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The effects of a relationship between the web quest  and the level of 
susceptibility to self- learning on the achievement and portfolio 

skills  accomplishment among student in instructional technology  
Abstract 

This study aimed at investigating the effects of a relationship between the 
web quest  and the level of susceptibility to self- learning on the achievement 
and portfolio skills  accomplishment among student in instructional 
technology , has been presented strategic by two levels , first ( open web 
quest) and ( specific web quest ) for student with ( high level) and ( low 
level) for the scalability of self-learning,  the simple of the study consisted of 
(40) 3rd students  in instruction technology department al Azhar university. 
They were randomly assigned into an (4) experimental groups according the 
sequence  of ( open web quest) and ( specific web quest ) and scalability of 
self – learning ( high level) and ( low level)  
Keywords;( instructional technology, e-learning - web quest – internet 
based instructional -  web2 Generation – open web quest – specific web 
quest- self learning – portfolio ) . 
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The effect of using the style of educational toys in teaching 
geography subject in the academic attainment of the fourth class  

pupils of elementary schools  in Holy Makkah  
Abstract 

This study aims basically at knowing the effect of using the style of 
educational toys in teaching geography subject in the academic attainment 
of the fourth class  pupils of elementary schools  in Holy Makkah at  
learning levels of Bloom's classification, lower and higher( remembering, 
comprehension, &application, Analysis,  contracture & evaluation).Study 
Problem: The problem was specified in the following main question: ( What 
is the effect  of using educational toys in the academic attainment at Bloom's 
classification learning levels (lower &higher) in the geography subject of 
the fourth elementary class pupils in Holy Makkah.For answering this 
question three directed assumptions have been selected and summarized in 
the following:There are statistically significant differences at level ≤ (0.05) 
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among averages of the pupils mark of the experimental group whose 
members were taught according to educational toys style and those of  the 
controlling group that was taught according to the traditional style in the 
pre-application process – after controlling pre-application- for attainment 
test at: firstly, lower learning levels, secondly, at higher levels and thirdly at 
both levels ( lower & higher) for favor of the experimental group.To achieve 
the objective,  the researcher has used a quasi-experimental method , 
designed study tools, including educational toys and attainment test; and 
after refereeing them, she applied the experiment to a randomly selected 
sample that included (66) of fourth elementary class pupils at the rate of 
(33) for each group.The study found -bugeAam- that pupils of the 
experimental group had outperformed their peers in the control group, the 
average score cognitive achievement posttest, in all cognitive levels to be 
measured, and that this superiority was statistically significant at the level ≤ 
(0,05), and building therefore, the researcher hypotheses oriented accepted 
after testing. 
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Mental maps based program for developing information processing 

skills and correcting the alternative perceptions of some 
geographical concepts in some primary stage pupils 

Dr. Abd Al'al Riad Abd – Alsmei 
Abstract 

The research sought to build mental maps based program for developing 
the information processing skills and correcting the alternative perceptions 
of some geographic concepts in some primary stage pupils. The research 
sample population was comprised of 80 male and female primary stage 
pupils in Shagarat Al – Dor mixed primary school and divided into two 
groups, a control group and an experimental group. The research tools were 
as follows: information processing skill test, correcting the alternative 
perceptions of the geographical concepts test. The experimentation tools 
were as follows: mental maps based program whose one of its units was 
applied, a teacher's guide for teaching the program and a student's book 
containing activities and drills. The experimental group was taught via the 
program, while the control group was taught using the traditional method of 
teaching. The research findings came to effectiveness of the mental maps 
based program in developing the information processing skills, plus there 
were statistically significant differences in the post application in favor of 
the experimental group. Furthermore, the research findings referred to 
effectiveness of the program in correcting the alternative perceptions in the 
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experimental group members. The research recommended the necessity of 
reformulating contents of the social studies curricula in the light of the 
information processing skills via the mental maps.   
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d   
 قيمة مربع ايتا ή2  وقيمة(d) المقابلة لها وحجم التأثير    


� (d)     (ή2     

البرنامج القائم  مهارة التطبيق 0.568292 ٢.٢٩ كبير
على الخرائط 

  الذهنية
  
  
 

 مهارة التفسير 0.677268 ٢.٨٩ كبير
 مهارة إدراك العلاقات 0.692062 ٢.٩٩ كبير
 مهارة التلخيص 0.845974 ٤.٦٩ كبير

 الاختبار ككل 0.838326 ٤.٥٥ كبير

d
dd

d
d 





 

 


 
 

 
 


 

 
 

 


 
 

 



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١١٣  
  

 


(Anthony 
2009)(Aysegul, 2010)  




 
  


 


 

 
 


  

   
   







 

 



 

 
 

 
 

 
 

 


 
 




 



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١١٤  
  

 


 




 
 


 

 


 
 


 

 
 

 




 
 





  
 




 
 

 
 

 
 

 
 

 



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١١٥  
  

 
 

 
-           

         
 

-            


 
-  

 
  

-          :  
   

-    ٢٠٠٦       :   
  

-    ٢٠٠٩        : 
    

-     
-   ٢٠٠٧         : 

    
-   ٢٠٠     :  

   
- 

           


  
- 

 
-            

            
          

 
-           

          
 

- 
         

           
  

-  
- 

          
 



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١١٦  
  

- 
          

 
-          

         
  

-           
          


 
-    

          
 

 
- 

 
-  
-             

          
          

  
-  

          
          

  
- 

 
 

-           
V

 
-           

 
-            

 
-             

. 
-         

          
      

  
-           

           
         ١٢٧ 



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١١٧  
  

- 
           

 
- 


 

- 
  

 
-            


 

- 



 

- 
           

 
-            

          
  

-    
          

 
-            

           
        

-       
             

   
  

- Abi-El-Mona, Issam; Adb-El-Khalick, Fouad (2008): The 
Influence of Mind Mapping on Eighth Graders' Science 
Achievement, School Science and Mathematics, vol.108, No.7, 
p298-312 Nov . 

- Anthony, D'Antoni, (2009). Relationship Between The Mind Map 
learning strategy and critical thinking in medical students , (PhD) 
Seton Hall University Available: 
http://domapp01.shu.edu/depts/uc/apps/libraryrepository.nsf/resour
ceid/ABDDA4AD3186F392852575CA004FDA08/$File/D'Antoni-
Anthony-V_Doctorate.PDF 

- Armstrong, R. L. (2002):Learning to Social Studies, 2 Ed. New 
York:McGraw- Hill, Inc. 



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١١٨  
  

- Aysegul, Seyihoglu. (2010). The views of the teachers about the 
mind mapping technique in the elementary life science and social 
studies lessons based on the constructivist method. Journal Of 
Educational Sciences. 10, 1637-1656 

- Biggs, J. (1994): Approaches to learning : nature and measurement 
. In: T.N.Post leth waite (eds.): The International Encyclopedia of 
Education. 2 nd. ed, Oxford, Vol. 1, pp. 319- 322. 

- Gomez, z. S. (2008) : “Elementary Teachers Understanding of 
Students Science Misconceptions: Implications for Practice and 
Teacher Education”, Journal of Science Teacher Education, 
Vol.19, No. 5, PP.437-454, Oct., Available At : 
http://www.eric.ed.gov/ERICWebPortal/Home.portal 

- Good Nough, K. & Woods, R. (2002): "Student and Teacher 
Preception of Mind Mapping: Amiddle School Case Study", ERIC, 
No: Ed47097, p. 18 

- Huffman , D. (1997): Effect of explicit problem solving instruction 
on high school students , problem solving performance and 
conceptual understanding of physics, Journal of Research in 
Science Teaching , 34 , 6, 551-570. 

- Jones, B.(1987). Strategies Teaching and Learning: Cognitive 
- Instruction in the Content Areas, ASCD ,Alexandria . 
- Kay, H. (2000) Investigating knowledge acquisition and 

developing mis- conceptions of high physic education students ،
DAT–A 61/ 10, 3938 

- Orlich, D. & Harder, R. & Callahan, R. and Gibson, H. 
(2001).Teaching Strategies, Sixth Edition, Houghton 
MifflinCompany, Boston, New York. 

- Raymond, W and William, A(2007): How Wind Maps Increase 
Recall of Instructional Text in Social Studies? , Journal of 
geography Education, Vol. 41,No.4. 

- Shipman, S. & Shipman, N. C. (1985): Cognitive styles some 
conceptual Methodological and applied itssues published by the 
American. Education Research Association Review of Research in 
Education.  

