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Abstract

:! Y his study aimed to develop and assess the
relationship between intercultural communication
competence and intercultural sensitivity in EFL

college students in a southern Saudi Arabian university. The
researcher followed an experimental design involving pretesting
and posttesting on one experimental group. Participants were 123
EFL college students who were voluntarily selected for this study
by convenience. A supplementary advanced reading addendum
was used to develop intercultural communication competence
(ICC) and intercultural sensitivity (IS) in the participants for one
semester. Two scales for assessing ICC and IS were used for
collecting data. Findings of bivariate correlation analysis indicated
that the attributes of both scales were significantly positively
correlated. This indicated that the constructs of ICC and IS were
significant factors that enabled participants in the study to raise
their intercultural sensitivity and enhance their intercultural
communicative competence. Conclusions indicated that the
concepts of intercultural communication competence and
intercultural sensitivity suggest important constructs that enable
language learners to engage in proper intercultural interactions.

Keywords: intercultural communication; intercultural

sensitivity;  intercultural = communication = competence
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Introduction

Communicative competence is the speaker’s mastering of
communicative skills when communicating in the target
language. Hammer, et al. (2003) suggested that intercultural
competence and intercultural sensitivity are that important
terms that refer to the ability to think and act in interculturally
appropriate ways. In fact, learning and acquiring intercultural
communicative competence and intercultural sensitivity is a
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continuous process which continues throughout a learner’s
lifetime. Aguilar (2010) indicates that cultural learning as an
aspect of foreign language learning in this matter continues even
after school and university, in fact, this process continues
throughout one’s whole life.

However, Deardorff (2011) states that terms of
intercultural competence and intercultural sensitivity vary
according to the discipline of knowledge these terms are used in.
For instance, Arévalo-Guerrero (2009) indicates how the
influence of culture on language has recently received more
attention in the foreign language teaching curriculum. However,
differences in conversational styles across cultures are not yet
clearly integrated into the language curriculum.

Learners sometimes discover that their interaction with
native speakers is not successful or not appropriate, yet they are
not often aware of the cultural explanations behind these
misunderstandings. Arévalo-Guerrero (2009) believes that when
practicing the foreign language, learning should include verbal
communication such as conversational styles in addition to
nonverbal communication such as gestures and body language
which is behavior that adds to spoken or written language. Thus,
both types of communication codes are present in any
communication act. Awareness of differences in conversational
styles and the skills to adapt accordingly, can contribute to the
success of communication whereas, lack of awareness may lead
to misunderstanding and a feeling of disappointment or
confusion.

Fritz, et al. (2005) suggested that intercultural sensitivity is
an overarching concept that covers intercultural awareness,
intercultural sensitivity and intercultural adroitness These three
factors that comprise intercultural competence reflect the
cognitive, affective and behavioral nature of intercultural
competence (Yilmaz, et al, 2016). Chen and Young (2012)
further explained that intercultural sensitivity is the ability of an
individual to use knowledge about the world, others and oneself
to understand and respect others in cross-cultural
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communication settings and situations. Some researchers
suggested that “intercultural competence, intercultural
communicative competence, intercultural sensitivity and cross-
culture adaptation” are used interchangeably” (Fantini & Tirmizi,
2006; Reichard, et al.,, 2015; Sarwari & Abdul Wahab, 2017;
Sinicrope, et al., 2007).

Albeit, it is essential to distinguish whether intercultural
sensitivity and intercultural communication competence are the
same or different, and in which ways these two concepts impact
on each other. In this respect, some researchers assume that
intercultural communication competence and intercultural
sensitivity are interrelated with the latter being subsumed in the
former (Ameli & Molaei, 2012; Sarwari & Abdul Wahab, 2017). At
the same time, high intercultural sensitivity is linked with the
probable experiencing of competent intercultural
communication (Hammer, Bennett, & Wiseman, 2003).

Of relevance, too, is Byram’s grounded model (1997) which
views intercultural communication competence as a set of
knowledge, attitudes, skills and political education which marks
aspects of cognition, behaviour and emotion (Fernandez & Pozzo,
2017). This concept views intercultural communication
competence as an aspect of linguistic competence that is
developed through nurturing cultural intelligence, intercultural
social knowledge, communication abilities and multicultural and
diversity understanding.

Ameli and Molaei (2012) asserted that intercultural
sensitivity is among the main factors that in- fluence successful
communication. At the same time, intercultural competence is
among the impor- tant requirements to conduct successful
interactions with different people, and to improve human
relationships (Coffey, Kamhawi, Fishwick, & Henderson, 2013).
According to Chen and Starosta (1996), the embedded
misperception of intercultural awareness, intercultural
sensitivity, and inter- cultural communication competence,
which are closely related to one another but different con- cepts,
is the main cause of confusion on understanding these concepts.
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The core point of intercultural sensitivity is personal aspiration
of a person to comprehend and appreciate different cultures and
cultural norms which are not the same as his or her own cultural
norms (Chen & Starosta, 1997; 2000). However, intercultural
communication competence refers to the abilities that enable
individuals to conduct effective interactions in a multicultural
environment and to narrate in different cultural perspectives
(Bennett & Bennett, 2003). According to Marrone (2005),
intercultural communication competence is the skill for
conducting peaceful interactions with individuals from diverse
cultures, and this ability helps individuals to find their right
places in multicultural settings.

