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In light of the findings of the present study, tl@lowing
conclusions can be imbedded: The study participahtsved a great
development in EFL writing and creative writing l&kiwith their four
main components; flexibility, fluency, originalignd accuracy skills. In
addition, the study participants' writing skills svapparently inncreased
and they became much more motivated and encouragd®s active
classroom participants. Consequently, it can beloded that the ALS
was found to be effective in developing EFL writ@gong participants.

To sum up, it can be concluded that the particgddBfL writing
skills were developed as a result of receiving lin@instorming and
problem solving. And consequently their EFL creatiwriting was
increased. This means that the active learningeglya(brainstorming
and problem solving) was effective in achieving ¢loals of the present
study. The effectiveness of them may be due tortépg on one of the
new ways of thinking that has gained prominent irtggace recently.
Previous research had proved that ways of thin&lmgut ALS in general
has a significant and effective role in EFL leaghand teaching.

Recommendations of the study:

Based on the findings of the study, the following
recommendations could be presented:

e Teaching should be turned from being teacher-cedt¢o learner-
centered in which learners become more involvednid responsible
for their learning and become self-autonomous.

e Teaching and learning EFL writing skills throughings active
learning should be emphasized.

e Researchers, teachers, and students should beedrdo use
brainstorming & problem solving and other new gas in general.

Suggestions for further research:

The following areas are suggested for further retea
1- Investigating the effectiveness of brainstorming aroblem solving

in developing other EFL skills among prep schoodsnts.

2- Investigating the effectiveness of brainstormingd aproblem
solvingfor developing writing skills among studentsth special
needs.

3- Comparing the effect of new active learning stregggversus
traditional strategies to develop EFLwriting skills
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The table shows the differences between the meamresof the
study group students in the pre and post applicatad the sub-skills of
the writing test.

Table (7)

Results of the t-test between the mean scores otthtudents of
the study group in the two applications, pre and pst, for the writing
test as a whole
. Std.
sldllls Deviation
EFL Creative 2.33
Writing 1.96

Table (8)

Black Modified Blake's Gain Ratio, in creative writing as a
whole

t-value | DF

34.708 | 29 | 0.01 | 0.976

Great Modified

, Tribal Post Earning ; ,
=4l average averagJ Degree(*) tehnedtgt EI:tIi(gsGam
EFL Creative 1010 |26.43 |16.33 |30 1.36
Writing

(*) Gain Score = (Average Pre-Application - Avesadlost-
Application).

Discussion of Results

The purpose of the present study was to develop &Ehtive
writing skills through using brainstorming and piei solving
strategies. The findings of the present study ac®@raging since they
indicated that these strategies based on have iavposffect on the
participants' creative writing skills.

These results could be attributed to several faciline first factor
is related to the nature of the brainstorming arablem solving, which
included some aspects and tools for developing Eidative writing
skills, help students improve creative writing tiee main idea,
identifying specific information, identifying cohge devices and
discourse markers skills.

Brainstorming and problem solving strategies é&elfhe students
to change their concept about learning Englishuage in general and
EFL creative writing skills in particular. This Ipeld them to turn from
passive learners into active ones. In additiohglped the researcher to
turn from lecturer into monitor, guide and faciida
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e Presentation, analysis, discussion and interpretain of
results:

a- Presentation and discussion of the results of érfirst hypothesis:

To test the validity of the first hypothesis of thiidy, which
states that "there is a statistically significaiftedence at ¢< 0.05)
between the mean scores of the study group studetite pre and
post applications of the sub-skills of the writitegt in favor of the
post application scores."

Table (5)

Results of the t-test between the mean scores ofetlereative
writing skills pre-posttest

Std.
Deviatior
0.97
1.3¢
1.34
1.2¢
0.8¢
0.8€
Fluency ) 0.8¢

Table5 Indicates that the mean scores of the sgudyp in the
post application of the EFL creative writing skitesst were higher than
their scores in the EFL creative writing skills jyest in all sub-skills.
All differences were significant at (0.001) whialdicates improvement
and development in the EFL creative writing skills.