- Taber, Keiths (2003): Understanding Ionisation Energy: 
Physical,Chemical And Alternative Conceptions, Chemistry 
Education Research And Practice, Vol. (4), No. (2) 

- Tanriseven, Isil (2014): Tool that Can be Effective in the Self-
Regulated Learning of Pre-Service Teachers: The Mind Map, 
Australian Journal of Teacher Education, vol.39, n1 Article 5 
Jan  

- Vudd, J. (2004), "Mind Mapping as, Class Exercises, Journal of 
- Economic Education, Vol. (35), no. 1, Win., p. 35 

              *******



 

  إعداد : 
 

 
 

 

 

 
  
  
  
  
  
  
  
  
  
  
  
  
  
  




  
  
  
  
  
  
  
  
  
  
  



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١٢٠  
  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



(ASEP) 


  

  
      

  م٢٠١٥..  يوليو..  الثالث والستونالعدد 

١٢١  
  





 

 




(McKenzie, 1999)









 


 

Common Multiple Intelligences students at colleges of education at 
the University of Dammam and its relationship to specialization and 

the school year and the cumulative average university  
Dr.Raeda Mohammad Rasheed 
Abstract 

The study aimed to find out the multiple intelligences among students of 
faculties of education in the University of Dammam in Saudi Arabia. The 
study sample consisted of 201 students majoring in mathematics, physics, 
computer, English, kindergarten, preparatory year, scientific, literary two 
branches. And use the scale McKenzie (McKenzie, 1999) Multi Zkaouat; 
was sure of his sincerity and persistence. The results indicated that the 
proportion of the level of acceptable common multiple Zkaouat among 
students in the Faculty of Education in Jubail in Dammam University in 
terms of the prevalence of multiple have intelligences, which was the most 
common internal intelligence Profile and least musical intelligence and 
approaching the percentage level prevalence logical mathematical 
intelligence and visual intelligence and linguistic intelligence and 
intelligence External Profile (Social ) physical and intelligence kinetic order 
among them, have found a statistically significant relationship to the 
interaction of multiple intelligences to have specialization and the school 
year and the average university. 
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 رة،دارلقاها ق،میعتو ةتنمی: ملفهوا ددةعمتلا ءاتاكذلا ،٢٠٠٣ د،حمیلا دبع ر،باج -

 .يبرلعا ركلفا
 ركلفا دار ن،امع ن،بیوهوملوا نیزممیلا ةبیرت لىإ لخدم ،١٩٩٨ ،ةیدان رور،سلا -

 . رنشلل
 الذكاءات دمج على قائم تدريسي رنامجب أثر " ( 2010 ) محمد على إيمان ، زيتون -

 لتعلم ودافعيتهن الرياضية المشكلات حل على الطالبات قدرة في التعلم وأنماط المتعددة
  . الأردن ، عمان ، الأردنية الجامعة ، دكتوراه ،رسالة " الرياضيات

 المتعددة الذكاءات نظرية على مبنية تدريس إستراتيجية أثر): ٢٠٠٩( لأم ،عوض -
 طلبة لدى المشكلات لح على والقدرة العلمية والاتجاهات الفيزيائية هم المفاهيمف في

 ،عمان ،الأردنية الجامعة ،منشورة غير دكتوراه أطروحة   ، الأساسية المرحلة
  .الأردن

 ن،امع ددة،عمتلءات ااكذالب فيصلا سیدرتلا ،٢٠٠٧ ،لةئان دار،نزخلوا زوع ،ةنعفا -
  .رةمسیلا دار

 إدارة م،علتلا طانملأ ةجیلعلاا ةطنشلأا لیلد ب، ٢٠٠٥ م،یعلتلوا ةبیرتلا وزارة -
  .ردنلأا ن،امع رات،اختبلاا ةیریدم رات،اختبلاوا تانامتحلاا

 ةبلط دىل طضبلا قعومو ددعمتلا ءاكذلا نبی لعلاقةا ،٢٠٠٤ طف،عا دحمأ ،يیبهو -
 ریغ( هوراكتد ةحأطرو رى،خأ هةج نم زانجللإ مهیتفعودا هةج نم ةنیردلأا عةماجلا

  .ردنلأا ن،امع ،ایلعلا تاسدرالل ةبیرلعا نامع عةماج ،)ةورمنش
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Strategy for promoting popular games among children and its role in 
reducing the phenomenon of sexual harassment (Case study in Sudan) 

ABSTRACT 
This research has the assumption that the promotion of popular games 

among children between them may lead to reduce the phenomenon of sexual 
harassment in trying to promote the culture of these Games by moving away 
from electronic games. Many research studies approved that one of the 
reasons that could lead to sexual harassment is the electronic. The study 
aimed to achieve a number of objectives :- work to foster the culture of these 
Games, and on the light of this; the study suppose four hypotheses based on 
construction that refer to our Casino People may reduce the rate of 
deviation amid segments of children under the age of adolescence, for that  
we have spreading the culture of the  popular games among children 
reduces the refuge of electronic games, and playing electronic games may 
generate excess physical energy, according to discharge this energy through 
foreplay or physical contact, so that half of the exercise of these popular 
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games reduces the percentage of sexual harassment. The study improved 
through field research to slice carefully selected from among children and 
by observation began these children in Invite a lot of their peers. Data were 
collected after making sure to accommodate them these games, Chi-square 
was used in the analysis, which demonstrated statistically there are 
significant differences between the promotions of the culture of these games 
and reduce harassment among these kids. Finally study numbered 
recommendations and the most important: the emphasis on publishing these 
popular Games, in different school and to develop them adding spiritual 
competition, Bearing in our mind globalization of electronic games cannot 
be prevented, but it can reduce; and put them under the control of parents, 
also with work on raising children amid religious education. 
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Pre-service teachers Attitudes towards using technology and virtual 
manipulatives in teaching mathematics  

Dr. Ibrahim Hamed Al Astal 
Abstract 

This study was aimed atinvestigatingthe attitudes of  pre-service teachers' 
attitudes towards using technology and virtual manipulatives in teaching 
mathematics and also to determine the effect of gender on their attitudes. 
The sample of this study consisted of 105  pre-service mathematics teachers  
(30) males and (75) females were chosen from Islamic University of Gaza in 
1st semester 2014/2015.Likert Type Attitude Scale which contained (41) 
items was developed and  administrated to the sample . Weighted Average , 
standard deviation and T-test were used to analyze the results.The results of 
the study revealed that the pre-service mathematics  teachers have positive 
attitudes towardusing technology and virtual manipulatives in teaching 
mathematics. Results showed that there is no statisticallysignificant 
difference due to gender . 
Keywords: attitudes, pre-service mathematics teachers,technology, virtual 
manipulatives, mathematics teaching. 
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A proposed model of a learning management system composed of 
several Google applications that avoids the drawbacks of 

conventional systems  
Abstract 

The current research aims to provide a proposed model of a learning 
management system composed of several Google applications that avoids 
the drawbacks of conventional systems. It would be low-cost, easy to use, 
easily accessible, promote social networking, and simulates widespread 
applications students use in their daily lives. Google Apps were chosen for 
their effectiveness and capabilities that support work, in addition to its being 
free of charge. A total of 92 Female students from the Collage of Education 
at Princess Nourah Bint Abdulrahman University participated in the study 
during the second semester of the academic year 2013-2014. The proposed 
model presents a system composed of several applications which as a whole 
will provide services similar to those offered by learning management 
systems. It enables the teacher and the learner to publish announcements 
and appointments, submit homework and projects, provide course syllabus, 
encourage interaction and communication, enable collaboration and 
sharing, testing and assessment, and students monitoring and grading. 
Applying the model showed its ease of use for both the teacher and learners 
and its contribution to forming positive views and increase motivation 
towards learning and collaborative work among learners. 
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The effect of using concept maps to collect Preparatory year 
students in Arabic language and attitudes towards it 

D. Muhammad Ali Alsweerky 
Summary 

This study aims to investigate the effect of the use of concept maps in 
teaching to collect the preparatory year students at King Abdul Aziz 
University in the Arabic language and the development of attitudes towards 
it. To achieve the objectives of the study, the sample consisted of 172 
students, were divided into two groups: experimental studied using concept 
maps, and the officer studied the traditional way. And systems researcher 
second unit concepts in the form of concept maps, and re-test Theselaa, and 
building scale direction, and after checking the sincerity and Thbathma, was 
applied to the sample before starting the process of teaching, and once it is 
finished. The study results indicated that there were statistically significant 
differences between the mean scores of the two groups: experimental and 
control in the collection, for the experimental group, as well as in the 
direction of the scale in favor of the experimental group in the development 
of a positive trend towards the Arabic language material. And made several 
recommendations, including: the call for the use of concept maps in the 
teaching of Arabic language course, and studies designed to assess their 
impact in other branches of the Arabic language 
Keywords: academic achievement, conceptual maps, concept, direction, 
the traditional way 
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Investigating Primary Student Teachers’ Knowledge and 
Attitudes towards using different types feedback at 

Princess Nourha bint Abulrahman University. 
Dr. Najwan  J. Hamdan         Dr. Reem A.  Aldegether            

Abstract : 
 Current research concerning students’ learning has been focusing on 

the central role feedback plays in students’ learning and achievement. The 
current study aimed at investigating Saudi female student teachers’ 
knowledge and attitudes towards using different types of feedback inside the 
primary classroom at Princess Nourha bint Abulrahman University. Two 
instruments were utilized to achieve the purpose of the study. Ninety student 
teachers responded to the attitude questionnaire and the knowledge test. 
Descriptive analysis was used to analyze the results. The study found that 
even though student teachers hold positive attitudes towards using different 
feedback methods, they lack the knowledge to do so. Applications for the 
current results were provided. 
Key words: Feedback- Student teachers- Attitudes-Knowledge Test 

Introduction 
Giving effective feedback is a vital part of communication 

and essential part of effective learning. It helps students 
understand the content, and gives them clear guidance on how 
to improve their learning. Feedback is the information that 
teacher gives to students about their performance in an activity. 
The purpose of feedback is to help students improve their 
performance. Many teachers support Askew and Lodge’s (2000 
)broad definition of feedback that states “all dialogue to support 
learning in both formal and informal situations” (p, 1). Carlson 
(1979) also adds that feedback is “authoritative information 
students receive that will reinforce or modify responses to 
instruction and guide them more efficiently in attaining the goals 
of the course” (cited in Ovando, 1992, p.4).  

Providing students with effective feedback is crucial for 
maintaining an open communication climate. Feedback is 
essential in communication so as to know whether the recipient 
has understood the message in the same terms as intended by 
the sender and whether a  student agrees to that message or 
not. Hattie and Timperley (2007) believe that feedback on 
students work can serve a verity of purposes that help close the 
gap between the current level of performance and the expected 
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objective. Pickering and Pollock (2001) believe  that with 
effective feedback a student will be able to successfully self – 
monitor, have higher aspiration for farther achievement, greater 
self – satisfaction, and higher performance overall. By taking 
the time to sit down with a student and offer constructive 
criticism, give necessary help, offer suggestions, and providing 
positive feedback, teachers can positively impact student 
learning (2001). 

