-regulatiokills and self-efficacy
before and after using the OCL strategy.
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regulated leaning competence and academic achieneme both
conventional and online contexts.

Su, et al. (2018) explored the relationship betwad@me self-regulation
and self-efficacy in the context of learning Englies a Foreign
Language (EFL). The findings revealed the intricatdationship
between online self-regulation and self-efficacyoamthe EFL learners,
and further highlighted the positive role of leasieself-evaluation,
environment structuring and goal setting for explag their English
language self-efficacy.

Ozer & Akcaycoglu (2021) also examined the poténtdationships
among foreign language, FL self-efficacy, self-lagan, class
attendance and academic achievement in Englishudaey It was
astonishing to discover that FL self-efficacy wag tmost important
factor in predicting EFL students' academic achiesme.

The above-mentioned review of literature on theaawdated to OCL,
online self-regulation and self-efficacy providednokvledge and
confidence in stating the hypotheses of the prestendly. It also revealed
that few studies were conducted on the effect ofL frategy in

improving EFL students' online self-regulation aself-efficacy in the

Egyptian context. Therefore, the current study sotgfill this gap. The
current study was similar to the previous studigstdocused on the
same variables, but it aimed to investigate therdifferent context. It
also aimed to find out the difference between tbgetation of both

students' online self-regulation and self-efficdwgfore and after the
treatment. Moreover, the current study offeredarfework to point out
and manifest to EFL instructors how they couldlgklly use the OCL

strategy in teaching their courses.

Context of the Problem

In this digital age, the explosion of informationdaadvancement of
technology require people to learn continuously padorm effectively
as active learners. Online learning satisfies sttei@eed to be lifelong
learners. Furthermore, the previous review of diiere and related
studies proved the significant role of both sefjtdation and self-
efficacy in the success of online learning. Witktéming students' online
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poor completion rates. Through surveying 643 MOQ@dents, the
study aimed to understand the differences in thee afsSRL between
those who completed their courses and those whoatidsoal setting as
a subcomponent of self-regulated learning was shosvrbe used
considerably more frequently by MOOC completerssklanterest /
values, causal attribution, time management, d$btfaey, and goal
fulfillment are other SRL sub-processes. The figdished the light on
learners' perceptions on the importance of SRL pobesses in
reaching course completion.

Su, et al. (2019) used a mixed research method xamiaee the

relationship between learner's online self-regokatand their attitude
toward learning through wiki-based literature @sclactivities and used
wiki-based literature circles as an instructionadtimod to engage EFL
learners in collaborative learning. The findingyea&ed that students
had a good attitude toward learning through wilsdahliterary circles in
terms of perceived usefulness, self-efficacy, aikbec and behavior, and
there was a positive correlation between self-agdl learning skills
and attitudes among students.

Some studies were interested in the factors thapat students' self-
regulated leaning competence and self-efficacy sashthe study
conducted by Panadero, Jonsson, and Botella (20t@)established a
meta-analytic review of the effects of self-asseggnon students' self-
regulated learning and self-efficacy. Their findindgpighlighted the
relevance of self-assessment treatments in endagragdents to utilize
learning strategies and their impact on motivatidiaators like self-

efficacy.

Wong, et al. (2019) also presented a systematieweof studies on

approaches to support self-regulated learning ittiphel types of online

learning environments. The results highlighted tignificance of

cognitive prompts, cognitive ability, self-efficadgedback on SRL, as
learners become more aware of their present leucondition and take
measures to improve their learning as a resukkediback.

Several studies have been directed to investihatedrrelation between
self-regulation and self-efficacy as it was conelddrom the study
conducted by Artino and Mccoach (2008) that taskueraand self-
efficacy have been shown to be important predictdrstudents' self-
105
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conducted by Sun and Rueda (2011) as they exartieectlationships
among motivational and learning variables (interesif-efficacy and
self-regulation) and three forms of student engagen{behavioral,
emotional and cognitive) in a distance educatiottinge Situational
interest and self-regulation were found to be sigantly correlated with
the three types of engagements, while computeresithicy did not
appear to be associated with any of those engaderagables. Results
suggested that online activities such as multimad@hdiscussion boards
may enhance emotional engagement; therefore edsctould identify
students who are taking online courses for the filme and provide
necessary technical help to increase their emdtiengagement, and
that it is important for educators to offer studstnaitegies for increasing
their self-regulation in distance education envnents.

