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multisyllabic words. The students stored their vgoid the working
memory and used them- retrieved them in the timeeef. This result is
consistent with Perry and Lauden (2019)
Recommendations of the study:

In the light of the findings of the study the following
recommendations may be presented:

1. Vocabulary learning should be a major concernachéng EFL in
our classes as the lack of vocabulary knowledgectdfall other
elements of EFL negatively.

2. The program based on memory strategies should ddeded in
the

EFL courses writing to supplement vocabulary ingtan.

3. It is recommended that the program based on mestoayegies
complement the textbooks of EFL in schools.

4. Itis recommended that EFL teachers may desigrdawdlop their
own program based on memory strategies that seiit students’
needs and educational levels.

Suggestions for further research:

Thefollowing areas ar e suggested for further research:

1. A study using memory strategies- based activibesnhance EFL
Students' vocabulary learning with different sara@ed settings.
For example, primary stage and secondary stage.

2. A study using memory strategies - based activiiesgram to
enhance students' speaking skills.

3. Examine the use of Word Chain Game in other samplash as
the students in junior high school or senior higha®l who still
need to study and master more deeply about theidingl
vocabulary.
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Results of the present study confirmed that thera istatistically
significant difference between the mean scoref®fparticipants of the
present study in the pre- post assessment of EE&budary learning in
favor of post assessment”.

The discussion and inter pretation of theresults of the study:
Based on the statistical analysis of the resultss clear that the

students performed and acquired different degréemaabulary, form,
meaning and use which may be due to the fact lleatniemory strategies
which the students were exposed to these stratemydsessed the
students’ aptitude — the students need to takensdpulity for learning,
awareness- the need of the students as learnees ¢onscious of what
approaches are being taken to acquire vocabulaciudimg goals,
content and sequence, monitoring and assessmsmeshilt is consistent
with Khadmally (2019).This indicates that memomatggies focused on
different information processing strategies- enogdiretrieval, visual
imagery and generation.

The result of present study also revealed thasthdents made and
achieved different degrees of progress in the wileap knowledge and
depth of this knowledge and the breadth at the stme. This was
reflected in their response to the test items edlato vocabulary
knowledge. These results may be attributed to dlce that the training
program in one of its dimension focused on raisisgdents
morphological awareness during reading texts forcabalary
acquisition. This was centered around word recagnivhich involves
decoding and language comprehension of words. Atsdime time,
language comprehension in the training sessionslvad vocabulary
background knowledge, language structure, verlading and literacy
knowledge. How to acquire vocabulary and use thatsame time. The
morphological awareness in the texts used in tlssi@es increasingly
took the form of multisyllabic words. Approximatelthe students were
exposed to 4.000 — 10.000 new words in the textsctwiwere
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Table (2): The mean scores, standard deviations, t-value
and level of significance of the experimental group in the preand
post assessment in the form aspect of EFL vocabulary learning.

Application Mean SD

Pre- 11.8250 3.85565
Post- 33.3250 4.76304

Table (3) presents the students' mean scores,asthd@éviations, t-
value and level of significance of the experimegtalup in the pre- and
post-assessment in the meaning aspect of EFL vimgblearning
where t-value is (34.357) which is significant ae t(0.01) level of
significance. Therefore, this hypothesis was vedlifi

Table (3): The mean scores, standard deviations, t-value
and level of significance of the experimental group in the preand
post assessment in the meaning aspect of EFL vocabulary lear ning.

Application Mean SD
Pre- 8.7750 2.35870
Post- 21.7000, 2.84830

Table (4) presents the students' mean scores,asthd@éviations, t-
value and level of significance of the experimegtalup in the pre- and
post-assessment in the use aspect of EFL vocablglanging where t-
value is (25.298) which is significant at the (Q.0dvel of significance.
Therefore, this hypothesis was assured.