Providing high quality formative feedback and assuring that 
students engage with it help facilitate and promote learning. 
Clarke (2003) believed that quality formative feedback needs to 
be timely, motivating, personalized, manageable and in direct 
relation to assessment criteria. 

This implies that teachers should look at feedback as a tool 
that motivates students to engage and remain in the learning 
process. This fact encourages students especially young 
learners to view their current state of understanding and 
competences and reflect upon them, regardless of 
performance. Yorke (2003) found that providing a highly 
motivational feedback environment was one of the most 
challenging and the most important teacher’s tasks. Nicol and 
Macfarlane (2006) also state that providing the right kind of 
feedback to students can make a significant difference in their 
achievement.  

 As discussed previously, educators agree that providing 
different means of feedback is essential part of the cycle of 
teaching and learning. Several methods of feedback have been 
tested and have been proven their effectiveness in improving 
students’ learning. Among these methods are: immediate 
versus delayed feedback, supportive feedback, confirmation 
feedback, oral feedback, verbal and written feedback, positive 
and negative feedback, direct, explicit written feedback, and 
corrective feedback (Schachter,1991; Ohta,2001; Young & 
Cameron, 2005; White & Rosario, 1995; Johnston,2004). For 
example, Kyriacou (2007) points out that supportive feedback 
helps students deal with the difficulties they encounter in a 
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situation where they need further assistance rather than being 
admonished. Also, in FEL, Young and Cameron (2005) 
investigated whether direct, explicit written feedback are 
effective in language learning. The study found a significant 
effect for the combination of written and conference feedback 
on accuracy levels in the use of the past simple tense and the 
definite article in new pieces of writing. Verbal and written 
feedback have been tested and proven as effective tools of 
communication in EFL classroom (White and Rosario, 1995). 

Feedback can be very powerful if done well, the power of 
formative feedback lies in its double barreled approach, 
addressing both cognitive and motivational factors at the same 
time. Good feedback gives students information they need so 
they can understand where they are in their learning and what 
need improving. Once they feel they understand what to do and 
why, most students develop a feeling that they have control 
over their own learning. Peddie (2000) asserts that future focus 
needs to be placed on formative assessment and effective use 
of feedback. He also found that teachers’ responses to the way 
they actually give feedback to students lacked detail and 
warranted further investigation. He also believes that feedback 
is conceptually complex and a logistical challenge for classroom 
teachers, so there is a desperate need to investigate and 
highlight student teachers attitudes and knowledge towards 
feedback since they  will be the ones responsible for teaching 
young generation. 
Definitions of Terms 

 The following terms are defined based on related 
literature by Tunstall and Gipps’ (1996): 

Feedback: It refers to the authoritative information students 
receive that will reinforce or modify responses to instruction and 
guide them more efficiently in attaining the goals of the course.  

Confirmation feedback: It informs the learner about the 
accuracy and correctness of a response. 
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Corrective feedback: It informs the learner that his/her 
response was incorrect with the knowledge of the correct or 
desired response. 

Diagnosis feedback: It attempts to explain the source of the 
incorrect response by the comparison with common mistakes. 

Elaboration feedback: It provides related information 
designed to enhance and extend the learner's knowledge 
acquisition. 

Facial and non-verbal feedback: It refers to facial 
expressions reflect emotional stimuli. 

Written feedback: It refers to the written comments on 
students ‘papers or tests. 

Positive feedback: refers to the feedback which gives 
learners information on their happiness, any good results, 
praise, rewards and the list can go on. 

Negative feedback: It refers to the feedback which indicates 
criticism, unhappiness, complaints, lack of results, and pain. 

Informal feedback It means that teachers can “drop by” 
students’ desks and comment on their work. 

Formal feedback: With formal feedback, students attend a 
conference with the teacher where teachers check progress 
toward goals. 

Evaluative feedback: It refers to the feedback which makes 
a judgment about the other person, evaluating worth or 
goodness. 

Interpretive feedback: It seeks to test your understanding of 
what has been said by interpreting and paraphrasing back to 
the other person what you think has been said. 

Supportive feedback: It seeks to support the other person 
in some way. 

Probing feedback: It seeks to find more information by 
asking deeper questions that seek specific information. 
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Understanding feedback: It seeks to understand not just 
what was said, but the whole person underneath. 
Statement of the problem 

Through the researchers experience and field visit observing 
student teachers sat Princess Nourha University, they have 
noticed that student teachers ignore, do not care for the 
learner’s errors, or do not deal with those errors sufficiently and 
appropriately. This behaviour affects students’ performance and 
denies the learner of the main benefits of live teacher-student 
interaction. Since students come from different educational and 
social backgrounds and have different personalities, the 
researchers believe that it is important to realize that each will 
have his/her own feedback needs. Thus, it is important to 
discuss and explore the different types of teacher feedback 
used in primary EFL classrooms. Although there has been 
extensive research on the importance of using feedback ( Hattie 
and Timperley, 2007; Pickering and Pollock ,2001; Clark, 2003), 
the absence of definitive research about the different types of 
teachers’ feedback that specific to elementary student teachers 
at Princess Nourha University was the primary motivation for 
this study. The main purpose of this study was to investigate 
student teachers knowledge and attitudes towards using 
different feedback types.  
Significance of the Study 

The significance of the study stems from the following 
considerations: 
1. Findings from this study will help teacher educators in 

designing instruction that can improve student teachers’ 
understanding and implementation of different types of 
feedback. 

2. Finding from this study will also help guide designing 
curriculum and activities that can improve student teachers 
knowledge of the different types of feedback.  

3. The findings of the study may provide student teachers with 
insights into the importance of using effective types of 
feedback in classrooms. 
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Research Questions 
The present study investigates the following questions: 

1. What are the attitudes of primary student teachers at 
Princess Nourha bint Abdulrahman University towards using 
different types of feedback in their teaching? 

2. Are primary student teachers at Princess Nourha bint 
Abdulrahman University familiar with different types of 
feedback as identified by current literature? 

Population and Sampling 
 The target population of the study was senior female 

student teachers in the college of education at Princess Nourha 
bint Abdulrahman in Saudi Arabia. There were 90 students who 
participated in this study. All of these students were seniors 
who were in their last semester before beginning their 
internships in schools as a part of their training program. 

Instruments and Data Analysis 
A knowledge test. This instrument was adapted from 

Hamdan (2011) who investigated the Congruence between 
Jordanian EFL Teachers’ Knowledge and Use of the Various 
Types of Feedback in Light of Some Variables. The knowledge 
test was used to collect the data of the present study. The 
purpose of the test was to find out student teachers’ knowledge 
of the types of feedback that teachers use in their classrooms. 
The test consisted of sixteen items. The items covered the 
sixteen types of feedback which were mentioned in the 
definitions. (See Appendix A) 

Feedback attitude questionnaire. This was developed by 
the researcher to investigate the student teachers' attitudes 
towards using different types of feedback. The questionnaire 
contains twenty items that were intended to elicit the subjects' 
opinions on a five –point Likert scale (i.e. strongly agree 5, 
agree 4, neutral 3, disagree 2, strongly disagree 1). The 
questionnaire included two parts: part one consisted of 10 items 
aiming at exploring students' beliefs about different types of 
feedback. The second part of the questionnaire consisted of 10 
items aiming at exploring students teachers' opinions about 
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using different types of feedback. Student teachers were asked 
to choose the answer which mostly represented their beliefs 
and opinions. (See Appendix B).  

Research Design  
The design of the present study was a quantitative one. 

Descriptive statistics were used to answer the question of this 
study using means, standard deviations, and frequencies. 
Validity and Reliability of the Instruments 

The Feedback attitude questionnaire was validated by a jury 
of experts consisting of university instructors, English language 
supervisors, and well qualified teachers. Their 
recommendations and comments were taken into account in 
modifying the instrument before it was used. The experts’ 
comments and suggestions on the original version included: 
deleting overlapping items, making some editing corrections 
and forming the questions in a clearer and more direct way. The 
attitude questionnaire was finally modified as suggested 
resulting in a twenty items, which was later approved by all the 
experts. To establish the reliability of the knowledge test, it was 
applied to a pilot sample from outside the population of the 
study; the sample consisted of student teachers. Two weeks 
later, the test was applied again. For reliability, the analysis 
reported .983 for Cronbach’s alpha coefficient. 
Results 

The purpose of the study was to investigate female students’ 
teachers’ attitude and knowledge toward using different 
feedback methods in their teaching. The analysis of the 
instruments revealed the following results: 

Question 1:  The first research question the study aimed to 
investigate student teachers’ attitudes towards using different 
types of feedback inside the classroom in their future teaching. 
Overall, the mean score of the attitude scale fell in the upper 
range indicating positive attitude towards using different 
feedback methods inside the classroom. The highest mean 
score of the attitude scale is presented in item 11 that states “I 
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like to use different types of feedback in the classrooms.” 
Whereas, item 18 that states “I hate to take training workshops 
to learn about new types of feedback.” received the lowest 
mean score in the opinion scale. This indicates that student 
teachers are willing to learn about these types of feedback. 

Table 1 
Descriptive Statistics for the Attitude Scale�

 Question 2: In order to measure student’teachers’ 
knowledge about the different types of feedback, the 
researchers used the most current methods of feedback as a 
framework developed by (Hamdan, 2011) that been adopted 
and modified by the researchers. The mean score of the 
knowledge scale is shown in table 3 below. As shown in the 
table 2, it could be noticed that the total mean score is low. 
Also, it can be seen from table 4 that minimum knowledge 
score was .11 and the maximum knowledgescore is .83.  
Therefore, it can be said that student teachers who were 
completed the elementary training program at lack the 
knowledge of the different means of feedback. Insufficiency in 
students’ preparation of assessment and feedback caused this 
result. Further explanations of the results will be highlighted in 
the discussion section.  

