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inferences, and agreeing or disagreeing with thikaoais point of view
skills. Moreover, the most developed main skillsrevé&EFL creative
comprehension and EFL inferential comprehension.stim up, the
findings of the study indicated that Canvas appbeais effective for
developing some EFL reading comprehension skills.
Recommendations of the study:
Based on the findings of the study, the following
recommendations could be presented:

e Developers of English language curriculum and teeshshould
benefit from mobile applications such as Edmodaodi&, Newsela,
Moodle, etc.,.

e Teaching and learning EFL reading comprehensiofisskirough
using Mobile Applications should be emphasized.

e Online and offline instruction should be used.

e Researchers, teachers, and students should bedrenuse mobile
applications and other technologies in general.

Suggestions for further research:
The following areas are suggested for further netea
1-Investigating the effectiveness of mobile learniagplications in
developing other EFL skills among faculty of edimatstudents.
2-Investigating the effectiveness of mobile learniagplications for
developing speaking skills among students with ispheeeds.
3-Investigating the effectiveness of mobile learniagplications for
developing English at the commercial, industriabd aagricultural
education.

4-Investigating the effectiveness of other appliagagisuch as Newsela,
Socrative, Google Classroom, Class DOJO, Moodlazl€u Khan
Academy, Duolingo, Kahoot, Edmodo, Remind, Zoomeldg, Epic,
Khan Academy Kids, Read Along, etc., in developitiger EFL skills
such as listening, speaking, and writing and aspestich as
vocabulary, grammar, and pronunciation among usixeland pre-
university stages students.
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Discussion of Results

The results of the present study revealed the teféeess of the
Canvas application in developing EFL reading comension skills.
Therefore, it can be concluded that the Canvascgiign proved to be
statistically and educationally significant in deygng the participants'
overall reading comprehension skills.

Participants’ development in overall reading corhpresion skills
may be due to the characteristics of Canvas apilicéghat permit the
participants to learn and work on modules at themvenient time and
according to their learning pace. They also repiataracticed modules
to get a satisfying degree. Moreover, the paricip reported that their
errors decreased because of the immediate anchaoos feedback to
MCQ or delayed feedback for WH questions that Camaplication
presented resulting in an increase in EFL readomgpzehension skills.

The researcher introduced several modules thatic@u several
warm-up activities, multimedia (video, PowerPoirgjactice activities.
Students accessed modules several times for maderstanding. It
could also be due group work, and discussion betwgaticipants
through the discussion board of Canvas app. Theldewment could be
due to the use of some other apps such as Micrd3fiite 365,
PowToon, PDF, and recorder to deliver explanatibthe EFL reading
comprehension skills. The researcher held meetusysg Microsoft
Office 365 Teams app and created PDF files witleslooncerning the
skills.

Nonetheless, some students reported that they fdiffaculty in
moving the pages up and down to answer the quesbanerning the
summarizing and identifying the point of view otthuthor skills. They
explained that due to the small screen of mobilecas, it was difficult
to go back and forth from the passage to the sumimgrquestion. They
also reported that this was time consuming and wstivg to the
eyes.They also added that they enjoyed the modhae explains the
identifying the point of view of the author skiipwever, they preferred
if it was a paper and pen question. By the endhef program, the
participants reported that they have benefited fiioenapplication.

In sum, the participants performed well on the fiest in
theskimming the text for general information, detenng stated
information in the text, making predictions and isfoning outcomes or
results, inferring the relationship between idead aentences, making
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Table 5

Findings of the “t” test andy2 between the mean scores of the
participants in the pre and post-test of the EFLplagation reading
comprehension sub-skill

Skills . Sd. t-value
Deviation

Use gained information fron 0.72
the text or the hypertext t 7.93

solve problems 0.75

EFL Application 0.72
comprehension 0.75

7.93

Table (5) shows that there is a statistically gigant difference
between the mean score of the participants in te¢gst and post-test in
favor of the post-test in EFL application compretien skills.
Therefore, the fourth hypothesis was verified.

Findings of the Sixth Hypothesis

To validate the sixth hypothesis, i.e., “There isstatistically
significant difference between the mean scoreh@fparticipants in the
pre and post-test of EFL reading comprehensionsskil favor of the
post-test in EFL creative comprehension skills’e tmean scores,
standard deviations, the t-test, ajilwere calculated.