_ 0 calculate the effectiveness of experimketreatment
in developing creative writing skills, the ModifieHlake's Gain
Ratio ¥v%? c(a6)culated. The result is shown in thieiong table:

able

Result of Black Modified Blake's Gain Ratio, in subskills for
estimating the effectiveness of brainstorming and npblem solving
on developing sub-skills of creative writing

Skills

Flexibility

Originality

Accuracy

Great end Modified
to the Blake's Gain
Ratio
Flexibility 2.13 6.53 4.40 1.30
Originality 2.73 6.77 4.04 1.27
Accuracy 2.47 6.47 4.00 1.45
Fluenc 2.77 6.77 4.00 1.52

Tribal Post Earning

=iz average | average| Degred*)
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It is clear from the table that there is a stataty significant
difference at the level of 0.01 between the twelgvwhich indicates
that the test has a high degree of discriminatafiglity.

Calculate the test reliability

The reliability of the test was calculated by meahd est-retest
reliability:

With a time interval of two weeks, the Pearson &atron
coefficient was calculated between the grades efsthdents in the two
applications using the SPSS program (V. 18). Th&eveof the
correlation coefficient between the two applicatiomas calculated in
each sub-skill, as well as the test as a wholshag/n in the following
table:

Table (4)

Results of Reliability of the EFL creative writing skills test
Using Test retest

Skills Flexibility Accuracy | Originality ?He %\/Setr

Correlation 0.897** 0.927**

It is evident from the previous table that all eation coefficients
are high and all are significant 0.01, which iades the reliability of
each dimension of the test as well as the testwdwmée.

Calculation of test time:

The test time was calculated by calculating thamtemes that all
the sample members took, and then the researcinetuded that the
appropriate time for the test is 45 minutes.

statistical methods used in data analysis:

The researcher used: SPSS (18) statistical packaggsam to
arrive at the results by the following statistinsthods:

1- Paired-Samples T-Test for comparison betweentaan scores of
the two pre and post applications.

2- Effect size B to study the size of the effect of the independent
variable on the dependent variable: to find out vaeiance in the
degrees of the dependent variable attributablehto ihdependent
variable.

3- Black Modified Blake's Gain Ratio to study thiectiveness of the
independent variable in the dependent variable.
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5.There was a statistically significant differenbetween the mean
scores of the study participants in EFL writingefhey skills in the
EFL writing pre-test application and the EFL wrginpost-test
application in favor of the post application.

The following table presents the students' meames¢castandard
deviations, t-value and level of significance oé tudy participants in
the EFL creative writing pre-posttest.

Table (2)

The correlation coefficient between the score of eh
dimension in a test creative writing and the totakcore of the test

Flexibility Fluency Accuracy | Originality

Correlation | 0.923** 0.918** 0.953** 0.884**

**_Correlation is significant at the 0.01 level
It is evident from the previous table that all therrelation

coefficients function at 0.01, which indicates tradidity of the internal
consistency of the test dimensions with the tatale.

To check the discriminatory ability to test creatiwvriting;
Discriminatory validity was calculated; where 27% of the high scores
were taken from the scores of the survey samplg s@@lents, 27% of
the low scores for the survey sample, and the M&hrtney test was
used to identify the significance of the differemcbetween these
averages.

The following is a table showing the results of thfferences
between the mean ranks and the z-value betwedwthgroups, and the
results were as follows:

Table (3)

The results of the differences between the mean rks and the
z-value between the high and low scores in the ERtreative writing
test

Sum of Ranks

High level group | 8 12.50
Low level group | 8 4.50
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Data Collection

The Following procedures were conducted in theguestudy.

Pre-testing

The study participants were pre-tested using tHelfting skills
test to measure their level in EFL writing skillsefore using
brainstorming & problem solving strategies. Thetipgrants' answers
were analyzed and scored.

Treatment

After pre-testing, the study participants (N=30)revéaught EFL
creative writing skills following the teachers’ gel prepared by the
researcher. The treatment lasted for three weelts fwe sessions per
week it took 45 minutes for each session.

Post-testing

The participants were post-tested to investigatedtfectiveness
of the brainstorming & problem solving. This wasndacted at
BahgaYouseif preparatory school in Quesna.