Table (4): The mean scores, standard deviations, t-value
and level of significance of the experimental group in the preand
post assessment in the use aspect of EFL vocabulary learning

Application Mean SD

Pre- 8.3250| 3.20566
Post- 22.9250| 4.50861
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Results of the study:
The results of the present study are presentedhanlight of the

hypotheses of the study using the Statistical Rgekar Social Sciences
(SPSS) program version (18). The present studyagmntfour main

hypothesis related to the EFL vocabulary learniest.tFindings are
stated as follows:

Table (1) presents the students' mean scores,asthdéviations, t-
value and level of significance of the experimegtalup in the pre- and
post-assessment in the overall EFL vocabulary iegraspects. It is
clear from table (1) t-value is (65.61) which igrsficant at the (0.01)
level of significance. Therefore, this hypothesaswerified.

Table (1): The mean scores, standard deviations, t-value
and level of significance of the experimental group in the preand
post
assessment in the overall EFL vocabulary lear ning aspects.

Skill Application Mean SD

EFL Pre- 28.9250 7.09781

vocabulary
learning Post- 77.9500 10.07396

Table (2) presents the students' mean scores,asthdéviations, t-
value and level of significance of the experimegtalup in the pre- and
post-assessment in the form aspect of EFL vocabldarning where t-
value is (42.144) which is significant at the (Q.0dvel of significance.
Therefore, this hypothesis was verified.
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These results are consistent with previous resedwahproved the
effect of the using encoding strategy on improvigagL vocabulary
learning skills. For example, Prime (2016). foutltat applying
encoding strategy as a memory strategy increased stadents’
acquisition of vocabulary. The training focusedtlba morphemes of the
words which may be strategically used and manipdl& support their
word learning. The instruction includes highly a&ld academic word
meaning, scaffolding word manipulation in instroo@l contexts and
explicit instruction for breaking words apart usingprphemes to build
words as well as meaning of roots and affixes. Bothwhich the
students used to build the needed skills for supmpracademic
vocabulary development.

Evaluation techniques
The students' progress was evaluated through tphiementation of

using encoding strategy using both formative andreative evaluation.

Formative evaluation:
Students were given some activities to performhat énd of each

session to make sure that the students achieveoljeetives of the
sessions. Moreover, two sessions (6 and 11) wergresl as evaluative
sessions through which the students performed smimaties to make
sure that the students acquired the intended skills

Summative evaluation:
This was conducted at the end of using encodingtegly as a

learning tool implementation. It included the adisiration of EFL
vocabulary learning post-test. The major type @ tiipe is to measure
the achievement of the intended outcomes by uswegdng strategy as
a learning strategy. It also aimed at investigatismg encoding strategy
as a learning strategy to improve some EFL vocapléarning aspects
for the prospective teacher of English.
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3- The monitoring stage:
The teacher monitors the students’ learning ofibotary through

guiding them to:

Spend more time on vocabulary learning inside antide
classroom.

Select the words to learn from class texts rathan tfrom a
range of sources of interest and value to them.

Select the words simply because they are unknoterghan
considering frequency, area of specialization (aoad or non-
academic vocabulary) personal goals or previouging=ewith
the words.

Be aware that the words they selected are of ldnitse to
them.

Focus on the meaning of the words in the copiedesers
rather than also exploring the range of collocatiod uses and
creating their own sentences

Use note learning and the working memory stratégy tvere
taught and use the words in speaking, readingwaitithg.

Do not limit their learning to the short-term goal.

Revise the words periodically.

Leave that they are learning to be efficient vo¢atyuuses and
do not alter their selection of words a learninggadures.
Feel satisfied with their vocabulary learning.

Retain many of the words they studied.

Check their progress from time to time.

Make a proportion of the words to be guessed fromext.
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C.

Monitoring and providing feedback on the studentsitrol of the
strategy.

The practice stage:
The teacher and the students participate in thgesas follows:

- The teacher models the strategy for the students.

- The steps of the strategy are practiced separately.

- The students apply the strategy in pairs suppodauh other.

- The students report back on the application ofsteps in the
strategy.

- The students report on their difficulties and sgsca the use
of the strategy.

- The teacher systematically tests the students awes ghe
feedback.

- The students consult the teacher on their uséefstrategy
seeking advice when needed.

- The teacher observes the students when using ridtegst by
giving them written questions from time to time.

- The teacher asks the students to think aloud wialéorming
the task to be aware of what they do.