Table 2 Descriptive Statistics for Knowledge Scale�

 
 
 
 
 
 

Figure 1:histogram of the total mean score of the knowledge scale 

Dependent Variable N Mean SD 
Feedback Attitude 90 3.79 .91 

Dependent Variable N Mean SD 
Student teachers’ knowledge 90 6.94 2.40 
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Table 4  
Mean and Standard Deviation of the Knowledge Scale 

N Valid Mean Std. Deviation 
q1 90 .59 .495 
q2 90 .83 .375 
q3 90 .11 .316 
q4 90 .28 .450 
q5 90 .56 .500 
q6 90 .37 .485 
q7 90 .49 .503 
q8 90 .43 .498  
q9 90 .47 .502 
q10 90 .38 .488 
q11 90 .20 .402 
q12 90 .52 .502 
q13 90 .41 .495 
q14 90 .29 .456 
q15 90 .57 .498 
q16 90 .46 .501 
total 90 6.9444 2.40487 

 
 
 
 
 
 
 
 
 
 

Figure 2  
Total Mean Scores of Each Item on the Knowledge Scale 

Discussion 
 It is essential to remember that feedback is a vital tool for 

ongoing communication between learners and the teachers 
especially if the receivers are young learners. This study aimed 
to identify both (a) the current feedback literature and (b) what 
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are the perceived attitudes and knowledge by future teachers 
regarding the importance of feedback in teaching and learning. 
The study has found that student teachers hold a positive 
attitude towards using different types of feedback. These 
findings of the study are reported in many studies that 
investigated similar issues and problems regarding assessment 
and feedback (Zacharias, 2007; Black, P. & William, D., 1998a; 
Clarke, S., 2002) which concluded similar results.  This result 
could be due to the following factors: Demographically, all the 
participants of the study were inexperienced young teachers 
who might have the enthusiasm to learn new types of feedback 
that will help them in their future teaching Wang and Fwu 
(2002). Hence, follow-up research on the same group is 
suggested to determine whether there is a change of opinion 
when they exposed through observing and applying different 
types of feedback during student teachers practicum.  
Furthermore, majority of the participants  may lack of 
experiences in using feedback by their instructors led them to 
feel the need to be more knowledgeable about the topic in order 
to develop a well structured classroom environment that 
incorporates different types of feedback.  

The second major result of the study is student teachers' lack 
the knowledge about different types of feedback. Different 
factors might contribute to this result. First, the majority of the 
participants had one major course in assessment. In this course 
students learn about general aspects of assessments and 
feedback in terms of importance and types. However, absence 
of the application and experience could contribute to the current 
result (Zacharias, 2007; Black, P. & William, D., 1998a; Clarke, 
S., 2002). Furthermore, each of the respondents might have 
diffident understanding of feedback term provided in the 
questionnaire. Hence, lack of consensus of definition of the 
types of feedback could make the participants respond to the 
items differently. Therefore, this fact could generate 
contradicting results and eventually influence the final results of 
the study. So this result should not be generalized and further 
investigation is needed.  
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Recommendations 
1. Direct instruction about different types of feedback and how 

student teachers can apply them in everyday teaching is 
recommended. 

2. Based on the current results, training programs and 
workshops are recommend which will help current student 
teachers understand these types of feedback and how they 
can apply them in classroom. 

3. Further investigation need to be done regarding student 
teachers’ knowledge of different type of feedback.   

4. A direct observation of implementation of feedback by 
student teachers throughout student teachers training is 
important to insure implementation of different types of 
feedback. 

5. Using different types of feedback methods must be built into 
the policy of teacher preparation programs to insure ongoing 
induction of these types in everyday teaching. 

6. Further research is suggested to identify the obstacles that 
might hinder the implementation of different types of 
feedback. 

7. Consensus that helps unified the feedback terms is needed 
to minimize misunderstanding of these types. 
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Factors Affecting Strategic Planning in Universities 
Fatima Yehya Assiri   

Abstract 
University management processes have evolved in the past 50 years in 

line with various changes that are sweeping the public sector organisations. 
Strategic planning was previously thought to be a concept of the private 
sector organisations. While adopting strategic planning, universities face 
unique problems due to their nature and environment in which they operate. 
A large number of stakeholders must be considered. This situation 
complicates the strategic planning process. Communication is a major tenet 
of ensuring that all stakeholders participate towards the success of the 
strategic planning process. However, as discussed in this paper, without 
communication, the chances of success can easily become an illusion.  

CHAPTER ONE: BACKGROUND CONTEXT 
Introduction 

The role that universities play is of great importance in any 
society. Over the last years, universities have evolved more and 
more to take over corporate management practices in the quest 
of providing the highest quality of education to their student 
populations. As the world changes, the engine to this change 
can be attributed to universities that continue to evolve to 
produce skilled labour ready to continue the changes in the 
world. Like any other organisations, universities face a myriad 
of problems that if not well addressed can affect their capacity 
to offer good services and eventually lead to the paralysis or 
collapsing of the institution. How does a university identify 
present and future opportunities and trends that they can 
undertake to remain relevant in the fast changing world? 
Strategic planning is a major tenet of any university that is keen 
on addressing its present and future challenges, while at the 
same time ensuring innovativeness and continuity of its 
essential services and roles to the society.  

A good strategic planning process allows a university to 
organise its leadership to be proactive in affirming the 
organisation’s mission and values while continuously redefining 
its role. The present-day universities must realise that the old 
days of university management are gone and will never come 
back. In addition to having different challenges, the present 
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environment exposes universities to different requirements. 
Looking at the current trends in the world, university education 
has exploded and that governments are increasingly unable to 
take the huge funding bills of higher education. Goodall (2009) 
asserts that university education has become so expensive that 
it seems unrealistic to expect governments to take up these 
huge financial resources. Further, students are the main 
beneficiaries of higher education. Hence, they must cover at 
least some of the costs. As such, in addition to being unable to 
cover all the costs, governments are unwilling to pay up since 
university products carry considerable benefits to those who 
have acquired them. In the light of these changes, the university 
institutions have been forced to become “hybrid institutions”, 
that is, semi-public and semi-private organisations. The 
university environment has become a market economy 
environment where there is cutthroat competition for students 
and consequently for financial resources to cover budgetary 
requirements that are not covered through public funding. The 
emergence of new “accredited” corporate universities, virtual 
open universities, and for-profit educational institutions is a 
clear indication of the drastic changes in the environment that 
universities operate in.  

Another major driver for change in the high education 
environment is the explosion of knowledge. With new fields of 
knowledge emerging in all quarters, the current state of 
knowledge is too fast for one institution to master. In order to 
emerge successfully in these muddy waters, institutions have to 
choose wisely the skills and knowledge that they can offer or 
extend their limitations through mergers, collaborations, and 
networks. In addition, since knowledge has become very 
important in the current world, universities are under scrutiny by 
society, governments, individuals, and all stakeholders 
concerning what they do and/or how they do it. The issue of 
accountability has therefore become very significant and hence 
the importance of the projects and strategies that universities 
adopt to meet these increasing demands and challenges.  
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Understanding Strategic Planning 
In its broadest definition, strategic planning in universities 

involves deciding in advance what the institution intends to do 
and how to do it. As higher education becomes more and more 
of semi-public and semi-private, strategic planning has become 
more central to universities’ planning of various programmes 
that they undertake in the process of remaining competitive and 
relevant in their fields of operation. Atkinson (2006) defines 
strategic planning as the process through, which organisations 
develop and maintain consistency between their objectives, 
resources, and their changing opportunities. Balogun (2006) 
goes on to define strategic management as the total 
concentration of organisation’s resources on specific and 
predetermined measurable outcomes.  

Strategic planning is one of the many organisational 
management tools that have emerged in various changes that 
are going on in the management of corporate organisations. 
Like other management tools, strategic planning is a tool that is 
meant for only one purpose: to help the organisation to do a 
better job in its areas of responsibility. Strategic planning allows 
human resource agenda and efforts to be aligned with the 
overall company’s objectives. Further, it allows the organisation 
to respond effectively to changes in its environment. Concisely, 
strategic planning is a strict and planned exertion for 
organisations to settle on choices for managing their activities 
while upholding why they execute such activities to influence 
future outcomes. 

Another important aspect to look at in understanding the 
concept of strategic planning is in its wording. The dissection of 
its words, namely strategic and planning, offers important tips of 
the key elements of the concept. The term “strategic” indicates 
a push for the best and well thought out decisions that respond 
to the organisation’s environmental circumstances. Since 
organisations must respond to both known and unknown 
circumstances, the ‘strategic’ decisions must therefore focus on 
the achievement of organisation’s objectives with the available 
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resources while remaining responsive to the often hostile and 
dynamic environments of operation. On the other hand, 
‘planning’ shows the part of deliberately establishing objectives 
and creating methodologies to accomplish the expected 
outcomes.  

The process of strategic planning calls for high discipline. 
According to Goodall (2009), the course requires strategic 
conspirators to collect, integrate up-to-date data, and/or try 
hypotheses before they are incorporated into the organisation.  
In the end, strategic planning is majorly about decisions and 
actions. Therefore, it addresses the choices that the 
organisation decides to do or not to do. This observation 
indicates that since an organisation is required to do many 
actions yet they cannot be achieved at the same time, it must 
therefore prioritise. While prioritising, the organisation must 
ensure that its planning gives a strategy for achieving the most 
important goals that will give it success in its activities. Indeed, 
much of the organisation’s strategy is focused on making 
touching decisions in choosing priority areas to focus on.  