Findings and Discussion of the Study

The overall aim of using brainstorming & problentvaty was to
develop EFL writing skills for first prep schoolgients at BahgaYouseif
preparatory school in Quesna. The findings of tihedys will be
presented in relation to the hypotheses of theystud

Findings of the First Hypothesis
1. There was a statistically significant differenoetween the pre and

post test mean scores of the participants in teegmt study in pre-
creative writing skills in favor of the post-assessit

2. There was a statistically significant differencetvieen the mean
scores of the study participants in EFL writingxitslity skills in the
EFL writing pre-test application and the EFL wrginpost-test
application in favor of the post application.

3. There was a statistically significant differencetvieen the mean
scores of the study participants in EFL writinggarality skills in the
EFL writing pre-test application and the EFL wrgi post-test
application in favor of the post application.

4.There was a statistically significant differencetwsen the mean
scores of the study participants in EFL writing @ecy skills in the
EFL writing pre-test application and the EFL wrginpost-test
application in favor of the post application.
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It is evident from the previous table that all therrelation
coefficients function at 0.01, which indicates tinéernal consistency
between the dimensions and each other.

The Reliability of The EFL Creative writing Skills Test

To estimate the reliability of The EFL writing dkiltest, the
researcher used SPSS V.18 to calculate the validitye test in two
ways:

A) Calculate the internal consistency between thiéerent
dimensions of the test and each other.

B) Calculating the internal consistency betweere ttest
dimensions and its total score.

A Teacher's Guide for Using brainstorming and probkem
solving for developing EFL creative writing Skills

A teacher’s guide was prepared to give a detaikestmption of
how to use brainstorming & problem. At the introttug session, the
objectives, importance, and characteristics of theatment were
presented to the study sample. The guide includsés6ions presented
in the form of modules. The researcher set abaaticrg the content for
each of the 6 modules. These modules represedtrtiseb-skills of the
main four skills of EFL writing. The core of thewse was built in 6
learning modules.

Active learning (brainstorming and problem solvistyategies are
built upon constructivist theories of learning, i emphasize the
importance of building connections between oneisrgtnowledge and
new experiences and concepts. As such, active ihgartasks are
designed to tease out learners’ current understgndmake that
understanding explicit, and then create opporesitior learners to
integrate new knowledge into their understanding.

The researcher used brainstorming and problem solvirfgpth
formative and summative evaluation. Formative assest was used for
assessing the participants' progress in EFL writskijls and for
providing necessary and immediate positive feedbddle activities
provided the researcher with the sufficient infotioa about the
participants' progress and development in EFL mgiskills.

Summative assessment was conducted at the ené tretitment
through the application of the EFL writing possit to measure the
achievement of the intended topics of the actiaenli|mg strategy.
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The EFL creative writing Skills Test

Purpose of the Test

The EFL writing skills test was used as a pre-psstto identify
the level of first year prep school at BahgaYoupedparatory school in
Quesnain the EFL writing skills and to identify tleéfectiveness of
brainstorming & problem solving in developing EFkitmg.

Description of the test

The EFL creative writing skills test was develofmwdthe present
study researcher. The test has four parts, eadhwaer developed to
measure one of the intended skills (fluency, fléyy accuracy and
originality).The first part focused on assessing flnency skills and the
students are required to generate as many reld¢ed ias possible, then
choose two of these ideas and write a paragrapk. sdtond part
focused on assessing flexibility in which, studearts required to restate
a paragraph on his own. The third part focused lo®m &ccuracy
indicators, where students were required writteragra@ph that contains
some errors (spelling, grammar, vocabulary, andctuation), identify
these errors and correct them. In order to meatheeparticipants'
creative writing skills (originality, fluency, Fl&ility and accuracy)
before and after experimentation, the researcheepaped an EFL
Creative Writing test

The Validity of the EFL Creative Writing Skills Test

In order to validate the EFL writing test, it wagmitted to jury
members in Curricula and Methods of Teaching EhgliBhey were
asked to indicate; the suitability of the test tbe academic level of
students and the clarity of it's parts and whethertest parts cover all
skills in the study. In the light of the jury's gi&gtions and notes which
were taken into consideration, the modificationseygerformed and the
parts of the tests were modified in their finalnfor