- The teacher provides the opportunities for thedestts to
perform the task under normal condition and themmwthey
have finished, they are asked to think back andrdes what
they did and what they were not able to do.

- This recall is ended by video tape of the taskqrerénce.
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previous classes, by choosing very simple mateomlallowing
the students to control the task and by helpingtteeplan.

2- The activities should be meaning-focused, thathiss $tudents

should be interested in and focused on the mesHege are

sending or receiving.

3- There should be some encouragement to do thetgciiva speed

faster than the students’ normal speed. This isiplesto become
the students are working with familiar material. eTh
encouragement is in a form of time pressure, comnpetwith
other previous performance or with others or thpoofunity to

repeat the task.

4- The activities should involve a large quantity aindguage

processing. That is, the students should read ibe vexts several
hundred words long and learning for several minutes

The present study program applied the four majategyies of

memory instruction in a form of planning, findinghformation,
establishing knowledge and presenting wide rangeadaivities and
practice as follows:

1- Theplanning stage:

Before starting to teach the working memory sgateéhe teacher

put a schema for planning which involves:

a. Deciding how much time to spend on training andnieg in

working memory strategy.

b. Working out a text for working memory strategy aamdext for

sub- strategy that covers the required knowledgkpaaviding a

plenty of opportunities for increasingly indepentderactice.
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present study program consists of a variety of restte reading texts
including all types of vocabulary. These texts athstributed in

proportion to 16 sessions. Every texts reflectsfetght type of

vocabulary learning as follows:

1- Grammatical Function- different parts of speech are taught
separately become they occur in different sentepediern and
need to be sequenced.

2- Links between areas of meaning- the overlapping features
between two different areas of meaning and theufesat of
conceptual range for extension into other meanings.

3- Poditive interfere between areas of meaning- it is used as a kind
of association to solve misunderstanding.

4- Usefulness- the degree to which the vocabulary can be defined
and used in different contexts.

5- Frequency- high frequency words and low frequency words.

6- Definition- either by:

- Demonstration: abstraction (analytical definition)
- Contextual definition

Criteriafor selecting the context
Every text contains different activities to helpudstnts acquire

vocabulary with its broader sense. To achieve thisfollowing criteria
are applied:
1- The vocabulary activities should involve only knowords- and

preferably familiar content knowledge. This is a&sl@d by
working with material that has already been studiedthe
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e Rédliability of the post-test:
- Inter-rater method:
Inter-rater reliability means two or more raters@lvers give

consistent estimate of the same test and this methosed to avoid the
subjectivity factors in grading. Accordingly, thresearcher gave an
English language instructoa copy of students' answers to the EFL
vocabulary learning post-test to score the studanswvers. Comparing
the results of the two raters, it was fourndat the Pearson
correlation was (0.994) which is significant at hé01 level.
The EFL Vocabulary learning post-Test in itsfinal version

Based on the suggestions of the jury members, Bie\Ebcabulary
learning post-test was modified i3 final form (Appendix, 4); the EFL
Vocabulary learning post-test consists of elevegstjans: five questions
were devoted to measuring form aspects, four questivere aimed at
measuring Meaning aspects. Four questions werete\wo measure
students’ Use aspects.

Aim of the Study
The study aimed at developing some of the EFL voleaip learning

skills for fourth year students, enrolled in Enlglisection at Benha
Faculty of Education. The researcher uses encoditigtegy to
accomplish the study aims, so by the end of thetrtrent students will
be able to use the encoding strategy to develop Efe. vocabulary
learning skills.
The Experimental Treatment

The experiment was carried out during the firshester of the
academic year 2020/2021 and lasted for six weekb walbout three

sessions per week and each session lasted for alouhours.The
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Four questions were devoted to measure the meaaspgcts
(Concept and referents- Associations). The questamked the students
to write a definition for word parts. The questi@aiso included multiple
choices about the meaning of words that have nae dne meaning.

» Use aspects
The researcher set some question to test studesaf vocabulary.