Table 6

Findings of the “t” test andy2 between the mean scores of the
participants in the pre and post-test of the EFleative reading
comprehension sub-skills

Std.
Deviation
Suggest different solutions for 0.63
problem 0.85

Skills

Suggest different titles for th 0.86
text 0.77

EFL Creative Comprehension

Table (6) shows that “There is a statistically gigant difference
between the mean scores of the participants irpteeand post-test in
EFL creative comprehension skills”. The differensen favor of the
post-test at significance level (0.01). Hence, fifta hypothesis was
verified.
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Findings of the Fourth Hypothesis

In order to check the validity of the fourth hypesis, i.e., “There
Is a statistically significant difference betwedre tmean scores of the
participants in the pre and post-test of EFL regdiomprehension skills
in favor of the post-test in EFL critical comprebem skills” the mean
scores, standard deviations and the t-test in iaddito n2 were
calculated.

Table 4

Findings of the “t” test andy2 between the mean scores of the
participants in the pre and post-test of the EFLtical reading
comprehension sub-skills

Std.

Skills Deviation

Form a  justified 0.48
personal point of view
or opinions
Agree or disagree wit 0.96
the author's point o
view

0.43

0.31

Identify the point of 0.81
view and opinion of the

author 0.73
Judge credibility of the 0.51
text 0.45

EFL Critical 1.32
Comprehension 1.49

Table (4) indicates that the mean score of the-fgsstis higher
than that of the pre-test in the EFL critical coatpgnsion. The “t” value
iIs (20.71) which is significant at (0.01).Table (4lso indicates that
there is a statistically significant difference the level ¢ < 0.01)
between the mean scores of the participants irppteeand post-test for
all EFL critical comprehension sub-skills of the LEFReading
comprehension skills test in favor of the post-tesbres except for
identifying the point of view of the author skill.

Findings of the Fifth Hypothesis

To verify the fifth hypothesis, i.e., “There is datsstically
significant difference between the mean scoreh@fparticipants in the
pre and post-test of EFL reading comprehensionsskil favor of the
post-test in EFL application comprehension skilldie mean score,
standard deviations, the t-test, gBdvere calculated.
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Table 3

Findings of the “t” test andy2 between the mean scores of the
participants in the pre and post-test of the EFlterantial reading
comprehension sub-skills

. Std.
Skills Deviation
Identify the meaning o 0.82
unfamiliar words from the

0.31
context

0.96

0.46
Make predictions an 0.67
envisioning outcomes ¢

results 0.68
Identify the tone of thg 0.73
author 0.41
Identify the purpose of th 0.75
author 0.41
Differentiate betweer 1.00
opinions and facts. 0.35
0.67
0.66
0.85
0.79
Understand implicit 0.90
information and ideas 0.31
Infer the relationshig 0.68
between ideas an

sentences 0.48
Identify overall 0.96
organizational patterns 0.31

EFL Inferential 2.37
Comprehension 151

Draw conclusions

Summarize

Make inferences

Table (3) indicates that the mean scores of thé tess is higher
than that of the pre-test in the EFL inferentialmpoehension. The “t”
value is (21.33) which is significant at the (0.0Lable (3) indicates that
there is a statistically significant difference the level ¢ < 0.01)
between the mean scores of the participants irptheand post-test for
all EFL inferential comprehension sub-skills of th&-L reading
comprehension skills test in favor of the post-tsires except for the
summarizing skill.
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Table 2

Findings of the “t” test andy2 between the mean scores of the
participants in the pre and post-test of the EFlkerkl reading
comprehension sub-skills

Std.
Deviation

0.67
0.38

Skills

Identify main ideas

Identify supporting 0.96
details 0.35

Determine state( 0.78
information in the text 0.25

Determine sequence 0.99
events 0.43

Scan the text fo 0.91
specific information 0.38

Skim the text forn 0.80
general information 0.31

EFL Literal 2.19
Comprehension 0.77

Thus, table (2) indicates that the mean score efpibst-test is
higher than that of the pre-test in the EFL liter@nprehension. The “t”
value is (12.12) which is significant at the (0.0Iable (2) also shows
that there were significant differences betweenrtigan scores of the
participants in the pre and post-test in favorhe post-test in all EFL
literal comprehension sub-skills. In additigh values ranged from
moderate to high showing the effect of the use afv@s app on EFL
literal comprehension sub-skills. Therefore, theosel hypothesis was
supported.