Table (1): The correlation coefficient between thedegree of
each dimension in a test creative writing and theebree of the rest of
the dimensions

Flexibility 0.758** 0.923**
Originality | 0.846** 0.712**
Accuracy | 0.820*
Fluency




Journal of Faculty of Education No (126 ) April , part (2), 2021

B- Some EFL creative writing skills ( flexibilitypriginality,
fluency and accuracy) required for first-year prepary stage pupils.

Method

Design of the study

The present study followed the pre-post, one erpartal group
design.

Participants of the study

The participants were 30first year students emdolit of
BahgaYouseif Preparatory School in Quesna at tisé term of 2020-
2021 academic years.

Instruments and materials of the study

The following instruments and materials were pregaand used
to achieve the aims of the study.
e An EFL creative writing skills checklist prepareg the researcher.
e An EFL creative writing skills pre-posttest preghi®y the researcher

and a rubric to score it.
e A teacher's guide that describes how to use bramsatg and problem
solving in developing EFL writing skills

The EFL creative writing Skills Checklist

Purpose

The researcher prepared a list of EFL creativeivgiskills to
identify the necessary writing skills for first yeRreparatory School
students at BahgaYouseif Preparatory School in Qauespecialized
course in writing at the prep stage.

Description

The EFL creative writing skills checklist consistexdf four
mainskills. The first level, flexibility, included4 sub-skills. The second
level, originality, included 12 sub-skills. The rithi level, accuracy,
included 11 sub skills. The fourth level, fluenayluded 10 sub skills.
The total number is 47sub-skills

The Sources

The sources of EFL reading comprehension skillckdist, main
and sub-skills, were:
e Review of literature
e Related studies
e National Academic Reference Standards (NARS)
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of an EFL creative writing skills test. It considtef five questions to

assess the EFL creative writing skills among pugilse results of the

test revealed that students lack concision: thegnofvander to corporate
the ideas without focusing on the main ideas cogethe whole topic.

Therefore, students cannot gain a concise topiclwbontains the main

ideas and several major supporting details. Thelgeld accuracy: they

also had difficulty in expressing the main ideasadly. The results of the
test revealed the poor level of the students' Efglatore writing skills.

The researcher suggests using brainstorming anolgonosolving for

developing their EFL creative writing skills.

This lack of students' EFL creative writing skil&s also pointed

out by different studies (Mohammed, Abdel-Hack, #&idhasha (2011),

Temizkan,2011, Wang,2012, Kanala ,2013). Thesaestgiated that the

main focus in teaching English is mostly on writteark. So, creative

writing skills are still neglected in our Engliskasses. Thus, there is a

need for an effective way for developing creativating skills for

preparatory school students
Statement of the Problem:
In spite of the importarmeEFL creative writing

skills,first-year preparatory stage pupils ,lackdd skills. Thus, there is a

need for using effective ways for developing EFeative writing skills

among preparatory stage pupils. So, the presedy $¢ an attempt for
investigating the effectiveness of using activerdeay (brainstorming
and problem solving) in developing EFL creativeting skills among
first-year preparatory stage pupils.

Questions of the Study:

To investigate this problem, the present studyngited to answer
the following questions:

1. What are the EFL creative writing skills reqdirer the first-year
prep stage pupils?

2. How can brainstorming and problem solving asedufor developing
EFL creative writing skills among the first-yeaeprstage pupils?

3. What is the effectiveness of using brainstorm#agproblem in
developing EFL creative writing skills among figgtar prep stage
pupils?

Delimitations of the Study:
A- A thirty pupils of first- year preparatory seagnrolled in

BahgaYouseif preparatory school in Quesna.
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about things that matter is essential to writerssyalopment. To be
effective; active learning cross genre and topitive learning improves
writing.
Context of the Problem

To some students, writing process is diftieuld boring. Most
students have negative opinions about writing beeatf the experiences
that the students lived before, and writing is &l skhich can be
acquired hard and late. Students need to be mediviatorder to begin,
continue and complete the writing. With right methand techniques,
these motivational supports can be supplied andkests can be helped
for developing positive attitudes towards writingriining and Horn,
2000).