Strategic planning can be an organisation-wide activity. It 
can even be focused on just one department or programme. 
Regardless of the focus, strategic planning is complex, 
challenging, and sometimes messy. However, it qualifies as an 
important aspect of any organisation in creating a clear map of 
where it is and where it desires to be in the future. In both public 
and private organisations, strategic planning gives specific 
directions on financial strategies, marketing strategies, human 
resources, organisational develop strategies, and information 
technology deployments. 

Concisely, a good strategic planning must have various key 
characteristics. Although some of these characteristics are 
evident from the above discussion, it is important to identify 
them for the interest of applying the concept in a university 
environment. The characteristics of a good strategic planning 
are as follows: 
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Strategic: The term shows the conscious, informed and 
responsive nature of the decisions to the environment of the 
organisation. 

Planning: This element shows that the process is a 
deliberate establishment the organisational agenda. 

Fundamental: Strategic planning is elemental since it 
requires prioritising on decisions and objectives that are more 
critical than others. Consequently, it is all about doing what is 
fundamental for the organisation, as not all actions can be done 
at a go. 

Disciplined: Discipline is a mix of close adhering to the 
requirements of a successful strategic planning. An 
organisation reviews the powers, flaws, chances, and 
intimidation concerning its actions before choosing the most 
appropriate course. In a strategic planning process, it is 
important to have discipline since a sequence of questions are 
raised to test any assumptions and to examine evidence and/or 
use of present-day information to anticipate the future of the 
organisation. 

Decision-making: In strategic planning, decisions must be 
made to answer important questions that are raised in the 
planning process. In its entirety, strategic planning is all about 
decisions for choices of action. 

Long-Range Plan: Long-range plan refers to the duration of 
actualising the strategic plans. Some organisation put in place 
strategic plans running for six months or less while others can 
go up to five or more years. It is upon the organisation to decide 
the long-range plan for its strategic planning. 

Operating Plan: This process refers to the detailed action 
plans that guide the process of accomplishing the goals laid out 
in the strategic plan. The operating plans for each organisation 
must translate into the achievement of its vision. 

Strategy Hierarchy-In large corporations such as universities, 
different levels of strategy are evident. According to Balogun 
(2006), three levels can be represented as follows:  
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Figure 1:  Levels of Strategy in an Organisation 
Corporate strategy is the highest level of strategic planning. 

It is very important in giving the organisation a direction towards 
its corporate values, corporate culture, corporate goals, and 
corporate missions. Corporate strategy is the broadest level of 
strategic planning. It implies the organisation-wide actions and 
decisions. 

Strategic business unit strategy level of strategic planning 
refers to the planning at the departmental or other semi-
autonomous units within an organisation. For instance, at the 
university level, the overall corporate level strategic planning 
may not cover all areas of the university. It is important to 
restructure the plan according to processes or strategic 
business units. The strategic business units (SBU) are the 
various departments or sub-autonomous units that have their 
operations such as hiring, budgeting, purchasing of products, 
and price setting among others elements that are separated 
from the main university management. The modern university 
has so many operations that cannot be run without strategic 
business units. Consequently, in such a case, the business 
units play a very important role. They are responsible for 
creating the university’s business strategies, which are in tune 
with the overall corporate strategy (Smith, 2013). However, in 
the recent past, strategic business units have been seen as 
great hindrances to the achievement of the organisational 
goals. As such, many organisations have adopted the functional 

Corporate Level 

Business Unit Level 

Operational Level 
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strategies. The functional strategies include human resource 
strategies, marketing strategies, human resource strategies, 
information technology management tactics, new product 
development schemes, legal approaches, and financial 
strategies. Each functional department must ensure that its 
respective strategy is in tune with the overall organisation’s 
strategic planning tenets. This goal is achieved by ensuring the 
goals of the functional department are derived from the broader 
organisational strategy. The operational level is the lowest level 
of organisational strategic planning. According to Balogun 
(2006), it has a narrow focus on an organisation’s strategic 
planning since it deals with the day-to-day operational activities 
that go towards the actual doing of the strategy. The operational 
segments must work within the set budget. They are not 
allowed to adjust or make their budgets. These operational 
activities are informed business unit or functional strategies, 
which in extension depend on the corporate strategy.  
Purpose of the Study 

 As a requirement, university institutions are expected to 
develop strategic plans to enhance a result-based management 
as well as efficiency in their operations. These plans are 
important in providing a direction on resource targeting and 
management, as well as in programme implementation. 
However, in the last decade, concerns have been raised 
regarding what is perceived as improper strategic planning or 
inadequate strategic planning practices in institutions of higher 
education. One of the main factors that determine the success 
of strategic planning is the human resource in the organisation. 

According to Balogun (2006), it is important to have a clear 
management practice that has the ability of bringing all people, 
especially the institution’s employees and top management, 
together to ensure collaborative efforts towards the 
actualisation of the strategic plans. The size of the modern-day 
university requires total collaboration between individuals, 
departments, and other stakeholders of the organisation to 
ensure that all activities are streamlined and in tune with the 
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overall aspirations of the organisation. However, with the 
increasing concerns about the deteriorating quality of education 
that is offered in higher institutions, fingers are being pointed on 
the institutions’ lack of management of human resources to 
ensure the success of strategic plans that are usually very good 
on paper. If implemented well, they can transform higher 
education forever. Many organisations do not understand that 
the key to successful strategic plan lies within their human 
resource department, which is held together good 
communication processes. Communication plays an important 
role in putting across the expectations of the organisations, 
decisions on various actions, decisions on resource allocation, 
and progresses in each segment of the implementation of the 
strategic plans. Consequently, communication is one of the key 
determinants of the success of strategic planning in universities. 
The issues identified above are major reasons why the strategic 
planning process breaks or thrives depending on how they are 
handled. The purpose of this study is to discuss the relevance 
of communication in the success strategic planning. It shows 
how lack of communication can easily jeopardise any chances 
of a successful strategic planning.  

The Significance of the Study 
This study on communication as a major factor that affects 

strategic planning will play an important role in shedding more 
light on a topic that has been around for some time. Many 
existing studies have focused on the importance and relevance 
of strategic planning in universities. However, they have not 
adequately covered the various issues that hinder successful 
execution of the same. This study will be therefore very 
significant for various reasons.  

The study will reveal important findings that will greatly help 
university institutions to implement their strategic plans 
successfully. It will also be important in contributing to the 
existing literature on strategic planning. Very few studies have 
focused on the key factors that affect strategic planning. The 
results in this paper will be very important for people who are 
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interested in the related studies. Another significance of the 
study is that it will also shed more light on the researcher 
regarding areas of the study relating to strategic management. 
Consequently, this study comes at an ideal time when 
universities are under pressure to transform their strategic plans 
from paper into action as a way of ensuring quality education 
and hence the rightful and relevant contribution to knowledge 
development in their societies. 
CHAPTER TWO: LITERATURE REVIEW 
Introduction 

This section discusses what other scholars and researchers 
have written and discussed regarding the role of communication 
in strategic planning. Literature is very important since it helps 
one to understand how far other researchers have gone in 
terms of explaining the topic under study and consequently 
helping to identify knowledge gaps that the researcher can fill. 
The section will most importantly tackle the theoretical 
foundation of communication in strategic planning and 
consequently help the researcher to extent the knowledge 
beyond what is available in literature. The section will also track 
the part that dialogue played during the early days of strategic 
planning. The section will also show how communication use in 
universities has changed over the years up to the present 
duration. 

Theoretical Communication Frameworks for Strategic 
Planning 

From the existing literature, strategic planning theories can 
be classified into normative and descriptive theories (Cutright, 
2001). Normative theory is a derivative of the principles-and-
processes school of thought and communication management 
science. Theories in this category are highly dependent on 
strategic fit where organisations must adopt intern and external 
communication policies based on their potential of offering 
growth benefits (Davoudi & Strange, 2008). On the other hand, 
the descriptive theory is derived from a more data-oriented 
communication approach, which has evolved from the existing 
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larger body of empirical work that is related to decision-making 
and human problem-solving behaviour. The theories employ 
deductive and empirical methods to produce and use 
information in their application.  

In the 1970s, major developments in the field of 
management theory later resulted in the establishment of 
strategic planning as a distinctive body (Howell, Williams, & 
Lindsay, 2003). Such developments came at a time when other 
disciplines such as management science, systems approach, 
and behavioural where gaining prominence. Communication 
greatly affected the definition and conception of strategic 
planning during this time. Since its establishment, there have 
been various concerns and questions regarding the theoretical 
foundations of strategic planning as a discipline in the wide 
organisational management and development field (Elbanna, 
2008). The first concern relates to the evident lack of well and 
formally established descriptive communication theory of 
strategic planning that is based on empirical data and evidence. 
Secondly, concerns have been raised concerning the general 
lack of empirical studies relating to strategic planning in 
organisations. Thirdly, there are concerns that strategic 
planning is not a perfect approach to organisational 
development. In fact, no adequate information has been 
published on the difference between organisations that use 
formalised and non-formalised strategic plans (Lynch, 2000). 
Lastly, questions have been raised concerning the low level of 
integration of strategic planning with other various 
communication approaches of organisational development.   

History of Strategic Planning: How Communication was 
Applied in the Early Days 

Strategic planning is deeply rooted in military history. It is 
conceptualised from the military’s approach to planning the 
destruction of enemy forces through effective use and 
deployment of military resources. Early writers on military affairs 
have acknowledged the importance of communication in 
planning. For instance, in The Art of War, Sun Tuz wrote, “The 
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general who wins a battle makes many calculations than the 
general who loses the battle and its by attention to this I can 
suggest who is likely to lose or win a battle” (Cutright, 2001, p. 
24). Such calculations are synonymous with communication 
tactics that one can deploy in a given time and scenario to 
connect all involved parties. However, the discipline of strategic 
planning gained prominence in the 20th century as the business 
environment became highly dynamic and very competitive. It 
also within this time since 1950s that more and more research 
has focused on the role of communication in strategic planning 
and strategic management.  

