The Effect of Using Typographical Input Enhancement
Based on Form Focused Instruction Acquisition of EE

Grammatical Competence

By
RashaAwad Mohamed AbuShosha
English Teacher

Prof. FatmaSadeq Mohamad Dr. RandaKharboush
Professor of Curricula and Professor of Curricula and
instruction Faculty of instruction Faculty of
Education, Education,

Benha University Benha University







Journal of Faculty of Education No (127 ) July , part (3), 2021

The Effect of Using Typographical Input Enhancement
Based on Form Focused Instruction Acquisition of EE
Grammatical Competence

Abstract

The current study aimed at developing some EFL gramcal
competence skills for second-year secondary satadents through the
use of Typographical input Enhancement based onmFé&iocused
Instruction. Participants in the present study we(@0) 2nd-year
secondary school students at Nasr AbdElghafore @ciMenouf, Al-
Menoufia Governorate during the second term ofsti®ool year 2020—
2021, were assigned into two groups: experimemél) @nd control
(40). Study Instruments were an EFL pre- post-gnaical competence
skills test and a rubric for scoring it. Finding$ the study showed the
effect of Typographical input Enhancement basedForm Focused
Instruction in developing EFL grammatical compeskills.

Keywords: Typographical Input Enhancement - Form Focused
Instruction — Grammatical Competence
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Introduction

Grammatical competence refers to the learners' cagipdo
construct sentences or utterances based on ruhes.sKill is mostly
concerned with precision. Grammatical competenceompasses
vocabulary, lexical items, morphology, phonologyyntax, and
semantics, which are all intertwined with commutiiGa competence.
Grammatical competence is seen as a component raMmaaicative
competence. It contains fundamental elements ofoamication ability
such as sentence patterns and kinds, componeatusegumorphological
inflections, and lexical resources (Fodor, 20103@xding to Eskildsen
(2011), grammatical competence has been emphasizét@ language
classroom. Grammatical competence helps pupilsnaglcsh the stated
linguistic competency goals. Grammatical competesseen as a tough
challenge for EFL learners.

On the one hand, advances in language performasmerdtrate
learners' capacity to employ language forms gathedthg form-focused
practice or to use metalinguistic information taugluring grammar
courses to check their output. When learners gemdéaaguage under
time constraints or conflicting demands on theteraion, they may
disclose that their grammatical knowledge is defectand they still
require some form of treatment to help them inté&zaathe grammar
(Nahid, Ghalaee, and Sani, 2015).

On the other hand, teachers still cannot apply@pate methods
and techniques in teaching grammar to studentsarckassroom. They
do not encourage students to discover grammaitibas by themselves,
and they never give any chances to students t@ sbir problems with
grammatical rules by themselves. To be successfidaching grammarr,
teachers must use effective tools to facilitate tearning process
(Rezaei, &Hosseinpur, 2011). Researchers haveshlsan that while
they seek to utilize English for real-life commuetion, learners have
deficits in both language structures (e.g., Al-Qey8ataineh, &Smadi,
2016) and functions (Baleghizadeh, 2017). It denrates that grammar
learning is a complex process that requires s@taziching approaches.

The most successful technique must include an esigpba form
and meaning; the fundamental challenge with grantraaning has been
how to focus on grammar in a meaningful contexheatthan typical
form-based content. Long, 1983 developed the Foogu$ Instruction
approach based on this concept. He developed Fottentfdn
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Instruction not just to preserve the benefits of TCLsuch as
communicative language usage and the supply of lligibe
information, but also to compensate for its lackaafus on students' low
accuracy (Doughty & Long, 2011).

The psycholinguistic and cognitive rationale forriioFocused
Instruction is practical and effective in Engligathing and learning in
iImproving students' accuracy as well as fluenoyontexts, and it should
be used in English teaching and learning to imprstwelents' accuracy
as well as fluency in contexts. Form Focused leotioa (FFI)
incorporates tasks such as processing instructgial enhancement,
and linguistic or grammar-problem solving actistignat "overtly draws
students' attention to linguistic elements as thage incidentally in
lessons whose overriding focus is on meaning or ncomication”
(Rafieyan, Sharafi-Nejad, &Eng, 2014). Form Focubetruction was
created to assist students to detect the gap$ imguistic components
of a foreign language, negotiating its forms, aedtifying their output
(Spada, 2011&Petchprasert, 2012).

Four theories underpin the broad foundation of Fdfotus
Instruction. The first theory is Long's Interactistypothesis (1983),
which states that oral communication increases &wdprehension and
production, and hence language development, butthiearequirement
for these processes is the negotiation of meanstgden participants to
fix communication issues. The second hypothesmaged on Krashen's
(1981) Input Hypothesis, which is analogous to tfilenguage
acquisition. Then, Swain's Output Hypothesis (198af considered.
She showed that not only is clear input requiredit I3o is
comprehensible output (Swain, 1985). Schmidt's ditwgi Hypothesis
(1990; 1995) said that if the information is not observed, it cannot
contribute to learning. (Ellis, 2016)

Without explicitly teaching about language, Form césed
Instruction offers learners an input-rich, commatie classroom
environment. Form Focused Instruction is an ingipacthat draws
learners' attention to form while keeping theirnpary emphasis on
message content. Furthermore, it delivers a vaaktgedback that has a
favorable impact on students in EFL courses (Fairo&Talabari,
2017).

Collins (2012) proposes three methods for devetppin
communicative capacity through the form emphasidesof EFL
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grammar training. First, direct EFL grammar teaghimay enhance
learners' awareness of a form that they have negrgbd while reading
or hearing it, so that learners may learn to ddtezforms in the future.
Grammatical knowledge may also be used as a meaidryassisting
EFL learners in remembering how to construct aageffiorm until they
can do it naturally. Third, EFL grammar teachingyrba used to "flood"
learners with instances of a rare form, providifgn with more
extensive experience with a form that they mayamziounter in ordinary
speech.

Form Focused Instruction can create activities tlaat encourage
students to enjoy learning grammar because in imghting form-
focused instruction activities teachers can prowideperative learning
activities which can make students closer and emageuthem to discuss
the problems of grammatical rules with other stiislen the teaching
and learning process. In studying grammar, theestisddo not only
focus on form, but also they have to focus on lagguform. Form-
focused instruction can also push the learnersrmegommunicatively
effective language toward target-like second lagguability; it can also
speed up natural acquisition processes, and bydimg the pedagogical
interventions in communicative activities, the esns can overcome any
difficulties in SLA (White, 2015).

For developing grammatical competence, there arergeForm
Focus Instruction strategies available, such asglass, discovery-type,
and Typographical input Enhancement. The researchkose
Typographical input Enhancement in this study tpriowve grammatical
competence. Typographical input enhancement immgaBg the use of
typefaces to draw participants' attention whilehatit distracting them
from their activity. Typographical input augmentsti may be
understood from a concentrate-on-form standpainivhich the primary
focus is on meaning, but the learner's attentiopuided to particular
linguistic aspects (Farrokhi, Rahimpour, &Papi, 201

Typographic input augmentation, according to Gté#® Serrano,
and Garca (2019), is one technique to assist |esatoedetect essential
aspects in the input by making those features rposeninent through
frequency and/or improvement. The instructor caecafthe learners'
sensitivity to input by changing input: somethirigtt the learner was
previously not sensitive to and didn't notice magcdme obvious
through input augmentation. Instead, then incregatie learner's input

1
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sensitivity, the input is made more visible to méwet learner's (lower)
degree of input sensitivity. They grouped typogreah input
iImprovement into three broad categories. These thpproaches are:
e Highlighting linguistic qualities (Typographical pnot
Enhancement);
e offering elaborated input; and
¢ supplying modified input

Typographical input enhancement (also known asavisoput
enhancement or textual enhancement) is a techfogueanipulating the
appearance of targeted forms in input by usingowsritypographic
methods such as underlining, bolding, facing, dtalng, highlighting,
upper case, larger fonts, color coding, or a coatibn of these
methods. It is an efficient method for increasinge tperceptual
prominence of specific grammatical forms of thet tet them to be
noticed. In general, typographical input improvementails arranging
activities so that the goal characteristic is (t¢qgtient and/or (2)
prominent in the input delivered (Sohbati, et.@2P).