Some questions ask them to use correct word forrootaplete the
sentence and use words in different contexts

Validity of the post-test
Two methods were used to ensure the validity of Hfe
Vocabulary learning post-test: content validity dacke validity.
Face Validity
To ensure face validity of the EFL Vocabulary leagnpost-test, it

was developed through reviewing previous literatumd related studies
on the field of EFL Vocabulary learning assessmé&his review was, to
a large extent, accurate, comprehensive and syStetnadetermine the
general form and items of the test. Consequentlg, test can be
interpreted as being valid and has face validity.

Content Validity
Concerning content validity of the EFL Vocabulagaining post-

test, it was measured through submitting the test jury of specialists
in EFL curricula and instruction (N=40), (Append®), to identify its

validity. Some of the jury members (N=7) acceptled test as it was
suggesting that it does not need any modificateitiser by adding or
omitting any of the test items. However, the refsthe jury members
suggested rearranging the order of some questibept for this, the
jury members indicated that the test has clearruoBbns and is
appropriate for measuring what it is intended t@soee. Accordingly, it
could be said that the EFL Vocabulary learning best content validity.
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The test-retest method:
The test in its final form was administered to auyr of 4th year

English section students at the Faculty of Edunat®enha University
(N=40) during the first semester of the academar &9H20-2021. Then
it was administered to the same group again after weeks. The
Pearson correlation coefficient between the two iagtnations was
(0.994) which is significant at the 0.00 level. §imeans that the EFL
Vocabulary learning test is reliable.

Inter-rater method:
Inter-rater reliability means two or more raters@lvers give

consistent estimate of the same test and this mashosed to avoid the
subjectivity factors in grading. Accordingly, thresearcher gave an
English language instructer a copy of students' answers to the EFL
vocabulary learning pre-test to score the studemswers. Calculating
between the two scores of the two raters, #@swound that the
Pearson correlation was (0.994) which is significe the 0.001 level.

Description of the EFL Vocabulary learning post-test
The EFL Vocabulary learning post-test consisted aéven

guestions: five questions were devoted to measuadng aspects, four
guestions were aimed at measuring Meaning aspEots. questions
were devoted to measure students’ Use aspects.

» Form aspects
The researcher sets five questions in the tesesore the students

Form aspects (Spoken Form- Written Form- Word P&asm- Meaning
connection). These five questions included oneiptalthoice question,
one pronunciation question, question for writinggaragraph, and two
questions for providing word family

» Meaning aspects

*Ghada Elsadek Abdallah -ESP English Language letstrat Faculty of Education,
Benha University
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measuring Meaning aspects. Four questions werete\wo measure
students’ Use aspects.

Validity of the test
Two methods were used to ensure the validity of el

Vocabulary learning test: content validity and faeédity.
Face Validity
To ensure face validity of the EFL Vocabulary leagnpre-test, it
was developed through reviewing previous literatmd related studies
on the field of EFL Vocabulary learning assessméhis review was, to
a large extent, accurate, comprehensive and syStetnadetermine the
general form and items of the test. Consequentlg, test can be
interpreted as being valid and has face validity.
Content Validity
Concerning content validity of the EFL Vocabulaggining pre-test,
it was measured through submitting the test torg @i specialists in
EFL curricula and instruction (N=14), to identifts ivalidity. Some of
the jury members (N=7) accepted the test as it suggesting that it
does not need any modifications either by addingroitting any of the
test items. However, the rest of the jury membaggssted rearranging
the order of some questions. Except for this, ting members indicated
that the test has clear instructions and is ap@tgfor measuring what
it is intended to measure. Accordingly, it could $sd that the EFL
Vocabulary learning test has content validity.

Reliability of the pre-test:
The reliability of the test was measured by ushegfollowing:
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» Use aspects
The researcher set some question to test studesaf vocabulary.

Somequestions asks them to use correct word form topbete the
sentence and use words in different contexts

Validity of the test
Two methods were used to ensure the validity of el

Vocabulary learning test: content validity and faeédity.

Face Validity
To ensure face validity of the EFL Vocabulary leagnpre-test, it

was developed through reviewing previous literatumd related studies
on the field of EFL Vocabulary learning assessmé&his review was, to
a large extent, accurate, comprehensive and syStetnaletermine the
general form and items of the test. Consequentlg, test can be
interpreted as being valid and has face validity.