In this regard, too, Chi and Suthers (2015) focus on the
achievement of intercultural communication competence and
cultural information through the existence of close ties and
collaborations among members of different cultures. The
intercultural communication is a new concept which was
introduced by Hall (1959), and so far many researchers have
evaluated this concept from different perspectives. At the same
time, besides the increased attentions to intercultural sensitivity
concept in the recent decades, confusions relating to
intercultural sensitivity have also increased during this time, and
this concept is not broadly understood yet (Chen & Starosta,
2000). Therefore, this study is aimed to develop and assess the
relationships between intercultural sensitivity and intercultural
communication competence as two interrelated issues that help
EFL learners from to conduct successful interaction with native
speakers of English and others from different cultures.

Methodology
This is an experimental study that employed a pretest, an
intervention and a posttest design involving one experimental

group.

Participants
The participants in this study were 123 students (90 males
and 33 females) who were enrolled in the languages and
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translation program in a public Saudi university at the time of
the study. The participants were drawn by convenience
sampling. The researcher collected the study data from the
population of students based on availability.

Materials and Procedure

A supplementary material manuscript comprising reading
articles that were specifically selected to enrich the participants’
knowledge and awareness of ICC has been used as an enrichment
addendum in an advanced reading course for the participants in
the present study. Two sessions per week of 50 minutes each
along one semester were delivered as supplementary teaching of
reading in the LEP lab. The materials also included audio and
video maetrials that were mashed up in the ICC tutorials with the
aim of stimulating and awakening the participants’ ICC. The
tutorials were given during the second academic semester of the
year 2017-2018 for twelve continuous weeks by three native
speakers, a British EFL teacher, an American instrctor and a
South-African teacher. At the beginning of each tutorial, the
researcher introduced the article and asked the participants to
critically think and reflect on the topic presented. Then the
participants were divided into collaborative learning groups and
were required to silently read and discuss the questions
provided at the beginning and end of each article. The articles
pertained to different intercultural topics such as verbal
communication styles and culture, diversity and cultural
differences, cultural values, barriers to effective intercultural
communication, social class and intercultural communication,
how to relate to others in an e-world, different communication
codes, discrimination and ethnicity, similarities and differences
between people and how to improve IC. At the end of each
tutorial, the students were asked to relate what they read,
listened to or viewed and comprehended to their real-life
experiences and situations in their medical field.

Instruments
Two instruments were used for purposes of the present
study:
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1. The Intercultural Communication Competence Survey by
Aldosari & Mekheimer (2018)

The Intercultural Communication Competence Survey of
Aldosari and Mekheimer (2016, in press) is made up of an
introduction, demographic information and the main part which
comprises 5 sections comprising 20 items on a five-point Liket
scale. The final part is designed to seek written comments, if any.
The five sections of the questionnaire are:

1. Motivation: 3 items

2. Self-knowledge: 4 items

3. Other-knowledge: 4 items

4. Mindfulness and Cognitive flexibility: 5 items
5. Tolerance for Uncertainty: 4 items

The validity and reliability of this questionnaire have been
confirmed in the validation study by Aldosari and Mekheimer
(2016 in press) and in the present study.

2. The Intercultural Sensitivity Scale (ISS) of Chen and
Starosta (2000)

The Intercultural Sensitivity Scale (ISS) of Chen and
Starosta (2000) was used to assess intercultural sensitivity
among the participants. The ISS questionnaire has 24 items and
measures the level of intercultural sensitivity based on the Likert
Scale with five options per item from 1 (Strongly disagree) to 5
(Strongly agree). This instrument assesses intercultural
sensitivity under five factors, which are:

1. Interaction engagement

2. Interaction confidence

3. Respect for cultural differences
4. Interaction enjoyment, and

5. Interaction attentiveness.

Interaction engagement is the ability of interaction
commitment, and the respect for cultural differences prevents
from cultural bias and wrong judgment towards other cultures,
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and enables individuals to be open-minded to others. Interaction
confidence refers to the self-confidence of individuals when
interacting with others. Interaction enjoyment indicates
individuals’ eagerness in involvement in interactions with others,
and lastly interaction attentiveness shows the treatments and
the ways that individuals behave when interacting with people
from different backgrounds (Chen & Starosta, 2000; Kim, 2012).

Data analysis

The essential tests from IBM SPSS (Vers. 25) were applied
to analyze the data from the two questionnaires used in this
study. Descriptive tests were run to generate the frequencies
and percentages. A bivariate correlation test was run to find
out the probable correlations between the attributes of
intercultural sensitivity and intercultural communication
competence. A paired samples t-test was used to compare the
mean scores of the attributes of the scales with each other.

Literature Review

Competence is knowledge in action as used by language
learners/users whereas performance is how the speaker actually
performs and speaks the language. Therefore, Hymes came up
with the term communicative competence in the belief that not
only language structure and linguistic competence was
important but efficient language use was also necessary to obtain
effective  communication and comprehension between
interlocutors. The historical development of ICC has evolved in
the field of foreign language teaching for decades.

Aguilar (2010) indicates the beginning of ICC was the
introduction and revision of different authors regarding models
of competence. In this regard, Chomsky (1965) introduced the
concept of “linguistic competence” which briefly explains the aim
to be achieved by a speaker. Then a few years later, Hymes
(1972) added that the recognition of when and how to use
language in specific situations and contexts refers to a concept he
called “communicative competence” (CC). In the 1980’s, the idea
was expanded and developed by Canale and Swain (1980).
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Currently, ICC is based on the development of the learner on
several “saviors” as Byram calls them.

Similarly, Celce-Murcia (2008) states that for around forty
years, the term CC has been used widely to justify and explain
communicative language teaching. The term CC started by Dell
Hymes (1972), he coined the term communicative competence in
response to Noam Chomsky’s theory of linguistic competence. To
account for language acquisition and language use, Hymes
(1972) believed that one also needs sociolinguistic competence
in addition to linguistic competence.