According to Hazrativand (2012), typographical punh
enhancement seeks to attract learners' attentigmotalematic features
of the input to boost their learning. Typograpmput enhancement is an
external attention-drawing strategy in which att@mtis generated by
external means, such as emphasizing particularsfobmt attention to
form in output is induced by learners' internaluiegments throughout
the production process.

According to Boers et al. (2017), the shape mestoregrounded
in some way for learners to identify their attentim it. The effect of
typographical input enhancement has traditiona#grbtested using a
reading task in which participants read a given tegluding numerous
occurrences of distinct typographically enhancedrgnatical forms and
answer reading comprehension check-up questionsy Tere then
assessed to see if their exposure to the typogralbhenhanced input in
the reading passage affected their learning ofdira and their learning
increase as compared to that of the comparisorpgrou
The Problem of the Study:

In the spite of the importance of EFL grammaticainpetence,
there is a lack of EFL grammatical competenceskithong second-year
secondary school students (Abdulrahman, (2014) &#&a(2014) & EI-
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Shafei, (2015). &Yousra, (2018), Abdel -Gawad (201%his lack
revealed itself through analyzing some second-wemondary school
students' in NaserAbdElghfor secondary school iouiM Educational
Zone, Menoufia Government grammatical competendhamilot study
(n=30) conducted by the researcher, showing thelémel in students'
grammatical competence.

Thus, there is a need for an effective tearbtrategy for developing
grammatical competence among second-year secosdaog| students.
So, the present study attempts to investigate tiecteof using
Typographical input Enhancement Based on Typogcaphinput
Enhancement Based on Form Focused Instruction orela®ng
grammatical competence.

Questions of the Study:

To face this problem, the present study waitempt to answer the

following questions:

1. What are the EFL grammatical competenceskills froadary
school students?

2. What are the features of a Typographical input Bobment
Based on Form Focused Instruction program for dpiet) EFL
grammatical competence among second-year secorsidagol
students?

3. What is the effectiveness of a program based oroJmgphical
input Enhancement Based on Form Focused Instructit;m
develop EFL grammatical competence among second-yea
secondary school students?

Hypotheses of the Study:
In the light of the review of literature and related studies, the
following hypotheses were formulated:

1. There is a statistically significant difference weén the mean
scores of the experimental group and the contmigistudents on
the post administration of the grammatical compateskills test
in favor of the experimental group students.

2. There is a statistically significant difference weé&n the mean
scores of the experimental group students on tkeeapd post-
administrations of the grammatical competence skdét in favor
of the post-administration.

Delimitations of the Study:
The present study will be delimited to thedaling:
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1. Sample Delimitationsforty students of second-year secondary school
students as students are neither old nor youngty dhe program of
Typographical input Enhancement Based on Form Featlrstruction .

2. Treatment Delimitations: measuring the effect of a program based
on Typographical input Enhancement Based on Forntused
Instruction in developing EFL grammatical competamong second-
year secondary school students.

3. Place DelimitationsNaserAbdElghfor secondary school in, Mounf
Educational Zone, Menoufia Government

4. Time Delimitations: the second term of the school year 2021-2022

Significance of the Study
The Significance of the study lies inwhat wffers to the following
groups:

1. To Second Year Secondary School Students:

e Developing their EFL grammatical competence.
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2. EFL Teachers:

® Drawing their attention to the importance of Typagmical input
Enhancement Based on Form Focused Instruction gmogfor
developing their students' EFL grammatical compeden

® Providing practical procedures for implementing #hgographical
input Enhancement Based on Form Focused Instrutiodeveloping
their students' EFL grammatical competence.

3. Curriculum Designers:

@ Drawing their attention to the effectiveness of ypadgraphical input
Enhancement Based on Form Focused Instruction deeldping EFL
grammatical competence.

Procedures of the Study
The present study will go through the following stps to answer the
questions the study:
1. Identifying the EFL Grammatical Competencerequired for
Second year Secondary School Studentsthrough:
® Reviewing the literature and previous studies eglatto
EFLgrammatical competence.
@® Preparing the second form of the checklist.
@® Submitting the second form of the checklist to ry jof specialists
in Curricula and methods of teaching EFL.
@® Preparing the final form of the checkilist.
2. ldentifying the feature of Typographical input Enhancement
Based on Form Focused Instruction program:
® Reviewing the literature and previous studies eelatto
Typographical input Enhancement Based on Form
Focusedinstruction.
@ Identifying the features of Typographical input Bnbement
Based on Form Focused Instruction program.
® Preparing the Typographical input Enhancement Baseé&orm
Focused Instruction program objectives, contenliegimons,
techniques, activities and evaluation.
@ Identifying the procedures that will be followed riohg
implementingTypographical input Enhancement Based~orm
Focused Instruction program.
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3. ldentifying the effectiveness of Typographical inpt
Enhancement Based on Form Focused Instruction progm on
developing EFL grammatical competence
® Preparing for the test.

@® Conducting a pilot study for validity and reliabylipurposes.

® Applying the EFL grammatical competence test to the
experimental
and control groups of second year secondary schtwments
(pre- test) before teaching to identify the curréntel of EFL
grammatical competence.

@® Teaching the experimental group using a Typograbhicput
Enhancement Based on Form Focused Instruction gmgr

® Applying the EFL grammatical competence post-teshé sample
after the teaching.

4. Collecting data and conducting statistical analysisof the
study.

5. Analyzing and interpreting the data of the Study.

6. Presenting Conclusions, Recommendations andSuggesis for
Further Research.

The Methods of the Study

Participants of the Study

Participants in the present study were (80) y&ar secondary
school students at Nasr AbdElghafore School, Menauf- Menofia
Governorate during the second term of the schoal @920 — 2021.
They were assigned into two groups: experimenft@l &hd control (40).

Instruments of the Study and Material

1. The EFL grammatical competence skills checklistinegl for second
year secondary school students.

2. An  EFL grammatical competence pre-post-test to oreas
grammatical competence of the experimental grogsré and after
the treatment and a scoring rubric for scoringtése.

3. Program based on Typographical input EnhancemesgdBan Form
Focused Instruction.
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The EFL Grammatical Competence $8ls Checklist

The aim of the EFL grammatical competencésskhecklist was to
determine the EFL grammatical competence skills weae suitable and
required to second year secondary school studélits. checklist
included twenty sub- skills. The EFL grammaticampetence skills
checklist was submitted to jury members of EFL sgists in curricula
and methods of teaching English (n = 9) and Englishguage
supervisors (n= 5)The jury members showed that the EFL grammatical
competence skills checklist is valid.

A Pre — Post EFL Grammatical Competence Test

Two equivalent forms of the EFL grammaticampetence test were
prepared. Each one consisted of main items for uongws EFL
grammatical competence skills. The test covered miain skills. The
total number of items was 38. The initial versidnhe EFL grammatical
competence skills tests (pre —post) was submitbed panel of jury
members of EFL specialists in faculties of eduea{io= 9 ) and experts
in the field of teaching and supervisors ( n = 5 All of the jury
members accepted the test as it was.
A program based on Typographical input EnhancementBased on
Form Focused Instruction

The program was designed to develop EFL grafieal competence
skills among secondary school students. The progvamimplemented
in the second semester of the academic year 2QAY/. 2t lasted for 5
weeks. It started from 8 / 2/ 2020 to 15 / 3 / 202hke time of each
session was 50 minutes. The program was implemersied six phases
in cyclical instruction. These six phases are:
1. Lead-in (introduction to the task; inspire studemtterests) Initiation
stage
2. Pre-task (input of the related information abouet tibpic and task)
3.Task cycle or (The Interdependent stage, Indepéndtage, or
Processing stage) (Negotiation of meaning or canfganning the task;
oral presentation and justification)
4.Language form focus (Independent internalizaticegst Rehearsal
stage, Practice stage) (introduction of languageddbased on learners
initiated meanings; students’ negotiation of foogdther and practice)



Journal of Faculty of Education No (127 ) July , part (3), 2021

5. Reflection (Performance stage, Interactive stageldénts’ reflection
about their performance during the task; develogman students’
interlanguage system)

6. Consolidation (homework) (Final internalizationgsta

Findings of the Study
The findings of the present study are presemh the light of the

hypotheses of the study. Statistical Package farab&ciences (SPSS),
version 25 was used for analyzing the data.
Findings of the First Hypothesis

The first hypothesis of the present stuthtesl that " There is a
statistically significant difference between the amescores of the
experimental group and the control group students tike post
administration of the grammatical competence skdt in favor of the
experimental group students.".