Content Validity
Concerning content validity of the EFL Vocabulaggining pre-test,

it was measured through submitting the test torga @i specialists in

EFL curricula and instruction (N=14), to identifs ivalidity. Some of

the jury members (N=7) accepted the test as it suggesting that it
does not need any modifications either by addingroitting any of the

test items. However, the rest of the jury membaggsested rearranging
the order of some questions. Except for this, ting members indicated
that the test has clear instructions and is ap@tepfor measuring what
it is intended to measure. Accordingly, it could $ed that the EFL

Vocabulary learning test has content validity.

The EFL Vocabulary learning Pre-Test in itsfinal version

Based on the suggestions of the jury members, Bie\Fbcabulary
learning pre-test was modified in its final fornmet EFL Vocabulary
learning pre-test consists of eleven questionse fquestions were

devoted to measuring form aspects, four questioesewvaimed at
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8) Omitting the fourth main aspect “Frequency” Arguth@t it is
difficult to measure this aspect.

9) Omitting the fifth and sixth main aspect “Positicarid “size”.
Arguing that they are difficult to measure.

The EFL Vocabulary L earning check aspectsin itsfinal form

Based on the suggestions of the jury's memberd fheVocabulary
Learning check aspects, was modified. In its fif@im, the EFL
Vocabulary Learning check aspects, consists otthrain skill2s:

1) Form aspect: include four sub aspects (Spoken F@Vnitten
Form- Word Parts- Form-meaning connection).
2) Meaning aspect: including two sub aspects (Conceqt
referents- Associations)
3) Use aspects: including two sub aspects (Grammadlecates)
Description of the EFL Vocabulary pre-test

The EFL Vocabulary pre-test consisted of elevenstuomes: five
guestions were devoted to measuring form aspemis,questions were
aimed at measuring Meaning aspects. Four quesu@ne devoted to
measure students’ Use aspects.

» Form aspects

The researcher sets five questions in the teste@msare the students'
Form aspects (Spoken Form- Written Form- Word P&asm- Meaning
connection). These five questions included oneiptalthoice question,
one pronunciation question, question for writinggaragraph, and two
questions for providing word family

» Meaning aspects
Four questions were devoted to measure the meaaspgcts

(Concept and referents- Associations). The questasked the students
to write a definition for word parts. The questiaiso included multiple
choices about the meaning of words that have nae dne meaning.
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3) The sub aspect “Written Form” should include spegllthe word
correctly as a productive aspect and recognizing ¢brrect
spelling of a word as a receptive aspect.

4) The third sub-aspect “Word Parts” suggesting thahould refers
to recognize the parts of a word (i.e. suffix, ¥ffand know the
meaning of the word parts as receptive aspectuisadhe correct
word parts and provide the meaning of the word spas
productive aspects.

5) The " Form-meaning connection” sub aspect shouldude
recognize the meaning and relate it with the wardnf as a
receptive aspect and express the word meaning @sdaictive
aspect.

6) The second main aspect “Meaning” suggesting thainsarizing
its sub aspects into two sub- aspect “Concept efetants” which
includes only two performance indicators: recogmzithe
multiple definition of a word as a receptive aspaatl using the
multiple definition of a word as a productive agpdde second
sub- aspect is “Association” that include two parfance
indicators which are recognize the words that haane
pronunciation but different spelling as a receptagpect and
produce suitable synonyms and antonyms of a wordaas
productive aspect.

7) The third main aspect “Use” suggesting that ongttthe third
sub-aspect in it “constraint on use”. Arguing that is
inappropriate and remain the two sub- aspect “Grarfirand

collocates.
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Face Validity
To ensure the face validity of the EFL Vocabulasatning check

aspects, it was developed through reviewing theigus literature and
related studies to the field of EFL vocabulary.sTreview was to a great
extent; thorough, intensive, accurate, and sysientatdetermine the
general form of the check aspect; its items; tipesyof these items; and
how they should be graded. Accordingly, it couldsael that the check
aspect is comprehensive and representative of fhle ¥cabulary
learning aspects required for prospective teachemglish section
students. Consequently, the check aspect coulatbepreted as being
valid and having face validity.