Strategic Planning in Universities: Does Communication 
Play any Role? 

It is not easy to discuss the concept of strategic planning 
without a mention of the two concepts as they are closely 
related. Both strategic planning and strategic management 
involve the organisation’s wish for understanding and 
communicating its current state and put in place decisions to 
take it successfully into the future. Just like strategic planning, 
strategic management and communication gained dominance 
in the 1950s and 1960s where Igor Ansoff, Alfred Chandler, and 
Peter Drucker were the most influential pioneers of the field 
(Balogun, 2006).  

According to Davoudi and Strange (2008), Peter Drucker 
was one of the ardent theorists in strategic management and 
communication. He has dozens of communication management 
books under his belt. With a career spanning over 50 years, his 
contribution to strategic management and communication is 
profound. One of the most significant assertions developed by 
Drucker revolved around the importance of communication 
objectives in an organisational setting (Elbanna, 2008). He 
claimed that an organisation without clear communication 
objectives would easily lose its mandate and drive itself into 
irrelevance. Consequently, any organisation that is worth its 
name should have communication agendas to guide its 
activities at all times. His focus on these objectives led to the 
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emergence of his theory titled, “management by objectives” 
(Balogun, 2006). The management by objective theory called 
for the process of setting communication indicators and tools for 
monitoring progress from the lowest to the highest levels of an 
organisation (Atkinson, 2006). He is also credited for correctly 
predicting the importance of intellectual capital as it is known 
today. Further, he predicted the emergence of “knowledge 
worker” and the role that such a worker can play in enhancing 
communication and interaction in organisations. He claimed 
that with excellent communication knowledge, tasks would be 
carried out easily under the dictatorship of who has the highest 
knowledge, irrespective of his or her positions in the 
organisation. Overall, his contribution is very important to the 
concept of communication in strategic planning since it 
advocated the centrality of communication objectives in 
ensuring that organisations remain focused on their journey 
towards success and better efficiency in their services.  

Igor Ansoff built his approach to strategic management from 
the work of Chandlers by adding a variety of communication 
concepts, which had a very big impact on strategic 
management. He established the Ansoff Matrix, which is 
represented as a network that focuses on bazaar expansion, 
horizontal and vertical incorporation, bazaar infiltration, 
commodity improvement, and extension tactics. He presented 
communication as the only tool through which these strategies 
could be of help since they (strategies) were meant to connect 
various business stakeholders. While developing these 
strategies, Ansoff was convinced that organisations that 
deployed excellent communication plans would be better 
prepared for the future opportunities and challenges. His 
corporate strategy, which he called the gap analysis, was a very 
important addition to the strategic management and planning 
since it indicated the push for understanding and 
communicating where an organisation is and where it wants to 
be and what it needs to do (gap) to be where it wants to be. The 
action points for propelling an organisation to where it needs to 
be were referred to as the “gap reducing actions”.  
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In the 1980s, public sector organisations, including 
universities began to adopt corporate style strategic planning 
approaches in the process of ensuring better delivery of 
services. Initially, bureaucracy, politics, and other interferences 
made universities’ management very wanting. Their services 
were in dire need of review. In addition, there was little 
accountability, a situation that greatly affected the 
organisations’ capacity to plan and deliver services. Cutright 
(2001) confirms that these approaches to strategic planning 
were based on the previously existing corporate strategic 
planning models. They had adopted few variations, which did 
not give weight to communication, to reflect the unique needs of 
the public sector organisations. According to Lynch (2000), for 
successful planning and implementations process, it is 
paramount for organisations to adopt strategic communication 
planning and implementation processes that reflect the unique 
aspects of public organisations such as universities (Howell et 
al., 2003). Such communication approaches can provide better 
outcomes in strategic planning as compared to the long-range 
planning process that was previously common in the public 
sector organisations (Spee & Jarzabkowsk, 2011). The fact that 
many universities are in the public sector means that it is 
important to have strategic planning approaches that allow for 
opportunism, bargaining, and response to the dynamic forces 
and influences that characterise the political environment. 
Communication is the only means of realising this goal. The lag 
in the adoption of strategic communication in universities was 
mainly due to the perception that strategic planning was more 
suited for business (Cummings & Worley, 2001). For instance, it 
was claimed that since strategic planning followed near yearly 
appropriation cycles, it could be difficult to adapt it in public 
organisations. In addition, it was claimed that the less control 
over administrative systems due to bureaucracies as compared 
to business would be a great hindrance (Cummings & Worley, 
2001). Another major argument that acted to reduce the 
momentum towards the adoption of proper communication 
strategies in universities was that they lacked a “bottom-line”. 
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The laws and policies that guide what public organisations do 
are mainly made by political authorities, which greatly hinder 
the process of independent decision-making processes in 
universities.  

The introduction of Planning, Programming, and Budgeting 
System (PPBS) by the Department of Defence (DoD) in the 
1960s marked the entry of strategic planning federal agencies. 
Up to date, the DoD has continued to improve its strategic 
planning by acknowledging the central role that communication 
plays in terms of bringing stakeholders together. It is a key tenet 
of its management. The PPBS systems have been very 
important in guiding the DoD in its labour and materials, as well 
as strategies for the acquisition of the materials and lifecycle 
support. In this case, the DoD can determine its present and 
future requirements, which are then aligned with its budget to 
ensure continuity of relevance of its activities (Elbanna, 2008). 
PPBS was put in place for the need to ensure effective and 
efficient use of financial resources based on priorities, needs, 
and projected available resources. The appropriate and working 
communication tools had to be established. Indeed, this need 
marked the earliest application of communication during 
strategic planning in the public sector organisation (Cutright, 
2001).  

Universities, just like other public organisations, operate in a 
more complex environment as compared to the private sector 
organisations. This situation was recognised in the early 1960s. 
For instance, they must ensure that they answer questions of 
value as well as democratic principles that must always underlie 
the communication process. Such principles often complicate 
the process of strategic planning in terms of determining the 
most applicable communication mode, its content, and process. 
It is important for the strategic planning process to be open, 
while at the same time ensuring that all university’s 
stakeholders are put into consideration when developing 
communication tools (Balogun, 2006). In addition, the goals and 
objectives that are defined in the formulation of the plans must 



Journal of Arabic Studies in Education & Psychology(ASEP) 


  

  
      

Number 63 , July , 2015   

297 
  

conform to the legal policy requirements that are based on 
values of fairness and equity. Another important factor that 
affects the process and feasibility of achieving specific 
communication objectives is political influences. While these 
factors represent major hindrances to planning in universities, 
various authors have advanced models and techniques to 
address these challenges. For instance, in 1988, Bryson 
proposed a model that centred on the issue communication 
management (Davoudi & Strange, 2008). While issues are 
generated from different factors, of great was the attention that 
this model gave towards political influence as a major driver of 
strategy in public sector organisations. Another author, namely 
Koteen, also supported Bryson’s approach and model in 1991. 
He advocated a focus on management of strategic issues as 
the main areas of concern for public and non-for-profit 
organisations (Elbanna, 2008).  

While strategic planning is mainly focused on private sector 
organisations, importing its tenets into the public sector 
organisations requires stakeholders to have a clear 
understanding of the context within which strategic planning 
happens in the two sides of organisations (Cutright, 2001). The 
difference between private sector and public sector’s strategic 
planning greatly affects the design and completion the actual 
planning process as well as the implementation and success of 
the whole strategy. Hence, stakeholder communication design 
must be tailored in a way that does not bar the contribution and 
interaction of the two sectors. While many other differences 
should be put into consideration, two main factors stand out 
(Lynch, 2000). Firstly, in private businesses, strategic plans are 
more precise, clearly defined, and always related to products, 
competition, and return on investment, market share, and 
profitability. On the other hand, policies and strategies in the 
public sector organisations are difficult to measure. They are 
ambiguous and often address broad social issues (Cummings & 
Worley, 2001). Such a situation implies poor communication 
plans in the public sector. Secondly, strategy development and 
implementation in private organisations is confined to 
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participants within the specific organisation and the strategies in 
place for internal use. However, in the municipal sector 
organisations, considerable external input is witnessed. 
Consequently, successful implementation is dependent on 
cooperation with the administrative and political oversight 
bodies (Campell & Stonehouse, 2002). To many people, the 
pluralist nature of democratic governance in the public sector 
organisations casts major doubts on the prospects of 
successful undertaking of communication planning. Balogun 
(2006) captures well this issue of pluralism in public sector 
organisations. He points out that pluralism has negative 
consequences on the success of communication planning since 
it pushes public organisations to forfeit their ability to have 
rational and comprehensive strategic planning. It is aggravated 
by the fact that various interest groups must be heard and 
represented. This situation seriously affects the organisations’ 
ability towards adequate planning, efficiency, and cooperation.  