Saba (2012) additionally investigated the effedt&dearning systems
and self-efficacy on students’ outcomes in univgrsnline courses. The
results indicated that system quality, informataprality, and computer
self-efficacy all affected system use, user satigia, and self-managed
learning behavior of students.

In the same context, Broadbent and Poon (2015)lajes@ a systematic
review about self-regulated learning skills anddacaic achievement in
online higher education learning environments. Afeviewing twelve
studies, they found out that the strategies of timanagement,
metacognition, effort regulation and critical thimg were positively
correlated with academic outcomes and peer leaimatja moderately
positive effect whereas rehearsal, elaboration @agdnization had the
least empirical effect.

You (2016) conducted a study to find out that setfulated learning is a
critical factor to success in online learning. Av&y was administered to
530 college who took an online course. The resildtsionstrated that
students' regular study, late submissions of asmgits, number of
sessions, and proofreading predicted their couckgedement. These
findings verified the importance of self-regulatedrning.

Handoko, et al. (2019) conducted a study to iderttie role of self-
regulated learning in student performance in Masd®ypen Online
Courses (MOOC). They concluded that, despite detigeadvanced
education to learners all around the world, MOO@sehparticularly
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students are engaged in robust authentic learnimgrevthey can learn
with and from their instructor as well as their e€elhus, the current
study aimed to assess and improve Second yearsBngiajors' OSRL
skills including, goal setting, environment struatg, task strategies,
time management, help seeking, and self-evaluaisowell as their self-
efficacy through the use of OCL strategy.

Literature review

The following review covers the studies that wesaducted in the areas
of using OCL strategy in educational settings.rigst to point out the

studies that highlighted the role self-regulateatneng and self-efficacy

in online learning. Studies highlighting the fastdhat support students’
self-regulation and self-efficacy were also revidwd-inally, the studies

directed to investigate the correlation betweersé¢higvo variables were
also manifested.

There is a recent interest concerning the factasaffect using OCL in
educational settings. For example, Margaliot & &or(2020)

conducted a study to examine teacher's motivatmncdllaborate

depends on their beliefs about its contributiohetirning and teaching.
This mixed method study applied cognitive oriemtat(CO) theory to
measure 2666 pre-service teachers' willingnesaigage in OCL after
experiencing it. Teachers' willingness to engag®©@L composed of
four types of beliefs: one's own functionality, Bnexperience with
OCL, the ideal collaborative functioning of the gpp and OCL goals.
They recommended demonstrating ways to enhanceaesaagvillingness
to engage in OCL.

Ma, et al. (2020) also conducted an empirical stadythe effect of
group awareness in Computer-Supported Collaborativearning

(CSCL) environments. The study proposed a moda&roop awareness
to feedback information of group learning statughwharts or diagrams,
including the cognitive awareness, social awarenassl behavioral
awareness, to support students' self-regulatednifearand group
interaction. The results revealed that the moddl @aignificant effect
on enhance motivation and improving interactionlityia

Numerous studies were conducted to investigaterdlee of both self-
regulated learning and self-efficacy in online teag such as the study
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On the other hand, students who lack self-regufaearning abilities
may misinterpret the autonomy of the online leagnemvironment and,
as a result, may fail to complete the requirednieay activities in online
courses (Barnard, et al., 2009). However, the dfleself- regulatory
skills in the online learning environment has netaived the same
attention as it does in the conventional face-dcefenvironments.

From the previous review it is evident that onlgedf-regulated learning
(OSRL) has a crucial role in students' successiim® learning. There
is another important factor linked to self-reguldéarning is self-
efficacy (Shea & Bidjerano, 2008). As self-efficaayfluences the
decisions learners make and the courses of adtiewm pursue, it is a
significant contributing element to learners' swscen education
(Pajares, 1996).In the same context, several @sedndies confirmed
that self-regulated learning skills and self-eftig affect the online
learning outcomes such as (Yukselturk & Bulut 20(Kistsantas &
Chow, 2007; Crippen, et al.,2009; Cho & Shen, 2@t®;, Lim & Kim,
2013).