Content Validity
In order to determine the content validity of thELEVocabulary

Learning check aspects, it was submitted to a piryspecialists in
curriculum and instruction (EFL) (N=14) to identikg validity. Six jury
members accepted the checklist suggesting thabas dhot need any
modifications either by adding or omitting any bktaspects or sub-
aspects. However, the rest of the jury membersesigd the following
modifications:

1) Some of the jury members suggested that the cregmcashould

focus more clearly on both receptive and productsigect of EFL
vocabulary Learning.

2) The first sub aspect “Spoken form” under the maipeat “Form”
was including “pronounce the word” and “read alosdggesting
that changing into recognizing the stress and ation of a word
as a receptive aspect and produce suitable stnelssmtanation of

a word as a productive aspect.
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Delimitations of the study
The present study will be delimited to the follogin
1- A sample of fourth year students enrolled in thglih section
at the Faculty of Education, Benha University.
2-Some EFL vocabulary learning strategies that ageired for
fourth year students at the Faculty of Education

Participants of the study
The participants of the present study were seleftted prospective

teachers (Fourth year, English Section studentsaatilty of Education,
Benha University during the first semester of tieademic year 2020-
2021. The total number of students was (40). Tissises were divided
into virtual sessions and physical session due dwid=19 pandemic.
They attended almost all the sessions of the impiheation and the pre-
and post- administration of the instruments ofstusly.

I nstrument and material of the study

In order to fulfill the aim of the study, the resd@er designed and
applied three main instruments:
1)An EFL Vocabulary Learning Check list of aspectguieed for
the fourth-year prospective teachers.
2)An EFL Vocabulary Learning Test (pre and post) teasure
prospective teachers’ EFL Vocabulary Learning
3)An EFL Vocabulary Learning rubric to score studénts
performance of the EFL Vocabulary Learning.
Description of the EFL Vocabulary Learning check aspects
The EFL Vocabulary Learning check aspects consisteldree main
aspects: Form, Meaning and Use. Each of these taspas divided into
sub-aspects.

Validity of the EFL Vocabulary L earning check aspects
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The researcher conducted a pilot study during dum®rsd semester
2018/2019 to investigate the problem of EFL fouydar students in
English language section in the learning of vocalylthe sample
consisted of 20 students in the fourth year inRheulty of Education,
Benha University and she used a vocabulary testaped by Deighton
(1979). The results showed that 70% of studentseddess than 40% of
the final score while 30% of students scored frad@odto 50% of the
final score. This confirms that there is a lack BFL language
vocabulary among the fourth-year students in treuaof Education.

According to the previous studies and the pilodgiuourth-year
students were found to have a problem in learning asing EFL
vocabulary, which in turn affects learning Englisimguage skills and
language performance.

Statement of the problem

The problem of this study is that there is a laCEBL vocabulary
among fourth year students in the Faculty of EdanatThe study
therefore aimed to use the encoding strategy teldp\EFL vocabulary
learning.

Questions of the study
The present study answered the following questions

1.How can encoding strategy be used for developing. EF
vocabulary learning among fourth year studentd@tRaculty of
Education?

2What is the effectiveness of using encoding stsatégr
developing EFL vocabulary learning among fourthrysadents

at the Faculty of Education?

s
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(McGaugh, 2000). Support for this theoretical actpdnowever, has
mainly come from researches using item memory teamkd thus testing
this theoretical account using associative menmaskd is needed.

Third, previous experiments usually used negatezliback to elicit
emotion (Madan, Scott, & Kensinger, 2018), makingunclear if
positive emotion has a comparable effect. Valea@miessential feature
of sentiment, in accordance with the circumplexocemt suggested by
(Russell, 1980). However, in research where pasimotion was
directly triggered after encoding, the dependemniabée was usually
item memory (i.e., recollection or recognition), kimg the influence of
post-encoding positive emotion on associative mgmaoncertain.
Despite the evidence indicating the role of emaiovalence (Meng,
Zhang, & Liu, 2017) and (Wang & Fu, 2011), it is pamtant to
investigate the impact of post-encoding positivegoms on associative
memory in order to achieve a thorough understandihgemotional
influence.