A lot of pupils face many obstaclaskEnglish language
teaching and learning. They also face a lack ofodppity to use
English in their daily lives. Moreover, most EFLpiis hate to write as
they have no experience, no confidence, maybe easida slender of
punctuation. So, students should practice, praetncestill more practice
to learn writing. They are always hesitant to whecause they cannot
generate ideas and are afraid of making mistakbd€lHack, 2009Db).

English language teachers in Egyptrycaut their
teaching activities focusing on contents or infaiiora only, because
their main focus is to facilitate learners becomefipient in English,
rather than developing their writing skills. Teawhi and learning
activities are confined to knowledge and compreioentevel only. Al-
Hadi (2008) asserted that creative writing has megvely gained
prominence in the school level because it honegthpéls™ abilities to
clearly express their thought. In addition, it stlates their imagination,
and encourages them explore life and masteringctbative writing
skills such as originality, fluency and flexibility

Based on the researcher’s teaching experiencanibe said that
preparatory school students lack EFL creative mgitskills and these
creative writing skills do not receive the due ret. Teachers ignore
teaching creative writing skills, because they emtate on the basic
information that can help students to pass thditem exams.

To make sure of the study problem, a pilot studyg wanducted
on a sample of first-year preparatory pupils eeblin BahgaYouseif
preparatory school in Quesna (thirty pupils)). Het study consisted
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among all students. Therefore, tasks should belsimpdiscrete. For
more complex tasks, instructors should provide rclestructions that
outline (and model) how students will participatethe activity. How
will students engage with each other in the agttivVhat are the ground
rules or guidelines for group interaction? Answegrithese questions
explicitly will help students understand what ispegted of their
participation.

Kim (2013) suggested ten benefits of active legnBtudents are
more likely to access their own prior knowledge,ialihis a key to
learning, they are more likely to find personallyaningful problem
solutions or interpretations, they receive moreqient and more
immediate feedback, in addition, they need to pcedorces learners to
retrieve information from memory rather than simpBcognizing a
correct statement, they increase their self-confideand self-reliance,
for most learners, it is more motivating to be \aetihan passive.

Due to the importance of active learning (brainsiog and
problem solving) and creative writing skills thensere studies
investigated the relationship between them:

Richard (2006) aimed to explored the effects ofvactearning
and types of elaboration on procedure acquisitanti0g database
queries). Training materials emphasized elaboratiminconditions for
executing actions versus elaborations of the cdmrecbetween
conditions and actions. In the "active" conditiopatticipants performed
structured exercises designed to encourage actweesgsing. In the
“passive"” conditions, participants studied exampthat contained
instructional elaborations. The results indicatat titondition-action
elaborations improved procedural performance thetma both the
active and passive conditions. Active learning nexglilonger training
time but was offset by reduced test time.

There is a common saying “writers write”; there anany and
many people who want to write but they could newasinage it.
Practicing writing is the vital first step. Actidearning requires regular
updates; active learning improves creative writiyriting for an
audience improves writing, that's why it is a muset develop the
accurate system of writing workshop, student mageszi Creative
writing provides an audience; active learning pdegi writing.

Writing that matters improves writing; writers canly improve
their writing by trying to choose topics that matte them. Writing
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A small group discussion is a similar activity beem individuals,
groups, or teams of individuals. A presidential atebis a common
debate format. But these also may center on cosmts@l or political
topic.

A think-pair-share activity is when learners takemanute to
ponder the previous lesson, later to discuss i wite or more of their
peers, finally to share it with the class a par ddrmal discussion.

A short written exercise is often used is the "oneute paper.” In
this exercise students are asked to summarizeaye discussion in a
short paper to be turned in before the end of clHsis is a good way to
review materials.

Problem solving exercisesghese types of exercises help students
develop analytical skills and learn how to applyadamic theories to
real-world problems. Use case studies in a lecanm@ have students
work out their solutions independently or in smgibups, or use case
studies as the basis for major projects or exams.