According to Bandura's cognitive theory, self-edftg has been widely
defined as individual's views about their own ageaoc evaluation of
one's skills to organize, and execute courses tafracequired to attain
designated types of performance (Bandura, 1986).this sense
Zimmerman & Schunk (2001) perceive self-efficacynagtivation for

learners' choice to initiate and persist with seffulation.

In this respect, Schunk (2005) stated that selfle¢gd learners are more
self-efficacious for learning than are studentswpborer self-regulatory
skills; the former believe that they can use tlstsés to help them learn.
In other words, students who are confident in tladitity to learn are
more motivated to engage in the learning process @mntinue in
accomplishing difficult academic tasks. As a restilese students are
more prepared to flourish in an online learning immment (Chu &
Chu, 2010). Eom (2012) also found that Self-reguadearners possess
three self-regulatory attributes (Self-efficacy, If-sevareness and
resourcefulness), which drive learners' self-regma processes
(attributions, goal setting and self-monitoring).

In the OCL environment students would be fully egegh in
collaboratively constructing meaningful and worthiehknowledge as
102
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Research on self-regulated learning indicates thats viewed as
especially important during personal directed foiwhdearning such as
discovery learning, self-selected reading, or segknformation from
electronic sources. It has also been describeth actave, constructive
process whereby students set goals for their le@riiased on past
experiences and the contextual features of thecuenvironment. These
learning goals then serve as benchmarks againshwalcademic progress
is compared (Green & Azevedo, 2007; Zimmerman 2008).

Self-regulated learning is a cyclic process whidmprises three key
phases namely; planning, monitoring, and evaluatingm one phase to
the next, self-reflection is a crucial process thaompanies each phase
because it links advanced learners’ metacognitinmviedge (what they
know) and their self-regulation (what they do amivithey prepare for
learning). This suggests that reflection is notoarth phase, separate
from other phases in the self-regulated learningL Séycle, but
automatically happens through the SRL.

Wang and Zhan (2020¢mphasized that in the field of educational
psychology, self-regulation in foreign language nsea self-directed
process that learners adopt to trigger and pres#regg cognition,
emotions and behaviors so as to attain their gpeédreign Language
learning goals.

Despite the numerous advantages of online learrigguccess relies on
learners' capacity to engage independently angedgtiin the learning
process (Wang, Shannonm & Ross, 2013). Online éearare required
to be more independent, autonomous and self-dde3erdyukov&
Hill, 2013). It is therefore important for them twve self-regulated
learning skills to control, manage, monitor andnpléeir learning
actions compared to their conventional classrooengp@lly, 2004).

In the same vein, self-regulated learners, accgrttirArtino & Stephens
(2009), are committed participants who proficientlyntrol their own
learning experiences in a variety of contexts,udtlg organizing and
rehearsing information to be learned; monitoringrtthinking processes
and seeking help when they do not understand; ahdiniy positive
motivational beliefs about their abilities.
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and integrates theories of cognitive developmeat tbcus on
conversational learning conditions for deep leamin
development of academic knowledge and knowledge
construction"(p: 90)

In 2006, Redmond and Lock first published theikitdée framework for

online collaborative learning entitled the Onlinell@borative Learning
Framework. The framework is grounded in a sociahstwctivist

approach to learning in technology —enabled legr@nvironment. In
fostering this approach to learning requires cngatearning conditions
that engage students in active learning and usgiteh order thinking to
foster deep meaning learning (Lock & Redmond, 2021)

Online learning entails high degrees of initiatiarganization, and
regulation of studying by students, and this seffulation is the focus of
online learning as students need to be more regperisr their studies
due to the autonomous nature of the learning enmemt (Artino &
loannoy 2008; Dabbagh & Kitsantas, 2004). According to (Breslaw e
al., 2013; Jordan, 2014). Learning online involves unique obstacles, and
learners may require some sort of supplementarytodbe successful.