Fourth, Quas, Rush, and Yim, (2016) were undergidu in

previous research on the impact of post-encodingment. Considering
that age is an significant variable in emotionalmmoey, the results
focused on undergraduates may not be appropriatethieoretical
construction, although they have important consece®
Context of the problem

Although it is important to learn EFL vocabularg a foreign
language for fourth-year students in the Facultizdfication, it does not
receive the necessary attention in the educatipnadess, and many
studies have indicated that there is a deficienclearning vocabulary,
such asAbdelrahman, 2013; Ahmadi, 2017; Al-Dagel, 2009; Al-
Darayseh, 2014; Khalafi, and Oroji 2016.
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produce it myself (point to your mouth) and be watied to do it (smile)
(Mahdi, H. S., Gubeily, M. A. I., 2018).
- Whole-Part Whole

This method of encoding is useful in learning skilequiring
procedural knowledge (as well as some declarasisks). For example,
in a sports situation, a learner might begin bynswing one lap in a
pool. His coach observes him and gives feedbactherdifferent parts
that he needs to work on. The athlete then practivese different parts
in isolation, moving focus from one to the nextdwally increasing the
use of each. Whole - part - whole has been showbetgarticularly
effective for adults.

Despite some studies about the impact of emotionepisodic
memory, there are still some questions to be adkest, most recent
scientific studies followed a model whereby leagnstimuli act as the
source of emotion, therefore controlling emotiomiiy encoding (Wang
& Fu, 2011). The effect of post-encoding emotionepmsodic memory,
by contrast, was little understood. As empiricallgmonstrated in a
recent study by Goldfarb, Tompary, Davachi, & PeeRB019, the impact
of acute stress on associative and item memoreyaver the whole
memory period (e.g., before encoding, after enapdior before
restoration). Examining the influence of post-enogdemotion thus
leads to a greater comprehension of the impactwitien over various
memory period time scales and to developing a cehwnsive
hypothesis for emotional effect on episodic memory.

Second, while it has been shown that post-encodingption
influences item memory (Wang & Fu, 2010), its effea associative
memory has been barely studied. The theoreticalae&pon for the
findings is that emotion contributes to the releadea variety of
substances like norepinephrine which modulates dugmpus-
dependent memory together with the activation oé thmygdala
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remember the order of the first five U.S Presidéleshington, Adams,
Jefferson, Madison, and Monroe), | might createftfiewing story:

| was in Washington, buying some Adam's apples,nMmgy son,
Jefferson asked if we could go to Madison squardeye. | told him we
could go to Monroe (said like "tomorrow").

- Keyword method

In language learning, the keyword approach is ofteed. It means
using one word that sounds like another word ordwoollection or
reminds you of another. For example, to learn th@rdw'here" in
Spanish (aqui), | might think "Here is a key!" W2015).

- Loci-method

The loci-method involves using locations to rementhe items in a
list. This works best when the learner uses aimca’he is very familiar
with. For example, to remember a shopping list, goght create a story
of where these items belong in your kitchen. Trihé next time you go
shopping and see how accurate you are withoutngriéinything down
(Mahdi, H. S., Gubeily, M. A. |, 2018).

- Peg-type mnemonic

Peg-type mnemonics have been used to remembernratiaigo long-
lists of information. The notion is to "hang" egukce of information on
a related set of "pegs." For example, to rementieefdur components to
learning through modelling proposed by Bandura is ook, Social
Learning, (attention, retention, production, moativa), my students

came up with a peg-type mnemonic using the faceeltt like this.
If I want to learn by watching somebody else, €att to them (point

to your eyes), remember/retain what they did (paomtyour brain),

s
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in improved encoding. Third, several findings h&eend improved
memory outcomes when new information is linked twmpletely
irrelevant or unknown previous knowledge. That rbaydue to the fact
that the connection speed oddity or uniqueness snakkesasier to
remember.