Findings of the Third Hypothesis

To verify the third hypothesis, i.e., “There is tatstically
significant difference between the mean scorew@fparticipants in the
pre and post-test of EFL reading comprehensionsskil favor of the
post-test in EFL inferential comprehension skitls8, mean scores,
standard deviations and the t-test in addition2were calculated.
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Findings and Discussion of the Study

The overall aim of using Canvas Applications wadegelop EFL
reading comprehension skills for second year stisden the English
Section at the Faculty of Education, Benha Univgrsihe findings of
the study will be presented in relation to the Higpses of the study.

Findings of the First Hypothesis

To verify the first hypothesis i.e., “There is aatstically
significant difference between the mean scoreh@fparticipants in the
pre and post-test of EFL reading comprehensionsskil favor of the
post-test in the overall EFL reading comprehensials test”, the t-test
was used to compare the mean scores of the partisipn EFL reading
comprehension skills test as a whole in the preparst-test. In addition
n2 was calculated.. Table (1) presents the studemish scores, standard
deviation-value, and the level of the significarafethe participants in
the pre and post-test of the EFL reading comprebeskills test.

Table 1

Findings of the t-test between pre-testing and-pasting in favor
of the post-test in overall EFL reading comprehenskills

Std.

Skills Deviation

EFL Reading 4.48
comprehension 3.95

This table indicates that the mean score in thd-tess of the
overall EFL reading comprehension skills test (8D.was higher than
the mean score of the pre-test (26.73), where -tredue was (29.72),
which is significant at the 0.01 level. In additiof? reached (0.96)
which shows high effectiveness of the Canvas applexeloping EFL
reading comprehension skills. Thus, the main hyggthwas confirmed.

Findings of the Second Hypothesis

In order to verify the second hypothesis, i.e., €féh is a
statistically significant difference between the amescores of the
participants in the pre and post-test of EFL regqaiomprehension skills
in favor of the post-test in EFL literal comprehiensskills”, t-test, mean
scores, t-value and effect sizey&vere calculated.
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modules ended with a discussion on the discusssaindbof the app or
more activities and quizzes.

In addition, other mobile applications were usedchsuas
PowToon, Recorder, Microsoft Office 365 apps, Faok&b and
YouTube. Several teaching strategies were used asdinain storming,
explicit teaching, eliciting, discussion,revigscaffolding, group work,
individual work, and modelling. The researcher addpChurchill’s,
Fox’s, and King’'s (2016) proposed framework (RASHgt consists of
circularfour elements: resources, activity, suppamt evaluation, for
creating and presenting modules.

The researcher used in Canvas application both afoven and
summative evaluation. Formative Assessment was fasessessing the
progress of the participants in EFL reading comgnsion skills and for
providing immediate feedback. The online activitie®d quizzes
provided the present study researcher with theicserit information
about the progress of the participants and devedopnm EFL reading
comprehension skills.

Summative Assessment was administrated at the éntheo
treatment through the application of the EFL regdaomprehension
skills test to measure the achievement of the qpaints.

Data Collection

The Following procedures were conducted in theguestudy.

Pre-testing

The study participants were pre-tested using thé Edading
comprehension skills test to measure their level BRL reading
comprehension skills before using Canvas applinafitne participants'
answers were analyzed and scored.

Treatment

After pre-testing, the study participants (N=30)&&aught using
Canvas app following the teachers’ guide prepangdhle researcher.
The treatment lasted for nine weeks with two sessjger week. Each
session presented specific skills to be dealt vatid the time allocated
for each session is according to students’ own.pace

Post-testing

The participants were post-tested to investigagedtiectiveness
of the Canvas application. This was conducted entlne to covid-19
third wave and the precautions that prevented &ncppants from being
present in one place.
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which is familiar and of interest to the learneisat the appropriate
language level, and authentic for pedagogic pupose

The Validity of the EFL Reading Comprehension Skills Test

To validate the EFL reading comprehension skillst,t& was
submitted to number jury members specialized imicuia and methods
of teaching English. They were requested to judgether the test items
were clear and appropriate to the study sampleofgegear English
Section students at Benha Faculty of Education) \@hdther the test
items measure the EFL reading comprehension sthiédg they are
supposed to measure. They indicated the suitabilitize test to its main
objectives and the consistency of questions taekes objectives. The
jury members suggested some modifications conagmeiphrasing some
items and the researcher has taken them into cmasioh to get the
final form of the test.