The following table presents the participants’ mesoores,
standard deviations, t-value, and level of sigaffice in the Grammatical
Competence post administration between the expetahgroup and the
control group.

Table (1)
Skill Group N Mean S.D T-value D.F Sig z’l Effectiveness
EFL Experimental 40 48.60 1.34 54298 78 0.00 0.97 Significant &

Grammatical educationally

competence Control 40 2490 2.42 important
Skills

Findings of t-test of the EFL Grammatical Competene skills

post administration for the experimental and the catrol group

Table (1) indicates that the mean scoreh®fstudy participants of
the experimental group in the post administratioh tbe EFL
grammatical competence skills test was higher tthan participants
mean scores of the control group, where t-valu¢546298) and is
significant at the (0.01) level. the value of ETAuare () ) were
calculated as its value (ETA square) was 0.97. E@jdare value which
was significant to the height effect and educaliomgortance and the
practical significance exceeded the results in {h&chological
researches which were 0.14. And in the light of,titican be said that
97% of the variations between the scores of stgdarthe Grammatical
competence skills could be due to differences atheng treatment
which the two groups were exposed to, and thaethas height effect
and educational importance for using Program Based-orm Focus
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Instruction for improving and developing Grammaticmpetence
skills. Consequently, the first hypothesis was cargd.

6o

50
40

20 EFL Grammatical

Campetence skills

104

1
Experimental group Control group

Findings of the second Hypothesis

The second hypothesis indicated that "There is agisgtally
significant difference between the mean scoreb®tkperimental group
students on the pre-and post-administrations of ¢mammatical
competence skills test in favor of the post-adntiatson”.

The following table presents the participants’ mesoores,
standard deviations, t-value, and level of sigaifice between pre-post
administrations of the experimental group.

Table (2)
Skill Group N Application Mean S.D T- D.F sig , Effectiveness
value n

EFL . -
Gr tical Experimental Post 48.60 1.34 60.518 39 0.00 0.99 significant &

ramima P 40 educationally
competence important
Skills pre 22.83 .68

Findings of t-test of the EFL Grammatical Competene pre-post
administrations of the experimental group

Table (2) indicates that the mean score of theystdigharticipants
of the experimental group in the post administratiof the EFL
grammatical competence skills test was higher thanthe pre
administration of EFL grammatical competence skiéist, t-value is
(60.518 which is significant at the (0.01) level.

The value of ETA square () were calculated as its value (ETA
square) was 0.99. In the light of this, it can lagdghat 99% of the
variations between the scores of pre - post adtraiens in the
grammatical competence skills could be due to uBir@gram Based on
Form Focus Instruction for improving and developiggammatical
competence skills. Consequently, the third hypasheas confirmed.
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G0

50

40

304

EFL Grammatical
Campetence skills

204

104

D_

post test pre test

Discussion of Results:

The statistical analysis presented earliethis chapter resulted in
asserting all the hypotheses of the study. It a¢solted in proving the
accomplishment of the present study's main aimchvinas to develop
necessary grammatical competence skills for 2nd-ys@condary
students through the implementation of Typographidaput
Enhancement Based on Form Focused Instruction. fédsslt was
consistent with the findings of the studies of (Kei&Halvorsen, 2018),
Assaf, et al. (2012), Karbalaei, et al. (2013), disaet al. (2014),
Ansarin, et al. (2015), Ellis, (2016), AlraddadR0(7), Kang, et al.
(2018), Celik, (2019).

By noticing and discovering the features of theput, students
can improve their grammatical competence. Alsa;alisry activities of
Typographical input Enhancement Based on Form Feaclisstruction
seem to be helpful for deep processing in all lagguskills, assisting
students in grasping learning strategies and enabfaers to realize the
functions of language forms and contribute to dewielg cognitive skills
such as connecting, generalizing, and hypothesiaading strategies.

In lessons where the overriding focus is on meanorg
communication, focusing on form draws learnersrtibn to linguistic
elements as they arise incidentally to conscioughin explicit
information. Typographical input Enhancement Baged-orm Focused
Instruction, in foreign language education, is @ned with the
differences between implicit and explicit knowledged how these
might interact.
4.1.Recommendations:

In the light of the present study resultg tbBsearcher suggested the
following recommendations: -
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1. Teachers should know the importance of Typographigaut
Enhancement Based on Form Focused Instruction velalgng
students' grammatical competence skills.

2. Teachers should start with meaningful texts, hgittlithe target
grammar, proceed to a more controlled communicadietivity,
and then move on to freer language production. Tdtter can
role-play, presentations, reporting, and storyiglliMany course
books are designed in this way, and teachers nsaygather a lot
of ideas from the internet.

3. Educators should learn grammatical competencesskith real-
life content and/ or familiar themes in the classno

4.2.Suggestions for Further Research
Based on the findings of the present stuthg following
implications for further research were suggested:

1. Further research is needed to explore the effea study using
other techniques of Form Focused Instruction (Hiel) EFL
grammatical competence.

2. Further research is needed to investigate the tefé@ess of
Typographical input Enhancement Based on Form Fatus
Instruction on developing other language skillsdieg, listening,
writing, and grammatical competence at differenucadional
levels.

3. Designing a program for developing grammatical cetapce
skills for secondary students based on other inmngvatrategies.

Conclusion

Based on the results of the study, it candeloded that the study
participants' EFL grammatical competence were ag@esl as a result of
using Typographical input Enhancement Based on Fémeused
Instruction. This means that using TypographicguinEnhancement
Based on Form Focused Instruction proved to beffactee technique
for teaching grammatical competence.
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The Effect of Using Typographical Input Enhancement
Based on Form Focused Instruction Acquisition of EE
Grammatical Competence

Abstract

The current study aimed at developing some EFL gramcal
competence skills for second-year secondary satadents through the
use of Typographical input Enhancement based onmFé&iocused
Instruction. Participants in the present study we(@0) 2nd-year
secondary school students at Nasr AbdElghafore @ciMenouf, Al-
Menoufia Governorate during the second term ofsti®ool year 2020—
2021, were assigned into two groups: experimemél) @nd control
(40). Study Instruments were an EFL pre- post-gnaical competence
skills test and a rubric for scoring it. Finding$ the study showed the
effect of Typographical input Enhancement basedForm Focused
Instruction in developing EFL grammatical compeskills.

Keywords: Typographical Input Enhancement - Form Focused
Instruction — Grammatical Competence
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Introduction

Grammatical competence refers to the learners' cagipdo
construct sentences or utterances based on ruhes.sKill is mostly
concerned with precision. Grammatical competenceompasses
vocabulary, lexical items, morphology, phonologyyntax, and
semantics, which are all intertwined with commutiiGa competence.
Grammatical competence is seen as a component raMmaaicative
competence. It contains fundamental elements ofoamication ability
such as sentence patterns and kinds, componeatusegumorphological
inflections, and lexical resources (Fodor, 20103@xding to Eskildsen
(2011), grammatical competence has been emphasizét@ language
classroom. Grammatical competence helps pupilsnaglcsh the stated
linguistic competency goals. Grammatical competesseen as a tough
challenge for EFL learners.

On the one hand, advances in language performasmerdtrate
learners' capacity to employ language forms gathedthg form-focused
practice or to use metalinguistic information taugluring grammar
courses to check their output. When learners gemdéaaguage under
time constraints or conflicting demands on theteraion, they may
disclose that their grammatical knowledge is defectand they still
require some form of treatment to help them inté&zaathe grammar
(Nahid, Ghalaee, and Sani, 2015).

On the other hand, teachers still cannot apply@pate methods
and techniques in teaching grammar to studentsarckassroom. They
do not encourage students to discover grammaitibas by themselves,
and they never give any chances to students t@ sbir problems with
grammatical rules by themselves. To be successfidaching grammarr,
teachers must use effective tools to facilitate tearning process
(Rezaei, &Hosseinpur, 2011). Researchers haveshlsan that while
they seek to utilize English for real-life commuetion, learners have
deficits in both language structures (e.g., Al-Qey8ataineh, &Smadi,
2016) and functions (Baleghizadeh, 2017). It denrates that grammar
learning is a complex process that requires s@taziching approaches.

