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Abstract 

The purpose of this study was to investigate the effect of online debating in enhancing 

argumentative writing and reducing writing apprehension for fourth year EFL majors at the 

Faculty of Languages and Translation, Misr University for Science and Technology. 

Participants of the study, totaling 50 students, were divided into two equal groups randomly 

assigned to the experimental and control groups. To fulfill the purpose of the study, two 

instruments were developed and validated; an argumentative writing test and a DM-writing 

apprehension test. They were administered as a pre- posttest for both groups before and after 

the 11 weeks training program. The experimental group received the online debating training 

program treatment, whereas the control group students followed their regular method of 

teaching writing. Results indicated that the online debating program was effective in 

enhancing EFL majors' argumentative writing and reducing their writing apprehension. It was 

recommended that teaching the structural features of online debating should be incorporated 

into language pedagogy program.  
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Introduction 

The process of writing is infrequently stress-free even for professional writers, and it 

has been much neglected in the curriculum and less than efficiently dealt with in teaching. 

Since there is hardly no profession that does not need writing, language researchers regard 

writing a cornerstone of academic success. The regular method adopted is reduced to 

assigning topics and correcting errors with focus on grammar, ignoring the mental processes 

professional writers assume while performing their task.  

EFL learners at the university level often face difficulties in the use of complex and 

appropriate elements in producing argumentative writing (Ka-kan-dee & Kaur, 2015). Most 

EFL learners have partial understandings of argument; for instance, a for-and-against 

structure inserted between introduction and conclusion. Consequently, learners need to 

develop analytic and evaluative skills in order to write effective argumentative essays, and 
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learners need to be aware of the appropriate schematic structure, style, and register for 

effective presentation of their position (Schwarz, et al., 2003; Wu, 2006; Zohar & Nemet, 

2002).  

Despite the fact that university students’ competence of producing written content is 

crucial for academic success, they are not often satisfied about their writing  which is 

represented by course avoidance  and expressing a negative attitude about the usefulness of 

writing as well  as ignoring  jobs requiring writing (Hammann, 2005; N. S. Daud, N. M. 

Daud, & Kassim, 2005; Erkan & Saban, 2011; and Al-Shboul & Huwari, 2015). Research 

maintains that students’ reluctance to write might be due to ‘writing apprehension’ 

(Onwuegbuzie, 1997). Consequently, this difficulty requires to be tackled by researchers and 

teachers. 

Writing is viewed as bi-dimensional process, comprising both emotional and cognitive 

abilities, in which students not only learn to write but also develop an attitude towards the act 

of writing (Cheng, 2002). Daly and Miller (1975) defined writing apprehension as a state of 

psychological interaction comprising emotions, attitude, and behavior consolidating each 

other (p. 11). Recent research use writing apprehension interchangeably with anxiety and 

blocking (Singh & Rajalingam, 2012). Researchers view writing apprehension as an intricate 

term portraying a real problem that can preclude performance of native speakers and foreign 

language learners alike (Zumbrunn, et al., 2013).  

As writing and critical thinking are tightly interwoven and critical thinking is crucial 

in knowledge-society, argumentative writing has been strongly demanded from university 

students particularly English majors. Argumentative writing is highly effective in 

demonstrating critical thinking as students analyze, assess and give counter-argumentation to 

opposing views to persuade the reader (Flores, 2006; Golpour, 2014; Samanhudi, 2011; 

Hashemi et al., 2014; and Nikou, Bonyadi & Amirikar 2015). However, a great number of 

students are unable to meet these expectations (Shahsavar, 2012). 

In this digital age, research indicates that there is a relationship between developing 

critical thinking and the use of online learning (MacKnight, 2000). In a study conducted by 

Shahsavar (2012), results revealed that online learning can be effectively employed to 

enhance critical thinking and argumentative writing. One possible recommended strategy for 

argumentative writing is ‘the structured format of online debating which is strongly advocated 

in recent research (Conrad and Donaldson, 2004; William & Mostert, 2005; Mont, 2014). 

Current research claim that online debating could be useful for enhancing critical 

thinking in the writing of university level students, yet   research about critical thinking in 

argumentative writing is still needed. To meet this need, the present study attempts to 

investigate the effect of online debate in developing argumentative writing and reducing 

writing apprehension. 
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Review of Literature  

Recent research advocates  teaching writing as a process in which ideas are translated  

into tangible language and  are  likely to raise EFL students’ awareness of the processes 

assumed by advanced writers , starting by exploring topics, and ending with  publishing the 

finished  content (Baily,2003; and Oshima & Hoggue, 2005). In a word, the main focus in the 

process approach is on the composing processes like  planning and drafting rather than 

linguistic knowledge like grammar and text structure (Badger & White, 2000).  