From the earliest applied linguists to develop Hymes’
communicative competence model was Canale and Swain 1980.
They added strategic competence to Hymes’ proposition of
linguistic competence and sociolinguistic competence. Then
Canale (1983) added discourse competence to the model.
Actional competence, the ability in comprehending and
producing appropriate speech acts, was proposed by Celce-
Murcia et al.

In the mid-nineties, which was believed to be a part of CC.
Celce-Murcia still believed that there were some gaps, she
proposed a model describing communicative competence and
added formulaic competence. Formulaic competence is the fixed
chunks of language used daily interactions.

Arévalo-Guerrero (2009) indicates that communicative
competence and its application to FL teaching is not a recent
matter. In addition, Aguilar (2010) elaborates that the
connection between culture and attitude with foreign language
teaching is not new. In fact, the concept of intercultural
communication had appeared in the 1930s in connection to
cross-cultural psychology. Then the concept was advanced when
researchers realized in the postwar years that some aspects such
as “organizational behavior, educational systems, civic studies”
and psychology influenced the success of business, military and
diplomatic personnel on settlements in foreign countries.

114
Journal of Research in Curriculum, Instruction and Educational Technology




JRCIET Vol. 3, No. 3 July 2013

Thus, as years passed, cultural aspects have continued to
gain importance and authors have been presenting models in
introducing culture in the foreign language classroom. During the
last three decades, CC in foreign language teaching had prevailed.
However, some language teachers have become dissatisfied with
functional language use and asked to supplement traditional
acquisition of communication skills with cultural content. By
time, the connection between CC and IC was developed. Since the
mid-1990s, Michael Byram has broadly developed the
applications and concept of ICC. Liu (2009) indicates that ICC in
an EFL context is defined as the person’s abilities to use the
target language flexibly, effectively and appropriately in IC by
negotiating meanings of the interlocutors in a particular
communicative event.

In addition, Liu, et al. (2014) state that “culture is not
instinctive or innate; culture is learned, communication and
culture are inseparable.” On the other hand, Aguilar (2008)
believes that non-native teachers are preferred in developing the
students’ competence by connecting between their own culture
and other cultures in addition to awakening their curiosity about
differences in cultures. Hence, Aguilar (2010) emphasizes that
the best teacher is not a native or non-native speaker, but one
who helps students connect their culture to other cultures in
addition to awakening the learners’ curiosity about cultural
differences and otherness. Alptekin (2002) states that bilinguals
who are interculturally aware serve better than monolingual
native speakers in instruction and instructional material should
comprise international and local contexts which are related to
the learners’ lives.

Finally, Arévalo-Guerrero (2009) believes enhancing ICC
can be through learning activities and discussions of cultural
values, stereotypes and cultural misunderstanding. Discovering
one’s culture and identifying the differences between other
cultures require certain levels of tolerance and willingness to
reflect critically about prejudices and assumptions.This ability is
referred to as intercultural sensitivity and it is in this light that
we think it is integral to intercultural communication
competence.
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Results

Data analyses were performed to identify gains in
intercultural communicative competence and intercultural
sensitivity as measured by (a) Intercultural communicative
competence in EFL College Students and (b) The Intercultural
Sensitivity Scale (ISS) of Chen and Starosta (2000).

Validity and Reliability

The sample consisted of 123 participants to investigate
students’ intercultural communicative competence and
intercultural sensitivity in EFL college students. In the early
stages of research on an assessment instrument, reliabilities of
0.7 or higher are considered sufficient for narrow constructs
(Van DeVen & Ferry, 1980) As a result, the reliability of the
constructs was measured at an aggregate level; the Cronbach
alpha test was used on IBM SPSS 25 for Windows and the test
results had good internal consistency with the alpha coefficients
of 0.969 and 0.957, respectively for the surveys used in the
present study.

1. The Intercultural Communication Competence
Survey (Aldosari & Mekheimer, 2016):

In Motivation, Cronbach’s alpha value was computed to
check the reliability of the given responses, and it has been
confirmed at 0.947. For self-knowledge, the reliability was also
computed by a Cronbach’s alpha value that has been confirmed
at 0.970. For other-knowledge, Cronbach’s alpha value has been
confirmed at 0.975.For Mindfulness and Cognitive Flexibility, the
alpha value has been confirmed at 0.978, while the Cronbach
alpha value has been confirmed at 0.846 for Tolerance for
Uncertainty. Overall, the Cronbach alpha value has been
confirmed at 0.969 for all five factors. The method of
measurement used has been endorsed, meaning that the scale
used in this research is reliable since all values indicate a
reliability co-efficient of above 0.70, which is an acceptable level
of reliability.
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Table (1): Correlation analysis of the Motivation factor items

No

Motivation

Correlation

significant

Reliability

I am curious to
communicate in English
with people from different
cultures.

967**

0.000

Ilike to speak English with
foreigners who come to
work in Saudi Arabia.

.940**

0.000

0.947

I communicate with
expatriates in Saudi Arabia
in English because it is
easier for me to understand
them, make requests or ask
for information, etc. when I
speak in English.

.94 7**

0.000

factor

Table (2): Correlation analysis between for the Self-Knowledge

No

Self-Knowledge

Correlation

significant

Reliability

Learning English helps me
understand and learn about
English-speaking
communities.

.966**

0.000

The courses I study in
English language, literature,
linguistics, etc. help me
learn more about how
native speakers of English
think and behave.

.968**

0.000

0.970

The English courses I take
at the college develop my
knowledge about the
cultures, identities, and
communication patterns of
native speakers of English.

.958**

0.000

Learning English through
native speakers of the
language helps develop my
empathy with people from

these countries.