The most successful technique must include an esigpba form
and meaning; the fundamental challenge with grantraaning has been
how to focus on grammar in a meaningful contexheatthan typical
form-based content. Long, 1983 developed the Foogu$ Instruction
approach based on this concept. He developed Fottentfdn
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Instruction not just to preserve the benefits of TCLsuch as
communicative language usage and the supply of lligibe
information, but also to compensate for its lackaafus on students' low
accuracy (Doughty & Long, 2011).

The psycholinguistic and cognitive rationale forriioFocused
Instruction is practical and effective in Engligathing and learning in
iImproving students' accuracy as well as fluenoyontexts, and it should
be used in English teaching and learning to imprstwelents' accuracy
as well as fluency in contexts. Form Focused leotioa (FFI)
incorporates tasks such as processing instructgial enhancement,
and linguistic or grammar-problem solving actistignat "overtly draws
students' attention to linguistic elements as thage incidentally in
lessons whose overriding focus is on meaning or ncomication”
(Rafieyan, Sharafi-Nejad, &Eng, 2014). Form Focubetruction was
created to assist students to detect the gap$ imguistic components
of a foreign language, negotiating its forms, aedtifying their output
(Spada, 2011&Petchprasert, 2012).

Four theories underpin the broad foundation of Fdfotus
Instruction. The first theory is Long's Interactistypothesis (1983),
which states that oral communication increases &wdprehension and
production, and hence language development, butthiearequirement
for these processes is the negotiation of meanstgden participants to
fix communication issues. The second hypothesmaged on Krashen's
(1981) Input Hypothesis, which is analogous to tfilenguage
acquisition. Then, Swain's Output Hypothesis (198af considered.
She showed that not only is clear input requiredit I3o is
comprehensible output (Swain, 1985). Schmidt's ditwgi Hypothesis
(1990; 1995) said that if the information is not observed, it cannot
contribute to learning. (Ellis, 2016)

Without explicitly teaching about language, Form césed
Instruction offers learners an input-rich, commatie classroom
environment. Form Focused Instruction is an ingipacthat draws
learners' attention to form while keeping theirnpary emphasis on
message content. Furthermore, it delivers a vaaktgedback that has a
favorable impact on students in EFL courses (Fairo&Talabari,
2017).

Collins (2012) proposes three methods for devetppin
communicative capacity through the form emphasidesof EFL
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grammar training. First, direct EFL grammar teaghimay enhance
learners' awareness of a form that they have negrgbd while reading
or hearing it, so that learners may learn to ddtezforms in the future.
Grammatical knowledge may also be used as a meaidryassisting
EFL learners in remembering how to construct aageffiorm until they
can do it naturally. Third, EFL grammar teachingyrba used to "flood"
learners with instances of a rare form, providifgn with more
extensive experience with a form that they mayamziounter in ordinary
speech.

Form Focused Instruction can create activities tlaat encourage
students to enjoy learning grammar because in imghting form-
focused instruction activities teachers can prowideperative learning
activities which can make students closer and emageuthem to discuss
the problems of grammatical rules with other stiislen the teaching
and learning process. In studying grammar, theestisddo not only
focus on form, but also they have to focus on lagguform. Form-
focused instruction can also push the learnersrmegommunicatively
effective language toward target-like second lagguability; it can also
speed up natural acquisition processes, and bydimg the pedagogical
interventions in communicative activities, the esns can overcome any
difficulties in SLA (White, 2015).

For developing grammatical competence, there arergeForm
Focus Instruction strategies available, such asglass, discovery-type,
and Typographical input Enhancement. The researchkose
Typographical input Enhancement in this study tpriowve grammatical
competence. Typographical input enhancement immgaBg the use of
typefaces to draw participants' attention whilehatit distracting them
from their activity. Typographical input augmentsti may be
understood from a concentrate-on-form standpainivhich the primary
focus is on meaning, but the learner's attentiopuided to particular
linguistic aspects (Farrokhi, Rahimpour, &Papi, 201

Typographic input augmentation, according to Gté#® Serrano,
and Garca (2019), is one technique to assist |esatoedetect essential
aspects in the input by making those features rposeninent through
frequency and/or improvement. The instructor caecafthe learners'
sensitivity to input by changing input: somethirigtt the learner was
previously not sensitive to and didn't notice magcdme obvious
through input augmentation. Instead, then incregatie learner's input

1
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sensitivity, the input is made more visible to méwet learner's (lower)
degree of input sensitivity. They grouped typogreah input
iImprovement into three broad categories. These thpproaches are:
e Highlighting linguistic qualities (Typographical pnot
Enhancement);
e offering elaborated input; and
¢ supplying modified input

Typographical input enhancement (also known asavisoput
enhancement or textual enhancement) is a techfogueanipulating the
appearance of targeted forms in input by usingowsritypographic
methods such as underlining, bolding, facing, dtalng, highlighting,
upper case, larger fonts, color coding, or a coatibn of these
methods. It is an efficient method for increasinge tperceptual
prominence of specific grammatical forms of thet tet them to be
noticed. In general, typographical input improvementails arranging
activities so that the goal characteristic is (t¢qgtient and/or (2)
prominent in the input delivered (Sohbati, et.@2P).

According to Hazrativand (2012), typographical punh
enhancement seeks to attract learners' attentigmotalematic features
of the input to boost their learning. Typograpmput enhancement is an
external attention-drawing strategy in which att@mtis generated by
external means, such as emphasizing particularsfobmt attention to
form in output is induced by learners' internaluiegments throughout
the production process.

According to Boers et al. (2017), the shape mestoregrounded
in some way for learners to identify their attentim it. The effect of
typographical input enhancement has traditiona#grbtested using a
reading task in which participants read a given tegluding numerous
occurrences of distinct typographically enhancedrgnatical forms and
answer reading comprehension check-up questionsy Tere then
assessed to see if their exposure to the typogralbhenhanced input in
the reading passage affected their learning ofdira and their learning
increase as compared to that of the comparisorpgrou
The Problem of the Study:

In the spite of the importance of EFL grammaticainpetence,
there is a lack of EFL grammatical competenceskithong second-year
secondary school students (Abdulrahman, (2014) &#&a(2014) & EI-
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Shafei, (2015). &Yousra, (2018), Abdel -Gawad (201%his lack
revealed itself through analyzing some second-wemondary school
students' in NaserAbdElghfor secondary school iouiM Educational
Zone, Menoufia Government grammatical competendhamilot study
(n=30) conducted by the researcher, showing thelémel in students'
grammatical competence.

Thus, there is a need for an effective tearbtrategy for developing
grammatical competence among second-year secosdaog| students.
So, the present study attempts to investigate tiecteof using
Typographical input Enhancement Based on Typogcaphinput
Enhancement Based on Form Focused Instruction orela®ng
grammatical competence.

Questions of the Study:

To face this problem, the present study waitempt to answer the

following questions:

1. What are the EFL grammatical competenceskills froadary
school students?

2. What are the features of a Typographical input Bobment
Based on Form Focused Instruction program for dpiet) EFL
grammatical competence among second-year secorsidagol
students?

3. What is the effectiveness of a program based oroJmgphical
input Enhancement Based on Form Focused Instructit;m
develop EFL grammatical competence among second-yea
secondary school students?

Hypotheses of the Study:
In the light of the review of literature and related studies, the
following hypotheses were formulated:

1. There is a statistically significant difference weén the mean
scores of the experimental group and the contmigistudents on
the post administration of the grammatical compateskills test
in favor of the experimental group students.

2. There is a statistically significant difference weé&n the mean
scores of the experimental group students on tkeeapd post-
administrations of the grammatical competence skdét in favor
of the post-administration.

Delimitations of the Study:
The present study will be delimited to thedaling:
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1. Sample Delimitationsforty students of second-year secondary school
students as students are neither old nor youngty dhe program of
Typographical input Enhancement Based on Form Featlrstruction .