Goodall (2009) examines the main factors that underlie 
success during strategic management in the public sector 
organisations. He claims that cultural distinctions are 
responsible for the differences between strategic planning in the 
private and public sector organisations. Further, these 
differences dictate diverse expectations for successful 
implementation of strategic plans. The first reason behind the 
differences between private and public sector organisations 
strategic planning can be attributed to competition and 
communication. Unlike private organisations, public institutions 
have less competition. Rivalry in public sector businesses is 
mainly for scarce capital to run their activities. They also 
compete with universities within the private sector, especially in 
the current state where the push towards privatisation of studies 
is common (Balogun, 2006). As universities adopt more and 
more corporate approaches to organisation management, 
competition will be felt, although the motivation will take a 
longer time before it reaches the levels of competition in the 
private-sector organisations. The second reason that Goodall 
(2009) puts across is that in the public sector organisations, the 
influence of the customer is weaker and hence does not greatly 
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influence communication or decision-making. This claim can be 
explained using the fact that these institutions are not entirely 
dependent on customers for resources. For example, 
universities receive funding from the government and other 
areas. Although some of them require students to pay a 
considerable share of the expenses, this amount is a smaller 
share of what the universities receive. There is little motivation 
to adjust to reflect the needs of the customers (students) who in 
many cases do not have a lot of say on the affairs of the 
institution because communication networks within the 
institutions do not give them a clear path to follow. Since 
strategic planning is primarily dependent on a determination of 
future market requirements, it makes it difficult to have the 
same motivation to undertake strategic planning in public 
organisations as it is witnessed in private organisations 
(Campell & Stonehouse, 2002). The third reason why strategic 
planning is a challenge in universities and the public sector is 
the issue of performance management. In public organisations, 
it is difficult to breakdown performance indicators as well as a 
clear understanding of the rewards and punishment. This 
situation depicts a gap in communication. Further, there is a lot 
of influence from changes in leadership unlike in private 
organisations where financial measures are used to 
communicate performance. In public institutions, data for 
determining the performance is difficult to find from the unclear 
parameters that are used to gauge performance (Cummings & 
Worley, 2001). However, in private organisations, information 
on finances and other performance indicators is readily 
available. Universities perform many social service-related 
roles. It is difficult to have a yardstick for communicating 
performance. Since performance measurement is a 
fundamental tool for strategic control, without it in the public 
sector, there is no means for feedback and evaluations. This 
case easily leads to strategic plan stagnation and ultimately, its 
failure.  

Another major problem that is common in the public sector 
organisations relates to the political connotations in policies, 
especially those that relate to leadership. A rapid politically 
motivated turnover of leadership in universities has been 
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witnessed. These rapid changes can be a great hindrance to 
the sustenance of long-term strategic direction for the 
organisation (Balogun, 2006). As political forces play a key part 
in the determination of leadership in universities, demands 
legislative oversight bodies and other stakeholders can easily 
overwhelm the organisation’s attempts to set goals using the 
private sector’s strategic planning processes. According to 
Balogun (2006), in business, strategic planning is highly 
influenced and guided by a high degree of rationality where 
plans are guided by analytical communication models and 
techniques. However, this situation is not the case in the public 
sector organisations where political forces are concerned with 
questions of resource allocation and decisions based on non-
rational logic. Lynch (2000) confirms that the distinction 
between private and public organisations is evident in the scope 
of their roles. Public institutions have a wider scope of 
programmes, which are not easy to reduce or realign as they 
have societal purposes. While managers in private and for-profit 
organisations easily adjust to market dynamics, this situation is 
not possible in public organisations. Lastly, in public institutions 
leaders are likely to refer themselves as specialists rather than 
managers. While managers are concerned with the direction of 
the organisation towards profits, specialists are loyal to their 
occupational disciplines, which create a major difficulty in 
steering the organisation towards a given strategic goal 
(Davoudi & Strange, 2008). For instance, in universities, there 
is enhanced protection of workers. Hence, feelings of 
entitlement, stability, and risk aversion are a great hindrance to 
the innovative spirit of communication as an aspect of strategic 
planning.  

The Key Steps to Communication during the Strategic 
Planning Process 

For successful strategic planning, several major factors have 
to be in play for effective and efficient communication among 
the various university stakeholders. In this process, five steps 
have been advanced to guide the process systematically. The 
steps begin with the identification of vision and mission of the 



Journal of Arabic Studies in Education & Psychology(ASEP) 


  

  
      

Number 63 , July , 2015   

301 
  

organisation, then analysis of external, internal, gap, and 
benchmarking to build the organisation’s strategic issues 
(Campell & Stonehouse, 2002). The other step is the 
premeditated encoding, where the company establishes and 
communicates its well-calculated ambitions, action plans, and 
campaign procedures. In the process of impanation, emergent 
issues may evolve, alter, or challenge the previously intended 
outcomes. Consequently, it requires periodic reviews to ensure 
that the strategy can cater for the new issues.  

The dream and duty of any company form the primary 
communication stage towards the premeditated preparation 
course. Communicating the dream is important since it specifies 
the institution’s long-term agenda by clarifying the basis for the 
its continuation and the desired ultimate position that it would 
like to attain. The mission on the other hand identifies major 
goals and performance objectives of the organisation (Cutright, 
2001). The vision and mission are of critical value to the 
success of the strategic planning. It is worth noting that without 
a clear understanding of where the organisation is headed, no 
strategic plan can be successful.   

The second most important communication step in an 
organisation’s strategic planning process is the setting of a 
clear understanding of its environment, both internal and 
external. This environmental scan is performed through several 
communication models, of which the most popular ones are the 
SWOT and Porter’s Five Forces Model. SWOT analysis is 
important in the identification of factors that are likely to affect 
the organisation’s desired outcomes in its strategy (Goodall, 
2009). The SWOT examination model identifies a business’ 
interior powers and flaws, while at the same time identifying 
peripheral pressures and chances. This process is very 
important in the strategic planning process as it helps the 
organisation and other interested parties to understand the 
firm’s distinctive competencies and key success factors. The 
main objective of SWOT analysis is mainly to ensure that the 
organisation’s internal and external situations are well aligned 
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(Elbanna, 2008). The Porter’s five-force plan is an essential 
business’ strategic planning tool that guides the process of 
understanding the business’ aggressiveness and appeal in its 
sector. These five forces include the risk of new entrants into 
the industry, degree of rivalry between competitors, threat of 
substitutes, consumer bargaining authority, and dealer 
bargaining supremacy (Lynch, 2000). A good communication 
strategy must consider these forces. It should have the potential 
to turn them into the organisation’s advantage. 

The third step is the gap analysis. In gap breakdown, the 
institution communicates the disparity between its present state 
of affairs and its required outlook. This process is very 
important since it identifies the needed resources and allocates 
them adequately to minimise the gap (Balogun, 2006). Igor 
Ansoff’s model is a very important tool in the gap analysis 
process. Through the model, the organisation can be 
transformed from its current position while being guided by 
objectives, subjects, and its potential.  The model stresses gap 
analysis and synergy, where the former evaluates the 
difference between the current and future positions, while the 
latter indicates the desire to seek a better product market 
posture and performance than its current standing.  

The fourth communication step in strategic planning is 
referred to as benchmarking, which requires an organisation to 
measure and compare its operations, practices, and 
performance against others (Cummings & Worley, 2001). It is 
very important to establish a benchmark for identifying “best” 
practices that will ensure that the organisation’s strategic 
planning objectives propel to a higher position than its 
competitors do.  

The fifth step involves a serious consideration of what is 
referred to as emergent strategies. Emergent strategies indicate 
a consideration of unpredicted and unintended occurrences that 
differ and possibly alter the organisation’s intended strategies 
(Goodall, 2009). Such a strategy is very important since it 
allows the organisation to respond accordingly to any 
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eventualities and thus ensure that regardless of the 
interruptions, the main strategic objectives remain on course 
and are achieved (Lynch, 2000). The sixth stage involves a 
close evaluation of strategies, action programmes, and tactics 
to ensure that they remain in the planned path towards the 
achievement of the strategic plans. In many instances, it is very 
important to measure performance at least annually (Davoudi & 
Strange, 2008). The approach is crucial in ensuring that the 
organisation can know the impact of its performance on the 
accomplishment of its assignment and dream. In the evaluation 
process, the organisation must always measure the current 
performance against the expected results while paying a close 
consideration to any changes that may have affected the 
journey towards the expected outcome. After the evaluations, 
the next step is a review of the strategic plan. It is important to 
ensure that the findings of the evaluation are incorporated into 
the strategic plan (Atkinson, 2006). It is important to effect 
various recommended changes from the evaluation process to 
ensure that the plans remain on their expected progress path 
and therefore increase the ability of the organisation to achieve 
its goals.  

Benefits and Importance of Communication during 
Strategic Planning 

As discussed above, strategic planning has gained 
prominence and significance in the management of both private 
and public sector organisations. In the academic institution 
setting, as universities adopt more and more corporate-like 
management approaches, communication will play an important 
role in maintaining a competitive advantage in their areas of 
operations, as well as ensuring the continuation of the social 
services that they offer in their respective spheres of 
operations, that is, in the academic world. Just like any other 
organisation, strategic communication serves various purposes 
in universities. Overall, it ensures that organisations clearly 
define their purpose, and hence leading to their setting of 
realistic goals and objectives that are in line with their mission. 
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The goals must be achievable in a given timeframe and within 
the organisation’s capacity to implement them.  

Strategic communication is highly beneficial to the 
organisation, firstly, as it allows a room for open and proper 
announcement of its goals and objectives to its stakeholders. In 
addition, it allows stakeholders to develop a sense of ownership 
of the organisation, as they know its success is pegged on their 
respective responsibilities. Without communication during 
strategic planning, organisations cannot ensure accountability 
concerning the use of the available resources. Consequently, 
the strategic planning is an important process since it ensures 
that resources are allocated where they deserve to ensure 
priority programmes are undertaken for the benefit of all 
stakeholders. Another important benefit is that communication 
allows an organisation to measure progress and/or put in place 
measures to guide organisational change (Balogun, 2006). It 
also ensures that the organisation identifies the best skills of 
various stakeholders, which go a long way in ensuring the 
success of various action areas of the strategic plan and the 
overall strategy. 