.942%*

117

Journal of Research in Curriculum, Instruction and Educational Technology




JRCIET Vol. 3, No. 3 July 2013

Table (3): Correlation analysis for the Other-Knowledge factor

No Other-knowledge Correlation significant Reliability
Ilearn more about
communication behaviors of
8. | native speakers of English, which 967** 0.000
contributes to my other-
knowledge.
Listening to native speakers of
English who arg di{ferent fr(l){m us
in language and culture is a key *ok
9. comp(g)neﬁt of developing my self- 983 0.000
knowledge and my self-
awareness about others’ cultures.
The most effective way to develop 0.975
oghe{l-kno“lrledge all)1d ;warene(sls
of other-culture is by direct an %
10. thoughtful encounters with 926 0.000
native speakers in class and
outside of the classroom.
Ilearn English because itis an
ef{fctive viray to lealrn aboutd b
others’ cultures as I can read the ok
11. news or watch movies in English, 986 0.000
which can offer insights that are
lost in translation.

Table (4): Correlation analysis for the Mindfulness and Cognitive

Flexibility factor
No Mindful%?:;i%?fiitgognitive Correlation significant Reliability
Linguistic competence in English
12. | helps me to later reflect on 986** 0.000

communication interactions with

native speakers of English.

I can adapt my communication in

English with non-speakers of

13. | Arabic based on m .982%* 0.000

understanding of the other

culture.

When I fail to understand a

communication due to its cultural

14. | particularity, I usually ask .981** 0.000 0.978

explanatory questions to my

interlocutor(s).

I sl(liould lﬁr;owbmml‘ﬁ about ti)thers
and myself to be able to reflect on *

1s. and adapt my knowledge as I pass -885 0.000

through new experiences.

The English courses I take enrich

my cultural knowledge of others

16. | and help me avoid forming .965%* 0.000

stereotypes or prejudiced

judgments about others.
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Table (5): Correlation analysis for the Tolerance for Uncertainty
factor

No | Tolerance for Uncertainty | Correlation | significant | Reliability

As Ilearn English, I learn

how to tolerate with
discomfort in uncertain %

17. situations of .982 0.000

communication with native

speakers.

Whether communicating

with someone of a different
gender, race, or nationality, %

18. I often wonder what I 989 0.000

should or should not do or

say.

0.846

Situations of uncertainty
most often become clearer
19. | asIprogressin .983** 0.000
communication with native
speakers of English.

The more I become worried

or feel anxiety speaking

20 English, the more likely I 985 **
| tend to leave a conversation '

or communicate in a less

competent manner.

Table (6): Correlation analysis for The Intercultural
Communication Competence Survey items

0.000

Variables Correlation | significant | Reliability
Motivation .969** .000
Self-Knowledge 974** .000
Other-knowledge 965** .000 0.969
ll!/:ier;((iilglilllirtlsss and Cognitive 971%% 000
Tolerance for Uncertainty 264** .003
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2. The Intercultural Sensitivity Scale (ISS) of Chen
and Starosta (2000):

For the factor of interaction engagement, the Cronbach’s
alpha value has been confirmed at 0.947. For the factor of
Respect for cultural differences, the reliability analysis of these
questions, the Cronbach’s alpha value has been confirmed at
0.970. For the factor of Interaction confidence, Conbach’s alpha
value has been confirmed at 0.975. For Interaction enjoyment,
the alpha value has been confirmed at 0.978. For Interaction
attentiveness, the alpha value has been confirmed at 0.846. For
all five factors, the alpha value has been confirmed at 0.969. This
means that this measure used in the present study has been
endorsed as a reliable scale, since all the Cronbach alpha values
indicate a reliability co-efficient of above 0.70, which is an
acceptable level of reliability.

Table (7): Correlation analysis for interaction engagement

No Interaction engagement Correlation | significant | Reliability
I enjoy interacting with
1. | people from different .706** 0.000
cultures.
I am open-minded to
2. | people from different .673** 0.000
cultures.
I tend to wait before
forming an impression of %
3. culturally-distinct 589 0.000
counterparts.
| often give positive
responses to my culturally %
different counterpart 467 0.000
during our interaction. 0.680
| avoid those situations
5 where | will have to deal 515%x
* | with culturally-distinct )
persons.
| often show my culturally-
6 distinct counterpart my 460**
* | understanding through :
verbal or nonverbal cues.
I have a feeling of
enjoyment towards
7. | differences between my .684** 0.000
culturally-distinct
counterpart and me.

0.000

0.000
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Table (8): Correlation analysis for students’ respect for cultural
differences

Respect for cultural

No differences

Correlation | significant | Reliability

I think people from other
8. | cultures are narrow- .681%* 0.000
minded.

I don’t like to be with
9. | people from different .630** 0.000
cultures.

I respect the values of
10. | people from different .699** 0.000
cultures.

0.601
I respect the ways people

11. | from different cultures .674** 0.000
behave.

I would not accept the
12. | opinions of people from 405%* 0.000
different cultures.

13. I think my culture is better 394%%

than other cultures. 0.000

Table (9): Correlation analysis for interaction confidence

No Interaction confidence Correlation | significant | Reliability

I am pretty sure of myself in
14. | interacting with people 950** 0.000
from different cultures.

I find it very hard to talk in
15. | front of people from .909** 0.000
different cultures.

I always know what to say
when interacting with sk

16. people from different 918 0.000
cultures.

I can be as sociable as I
want to be when interacting 950%*
with people from different )
cultures

0.958

17. 0.000

I feel confident when
18. | interacting with people 927%* 0.000
from different cultures.
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Table (10): Correlation analysis for interaction enjoyment

No

Interaction enjoyment

Correlation

significant

Reliability

19.