 Argumentative  writing is highly demanded in university assignments, but 

unfortunately, most EFL students have difficulty arguing for or against a thesis statement, in 

which they are required to find evidence to back up the claim presented and provide evidence 

to persuade readers of a controversial issue  or adopt a particular action. Nippold and Ward-

Lonergan (2010, p. 238) note that “argumentative writing is a challenging communication 

task that needs sophisticated cognitive and linguistic abilities”. According to Richards and 

Schmidt (2010), argumentative writing is an attempt to back a controversial issue or defend a 

disputable opinion. In argumentation, students are required to perform rigorous 

intellectualisms with a critical perspective. Thus, the crucial component necessary for 

teaching argumentative writing is that of critical thinking. 

Researchers have determined that argumentative writing is the most difficult form of 

writing (Ferretti, Andrews-Weckerly & Lewis, 2007; and Neff-van Aertselaer & Dafouz-

Milne, 2008). This type of writing is crucial for university students who need to express 

themselves in academically acceptable ways and strategies. Unfortunately, EFL students often 

struggle to write argumentative essays (Watcharakaweesilp, 2005; and Thepsiri & 

Pojanapunya, 2013). 

It is common knowledge that how a student thinks about a learning task has a 

significant impact on how well s/he performs on that task. Teachers of writing had a tendency 

in the past to attribute students' poor performance to their poor attitude toward writing. The 

same teachers believe that students who have developed a positive attitude about writing are 

more likely to write well in any assignment. As a matter of fact, teachers are strongly required 

to boost students’ attitude instead of adopting this simple way of analysis. Professional 

teachers, on the other hand, recognize the value of positive writing interactions and reviews, 

and usually attempt to upgrade students’ level of motivation in their writing classes (Atay & 

Kurt, 2006). For some students, writing is a pleasurable practice when they put their thoughts 

or ideas on paper. For students who are reluctant to put their thoughts into writing, this 

activity can be a very uncomfortable, if not terrifying, experience each time they are given a 

written assignment (Vanhille, Gregory & Corser, 2017). It is normal for students to have 

different levels of enjoyment and interest in writing, which is referred to as writing 

apprehension. As a result, learners with varying levels of writing ability can experience 

varying levels of anxiety when writing. 

When faced with a writing task, some learners may experience   an intensive  sense of 

fear coupled with  anxiety  for a variety of reasons, including fear of being judged, a lack or 
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limited  experience and self-confidence , or a history of poor writing results (Vanhille, 

Gregory, & Corser, 2017). Other reasons for writing apprehension include a dislike of writing 

or making one's work liable to evaluation (Autman & Kelly, 2017).  Writing anxiety or 

apprehension, according to Takahashi (2009), is described as a "fear of the writing process 

that outweighs the projected benefit from the ability to write." The impact of writing 

apprehension on writing performance can be used as a measure of writing quality. For 

example, Daud & Abu Kassim (2005) found that students with low-apprehension perform 

better in writing classes than those with high-apprehension and their writing product amount 

is three-fold that of high-apprehension students. 

Recent research identified features of apprehension (Öztürk & Çeçen, 2007; Kara, 

2013; and Al-Shboul & Huwari, 2015). Writing apprehensive people are generally afraid of 

being forced to write; they are afraid of being judged  represented by task avoidance or late 

delivery  or even  non-existent; and their fear of writing is reflected in their  written product   

as well as their habits and attitudes toward writing tasks. In this regard, literature (Clark, 

2005; Rankin-Brown, 2006; ztürk & eçen, 2007; and Kara, 2013) referred to techniques to 

reduce or lessen writing apprehension among students. It is widely recognized that anxiety or 

apprehension negatively affects students’ ability to write and may hinder their academic 

achievement. 

Debate is a dynamic learning procedure that teaches students how to think more 

creatively while sharing their thoughts with others. It refers to activities in which two or more 

teams participate, with speakers from both sides debating their points of view and agreeing or 

disagreeing with one another on the issue presented.  Hasibuan and Batubara (2012) maintain 

that debate is a pedagogy employed to improve learners' writing skills and critical thinking. 

Meanwhile, discussion in the classroom is used to teach students from all educational 

backgrounds how to compromise, agree, and discuss in a variety of contexts (Bellon, 2000). 

Debate is a cooperative learning method in which students are required to perform their roles 

in English language teaching and learning (Pradana, 2017). 