- Mnemonics

The association of unrelated details is a mnemdaac. example,
while a desk and dental hygiene would appear te mathing to do with
each other, the desk might have been used to relmamders that they
need to check in all the nooks and crannies angrdigput what they
want to get out of their mouth all the undesirablsveral working
approaches were suggested by Wei (2015), such as:

o First-Letter Mnemonics:

An acronym literally takes each word's first letieto a list that a
person needs to recall and produces a word out ¥bu might use the
acronym HOMES to recall, for example, the namethef5 great lakes
(Huron, Ontario, Michigan, Eerie, and Superior). itspossible to
describe what these mnemonics represent? Anotheminic method
with the first letter is an acrostic, which meawosstructing a statement
from the first letter of the words that you areeatpting to recall. For
example, (Kings Play Chess on Fine Grained Sand) msnemonic |
learned to remember the taxonomy of living thingggdom, Phylum,
Class, Family, Genus, Species) in classification.

e Chain mnemonic

Anari, Sajjadi, Sadighi (2014) indicated that a ichannemonic
involves using one item to trigger the recall o thext item in a list.
This is often done by putting the items into a \stdfor example, to
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word acquisition and use different methods in vodaty learning,
teachers need to manipulate reading skills (Hulstijn, 2001; Webb, 2008;
Hulstijn& Laufer, 2001).

Encoding Strategy

One way to remember things more effectively isrtoogle them (i.e.,
put them into long-term memory) effectively in thest place. A lot of
different strategies have been proposed for gettimgys to stick to long
term memory. There are practical techniques foetieding strategy:

- Elaborative Rehear sal

While rote learning is merely repeating materiatioand over again,
elaborate training allows a learner to elaboratenew ideas or apply
specific importance explanation to them. Elabomtrehearsal puts
emphasis on meaning repetition. This also includesg existing
experience to apply new material to an awarenesdshids already been
established. The focus or elaborative reheardaleisactual meaning of
the learned content. Craik and Lockheart (1972pq@sed processing
theory levels which stressed the way acquired mEmoare more
important than the memory form itself. In fact,sthgroposition shifted
the course of memory science when the emphasisiavlmger on basic
memory preservation, but on how the memories wdeeed into
memory instead. Thousands of studies were perfortimaidfound that
later, clarifying what information means and corcaing on its
semantic meaning resulted in a stronger recollecid the data.
Therefore, it can be an efficient method of encgdinformation to
simply speak about a concept and what it meansp@rson. The study
of Craik and Lockheart (1972) has indicated a fesues with the
processing theory stages. First, it's hard to dffeate between the
variations that contribute to "deep" vs. shallowaberation. Second, the
extra time and effort involved with deep processiag potentially result
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I ntroduction

The major aim of any foreign language learning &eaching for
both teachers and students is to accomplish eflectommunication
inside and outside the classroom interactions. riilegrand teaching
English as a foreign language (EFL) is a very emusnfield as it
includes learning different aspects such as lexicamponents,
phonetics, morphology, writing, speaking, and hstg (Goundar,
2019). Folse (2004) explained that learning a laggurequires learning
numerous skills about that language, these incitslgoronunciation,
pragmatics, writing system, syntax, rhetorical nwoder reading and
composition, culture, and spelling, -; however thest important aspect
Is vocabulary.

According to Nation (2005), vocabulary is the mapart of any
language as one cannot express intended ideasn@abr opinions
without using words. Nowadays, it is widely apprdv@at vocabulary
learning is the main factor in the acquisition ofadive language and the
learning of a foreign language as well. Howevercalulary learning,
and vocabulary retention are yet mattering of clifiy to language
learners. The most difficult and challenging issal®ut vocabulary
learning is not its acquisition but its retentiartlze ability to use them in
language (Morra & Camba, 2009).

Learners of foreign language rarely use the langulagrned in
communication outside the classroom. Vocabulargight integerated
into other skills. Hence, a lot of interest had&presented to improve
the productive vocabulary knowledge as it is theeb# master a
language especially in written and speaking skilfien teachers fix the
level of vocabulary knowledge of learners in aninect way, the
strategies of teaching writing will be acquiredi@éntly. They also
should be creative in giving instruction to fit thevel of learners’
knowledge (Maskor & Baharudin, 2016). In order ®velop learners’
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