I often get discouraged
when I am with people from
different cultures.

.833**

0.000

20.

I get upset easily when
interacting with people
from different cultures.

798**

0.000

0.737

21.

I often feel useless when
interacting with people
from different cultures.

789%*

0.000

Table (11): Correlation analysis for interaction attentiveness

No Interaction attentiveness Correlation | significant | Reliability
I am very observant when
22.| interacting with people 94 3** 0.000
from different cultures.
I try to obtain as much
information as I can when %
23. interacting with people 980 0.000 0.961
from different cultures.
I am sensitive to my
culturally-distinct
24. | counterpart’s subtle 979** 0.000
meanings during our
interaction.
Table (12): Correlation analysis for The Intercultural Sensitivity
Scale (ISS)
Variables Correlation | significant | Reliability
Interaction engagement A444** .000
Interaction confidence 240%* .008
Respect for cultural differences 793%* .000 0.751
Interaction enjoyment 278%* .002
Interaction attentiveness .756** .000
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Bivariate Correlation between the ICC Survey and
ISS

A bivariate correlation test was run to explore the
correlations between the attributes of The Intercultural
Sensitivity Scale and intercultural competence of EFL students
who were participants in the present study. All significant
correlations were found between the attributes of the mentioned
variables. There were positive correlations between all the
attributes of The Intercultural Sensitivity Scale and intercultural
competence of EFL as is shown in the following table.

Table 13: Correlations between the attributes of the Intercultural
Sensitivity Scale and the Intercultural Communication Competence Scale

= &= = 6 = 5= 77} )
S5 |82 EEE|IEE (38| 5 |EE |88 (58552
[T 28 BT a o o = em|e=Z |Eaglaw
D - = B [~ = R = o= = s ' SC BEAaae s
[ oy (828 Y oo s = =7 [gg=2d
8o (oo 8¢ Ea | 22 2 ® o Eqx EIE 5
5E 253 E|EE|EE| ¢ |& |& @z3EG
@ q = (] =
E‘ = = (» : =B g =] (] =3 @ Q >
] ] e =
=
Interaction 1
Engag it
Interaction
.983* 1
Confidence
The Respect
for Cultural 967 | .980™ 1
Differences
Interaction
. 953" 972" 965 1
Enjoyment
Interaction
. 974* 974" .950™ 962" 1
Attentiveness
Motivation 972> 970" .955* 944" 968" 1
Self-
941 943" 911* 927" 956" .956™ 1
Knowledge
Other-
956" | .958™ | .926™ | .963™ | .964™ | .955" | .966™ 1
Knowledge
Mindfulness
and Cognitive 966" | .952* | 910" | .928" | .964™ | .959* | 965" | .974* 1
Flexibility
Tolerance for
X 975" | 976" | .955" | .958™ | .967* | 970" | .949" | 955" | .950* 1
Uncertainty

T-test results

The two scales of Intercultural Communication Competence
and Intercultural Sensitivity were administered before the
participants were given the intervention in intercultural
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communication and intercultural sensitivity development. The
same scales were given three months after the intervention.
Results were analyzed by paired t- tests. Paired t- tests were run
on the scores on pretesting and posttesting values.

Results from the ICC Survey
Table 14 Intercultural communicative competence

Asymp.
Factor Std. .
Mean . t Sig. (2-
Deviation tailed)
.. before 4.51 1.691 -36.871
Motivation after 9.97 1.760 0.000
before 6.19 2.410 -50.142
Self-Knowledge after 13.63 2.600 0.000
before 6.34 2.419 -56.481
Other-knowledge after 14.07 2.633 0.000
1(\:/lmd_fl§lness and befor 7.17 2.660 -368.617
ognitive ft 17.07 2756 0.000
Flexibility atter . .
Tolerance for before 8.57 2.319 -70.597 0.000
Uncertainty after 16.10 2.735 )
Intercultural before | 32.78 9.111 .88.756
communicative P 70.83 9.450 ' 0.000
competence after : .

Data from the intercultural communicative competence
scale were analyzed using a paired t-test to compare the
dependent variables before and after the intervention in the
same group. The mean responses of factor 1 “Motivation” on
pretesing and posttesting were 4.51+ 1.691 and 9.97+ 1.760,
respectively. Statistical findings revealed highly significant
differences at (p < .05), indicating that the participants’ mean
scores on the motivation factor were higher on posttesting as
compared to pretesting as shown in Table 14 above. The mean
scores on the self-knowledge section were 6.19+ 2.410 and 13.63
+ 2.600 on pretesting and posttesting, respectively. These
findings revealed significant differences (p < .05) on posttesting,
which further suggests that the partcipants’ performance on the
self-knowledge section were higher on posttesting compared to
pretesting mean scores (See Table 14 above). The mean scores
on the other-knowledge section were post 6.34 * 2.419 and
14.07 + 2.633, on pretesting and posttestingm respectively.
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These statistical results showed highly significant differences (p
< .05) between pretesting and posttesting (See Table 14). The
mean scores on the Mindfulness and Flexibility section were
7.17% 2.660 and 17.07 = 2.756 on pretesting and posttesting,
respectively, indicating highly significant differences (p < .05) to
the advantage of posttesting (See Table 14). The mean scores on
the Tolerance for Uncertainty were 8.57+ 2.319 and 16.10%
2.735 on pretesting and posttesting, respectively (p < .05) to the
advantage of posttesting (See Table 14). Finally, the mean scores
on the Intercultural communicative competence (all sections)
were 32.78+ 9.111 and 70.83+ 9.450 on pretesting and
posttesting (p < .05) to the advantage of posttesting (See Table
14). Figure 1 below shows a comparison of the performance of
respondents on pretesting and posttesting, indicating that the
performance of the participants on intercultural communicative
competence improved after the intervention.