Among the few studies that investigated the contribution of online debate to enhance 

learning is that undertaken by William and Mostert (2005). They depicted the format of the 

face-to-face debate, providing learners with clear guidelines to enhance their argumentation 

skills. This may give learners the opportunity to reflect on their answers and provide evidence 

for their claims. The advantage of online debate, according to Khalsi (2013), is to boost 

knowledge building, such as identifying roles or assignments to online debaters. Getting 

involved in online debates, she elaborates, promotes collaborative learning and critical 

thinking.  In a study Park, Kier, and Jugdev (2011) to probe debate as a teaching strategy , 

they  maintained that it helps learners get more engaged in argumentation ,gain more 

confidence , form a stance and find eloquent proofs which are more thoughtful , logical  and 

persuasive to participants. 

Whether debates take place in-class or online, they must comprise viewpoints and 

arguments given by students through rich discussion of a particular issue. Learners endowed 
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with strong critical thinking tend to think judgmentally and provide cogent ideas (Kennedy, 

2007). Debate benefits students by assisting them in improving their writing skills and 

activating their critical thinking in conversation. According to Roy and Macchiette (2005, p. 

265), “debate means not only deciding what to say but also how to say it”. Finally, debate 

teaches students how to correctly obtain information, as well as how to interpret subject 

content in a cooperative manner. It also helps them to assess the information they receive and 

improves the writing skills of students. 

In order to facilitate critical thinking, online debating takes advantage of the benefits 

and, of course, drawbacks of face-to-face debate. According to a study conducted by Kennedy 

(2007), debate encourages active participation and higher-order thinking. It encourages 

students to define the problem, evaluate the credibility of sources, identify and challenge the 

point at issue, identify inconsistencies, and prioritize the relevant claim. According to a study 

by Scott (2008), debate helps students to improve critical thinking skills by examining claims, 

studying topics, undertake research, collecting data, performing analysis, and evaluating 

arguments by formulating rebuttals to the opposition, challenging assumptions, and 

demonstrating interpersonal skills. Students must collect relevant proof of support when 

thinking objectively in order to provide a persuasive argument while planning for rebuttals 

(Tu, 2004; Bates & Watson, 2008; Dykman & Davis, 2009; and Saks, 2009; and Zare & 

Othman, 2015). 

Swain's Output Hypothesis (1993) and Long's Interaction Hypothesis (1996) support 

the concept that debating can be a useful pedagogical framework for the creation of FL 

writing. Performance, they believe, encourages learners to process language more profoundly 

and efficiently than reading and/or listening alone. According to Stewart (2003), debates lead 

to producing a lot of content because debaters have different points of view and must sell their 

positions. According to research, these production processes are primarily responsible for 

foreign language development (Manchn & Williams, 2016). Writing, by its very nature, 

necessitates and focusses on form than speaking; the slower speed of writing provides 

learners with more flexibility and room to objectively reflect on both content and form 

(Manchn & Williams, 2016).  

Furthermore, debate helps learners to participate in bidirectional output exchange, 

allowing them to compare their output with one another, identify gaps in their FL, and address 

and fix problematic areas in their interlanguage (Swain, 1993). The Interaction Hypothesis is 

a second theoretical viewpoint that supports the notion that arguing can be a useful method 

for language learning (Long, 1996). Student interaction, according to Pica, Kang, and Sauro 

(2006), stimulates attentional processes and promotes attention to form, purpose, and context. 

The authors also proposed that FL learners become aware of the flaws in their input through 

attentional processes, allowing them to change their output. 

The debate atmosphere encourages a seamless and recursive transition between the 

two abilities, encouraging gains to be transferred from one mode to the other. According to 

previous studies, learners' spoken experiences provide scaffolding for their writing progress 
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(e.g., Wade, 1998; Yang, 2008; and Cho, 2017). We may expect the two modes to “mutually 

scaffold the transformation of intricate, multidimensional thoughts into lines of spoken and 

written words” in such a setting (Belcher & Hirvela, 2008, p. 4). 

According to Chen, Hand, et al. (2016) and Chen, Park, et al. (2016), the audience 

motivates students to create rich and persuasive reasoning. They went on to say that the 

audience is a crucial factor in motivating students to create more nuanced and convincing 

arguments, as well as connecting oral and written arguments. In a similar vein, Turgut (2009) 

discovered that the participation of a live audience aided the development of writing skills 

among FL students, who focused more on aspects of language use such as word usage. 