2. Treatment Delimitations: measuring the effect of a program based
on Typographical input Enhancement Based on Forntused
Instruction in developing EFL grammatical competamong second-
year secondary school students.

3. Place DelimitationsNaserAbdElghfor secondary school in, Mounf
Educational Zone, Menoufia Government

4. Time Delimitations: the second term of the school year 2021-2022

Significance of the Study
The Significance of the study lies inwhat wffers to the following
groups:

1. To Second Year Secondary School Students:

e Developing their EFL grammatical competence.
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2. EFL Teachers:

® Drawing their attention to the importance of Typagmical input
Enhancement Based on Form Focused Instruction gmogfor
developing their students' EFL grammatical compeden

® Providing practical procedures for implementing #hgographical
input Enhancement Based on Form Focused Instrutiodeveloping
their students' EFL grammatical competence.

3. Curriculum Designers:

@ Drawing their attention to the effectiveness of ypadgraphical input
Enhancement Based on Form Focused Instruction deeldping EFL
grammatical competence.

Procedures of the Study
The present study will go through the following stps to answer the
questions the study:
1. Identifying the EFL Grammatical Competencerequired for
Second year Secondary School Studentsthrough:
® Reviewing the literature and previous studies eglatto
EFLgrammatical competence.
@® Preparing the second form of the checklist.
@® Submitting the second form of the checklist to ry jof specialists
in Curricula and methods of teaching EFL.
@® Preparing the final form of the checkilist.
2. ldentifying the feature of Typographical input Enhancement
Based on Form Focused Instruction program:
® Reviewing the literature and previous studies eelatto
Typographical input Enhancement Based on Form
Focusedinstruction.
@ Identifying the features of Typographical input Bnbement
Based on Form Focused Instruction program.
® Preparing the Typographical input Enhancement Baseé&orm
Focused Instruction program objectives, contenliegimons,
techniques, activities and evaluation.
@ Identifying the procedures that will be followed riohg
implementingTypographical input Enhancement Based~orm
Focused Instruction program.
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3. ldentifying the effectiveness of Typographical inpt
Enhancement Based on Form Focused Instruction progm on
developing EFL grammatical competence
® Preparing for the test.

@® Conducting a pilot study for validity and reliabylipurposes.

® Applying the EFL grammatical competence test to the
experimental
and control groups of second year secondary schtwments
(pre- test) before teaching to identify the curréntel of EFL
grammatical competence.

@® Teaching the experimental group using a Typograbhicput
Enhancement Based on Form Focused Instruction gmgr

® Applying the EFL grammatical competence post-teshé sample
after the teaching.

4. Collecting data and conducting statistical analysisof the
study.

5. Analyzing and interpreting the data of the Study.

6. Presenting Conclusions, Recommendations andSuggesis for
Further Research.

The Methods of the Study

Participants of the Study

Participants in the present study were (80) y&ar secondary
school students at Nasr AbdElghafore School, Menauf- Menofia
Governorate during the second term of the schoal @920 — 2021.
They were assigned into two groups: experimenft@l &hd control (40).

Instruments of the Study and Material

1. The EFL grammatical competence skills checklistinegl for second
year secondary school students.

2. An  EFL grammatical competence pre-post-test to oreas
grammatical competence of the experimental grogsré and after
the treatment and a scoring rubric for scoringtése.

3. Program based on Typographical input EnhancemesgdBan Form
Focused Instruction.
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The EFL Grammatical Competence $8ls Checklist

The aim of the EFL grammatical competencésskhecklist was to
determine the EFL grammatical competence skills weae suitable and
required to second year secondary school studélits. checklist
included twenty sub- skills. The EFL grammaticampetence skills
checklist was submitted to jury members of EFL sgists in curricula
and methods of teaching English (n = 9) and Englishguage
supervisors (n= 5)The jury members showed that the EFL grammatical
competence skills checklist is valid.

A Pre — Post EFL Grammatical Competence Test

Two equivalent forms of the EFL grammaticampetence test were
prepared. Each one consisted of main items for uongws EFL
grammatical competence skills. The test covered miain skills. The
total number of items was 38. The initial versidnhe EFL grammatical
competence skills tests (pre —post) was submitbed panel of jury
members of EFL specialists in faculties of eduea{io= 9 ) and experts
in the field of teaching and supervisors ( n = 5 All of the jury
members accepted the test as it was.
A program based on Typographical input EnhancementBased on
Form Focused Instruction

The program was designed to develop EFL grafieal competence
skills among secondary school students. The progvamimplemented
in the second semester of the academic year 2QAY/. 2t lasted for 5
weeks. It started from 8 / 2/ 2020 to 15 / 3 / 202hke time of each
session was 50 minutes. The program was implemersied six phases
in cyclical instruction. These six phases are:
1. Lead-in (introduction to the task; inspire studemtterests) Initiation
stage
2. Pre-task (input of the related information abouet tibpic and task)
3.Task cycle or (The Interdependent stage, Indepéndtage, or
Processing stage) (Negotiation of meaning or canfganning the task;
oral presentation and justification)
4.Language form focus (Independent internalizaticegst Rehearsal
stage, Practice stage) (introduction of languageddbased on learners
initiated meanings; students’ negotiation of foogdther and practice)
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5. Reflection (Performance stage, Interactive stageldénts’ reflection
about their performance during the task; develogman students’
interlanguage system)

6. Consolidation (homework) (Final internalizationgsta

Findings of the Study
The findings of the present study are presemh the light of the

hypotheses of the study. Statistical Package farab&ciences (SPSS),
version 25 was used for analyzing the data.
Findings of the First Hypothesis

The first hypothesis of the present stuthtesl that " There is a
statistically significant difference between the amescores of the
experimental group and the control group students tike post
administration of the grammatical competence skdt in favor of the
experimental group students.".

The following table presents the participants’ mesoores,
standard deviations, t-value, and level of sigaffice in the Grammatical
Competence post administration between the expetahgroup and the
control group.

Table (1)
Skill Group N Mean S.D T-value D.F Sig z’l Effectiveness
EFL Experimental 40 48.60 1.34 54298 78 0.00 0.97 Significant &

Grammatical educationally

competence Control 40 2490 2.42 important
Skills

Findings of t-test of the EFL Grammatical Competene skills

post administration for the experimental and the catrol group

Table (1) indicates that the mean scoreh®fstudy participants of
the experimental group in the post administratioh tbe EFL
grammatical competence skills test was higher tthan participants
mean scores of the control group, where t-valu¢546298) and is
significant at the (0.01) level. the value of ETAuare () ) were
calculated as its value (ETA square) was 0.97. E@jdare value which
was significant to the height effect and educaliomgortance and the
practical significance exceeded the results in {h&chological
researches which were 0.14. And in the light of,titican be said that
97% of the variations between the scores of stgdarthe Grammatical
competence skills could be due to differences atheng treatment
which the two groups were exposed to, and thaethas height effect
and educational importance for using Program Based-orm Focus
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Instruction for improving and developing Grammaticmpetence
skills. Consequently, the first hypothesis was cargd.

6o

50
40

20 EFL Grammatical

Campetence skills

104

1
Experimental group Control group

Findings of the second Hypothesis

The second hypothesis indicated that "There is agisgtally
significant difference between the mean scoreb®tkperimental group
students on the pre-and post-administrations of ¢mammatical
competence skills test in favor of the post-adntiatson”.

The following table presents the participants’ mesoores,
standard deviations, t-value, and level of sigaifice between pre-post
administrations of the experimental group.

Table (2)
Skill Group N Application Mean S.D T- D.F sig , Effectiveness
value n

EFL . -
Gr tical Experimental Post 48.60 1.34 60.518 39 0.00 0.99 significant &

ramima P 40 educationally
competence important
Skills pre 22.83 .68

Findings of t-test of the EFL Grammatical Competene pre-post
administrations of the experimental group

Table (2) indicates that the mean score of theystdigharticipants
of the experimental group in the post administratiof the EFL
grammatical competence skills test was higher thanthe pre
administration of EFL grammatical competence skiéist, t-value is
(60.518 which is significant at the (0.01) level.