Intercultural communicative

Competence
20 1707161
15 1
10 2 49 O.
19 6.34 /-7
451 6.19

5 -
O -

before after

M Motivation

M Self-Knowledge

kd Other-knowledge
H Mindfulness and Cognitive Flexibility

i Tolerance for Uncertainty

Figure 1: Performance on the ICC Survey on pretesting and
posttesting
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Results from the IS Survey
Table 15: Intercultural communicative competence

Asymp.
Factor Mean De\fit:;it.ion t Sig. (2-
tailed)
interaction before 16.52 2.702 71.623
engagement after | 29.19 3.498 0.000
interaction before 14.37 2.487
confidence after 25.98 2.681 -146.992 | 0.000
the respect for before 11.70 3.445
cultural
differences after 21.41 2.294 -23.106 0.000
interaction before 6.89 1.810
enjoyment after 12.61 2.130 -71.073 0.000
interaction before 7.24 1.438
attentiveness after 12.95 1.619 -118.276 0.000
The before 56.72 5.096
Inter_cpl_tural
?Ieélgs)ltlwty Scale after 102.14 6.664 -89.245 0.000

The mean scores on the “interaction engagement” section
were 16.52 + 2.702 and 29.19 * 3.498 on pretesting and
posttesting, respectively. These results showed highly significant
differences (p < .05) to the advantage of posttesting (See Table
15 above). The mean scores on the “interaction confidence”
section were 14.37 + 2.487 and 25.98 * 2.681 on pretesting and
posttesting, respectively. These results revealed significant
differences (p < .05) to the advantage of posttesting on this
section. The mean scores on the “the respect for cultural
differences” section were 11.7 + 3.445 and 21.41 * 2.294 on
pretesting and posttesting, respectively, revealing significant
differences (p < .05) to the advantage of posttesting on this
section of the IS survey. The mean scores on the “interaction
enjoyment” component of IS were 6.89 * 2.660 and 17.07 + 2.756
on pretesting and posttesting, respectively. This shows
statistically significant differences (p < .05) to the advantage of
pretesting. The mean scores on the “interaction attentiveness”
section were 7.24 + 1.438 and 12.95 * 1.619 on pretesting and
posttesting, respectively. These statistical results were found to
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be highly significant at the p <.05 to the advantage of posttesting.
The mean scores on the “The Intercultural Sensitivity Scale (ISS)
were 56.72 * 5.096 and 102.14 * 6.664 on pretesting and
posttesting, respectively. These statistical results were found to
be highly significant at the p < .05, suggesting that the
performance on the ISS improved after the intervention. Figure 2
below shows these findings diagrammatically.

The Intercultural Sensitivity Scale (ISS)

29'1925.98

16.5214 37

1.7
1 6.89 7.24

before after

M interaction engagement

M interaction confidence

id the respect for cultural differences
M interaction enjoyment

M interaction attentiveness

Figure 2: Performance on the ISS on pretesting and posttesting

Discussion

Intercultural communication and intercultural sensitivity
are basic elements of linguistic communication that allow
language users belonging to different cultures to share
information and experiences, and to create and maintain
interpersonal and sociocultural relationships wherever they
meet. Therefore, the development of intercultural
communication in the foreign language curriculum has been
recognized as crucial for enabling foreign language learners to
establish effective cross-cultural relationships (Beard, Schwieger,
and Surendran, 2008; Fernandez & Pozzo, 2017; Mitchell, 2018;
Malazonia, Maglakelidze, Chiabrishvili, & Gakheladze, 2017). This
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research, diverse as it is, showed that both intercultural
communication competence and intercultural sensitivity are
significant factors that help language learners/users to get
involved in effective intercultural interactions and that both
factors are bivariately correlated. This finding is commensurate
with prior research (e.g, Chen and Starosta, 1996; Kim and
McKay-Semmler, 2013). Despite the fact that intercultural
communication competence and intercultural sensitivity are
diligently related to each other as threads woven in a tapestry,
they are still discrepant constructs. Intercultural communication
competence primarily describe the linguistic, paralinguistic and
socio-pragmatic skills of individuals that allow them to interact
properly, whereas intercultural sensitivity refers to individuals’
perceptions of the cultural differences among individuals and
their personal readiness to participate in smooth communicative
exchanges with people of different cultures. The findings this
study revealed showed that intercultural communication
competence and intercultural sensitivity are bivariately
correlated, though they are different constructs that perform
different functions and are manifested in discrepant perceptions.
In other words, the results from this study corroborate the
existence of positive correlations between these two main
elements of intercultural communication as assessed by the two
survey employed for this research. These findings are congruent
with prior research (Ameli & Molaei, 2012; Hammer, Bennett, &
Wiseman, 2003; Sarwari & Abdul Wahab, 2017).

Findings from the present study also showed that foreign
language teachers can develop and nurture intercultural
communicative competence and intercultural sensitivity through
incorporating special curricular or extracurricular components
in the foreign language curriculum. The use of a program for
developing intercultural communication competence and
intercultural sensitivity helped the participants in the study to
develop these competences significantly beyond the baseline
mean scores as compared by a paired t-test was run for mean
scores on pretesting and posttesting on the Intercultural
Communication Competence Scale (mean = 32.78+ 9.111,p <.05
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on pretesting; t-value = 70.83% 9.450, p < .05 on posttesting). In
the same fashion, for the The Intercultural Sensitivity Scale (ISS),
similar findings were reached (mean = 56.72 + 5.096, p < .05;
mean = 102.14 + 6.664, p < .05 on posttesting). These findings
also corroborate prior research findings (Beard, et al, 2008),
suggesting the need to incorporate an intercultural competence
component in the foreign language curriculum.