Self-regulation refers to self-managing behaviorptivation, and
cognition (Zimmerman, 2002). It was suggested bsnenous research
studies that self-regulation in distance learnirgyrhe more important
than in traditional face-to-face learning becaukée changing role of
students from passive learners to active lear@rgy( Harner & Brown
2000; Jonassen, et al. 1995) as E-learning systems placed more
responsibilities on learners in the learning preces

Moreover, several researchers such as (You & Kang, 2014; Rakes &
Dunn, 2010; Sun, Tsai, Finger, Chen, & Yeh, 2008; Yukselturk & Bulut
2007) have investigated the factors that are ingoorio improve online
learning and have found self-regulation to be aciafu factor.
Additionally, Dabbagh & Kitsantas (2004) have claamthat in a web-
based learning environment, students must exergla degree of self-
regulatory skills to fulfill their learning goalsvhereas in conventional
face-to-face classroom settings, the instructorases significant control
over the learning process and is able to closelgitmostudent attention
and progress.
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Introduction

Covid-19 pandemic necessitates relying heavily adine learning

which acts as a challenge to both instructors &mkests. Instructors are
required to use innovative teaching strategies evktudents have to
possess and develop a number of learning stratdgae®€nable them to
take responsibility of their learning and mastdir@learning strategies.

Online learners use the internet to deliver a waré activities such as
group discussions, content sharing, and interaottdh instructors or
peers, and many others (Roach & Lemasters, 200®).attive role of
online learners may contribute to a fuller accowft knowledge
construction in technology-mediated environmentslileg to create a
community of inquiry (Shea & Bidjerano,2008).

The introduction of more flexible approaches tan@ay and greater use
of online tools offers new opportunities for stutdewollaboration and
new challenges for teachers supporting group work. (Bonk, et al., 2001;
Collis, 1996). Online Collaborative Learning (OCis) a pedagogy in
which learners collaborate online to define andnmte a shared
understanding of topics, analysis concepts, solveblems, and
formulate explanations for various phenomena (Hiras2012;
Scardamalia & Bereiter, 2006; Xie, et al., 2018). In OCL, learning takes
place through collaborative discourse. OCL is ntbien just a way for
learners to communicate and share informatiors; #lso a way for them
to co-create new knowledge by sharing problems satdtions online.
(Kurucay & Inan, P17; Lee & Tsai, 2011).

Harasim (2012)described OCL as follows "OCL theory provides a
model of learning in which students are encouraged
supported to work together to create knowledgeint@ent, to
explore ways to innovate, and by so doing, to stek
conceptual knowledge needed to solve problems mréatian
recite what they think is the right answer. Whil€lOtheory
does encourage the learner to be active and engagedis not
considered to be sufficient for learning or knovged
construction. In the OCL strategy, the teacher playkey role
not as a fellow-learner, but as the link to the Witexige
community, or state of the art in that discipli@CL builds on
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Using Online Collaborative Learning Strategy to
Improve Faculty of Education English Majors'
Online Self- Regulation and Self-Efficacy

Abstract

The purpose of the study was to investigate theaaghpf using
online collaborative learning (OCL) strategy in deimg the
microteaching course (2) to improve Faculty of Eatiom English
Majors' online self-regulation and self- efficacyhe present study
adopted the quasi-experimental research designy-Sw English
majors were enrolled at the second year primarycathn program
during the second term of the academic year 20P®-2&ting as one
study group participated in the study. Two questares were used: an
OSRL questionnaire adopted from Barnard, et al0920and a self-
efficacy one which was adopted from Jerusalem &wacher(1992).
Students delivered ten online sessions, two howash ehrough a
Facebook closed group created by the instructor ehamiSenior
teacher§S in the Microteaching course2. The findings showad
considerable statistical improvement favoring tbset@dministrations of
the two questionnaires. Moreover, there was a nabeepositive
correlation between students' online self-reguhat@and their self-
efficacy before and after the treatment.

Keywords: Online Collaborative learning (OCL) - Online seHfgulated
learning (OSRL) - Self-Efficacy
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