Debate: this is another active learning technigbat thelps
develop critical thinking and logical reasoningliskiPresent competing
viewpoints in lecture and assign students to defem&l or both, of the
viewpoints in a short (five-minute) written exeeeisr classroom debate.

Thus, active learning (brainstorming and problem solving)
increases student investment, motivation, and perfmance when the
teacher invites students to actively participate time learning
environment, they take more responsibility for th@erformance.n the
course. Similarly, when they have an opportunityntake decisions
about what they learn and how they use that knaydedtudents see the
course as more valuable and more directly relabethéir goals. For
example:

Brainstorm learning objectives — if you involve students in the
development of classroom activities, e.g., alloentito choose the topic
of a short discussion or generate ideas about h@anaept could be
applied to a problem that interests them, it autarably increases
engagement levels. Involving students in classroactivities also
requires them to assess their understanding ardidaskl rather than
allowing them to rest comfortably with a surfaceoktedge, it forces
them to develop a deeper understanding of the rahter

In addition,Active learning strategies (brainstorming and peabl
solving) should provide a low barrier-to-entry, amgite involvement
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Active learning (brainstorming and problem solvingyhich
entails any class activity that “involves studemtsing things and
thinking about the things that they are doing” (el and Eison, 1991,
p. 2), stands as an important pedagogical pradiizeussion, the types
of questions to ask students in class, role playwogperative learning,
debates, and the types of questions asked on eaaoms highlight
forms of active learning. The key to active leagnifibrainstorming &
problem solving) ighe learning activity taking place within the statle
brain rather than the observed behavior that is a meatigt cognitive
work. The animated figure on this page illustrdtes the teacher guides
students in active learning, recognize those cognitvents consistent
with desired learning outcomes. Be sure that ydasscoom activities
have a clearly defined objective and effectivelydguhe student toward
that learning goal (Braxton and Sullivan, 2000).

Active learning is generally defined as any indinmal strategy
that engages students in the learning processhdr, sactive learning
requires students to do meaningful learning aatiwitand think about
what they are doing. While this definition couldclude traditional
activities such as homework, in practice activerriggy refers to
activities that are introduced into the classrodine core elements of
active learning are student activity and engagenmenthe learning
process. According to active learning, studentsstant their own
knowledge through objects and real experiences aschlirect objects,
people, ideas and events. This condition is necg$saduild a student's
cognitive development. Students learn about theeginform, ideas and
create their own symbols. Active students can beimgo listening,
looking and feeling, the activities carried outaingh social interaction
with teachers. There is a need for thinking to Istijglents be active and
interact inside classroom (Bonwell and Eison,1991).

Bonwell and Eison (1991) suggested some exampleactie
learning includeing: class discussion, small gradiscussion, debate,
posing questions to the class, think-pair-shareviaes, short written
exercises and polling the class, these can bdiethas follows:

A class discussion may be held in person or in afin®
environment. It is best that these discussionsdrgeced on an open-
ended (occasionally controversial) topic (e.g. ¢im& has no right or
wrong answer).
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Considering the changing trends in teaching ancgtivantages of
creative writing, it is certainly the responsilyliof English teachers to
give importance to creative writing and to underdtéhe complexity of
writing development. Nadeem (2007, p. 2) believwd tteachers should
keep in view the needs and interests of studenenéble them to be
expressive in writing’. It is believed that crea&iwvriting can be
pleasurable and self-developing if our expressind aommunicative
needs motivate us to write.

Goddard (2008) assessed the effects of self-mamitoon the
quantity and quality of creative writing of fourgrade students with
learning disabilities. The participants, four fdugrade students with
identified learning disabilities, self-monitored thothe quantity and
quality of their writing. Results showed a stagiatly significant increase
in writing quantity for all four students, as wal an increase in writing
guality for three of the students. Furthermore, litptave evidence
indicated that students' interest in writing impedvas a result of the
self-monitoring intervention.