A sufficient amount of intercultural sensitivity will be
developed in the presence of a sufficient intercultural
communication competence. The relation between both
constructs is mutually dependent. The findings from the present
study confirmed the existence of positive correlations between
these two main aspects of intercultural communication. These
findings are consistent with prior research, too (Ameli and
Molaei, (2012), suggesting that intercultural sensitivity is an
elemental requirement for maintaining productive and effective
intercultural communication. In addition, findings of the present
study also demonstrate that intercultural sensitivity is crucially
required in sociolinguistic interactions among language users
from various linguistic and cultural backgrounds. The
quantitative findings from the two questionnaires revealed
higher mean scores for all of the main attributes of intercultural
sensitivity and the attributes for intercultural communication
competence which means that both are mutually dependent
constructs.

Conclusion

The findings of the research indicated that intercultural
communication competence and intercultural sensitivity can be
developed when the basic knowledge, skills, motivation,
awareness, behaviors and attitudes towards intercultural
competence are emphasized in the foreign language curriculum.
Therefore, foreign language curriculum should be integrated in
cultural education about the differences and similarities between
the native cultures of the FL learners and the target cultures of
the foreign language at issue. This integration of cultural
awareness materials into the foreign language curriculum can be
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done formally or informally by selecting resources, materials and
teacing and learning strateges that emphasize intercultural
understanding. It is also necessary to develop culturally
appropriate and culturally sensitive audio and video materials to
be specifically designed for increasing learners' awareness about
intercultural relationships in the target culture/language.

Further research to be done on the relationship between
intercultural sensitivity and intercultural competence is in high
demand to clarify the nuances between the two concepts. In
addition, a more maturely developed ICC development program
for medical students is needed to identify the impact of
developing ICC through integrating cultural topics in the FL
curriculum.

Further research is recommended to examine the different
aspects of ICC that are related to motivation, sociocultural and
cognitive behavioral aspects of ICC. Future research is also
needed to examine, for example, the effects of ICC development
materials selected for the class and whether there is a correlation
between the teachers’ intercultural communicative competence,
and how language educators integrate culture in their FL
teaching. More research is also needed to tap into the attitudes,
motivation and emotions that result from an intercultural
approach to teaching FL.

Future research is needed, therefore, to tap into formal
versus informal intercultural education in the foreign language
classroom. Research also needs to explore students' attitudes
towards intercultural competence development courses and
teaching/learning strategies. More research is also needed to
examine the effect of intercultural education on the FL students’
perceptions of cultural diversity in the FL classroom.

References

Aguilar, M. (2008). Intercultural language use and language
learning: Dealing with intercultural communicative
competence in the foreign language classroom. Springer,
Netherlands. 69

130
Journal of Research in Curriculum, Instruction and Educational Technology




JRCIET Vol. 3, No. 3 July 2013

Aguilar, M. (2010). Intercultural communicative competence as a
tool for autonomous learning. Revista canaria de estudios
ingleses, (61), 87-90.

Aldosari, H. & Mekheimer, M. (2018). Assessing intercultural
communicative competence in EFL college learners: a
validation study. King Khalid University Journal of
Humanities, Volume 27, No 1, pp. 11-41.

Alptekin, C. (2002). Towards intercultural communicative
competence in ELT. ELT journal, 56(1), 57. 58. 61.1Y".

Ameli, S. R, & Molaei, H. (2012). Religious affiliation and
intercultural sensitivity: Interculturality between Shia &
Sunni Muslims in Iran. International Journal of Intercultural
Relations, 36, 31-40.
http://dx.doi.org/10.1016/j.ijintrel.2010.11.007

Arevalo-Guerrero, E. (2009). Assessing the development of
learners' intercultural sensitivity and intercultural
communicative competence: The intercultural Spanish
course. University of Maryland, Baltimore County.

Bennett, ]. M., & Bennett, M. J. (2003). Developing intercultural
sensitivity: An integrated approach to global and domestic
diversity. In D. Landis, J. M. Bennett, & M. ]J. Bennett (Eds.),
Handbook of Intercultural Training (3rd ed. pp. 1-10).
Thousand Oaks, CA: Sage.

Byram, M. (1997). Teaching and assessing intercultural
communicative competence. Multilingual Matters. 4.7.

Canale, M. (1983). From communicative competence to
communicative language pedagogy. In Richards, ]J. C., &
Schmidt, R. W. (Eds.), Language and Communication, 2-27.
London: Longman.

Canale, M. Swain, M. (1980). Theoretical Bases of
Communicative Approaches to Second Language Teaching
and Testing. Applied Linguistics, 1, 1-47.
http://applij.oxfordjournals.org/content/1/1/1.full.pdf+ht
ml

131
Journal of Research in Curriculum, Instruction and Educational Technology



http://dx.doi.org/10.1016/j.ijintrel.2010.11.007
http://applij.oxfordjournals.org/content/I/1/1.full.pdf+html
http://applij.oxfordjournals.org/content/I/1/1.full.pdf+html

JRCIET Vol. 3, No. 3 July 2013

Celce-Murcia, M. (2008). Rethinking the role of communicative
competence in language teaching. In Soler,E. A., & Jorda, P.
S. (Eds.). Intercultural language use and language learning
(pp- 41-57). Dordrecht: Springer Netherlands.