The Reliability of The EFL Reading Comprehension Skills Test

To estimate the reliability of The EFL reading cosipension
skills test, the following two methods were usedphf Cronbach
method and Test re-test method. The correlatiorfficent of Alpha
Cronbach was (0.90) which is a high value. Theatation coefficient of
the test re-test method reached (0.93) which i lEgowing high
reliability of the test.

A Teachers Guide for Using Canvas Application for
developing EFL Reading Comprehension Skills

A teacher’s guide was prepared to give a detaikestmjption of
how to use Canvas application. At the introduct@gssion, the
objectives, importance, and characteristics of theatment were
presented to the study sample. The guide inclu@esksions presented
in the form of modules. The researcher set abaaticrg the content for
each of the 18 modules. These modules represe@dtbab-skills of the
main five skills of EFL reading comprehension. Tduge of the course
was built in 18 learning modules. The final coursste
(https://canvas.instructure.com/courses/238930%) thhan designed and
made available to the participants. Each modutsisted of four items.
The first item contained a warm-up activity. The@®d item contained a
PowerPoint presentation, PDF file, animated selflenadeo, recording,
and an embedded link to a Teams meeting in whigkxphanation of the
skills was presented. The third item was tasksawtidities. Then the
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e An EFL reading comprehension skills pre-posttegippred by the
researcher and a rubric to score it.
e A teacher's guide describes how to use Canvasnaggvieloping EFL
reading comprehension skills.

The EFL Reading Comprehension Skills Checklist

Purpose

The researcher prepared a list of EFL reading cehgrsion
skills to identify the necessary reading comprelmenskills for the
second-year English Language Section students et Réculty of
Education, Benha University who study reading apexialized course.

Description

The EFL reading comprehension skills checklist ciad of five
main levels. The first level, literal comprehensiorcluded 6 sub-skills.
The second level, inferential comprehension, inetudil sub-skills. The
third level, critical comprehension, included 4 sskills. The fourth
level, application comprehension, included 1 sultsskvhereas the fifth
level, creative comprehension, included 2 subsKilhe total number is
24 sub-skills

Sources

The sources of EFL reading comprehension skillckdist, main
and subskills, were:
Review of literature
Related studies
National Academic Reference Standards (NARS)
Program specification
The EFL Reading Comprehension Skills Test
Purpose of the Test
The EFL reading comprehension skills test was wsed pre-
posttest to identify the level of second-year stiisleenrolled at the
English Language Section at the Faculty of Eduna8enha University
in the EFL reading comprehension skills and to fidethe effectiveness
of Canvas applications in developing EFL readinggeehension.

Description of the test

The EFL reading comprehension skills test consistédwo
passages, selected from the web gdates://www.myenglishpages.com
The test included 24 questions, 15 MCQs and 9 WH questions; one
question for each sub-skill. The passages were tedleaccording
toMurray’s and Christison’s (2011) criteria. Theyegented content
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Application in developing EFL reading comprehensgkills among
second year students at the Faculty of EducatienhB University.

Questions of the Study
To investigate this problem, the present studyngited to answer
the following questions:
1. What are the EFL reading comprehension skills reglufor second
year students at the Faculty of Education, Benhaddsity?
2.How can Canvas application be used for developiffp Eeading
comprehension skills among second year studentseaFaculty of
Education, Benha University?
3. What is the effectiveness of using Canvas appticain developing
EFL reading comprehension skills among second geaients at the
Faculty of Education, Benha University?

Delimitations of the Study
The present study was delimited to:

1. Thirty second year students enrolled at the Engsisbtion at the
Faculty of Education, Benha University at the fitstrm of the
academic year 2020/2021.

2. Five main levels of EFL reading comprehension skiticluding 24
sub-skills required for second year students ezulodit the English
section Faculty of Education, Benha University.

3. Eight mobile applications for content creation atelivery (Canvas,
Recorder, PDF, Microsoft Office 365 apps, PowToé&acebook,
YouTube, Meriam Webster Dictionary).

Method

Design of the study

The present study followed the pre-post, one erpartal group
design.

Participants of the study

The participants were 30 second year students ledrait the
English section at Faculty of Education, Benha @rsity at the first
semester of 2020-2021 academic year.