Cutright (2001) puts forward a number of benefits that 
organisations stand to gain in the strategic communication 
process. Firstly, he notes that organisations can focus on 
important areas of activities and hence ensure that resources 
are prioritised for areas that provide the most benefit to the 
organisation. Secondly, it allows the organisation’s 
management to analyse and clearly understand its internal 
culture and its influence on the success of the organisation’s 
activities and performance. In addition, strategic communication 
ensures that an organisation is aware of its changing 
environment and hence a justification for its change on its 
processes to adjust accordingly (Sirat, 2010). It also helps an 
organisation in to determine the kind of change it wants and its 
actions to that effect. Since it involves a scrutiny of the 
organisation’s present capacities, it is an important tool for 
determining opportunities and threats in its environment. An 
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organisation that lacks goals does not stand a chance in the 
competitive world of today. Universities cannot be exempted. In 
this case, through strategic communication, the organisation, 
can establish practical goals and aims that it can achieve with 
the available resources. It also acts as an important element 
when the organisation takes a scrutiny of itself and gives an 
opportunity to the top management to review strategic issues 
that arise. Further, it ensures that the need for better decision-
making is emphasised. The organisation is also in a better 
position to manage and correct inconveniences in its 
processes. On the other hand, upon building on Cutright’s 
assertions, Elbanna (2008) confirms that communication allows 
the organisation to establish an indicator for gauging the 
financial plan for its merchandise and services whilst achieving 
its short and long-term goals.  

Barriers to Communication during Strategic Planning 
The benefits of communication during strategic planning are 

obvious. It is advisable for every organisation to adopt 
communication in its management. However, this situation may 
not always be the case as the process itself may face various 
problems, which render communication ineffective and even the 
ultimate undoing of the organisation. However, public sector 
organisations are majorly reluctant in adopting these 
recommendations and devising the communication policies. 

Firstly, the rapidly changing environment where 
organisations operate can easily render communication plans 
obsolete. To avoid this scenario, it is important to put in place 
monitoring and evaluation mechanisms for reviewing the 
strategies to ensure they remain relevant. However, this 
process is highly involving. Hence, many organisations are not 
ready to follow it. This situation leads to stagnation or even 
complete failure of the strategies when they become irrelevant 
(Howell et al., 2003). It is also important to note that managers 
often come in the way by being reluctant in terms of developing 
plans for themselves and their subordinates. In addition, many 
problems that often characterise the communication planning 
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process in public sector organisation can easily portray a 
negative image of the whole process (Balogun, 2006). 
Misappropriation of resources, lack of accountability, and 
outside negative influences can also affect the success of the 
strategic planning process. Any organisation that upholds 
communication is guaranteed of avoiding this situation from 
happening. For large institutions such as universities, strategic 
communications planning is a costly process in terms of time 
and money. This situation can affect the success of the 
process.  

While the above problems seriously challenge the 
effectiveness and probability of success of strategic 
communication, the involvement or engagement of 
stakeholders holds the key to failure or success of the strategic 
planning process. Strategic planning requires the involvement 
of all stakeholders (Campell & Stonehouse, 2002). The 
stakeholders must understand and support the communications 
requirements and goals of the strategic planning for its success. 
In large institutions such as universities, there is the need for 
collaboration between a wide range of stakeholders (Atkinson, 
2006). In this process, communication is very vital. It has to be 
applied in each step of the planning process. Without 
communication of the goals of the strategic planning, progress, 
and other key issues, strategic planning is likely to disintegrate 
and jeopardise an organisation’s ability to remain relevant to the 
needs it serves in the society.  
CHAPTER THREE: ANALYSIS 

As public institutions, universities involve organisational 
hierarchies and division of labour from the top management, 
middle management, subordinates, and other segments of its 
various units or departments. During this division of labour, 
supervisors or managers are the key custodians of information, 
which helps them in decision-making and controlling of various 
functions in the university in their respective spheres of 
influence (Campell & Stonehouse, 2002). Supervisors, as 
custodians of information, transmit information to the 
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subordinates who must receive and obey the contents of the 
information.  

It is important for organisations to set well-functioning and 
interconnected communication channels that transfer 
information from internal and external influences of the 
organisations. Organisations must ensure that they receive 
information from their environment to inform decision-making 
(Elbanna, 2008; Atkinson, 2006). Through effective 
communication processes, they can manage, decide, and give 
feedback accordingly to ensure the formulation of a good 
strategic plan and its subsequent successful implementation. 
Communication is also an important process in establishing, 
maintaining, and even altering the organisational culture and 
climate (Lynch, 2000). When employees and stakeholders feel 
that they are adequately informed and/or can easily 
communicate to everybody in the institutions, the success of 
organisational activities becomes evident.  

To have a winning strategic arrangement, an organisation 
must be ready to change from its current state to the new level 
where it wants to be and take the necessary steps towards the 
change. Strategic planning indicates a desire to change from 
the current to another situation that is desirable for the 
organisation’s future. In this process of change, strategic 
planning often interferes with individual and organisational 
culture. These changes must be effectively managed to avoid 
resistance or other negative consequences that may not be in 
the best interest of the organisation. According to Howell et al. 
(2003), the process of strategic planning and effecting change 
must ensure an elaborate, comprehensive, and well-
coordinated strategy that considers the cultural and 
communication aspects of an organisation.  

Poor communication is the main hindrance towards 
successful strategic planning in universities. Firstly, the large 
number of stakeholders and interest groups on the welfare of 
universities means that much communication between these 
segments of the organisation is very vital (Cummings & Worley, 
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2001). For instance, it is important to ensure that the influences 
of government oversight authorities are well communicated and 
reflected in the strategic planning process. Without adherence 
to these requirements from the oversight bodies, the strategic 
plan may face serious problems, including illegalities that 
contravene the requirements of the law.  

According to Balogun (2006), even the best-formulated 
strategies often fail due to poor implementation, which mainly 
arises from improper strategies that fail to communicate action 
points as required. Therefore, it is important to ensure that 
strategies are well communicated through the involvement of 
relevant stakeholders inside and outside the organisation 
(Davoudi & Strange, 2008). While the top leadership is 
responsible for the success or failure of the overall strategy, it is 
important for managers and supervisors to be empowered 
and/or encouraged to respond to opportunities in their 
respective departments (Elbanna, 2008). Such an 
empowerment will spill over to other employees who will be 
willing to take risks and try new ideas without the fear of 
reprisals. In public institutions, the success of the strategic 
planning process is highly dependent on how the strategy 
requirements are communicated by the organisation to all the 
concerned employees from the highest to the lowest. 

Poor communication is a great hindrance to the dialogue as 
an important part of the learning process. Since strategic 
planning involves learning new concepts and ideas, 
communication is therefore an important part of ensuring that 
members of the organisation know how they can contribute to 
the strategic mission of the organisation (Goodall, 2009; 
Campell & Stonehouse, 2002). Employees’ role in the success 
of the organisation cannot be overlooked. They are the vehicles 
through which the actionable parts of the strategic plan are 
carried. However, when they do not have a clear understanding 
of their respective roles in the achievement of the strategic plan, 
it becomes a major problem and a big hindrance to the success 
of the strategic plan. It is for the best interest of the organisation 



Journal of Arabic Studies in Education & Psychology(ASEP) 


  

  
      

Number 63 , July , 2015   

309 
  

to ensure that this group is well informed on issues relating to 
the strategy implementation.  
CHAPTER FOUR: RECOMMENDATIONS AND 
CONCLUSIONS 

 Poor communication is a major factor that affects strategic 
planning in universities. The enormity of the institutions can 
hinder effective communication. To ensure there is good 
communication that works for any university, the following 
recommendations are highly desirable.  

Communicating about strategic planning   
Although stakeholders may have heard about strategic 

planning, they may not understand what it entails. The first step 
is to spread the world on strategic planning through various 
methods. When stakeholders are aware of what strategic 
planning means and entails, they are likely to embrace it once it 
is implemented in the organisation. 

Open communication with the Planning team 
In the university environment, developing strategic plans 

requires a close and wide involvement of all stakeholders. It is 
therefore crucial to ensure that the planning reflects all major 
stakeholders. Further, there is a need to ensure that all 
stakeholders are valued and that their inputs are well 
considered through open communication. Without this open 
communication, some members may be dissatisfied with the 
process, thus leading to disagreements that may not only delay 
the process, but also completely stop the strategic planning 
process.  

Communication the role of each stakeholder 
The wide nature of the university institutions requires a clear 

division of labour and responsibilities. The roles of the entire 
organisation can be controlled and managed from one 
segment. It is therefore important for the institution to delegate 
duties across various departments and/or put the strategic 
plans for each segment under the leadership of various 
individuals. These divisions of labour must be made in such a 
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manner that upholds communication for both related and 
unrelated departments to ensure uniformity and streamlining of 
their various activities to complement each other, thereby 
leading to the overall achievement of the organisational 
strategic planning goals and objectives.  

Communication on the progress of various teams 
The overall success of the strategic planning is pegged on 

the success of various individual teams in the organisation. The 
failure of one team can easily indicate breakdown of the whole 
process. By keeping an open communication between these 
teams, the organisation can ensure balanced progress. 
Besides, timely remedy of actions may be undertaken to correct 
any hindrances.  

In conclusion, the management of universities has greatly 
evolved over the years. There is an increased move towards 
semi-public and semi-private management models to improve 
efficiency and effectiveness of their services in the 21st century. 
In this process, strategic planning has gained a lot of relevance 
in university management in helping them to set goals and 
processes for the achievement of their future aspirations. 
Issues such as the wide array of stakeholders and interest 
groups, political interferences, as well as the services that focus 
on the society declare strategic planning an often-complicated 
issue. Communication plays an important role in ensuring a 
clear understanding of the requirements of the strategic 
planning by all stakeholders, failure to which success becomes 
an illusion. It is therefore important to eliminate all barriers to 
effective communication that may affect strategic planning in 
universities.  
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