Chen, G. M., & Starosta, W. ]. (1997). A review of the concept of
intercultural sensitivity. Human Communication, 1, 1-16.

Chen, G. M, & Starosta, W. J. (2000). The development and
validation of the intercultural sensitivity scale. Human
Communication, 3, 3-14.

Chen, G. M., & Young, P. (2012). Intercultural communication
competence. In A. Goodboy & K. Shultz (Eds.), Introduction
to communication: Translating scholarship into meaningful
practice (pp. 175-188). Dubuque, IA: Kendall-Hunt.

Chi, R, & Suthers, D. (2015). Assessing intercultural
communication competence as a relational construct using
social network analysis. International Journal of
Intercultural Relations. doi:
http://dx.doi.org/10.1016/j.ijintrel.2015.03.011

Chomsky, N. (1965). Aspects of the Theory of Syntax. Cambridge,
Massachusetts: The M.LT. Press. Hymes, D. H. (1972). On
Communicative Competence. In Pride, ]J. B.,, & Holmes, J.
(Eds.), Sociolinguistics, 269-293. Baltimore, USA: Penguin
Education, Penguin Books Ltd.

Coffey, A. ]J., Kamhawi, R., Fishwick, R, & Henderson, ]J. (2013).
New media environments’ comparative effects upon
intercultural sensitivity: A five-dimensional analysis.

International Journal of Intercultural Relations, 37, 605-
627. http://dx.doi.org/10.1016/j.ijintrel.2013.06.006

Deardorff, D. K. (2011). Assessing intercultural competence. New
Directions for Institutional Research, 149. Retrieved from
http://onlinelibrary.wiley.com/doi/10.1002 /ir.381 /pdf

DeVen, Van & Ferry, Diane (1980). Measuring and Assessing.
Organizations.New York: Wiley.

132
Journal of Research in Curriculum, Instruction and Educational Technology



http://dx.doi.org/10.1016/j.ijintrel.2015.03.011
http://dx.doi.org/10.1016/j.ijintrel.2013.06.006
http://onlinelibrary.wiley.com/doi/10.1002/ir.381/pdf

JRCIET Vol. 3, No. 3 July 2013

Fantini, A. & Tirmizi, A. (2006). Exploring and assessing
intercultural competence. Retrieved  from
http://digitalcollections.sit.edu/worldlearning pub

Fernandez, S. & Pozzo, M. (2017). Intercultural competence in
synchronous communication between native and non-
native speakers of Spanish. CercleS, 7(1), 109-135.

Fritz, W., Graf, A., Hentze, |]., Mollenberg, A., & Chen, G. M. (2005).
An examination of Chen and Starosta’s model of
intercultural sensitivity in Germany and United States.
Intercultural Communication Studies, 14(1), 53-64.

Hall, E. T. (1959). The silent language. New York, NY: Doubleday
Kim, M. S. (2012). World peace through intercultural
research: From a research culture of war to a research
culture of peace. International Journal of Intercultural
Relations, 36, 3-13.
http://dx.doi.org/10.1016/j.ijintrel.2011.11.009

Hammer, M. R, Bennett, M. ], & Wiseman, R. L. (2003).
Measuring intercultural sensitivity: The intercultural
development inventory. International Journal of
Intercultural Relations, 27(4), 421-443.
http://dx.doi.org/10.1016/S0147-1767(03)00032-4

Hammer, M. Bennett, M., & Wiseman, R. (2003). Measuring
intercultural sensitivity: The intercultural development
inventory. International Journal of Intercultural Relations,
27,422-423.

Reichard, R. J., Serrano, S. A., Condren, M., Wilder, N., Dollwet, M.,
& Wang, W. (2015). Engagement in Cultural Trigger Events
in the Development of Cultural Competence. Academy of
Management Learning and Education, 14(4), 461-481.

Liuy, J. (2009). Students' construal of intercultural communication
competence and intercultural communication teaching.
Intercultural Communication Studies, 18(2), 92.99.

Liu, S., Volcic, Z. & Gallois, C. (2014). Introducing Intercultural
Communication Global Cultures and Contexts. Sage.

133
Journal of Research in Curriculum, Instruction and Educational Technology



http://digitalcollections.sit.edu/worldlearning_pub
http://dx.doi.org/10.1016/j.ijintrel.2011.11.009
http://dx.doi.org/10.1016/S0147-1767(03)00032-4

JRCIET Vol. 3, No. 3 July 2013

Marrone, S. R. (2005). Attitudes, subjective norms, and perceived
behavioural control: Critical care nurses’ intentions to
provide culturally congruent care to Arab Muslims. (Ph.D.
Thesis). Columbia University, USA.

Mitchell, A. & Benyon, R. (2018). Teaching Tip: Adding
Intercultural Communication to an IS Curriculum. Journal
of Information Systems Education, 29(1), 1-9.

Sarwari, A. & Abdul Wahab, M. (2017). Study of the relationship
between intercultural sensitivity and intercultural
communication = competence @ among  international
postgraduate students: A case study at University Malaysia
Pahang. Cogent Social Sciences, 3(1), 1-11.

Sinicrope, C., Norris, J., & Watanabe, J. (2007). Understanding and
assessing intercultural competence: A summary of theory,
research, and practice (technical report for the foreign
language program evaluation project). Second Language
Studies, 26(1), 1-58.

Yilmaz, M., Toksoy, S., Direk, Z., Bezirgan, S. & Boylu, M. (2016).
Cultural Sensitivity Among Clinical Nurses: A Descriptive
Study. Journal of Nursing Scholarship, 49(2), 153-161. doi:
10.1111/jnu.12276

134
Journal of Research in Curriculum, Instruction and Educational Technology