Instruments and materials of the study

The following instruments and materials were pregaand used
to achieve the aims of the study.

e An EFL reading comprehension skills checklist predaby the
researcher.
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context, renew their linguistic knowledge contingabnd express the
content of various texts and their meaning in tharce. They also
should use grammar and rhetoric in understandingvaiting text and
understand content of various texts and the bedbgio organization.

Despite the importance of EFL reading comprehengskifis,
there is a lack in them among second year studantBaculty of
Education, Benha University. Many researchers inya®d the
weakness of reading comprehension skills amongestadn all stages.
Previous studies concerning the Egyptian contelicaied that the
Egyptian students have poor mastery of reading cengmsion skills
(Zaza, 2001; Shehata, 2006; Ramadan, 2009; El-Garawany, 2010;
Helwa, 2010; Mahmoud, 2010;Helmy, 2012; Hasan, 2013; Soliman,
2014; Sayed, 2017). These studies revealed the lack in EFL reading
comprehension skills among university students.

To document the problem of the present study, #searcher
conducted a pilot study. The participants consisfes random (30) EFL
second year students at Faculty of Education, Béhhweersity, at the
beginning of the first term of academic year 20082 The researcher
used an EFL reading comprehension skills test peepay Salameh
(2008).The result of the pilot study revealed thatlevel of most of the
students is low in reading comprehension skills.rédoer, the pilot
study revealed that two students got more than 60%te score while 28
got below 60%.

To sum up, second year students experience a gapuvimg from
the comparatively simple, short, adapted, direal &aried texts at
secondary stage to the authentic, long, complets tirat they face at
college. Second year students enrolled in the Emglection Faculty of
Education, Benha University lack EFL reading corhpresion skills. So,
the researcher suggests using Canvas Applicationldeeloping their
EFL reading comprehension skills.

Statement of the Problem

Despite the importance of the EFL reading comprgioanskills
and the need for enhancing them among second febernds at Faculty
of Education, they seem to lack these skills. Thusre is a need for an
effective application for developing some EFL regdcomprehension
skills among second year students at the Facultigdofcation. So, the
following study aimed at examining the effectivemed using Canvas
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applications are a software application that isnded to run on mobile
devices such as iPhones, tablets, etc.. Mobile haps some categories
such as gaming, entertainment, and education. &untire, the
extensive usage of mobile devices has resultedeathgra of mobile
applications for English language instruction. Laage learners can
download a variety of applications through thennét's accessibility.

After reviewing various applications, Canvas LM$dms been
selected for the study as it is free easy to uge afanvas app is a
platform which can be used by different types amdssof educational
institutions with a fully virtual learning or bleed environment. It
provides educators with tools that allow them tstomize courses,
monitor engagement with classes or individual sttgleauthor course
content, customize student assessments, have gdelhave mobile
communication, etc.,. Canvas app follows a logicafjanizational
structure (modules and sub-module items) and iedud powerful
internal quiz application. This quiz applicatiotoals for assessments to
be designed for each module that can provide imatedeedback for
incorrect answers. Moreover, it simultaneouslydgeaand sends results
back to both the instructor and the learner, alhgwor real-time updates
on course progress (Canvas, 2020).

Context of the Problem

Examining the specification of English Language chesa
Education Program at Benha University, Faculty dtiéation, showed
that 10 theoretical hours and two practical houesenallocated from a
total of 218 hours for the development of reading areative writing
skills distributed over a total of four coursesotighout the four study
years. The English Language Teacher Educationmgamiurses aim to
enhance students’ silent and oral EFL reading cehsrsion, help
students develop learning strategies necessary feading
comprehension, and train student teachers on sieltessary for using
dictionaries.

Besides, examining the National Academic Referebiadards
(NARS) (2013)revealed that it focused on readingissks a basic skill
in the EFL Teacher Preparation Program. NARS ndbed English
section, Faculty of Education graduates must umaedsauthor’s aim,
analyze and criticize texts to elicit implicit meéagp, identify main idea
and detailed ideas, and explain the relationshigvéen concepts and
linguistic knowledge. In addition graduate shouktide meaning from

131



Journal of Faculty of Education No (126 ) April , part (2 ), 2021

To McQuiggan, Kosturko, McQuiggan, and Sabourin 180 it is
anywhere, anytime learning which is identified Ity on-demand and
instant access to various resources and tooldshated for generating
knowledge, collaborating with other individualstisiying curiosities,
and sustaining impossible experiences. Therefore,idviconsidered a
learning experience that uses mobile devices dmtdogies to support,
facilitate and enhance the process of learning aeygvanytime through
learners’ personal, portable, and wireless devices.