The value of ETA square () were calculated as its value (ETA
square) was 0.99. In the light of this, it can lagdghat 99% of the
variations between the scores of pre - post adtraiens in the
grammatical competence skills could be due to uBir@gram Based on
Form Focus Instruction for improving and developiggammatical
competence skills. Consequently, the third hypasheas confirmed.
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G0

50

40

304

EFL Grammatical
Campetence skills

204

104

D_

post test pre test

Discussion of Results:

The statistical analysis presented earliethis chapter resulted in
asserting all the hypotheses of the study. It a¢solted in proving the
accomplishment of the present study's main aimchvinas to develop
necessary grammatical competence skills for 2nd-ys@condary
students through the implementation of Typographidaput
Enhancement Based on Form Focused Instruction. fédsslt was
consistent with the findings of the studies of (Kei&Halvorsen, 2018),
Assaf, et al. (2012), Karbalaei, et al. (2013), disaet al. (2014),
Ansarin, et al. (2015), Ellis, (2016), AlraddadR0(7), Kang, et al.
(2018), Celik, (2019).

By noticing and discovering the features of theput, students
can improve their grammatical competence. Alsa;alisry activities of
Typographical input Enhancement Based on Form Feaclisstruction
seem to be helpful for deep processing in all lagguskills, assisting
students in grasping learning strategies and enabfaers to realize the
functions of language forms and contribute to dewielg cognitive skills
such as connecting, generalizing, and hypothesiaading strategies.

In lessons where the overriding focus is on meanorg
communication, focusing on form draws learnersrtibn to linguistic
elements as they arise incidentally to conscioughin explicit
information. Typographical input Enhancement Baged-orm Focused
Instruction, in foreign language education, is @ned with the
differences between implicit and explicit knowledged how these
might interact.
4.1.Recommendations:

In the light of the present study resultg tbBsearcher suggested the
following recommendations: -
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1. Teachers should know the importance of Typographigaut
Enhancement Based on Form Focused Instruction velalgng
students' grammatical competence skills.

2. Teachers should start with meaningful texts, hgittlithe target
grammar, proceed to a more controlled communicadietivity,
and then move on to freer language production. Tdtter can
role-play, presentations, reporting, and storyiglliMany course
books are designed in this way, and teachers nsaygather a lot
of ideas from the internet.

3. Educators should learn grammatical competencesskith real-
life content and/ or familiar themes in the classno

4.2.Suggestions for Further Research
Based on the findings of the present stuthg following
implications for further research were suggested:

1. Further research is needed to explore the effea study using
other techniques of Form Focused Instruction (Hiel) EFL
grammatical competence.

2. Further research is needed to investigate the tefé@ess of
Typographical input Enhancement Based on Form Fatus
Instruction on developing other language skillsdieg, listening,
writing, and grammatical competence at differenucadional
levels.

3. Designing a program for developing grammatical cetapce
skills for secondary students based on other inmngvatrategies.

Conclusion

Based on the results of the study, it candeloded that the study
participants' EFL grammatical competence were ag@esl as a result of
using Typographical input Enhancement Based on Fémeused
Instruction. This means that using TypographicguinEnhancement
Based on Form Focused Instruction proved to beffactee technique
for teaching grammatical competence.
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The Effect of Using Typographical Input Enhancement
Based on Form Focused Instruction Acquisition of EE
Grammatical Competence

Abstract

The current study aimed at developing some EFL gramcal
competence skills for second-year secondary satadents through the
use of Typographical input Enhancement based onmFé&iocused
Instruction. Participants in the present study we(@0) 2nd-year
secondary school students at Nasr AbdElghafore @ciMenouf, Al-
Menoufia Governorate during the second term ofsti®ool year 2020—
2021, were assigned into two groups: experimemél) @nd control
(40). Study Instruments were an EFL pre- post-gnaical competence
skills test and a rubric for scoring it. Finding$ the study showed the
effect of Typographical input Enhancement basedForm Focused
Instruction in developing EFL grammatical compeskills.

Keywords: Typographical Input Enhancement - Form Focused
Instruction — Grammatical Competence
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Introduction

Grammatical competence refers to the learners' cagipdo
construct sentences or utterances based on ruhes.sKill is mostly
concerned with precision. Grammatical competenceompasses
vocabulary, lexical items, morphology, phonologyyntax, and
semantics, which are all intertwined with commutiiGa competence.
Grammatical competence is seen as a component raMmaaicative
competence. It contains fundamental elements ofoamication ability
such as sentence patterns and kinds, componeatusegumorphological
inflections, and lexical resources (Fodor, 20103@xding to Eskildsen
(2011), grammatical competence has been emphasizét@ language
classroom. Grammatical competence helps pupilsnaglcsh the stated
linguistic competency goals. Grammatical competesseen as a tough
challenge for EFL learners.

On the one hand, advances in language performasmerdtrate
learners' capacity to employ language forms gathedthg form-focused
practice or to use metalinguistic information taugluring grammar
courses to check their output. When learners gemdéaaguage under
time constraints or conflicting demands on theteraion, they may
disclose that their grammatical knowledge is defectand they still
require some form of treatment to help them inté&zaathe grammar
(Nahid, Ghalaee, and Sani, 2015).

On the other hand, teachers still cannot apply@pate methods
and techniques in teaching grammar to studentsarckassroom. They
do not encourage students to discover grammaitibas by themselves,
and they never give any chances to students t@ sbir problems with
grammatical rules by themselves. To be successfidaching grammarr,
teachers must use effective tools to facilitate tearning process
(Rezaei, &Hosseinpur, 2011). Researchers haveshlsan that while
they seek to utilize English for real-life commuetion, learners have
deficits in both language structures (e.g., Al-Qey8ataineh, &Smadi,
2016) and functions (Baleghizadeh, 2017). It denrates that grammar
learning is a complex process that requires s@taziching approaches.

The most successful technique must include an esigpba form
and meaning; the fundamental challenge with grantraaning has been
how to focus on grammar in a meaningful contexheatthan typical
form-based content. Long, 1983 developed the Foogu$ Instruction
approach based on this concept. He developed Fottentfdn
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Instruction not just to preserve the benefits of TCLsuch as
communicative language usage and the supply of lligibe
information, but also to compensate for its lackaafus on students' low
accuracy (Doughty & Long, 2011).

The psycholinguistic and cognitive rationale forriioFocused
Instruction is practical and effective in Engligathing and learning in
iImproving students' accuracy as well as fluenoyontexts, and it should
be used in English teaching and learning to imprstwelents' accuracy
as well as fluency in contexts. Form Focused leotioa (FFI)
incorporates tasks such as processing instructgial enhancement,
and linguistic or grammar-problem solving actistignat "overtly draws
students' attention to linguistic elements as thage incidentally in
lessons whose overriding focus is on meaning or ncomication”
(Rafieyan, Sharafi-Nejad, &Eng, 2014). Form Focubetruction was
created to assist students to detect the gap$ imguistic components
of a foreign language, negotiating its forms, aedtifying their output
(Spada, 2011&Petchprasert, 2012).

Four theories underpin the broad foundation of Fdfotus
Instruction. The first theory is Long's Interactistypothesis (1983),
which states that oral communication increases &wdprehension and
production, and hence language development, butthiearequirement
for these processes is the negotiation of meanstgden participants to
fix communication issues. The second hypothesmaged on Krashen's
(1981) Input Hypothesis, which is analogous to tfilenguage
acquisition. Then, Swain's Output Hypothesis (198af considered.
She showed that not only is clear input requiredit I3o is
comprehensible output (Swain, 1985). Schmidt's ditwgi Hypothesis
(1990; 1995) said that if the information is not observed, it cannot
contribute to learning. (Ellis, 2016)

Without explicitly teaching about language, Form césed
Instruction offers learners an input-rich, commatie classroom
environment. Form Focused Instruction is an ingipacthat draws
learners' attention to form while keeping theirnpary emphasis on
message content. Furthermore, it delivers a vaaktgedback that has a
favorable impact on students in EFL courses (Fairo&Talabari,
2017).

Collins (2012) proposes three methods for devetppin
communicative capacity through the form emphasidesof EFL
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grammar training. First, direct EFL grammar teaghimay enhance
learners' awareness of a form that they have negrgbd while reading
or hearing it, so that learners may learn to ddtezforms in the future.
Grammatical knowledge may also be used as a meaidryassisting
EFL learners in remembering how to construct aageffiorm until they
can do it naturally. Third, EFL grammar teachingyrba used to "flood"
learners with instances of a rare form, providifgn with more
extensive experience with a form that they mayamziounter in ordinary
speech.