Sahbaz (2011) determined the effect of the clusithod on the
creative writing skill of 6th grade students. Imstpaper, the students of
6-A, studying at Ulas Primary School in 2010-20tademic year, were
divided into two groups as experimental and cdnti@king into
consideration the various variants, pre-test astt&st were applied at
the beginning and at the final process. These testi® compared
according to the number of the words in writtent¢exactual and
figurative usage of words, the usage of proverbradislip in spelling
and the relation with the context. The results aés@ that, the group
which used the cluster method in creative writingdees was more
successful than control group on academic sucoessting skill.

Thereis a need for an approach for teaching writing tnake
students write freely without any pressure or feam correction. One
way to help students to improve their writing sKkilé to create writing
assignments that require students to move back fartd between
observation and inference, facts and assumptiohgss dan be done
through effective strategies using active learnifigus, when students
use active learning, they cannot remain passivey Thecome able to
make important critical choices while writing andkathemselves
questions. This way would enable them to becom&ib#tinkers and
better writers (Abdel-Hack,Helwa, 2014).
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Introduction:

Writing is one of the significant skills in studenexpression of
their views and their effective communication. \Wgt is an activity
including cognitive, affective, social, and psyclaiar processes. In the
writing process, students need to realize varioognitive processes
coordinately in order to express feelings and ideffsctively and to
convey meaningful messages to the readers (Flaamer$iayes, 1981).

Writing that involves the use of skill and the inragion to
produce something new is creative writing. It imed the use of mind
for generating new ideas. It needs the involvenaérthinking skill of
the individual for composition of work. This typd writing aims at
generating as many ideas as possible. The natuhesd# ideas should be
innovative and imaginative. Such tasks demand diseognition and
thinking. According to Harmer (2004), there are rfdoasic steps
involved in the process of creative writing. Thase ‘thinking about the
ideas, arrangement of the ideas, writing the id@akrevising the ideas’.

Many researchers have presented definitions ofticesavriting.
Ramet (2007) defined creative writing as “Having gower to create an
imaginative, original literary production or comgas” (p. xi). Another
definition of creative writing was presented by Maimed, Abdel-
Hack, and Okasha (2011) as anything where the parpoto express
thoughts, feelings and emotions. As stated by AtiHA008), “creative
writing can be defined as “the writing that expemsshe writer's
thoughts and feelings imaginative often unique et is characterized
by generating original, internally consistent, a@m plausible ideas.”
(p-29)

The most important aim of the creative writing aities is helping
students in expressing their feeling and thoughtsoriginal, fluent,
interesting way instead of writing boring, repeat@add monotonous
writings (Temizkan, 2010). Therefor Ipsiroglu (2Q00@7@entions the aims
of the creative writing as: Developing the sensegmtions, evoking the
imagination and providing the wholeness of sengatithinking,
perceiving and observing abilities, generating ttieughts, experiments
and observations in fictional wholeness, improvitig abilities of
observing, thinking, examining, commenting and i@ding and
breaking patterns in minds, prejudices, the poihtobstruction and
finding language.
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Using Brainstorming and Problem Solving for Developg
EFL Creative Writing Skills among Preparatory Stage
Pupils

Abstract

The present study investigated the effectivenedsraihstorming
and problem solving strategies in developing soifie &reative writing
skills among preparatory school students. The desfgthe study was
pre-post one experimental group design. The stadyp& consisted of
30 students selected from first year students Ikaolat the
BahgaYousief Preparatory School, Quesna (AL Mom)fiy The
instruments of the study were: an EFL writing skithecklist including
four main skills and47 sub-skills, an EFL creatiwating skills pre-
posttest and a rubric for scoring it. The EFL wagtiskills test was
administrated to the participants then they wereighé using
brainstorming and problem solving strategies. Affitat, they were post-
tested in the first term of the year 2020/2021. Tihdings of the study
revealed that EFL writing skills were developed doethe use of
brainstorming and problem solving strategies. idsalts confirmed the
effectiveness of using brainstorming and probletwisg strategies for
developing some EFL Creative writing skills amonggtf year prep
school students enrolled at BahgaYousief preparaicnool.

Key words: Brainstorming — problem solving — EFL writing 3&il
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