Mobile learning offers several advantages to edusancluding
using mobile devices for reporting attendance, ewsing students’
marks, accessing school data, managing their stdsedeffectively,
providing course material to students, includinge ddates for
assignments and information (Naismith et al., 200ddreover, it is
more informal as it embeds learning in daily lifedacan occur outside
the classroom (Arreymbi, Agbor, &Dastbaz, 2008; Naismith, Sharples,
&Vavolua, 2004).Mobile devices offer several m-ldag opportunities
through voice capabilities, video clips, audio sliglobal positioning
systems (GPS), short message system (SMS), Interoetsing, file
transfers, cameras, and Bluetooth.

ML technologies include e-readers, tablets, smartphhandheld
computers, MP3 players, notebooks and mobile phdhegrum (2014)
explained that mobile devices and their apps pmvekcellent
opportunities for comprehensive reading, makingassible to access
and engage in the content of e-books and e-magakewners can read
general web content on any internet-connected dewairthermore,
intensive reading on mobile devices with the supmdrscaffolding
features, which also assist with vocabulary andmgmar, has the
potential to transform texts into comprehensiblel amderstandable
input. This may include built-in dictionaries anmdrtslation applications,
as well as the traditional pre- and post-readingyviies. Budiharso
(2014) and Munzur (2017) added that teachers meaddist students in
employing various reading strategies to be prepfmethe technological
changes in reading, as they encounter informas tittowed by videos
or images, hypertexts, and other formats such asolaoioks and e-
books.

Apps are the abbreviation of the phrase “applicatoftware”. It
can be downloaded from “app stores such as BlackB&pp World,
Google Play, App Store, and Windows Phone Store”obil
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1. Integrate reading skill instruction with both exdese practice and

exposure to print text.

.Use interesting, varied, attractive, abundant aockssible reading

resources.

. Provide students with some degree of choice ircgelptopics.

. Introduce reading skills first by drawing on thesages in textbooks.

. Connect students’ background knowledge to textlyeaklings.

. Structure lessons around pre-reading, during-rgaaind post-reading

tasks

.Provide students with opportunities to experienagccess of

comprehension.

8. Plan instruction around a curricular structure tinatudes goals for
improving reading abilities.

There are a number of various different intervergithat proved
to improve EFL reading comprehension skills sucheabnology-based
instruction, internet, etc.,. Technology has beseduo improve English
language learning. It enables teachers to adjassmom activities, thus
enhancing the process of English language learnirezhnology’s
importance will continue to grow as a tool to faate English language
learning. An example of technology is Canvas apgho.

Traditional learning emphasizes face to face imoteya which
restricts students to a specific location and tiredgarning widens
students’ horizons through the internet or theamt in the campus
whereas mobile learning frees them from time anacsp Moreover,
technology enables learners to perform authentivities and tasks that
promote their learning, retention and use of deddetechniques on
frequent basis. One of the most attractive teclmeto is mobile
technology that represents an educational revalatio approach.
Mobile/smartphone apps fall under the umbrella abbNe Assisted
Language Learning (MALL) or m-learning/ML which derived from
Computer Assisted Language Learning (CALL) (Jones,2011; Kim &
Kwon, 2012; Yang, 2013). M-Learning is a subset of e-Learning which
uses wireless, portable and handheld technologiet @s laptops,
smartphones and other wireless computing devicggdeide learning
experience in more dynamic environments.

Pandey and Singh (2015:111) defined ML as “thetgki obtain
or provide educational content on personal poclksticeés such as
personal digital assistants (PDAs), smart phoned, raobile phones.”
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Reading comprehension includes five main levelderdi
comprehension, inferential comprehension, criticamprehension,
application comprehension, and creative comprebansi
(Brassell&Rasinski, 2008; Griffith, Beach, Ruan& Dunn, 2008; Jones,
2010). The literal level is considered the lowesvel of reading
comprehension. It requires the students’ ability rexall or retell
information that is stated in a text. Kaplan andQuoe (2011) listed
some subskills of this level: identifying main ideand supporting
details, determining events sequence, and unddistaexplicitly stated
opinions and facts.