Form Focused Instruction can create activities tlaat encourage
students to enjoy learning grammar because in imghting form-
focused instruction activities teachers can prowideperative learning
activities which can make students closer and emageuthem to discuss
the problems of grammatical rules with other stiislen the teaching
and learning process. In studying grammar, theestisddo not only
focus on form, but also they have to focus on lagguform. Form-
focused instruction can also push the learnersrmegommunicatively
effective language toward target-like second lagguability; it can also
speed up natural acquisition processes, and bydimg the pedagogical
interventions in communicative activities, the esns can overcome any
difficulties in SLA (White, 2015).

For developing grammatical competence, there arergeForm
Focus Instruction strategies available, such asglass, discovery-type,
and Typographical input Enhancement. The researchkose
Typographical input Enhancement in this study tpriowve grammatical
competence. Typographical input enhancement immgaBg the use of
typefaces to draw participants' attention whilehatit distracting them
from their activity. Typographical input augmentsti may be
understood from a concentrate-on-form standpainivhich the primary
focus is on meaning, but the learner's attentiopuided to particular
linguistic aspects (Farrokhi, Rahimpour, &Papi, 201

Typographic input augmentation, according to Gté#® Serrano,
and Garca (2019), is one technique to assist |esatoedetect essential
aspects in the input by making those features rposeninent through
frequency and/or improvement. The instructor caecafthe learners'
sensitivity to input by changing input: somethirigtt the learner was
previously not sensitive to and didn't notice magcdme obvious
through input augmentation. Instead, then incregatie learner's input

1
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sensitivity, the input is made more visible to méwet learner's (lower)
degree of input sensitivity. They grouped typogreah input
iImprovement into three broad categories. These thpproaches are:
e Highlighting linguistic qualities (Typographical pnot
Enhancement);
e offering elaborated input; and
¢ supplying modified input

Typographical input enhancement (also known asavisoput
enhancement or textual enhancement) is a techfogueanipulating the
appearance of targeted forms in input by usingowsritypographic
methods such as underlining, bolding, facing, dtalng, highlighting,
upper case, larger fonts, color coding, or a coatibn of these
methods. It is an efficient method for increasinge tperceptual
prominence of specific grammatical forms of thet tet them to be
noticed. In general, typographical input improvementails arranging
activities so that the goal characteristic is (t¢qgtient and/or (2)
prominent in the input delivered (Sohbati, et.@2P).

According to Hazrativand (2012), typographical punh
enhancement seeks to attract learners' attentigmotalematic features
of the input to boost their learning. Typograpmput enhancement is an
external attention-drawing strategy in which att@mtis generated by
external means, such as emphasizing particularsfobmt attention to
form in output is induced by learners' internaluiegments throughout
the production process.

According to Boers et al. (2017), the shape mestoregrounded
in some way for learners to identify their attentim it. The effect of
typographical input enhancement has traditiona#grbtested using a
reading task in which participants read a given tegluding numerous
occurrences of distinct typographically enhancedrgnatical forms and
answer reading comprehension check-up questionsy Tere then
assessed to see if their exposure to the typogralbhenhanced input in
the reading passage affected their learning ofdira and their learning
increase as compared to that of the comparisorpgrou
The Problem of the Study:

In the spite of the importance of EFL grammaticainpetence,
there is a lack of EFL grammatical competenceskithong second-year
secondary school students (Abdulrahman, (2014) &#&a(2014) & EI-
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Shafei, (2015). &Yousra, (2018), Abdel -Gawad (201%his lack
revealed itself through analyzing some second-wemondary school
students' in NaserAbdElghfor secondary school iouiM Educational
Zone, Menoufia Government grammatical competendhamilot study
(n=30) conducted by the researcher, showing thelémel in students'
grammatical competence.

Thus, there is a need for an effective tearbtrategy for developing
grammatical competence among second-year secosdaog| students.
So, the present study attempts to investigate tiecteof using
Typographical input Enhancement Based on Typogcaphinput
Enhancement Based on Form Focused Instruction orela®ng
grammatical competence.

Questions of the Study:

To face this problem, the present study waitempt to answer the

following questions:

1. What are the EFL grammatical competenceskills froadary
school students?

2. What are the features of a Typographical input Bobment
Based on Form Focused Instruction program for dpiet) EFL
grammatical competence among second-year secorsidagol
students?

3. What is the effectiveness of a program based oroJmgphical
input Enhancement Based on Form Focused Instructit;m
develop EFL grammatical competence among second-yea
secondary school students?

Hypotheses of the Study:
In the light of the review of literature and related studies, the
following hypotheses were formulated:

1. There is a statistically significant difference weén the mean
scores of the experimental group and the contmigistudents on
the post administration of the grammatical compateskills test
in favor of the experimental group students.

2. There is a statistically significant difference weé&n the mean
scores of the experimental group students on tkeeapd post-
administrations of the grammatical competence skdét in favor
of the post-administration.

Delimitations of the Study:
The present study will be delimited to thedaling:
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1. Sample Delimitationsforty students of second-year secondary school
students as students are neither old nor youngty dhe program of
Typographical input Enhancement Based on Form Featlrstruction .

2. Treatment Delimitations: measuring the effect of a program based
on Typographical input Enhancement Based on Forntused
Instruction in developing EFL grammatical competamong second-
year secondary school students.

3. Place DelimitationsNaserAbdElghfor secondary school in, Mounf
Educational Zone, Menoufia Government

4. Time Delimitations: the second term of the school year 2021-2022

Significance of the Study
The Significance of the study lies inwhat wffers to the following
groups:

1. To Second Year Secondary School Students:

e Developing their EFL grammatical competence.
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2. EFL Teachers:

® Drawing their attention to the importance of Typagmical input
Enhancement Based on Form Focused Instruction gmogfor
developing their students' EFL grammatical compeden

® Providing practical procedures for implementing #hgographical
input Enhancement Based on Form Focused Instrutiodeveloping
their students' EFL grammatical competence.

3. Curriculum Designers:

@ Drawing their attention to the effectiveness of ypadgraphical input
Enhancement Based on Form Focused Instruction deeldping EFL
grammatical competence.

Procedures of the Study
The present study will go through the following stps to answer the
questions the study:
1. Identifying the EFL Grammatical Competencerequired for
Second year Secondary School Studentsthrough:
® Reviewing the literature and previous studies eglatto
EFLgrammatical competence.
@® Preparing the second form of the checklist.
@® Submitting the second form of the checklist to ry jof specialists
in Curricula and methods of teaching EFL.
@® Preparing the final form of the checkilist.
2. ldentifying the feature of Typographical input Enhancement
Based on Form Focused Instruction program:
® Reviewing the literature and previous studies eelatto
Typographical input Enhancement Based on Form
Focusedinstruction.
@ Identifying the features of Typographical input Bnbement
Based on Form Focused Instruction program.
® Preparing the Typographical input Enhancement Baseé&orm
Focused Instruction program objectives, contenliegimons,
techniques, activities and evaluation.
@ Identifying the procedures that will be followed riohg
implementingTypographical input Enhancement Based~orm
Focused Instruction program.
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3. ldentifying the effectiveness of Typographical inpt
Enhancement Based on Form Focused Instruction progm on
developing EFL grammatical competence
® Preparing for the test.

@® Conducting a pilot study for validity and reliabylipurposes.

® Applying the EFL grammatical competence test to the
experimental
and control groups of second year secondary schtwments
(pre- test) before teaching to identify the curréntel of EFL
grammatical competence.

@® Teaching the experimental group using a Typograbhicput
Enhancement Based on Form Focused Instruction gmgr

® Applying the EFL grammatical competence post-teshé sample
after the teaching.

4. Collecting data and conducting statistical analysisof the
study.

5. Analyzing and interpreting the data of the Study.

6. Presenting Conclusions, Recommendations andSuggesis for
Further Research.

The Methods of the Study

Participants of the Study

Participants in the present study were (80) y&ar secondary
school students at Nasr AbdElghafore School, Menauf- Menofia
Governorate during the second term of the schoal @920 — 2021.
They were assigned into two groups: experimenft@l &hd control (40).