The inferential level empowers the ability of reed® understand
implied or inferred information within a text. Ih¢ludes information
manipulation from both the text and the readergrimation. Moreover,
Kaplan and McCune (2011) presented some sub-siilisis level such
as understanding implicit information, drawing clusons and
inferences, making predictions, recognizing thehan$ purpose, tone,
bias, understanding the difference between opiniand facts, and
inferring relations.

Moreover, the critical level includes critical orvaduative
comprehension. It requires making critical judgmserdbout the
information in the text. It requires a high levélimteraction between the
reader, text information and other readers or otivels. Moreover, both
in-depth analysis and critical thinking are reqdivehen making critical
judgment and evaluations, critical thinking anddepth analysis are
needed. Students must depend on their backgrourmvi&dge,
personality, and interest to answer questions camgg this level
(Brassell&Rasinski, 2008; Griffith, Beach, Ruan& Dunn, 2008; Jones,
2010).

The application level links texts to the readergpariences and
knowledge within these texts. In addition, the e¥aduse the gained
information or knowledge in solving problems. Or tbther hand, the
creative level or appreciation level expects theedegs to recognize the
literary techniques, styles, forms along with laage uses that the
author uses to arouse readers’ emotions towardsdandfication with
both incidents and characters (Griffith, Beach, i&u®unn, 2008).

Grabe and Stoller (2011) explained nine curricglianciples for
teaching reading. Teachers should:
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Introduction

Reading is one of the most important skills thatlehts need to
master.With the help of environmental and cognitgr@wth during
adolescence, students can quickly learn listenmspeaking skills in a
language. Humans have been talking and communicdtin at least
100,000 years. Humans, on the other hand, do nva& &anatural ability
to read; they must be trained by others because bhains are not
programmed to readConner & Weston, 2016; Grabe&Stoller, 2020).
Reading is a human invention dated from 3500 t®5@&rs ago prior to
the invention of writing (Jennings, 1982; Campbell, 2013).

Cartwright, Hodgkiss, and Isaac (2008), PardedeD§R0The
National Assessment Governing Board (2008) and @In{2016)
described reading as a complicated cognitive gkdt includes several
processes: understanding, using, developing aedorgting meaning in
a written text according to the text's type, sitoatand purpose. It
entails linguistic, logical, and perceptual actast among other mental
orchestrated processes.

Grabe and Stoller (2020) defined reading as thigyabf learners
to get and interpret meaning from a text. Moreov€&aylor and
MacKenney (2008) explained reading as a processhwid unique,
dynamic, and complicated for students that requihesr engagement
and mental interaction to create and generate mgais a result, the
text is not the only source for comprehension amgér. Students use
both their schema (background knowledge) and mémteactions with
the text to construct and create meaning which haagl to successful
comprehension.

Reading comprehension is an active process througith
readers construct meaning to create an in-deptherstahding of
presented concepts and information within a texegivod, 2008). To
Cain (2010), reading comprehension is the retrietatdividual words’
meaning, combination of clauses to make and ci®atéences, and the
construction of meaning from ensuing sentences @ardgraphs. To
Woolley (2011) and Cartwright (2015), it is the pess through which
readers extract and construct meaning simultangdusiugh interaction
and engagement with texts. Reading comprehensi@aders’ ability to
process texts, understand their meaning, and égnate with what they
already know.
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Using C(anvas Application for Developing EFL Reading
Comprenhension SKkills Among Students at Faculty of
EducationByNourhan Ashrai Mohammed MohammedAlnahhas

Abstract

The present study investigated the effectivenessCahvas
application in developing some EFL reading compnsimn skills
among Faculty of Education students. The desiginefstudy was pre-
post one experimental group design. The study sammmhsisted of 30
students selected from second year students ehrallethe English
section at Faculty of Education, Benha Universitiie instruments of
the study were: an EFL reading comprehension s#iecklist included
five main skills and 24 sub-skills, an EFL readoagnprehension skills
pre-posttest and a rubric for scoring it. The EEading comprehension
skills test was administrated to the participatisnt they were taught
using Canvas application. After that, they weret{pested using the EFL
reading comprehension skills test. The study wasldmented in the
first semester of the year 2020/2021. The findiofythe study revealed
that EFL reading comprehension skills were develahee to the use of
Canvas application. The results confirmed the @&ffeness of using
Canvas application for developing some EFL readingiprehension
skills among second year students enrolled at EImglection Faculty of
Education.

Key words: Mobile learning — Canvas application — EFL reading
comprehension skills
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