Instruments of the Study and Material

1. The EFL grammatical competence skills checklistinegl for second
year secondary school students.

2. An  EFL grammatical competence pre-post-test to oreas
grammatical competence of the experimental grogsré and after
the treatment and a scoring rubric for scoringtése.

3. Program based on Typographical input EnhancemesgdBan Form
Focused Instruction.
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The EFL Grammatical Competence $8ls Checklist

The aim of the EFL grammatical competencésskhecklist was to
determine the EFL grammatical competence skills weae suitable and
required to second year secondary school studélits. checklist
included twenty sub- skills. The EFL grammaticampetence skills
checklist was submitted to jury members of EFL sgists in curricula
and methods of teaching English (n = 9) and Englishguage
supervisors (n= 5)The jury members showed that the EFL grammatical
competence skills checklist is valid.

A Pre — Post EFL Grammatical Competence Test

Two equivalent forms of the EFL grammaticampetence test were
prepared. Each one consisted of main items for uongws EFL
grammatical competence skills. The test covered miain skills. The
total number of items was 38. The initial versidnhe EFL grammatical
competence skills tests (pre —post) was submitbed panel of jury
members of EFL specialists in faculties of eduea{io= 9 ) and experts
in the field of teaching and supervisors ( n = 5 All of the jury
members accepted the test as it was.
A program based on Typographical input EnhancementBased on
Form Focused Instruction

The program was designed to develop EFL grafieal competence
skills among secondary school students. The progvamimplemented
in the second semester of the academic year 2QAY/. 2t lasted for 5
weeks. It started from 8 / 2/ 2020 to 15 / 3 / 202hke time of each
session was 50 minutes. The program was implemersied six phases
in cyclical instruction. These six phases are:
1. Lead-in (introduction to the task; inspire studemtterests) Initiation
stage
2. Pre-task (input of the related information abouet tibpic and task)
3.Task cycle or (The Interdependent stage, Indepéndtage, or
Processing stage) (Negotiation of meaning or canfganning the task;
oral presentation and justification)
4.Language form focus (Independent internalizaticegst Rehearsal
stage, Practice stage) (introduction of languageddbased on learners
initiated meanings; students’ negotiation of foogdther and practice)
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5. Reflection (Performance stage, Interactive stageldénts’ reflection
about their performance during the task; develogman students’
interlanguage system)

6. Consolidation (homework) (Final internalizationgsta

Findings of the Study
The findings of the present study are presemh the light of the

hypotheses of the study. Statistical Package farab&ciences (SPSS),
version 25 was used for analyzing the data.
Findings of the First Hypothesis

The first hypothesis of the present stuthtesl that " There is a
statistically significant difference between the amescores of the
experimental group and the control group students tike post
administration of the grammatical competence skdt in favor of the
experimental group students.".

The following table presents the participants’ mesoores,
standard deviations, t-value, and level of sigaffice in the Grammatical
Competence post administration between the expetahgroup and the
control group.

Table (1)
Skill Group N Mean S.D T-value D.F Sig z’l Effectiveness
EFL Experimental 40 48.60 1.34 54298 78 0.00 0.97 Significant &

Grammatical educationally

competence Control 40 2490 2.42 important
Skills

Findings of t-test of the EFL Grammatical Competene skills

post administration for the experimental and the catrol group

Table (1) indicates that the mean scoreh®fstudy participants of
the experimental group in the post administratioh tbe EFL
grammatical competence skills test was higher tthan participants
mean scores of the control group, where t-valu¢546298) and is
significant at the (0.01) level. the value of ETAuare () ) were
calculated as its value (ETA square) was 0.97. E@jdare value which
was significant to the height effect and educaliomgortance and the
practical significance exceeded the results in {h&chological
researches which were 0.14. And in the light of,titican be said that
97% of the variations between the scores of stgdarthe Grammatical
competence skills could be due to differences atheng treatment
which the two groups were exposed to, and thaethas height effect
and educational importance for using Program Based-orm Focus
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Instruction for improving and developing Grammaticmpetence
skills. Consequently, the first hypothesis was cargd.

6o

50
40

20 EFL Grammatical

Campetence skills

104

1
Experimental group Control group

Findings of the second Hypothesis

The second hypothesis indicated that "There is agisgtally
significant difference between the mean scoreb®tkperimental group
students on the pre-and post-administrations of ¢mammatical
competence skills test in favor of the post-adntiatson”.

The following table presents the participants’ mesoores,
standard deviations, t-value, and level of sigaifice between pre-post
administrations of the experimental group.

Table (2)
Skill Group N Application Mean S.D T- D.F sig , Effectiveness
value n

EFL . -
Gr tical Experimental Post 48.60 1.34 60.518 39 0.00 0.99 significant &

ramima P 40 educationally
competence important
Skills pre 22.83 .68

Findings of t-test of the EFL Grammatical Competene pre-post
administrations of the experimental group

Table (2) indicates that the mean score of theystdigharticipants
of the experimental group in the post administratiof the EFL
grammatical competence skills test was higher thanthe pre
administration of EFL grammatical competence skiéist, t-value is
(60.518 which is significant at the (0.01) level.

The value of ETA square () were calculated as its value (ETA
square) was 0.99. In the light of this, it can lagdghat 99% of the
variations between the scores of pre - post adtraiens in the
grammatical competence skills could be due to uBir@gram Based on
Form Focus Instruction for improving and developiggammatical
competence skills. Consequently, the third hypasheas confirmed.
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Discussion of Results:

The statistical analysis presented earliethis chapter resulted in
asserting all the hypotheses of the study. It a¢solted in proving the
accomplishment of the present study's main aimchvinas to develop
necessary grammatical competence skills for 2nd-ys@condary
students through the implementation of Typographidaput
Enhancement Based on Form Focused Instruction. fédsslt was
consistent with the findings of the studies of (Kei&Halvorsen, 2018),
Assaf, et al. (2012), Karbalaei, et al. (2013), disaet al. (2014),
Ansarin, et al. (2015), Ellis, (2016), AlraddadR0(7), Kang, et al.
(2018), Celik, (2019).

By noticing and discovering the features of theput, students
can improve their grammatical competence. Alsa;alisry activities of
Typographical input Enhancement Based on Form Feaclisstruction
seem to be helpful for deep processing in all lagguskills, assisting
students in grasping learning strategies and enabfaers to realize the
functions of language forms and contribute to dewielg cognitive skills
such as connecting, generalizing, and hypothesiaading strategies.

In lessons where the overriding focus is on meanorg
communication, focusing on form draws learnersrtibn to linguistic
elements as they arise incidentally to conscioughin explicit
information. Typographical input Enhancement Baged-orm Focused
Instruction, in foreign language education, is @ned with the
differences between implicit and explicit knowledged how these
might interact.
4.1.Recommendations:

In the light of the present study resultg tbBsearcher suggested the
following recommendations: -
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1. Teachers should know the importance of Typographigaut
Enhancement Based on Form Focused Instruction velalgng
students' grammatical competence skills.

2. Teachers should start with meaningful texts, hgittlithe target
grammar, proceed to a more controlled communicadietivity,
and then move on to freer language production. Tdtter can
role-play, presentations, reporting, and storyiglliMany course
books are designed in this way, and teachers nsaygather a lot
of ideas from the internet.

3. Educators should learn grammatical competencesskith real-
life content and/ or familiar themes in the classno

4.2.Suggestions for Further Research
Based on the findings of the present stuthg following
implications for further research were suggested:

1. Further research is needed to explore the effea study using
other techniques of Form Focused Instruction (Hiel) EFL
grammatical competence.

2. Further research is needed to investigate the tefé@ess of
Typographical input Enhancement Based on Form Fatus
Instruction on developing other language skillsdieg, listening,
writing, and grammatical competence at differenucadional
levels.

3. Designing a program for developing grammatical cetapce
skills for secondary students based on other inmngvatrategies.

Conclusion

Based on the results of the study, it candeloded that the study
participants' EFL grammatical competence were ag@esl as a result of
using Typographical input Enhancement Based on Fémeused
Instruction. This means that using TypographicguinEnhancement
Based on Form Focused Instruction proved to beffactee technique
for teaching grammatical competence.
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