Another aspect that can encourage students to take the learning process more seriously 

during debates is their positive attitude toward debate as a teaching tool (e.g., Lustigova, 

2011; and el Majidi, de Graaff, & Janssen, 2015, 2018). Lustigova (2011), for example, found 

that 75% of students who took a debate course in the first semester proceeded into the second 

semester, engaging in debate sessions for the whole academic year. In addition, there is a 

strong correlation between attitude towards the task being learned   and its achievement, 

according to recent empirical studies (Dewaele et al., 2018). 

In this age, students’ capability to argue convincingly is sorely needed as it involves 

idea formulation and judging competence. Nonetheless, studies (e.g. Aclan, & Aziz, 2015; 

and el Majidi, de Graaff, & Janssen, 2015, 2018) addressing training learners on written 

argumentation are scarce. Being fundamental in online debate strategy, the present study 

advocates the use of discussion and argumentation to enhance EFL majors' argumentative 

writing and reduce writing apprehension. 

Statement of the problem 

      English majors in the Faculty of Languages and Translation, Misr University for Science 

and Technology have difficulty producing argumentative writing and often avoid delivering 

the assignment for fear of negative evaluation. Thus, the study sought to investigate the 

effectiveness of online debating in enhancing EFL majors' argumentative writing and 

reducing their writing apprehension.  

Questions 

The following questions are raised: 

1- What is the effect of online debating on developing argumentative writing 

performance of English majors? 

2- What is the effect of online debating on reducing writing apprehension of English 

majors? 

Purpose 

The purpose of the present study is two-fold: 
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1- Identifying the effect of online debating in developing argumentative writing among 

English majors in the Faculty of Languages and Translation. 

2- Exploring the effect of online debating in reducing writing apprehension among 

English majors in the Faculty of Languages and Translation.  

Hypotheses 

The present study hypothesized the following:  

1- There is a statistically significant difference between the mean scores of the 

experimental group and those of the control group on the post-test of argumentative 

writing in favor of the experimental group. 

2- There is a statistically significant difference between the mean scores of the 

experimental group on the pre and posttest of argumentative writing in favor of the 

post-test. 

3- There is a statistically significant difference between the mean scores of the 

experimental group and those of the control group on the post-test of writing 

apprehension in favor of the experimental group. 

4- There is a statistically significant difference between the mean scores of the 

experimental group on the pre and posttest of writing apprehension in favor of the 

post-test. 

  Significance 

The significance of the study might lie in the following points: 

1- This study highlighted the importance of online debating in improving EFL majors’ 

argumentative writing as well as reducing writing apprehension. 

2- It could be useful for EFL majors to overcome the difficulties they face while writing. 

3- - It could furnish language teachers and curriculum designers with online debate 

activities to help boost EFL majors’ written argumentation skills and reduce writing 

apprehension.  

4- The instruments constructed and employed in this study could be useful to other 

researchers working in the field of teaching English as a foreign language (TEFL). 

5- The results of this study could be beneficial for both EFL lecturers and students in 

their classroom debate practice. 

Delimitations 

1. The treatment would be confined to the fourth year EFL majors at the Faculty of 

Foreign Languages and Translation, Misr University for Science and Technology.  

2. Online debating, in the present research, was presented in Microsoft teams 

synchronously. 
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Definition of Terms 

- Debate 

Debate was defined by Garett and Hood as an instructional method that promotes 

empirical reasoning and thinking skills and the increasing awareness of “attitudes,” “values” 

and beliefs” (as cited in Ramlan, Kassim, Pakirisamy & Selvakumar, 2016, p.196). Debate is 

also perceived as a type of play that gives a chance for students to share their ideas and 

opinions. It is a game that is based on evidence whereby students provide arguments and 

defend their claims to establish a better perception to the world and develop their ideas (Lee 

& Nair, 2016, p.125). Debate is operationally defined as a tool which can be structured to 

promote a variety of critical thinking skills and motivation to develop argumentative writing 

and reduce writing apprehension of fourth year EFL majors at the Faculty of Foreign 

Languages and Translation, Misr University for Science and Technology. 

- Argumentative writing 

Connor (1987) gave a broad definition of argumentative writing: “written persuasive 

discourse integrates the rational and affective appeals” (p.185). Crowhurst (1990, p. 349) 

defines argumentative writing as the kind of “writing that the writers take a point of view and 

support it with either emotional appeals or logical appeals”. Boykin (2015, p. 12-13) defined 

argumentative writing as “a type of writing that requires the student to investigate a topic, 

collect, generate, and evaluate evidence, and establish a position on the topic”. Argumentative 

writing is operationally defined as a written discourse addressing a controversial issue, in 

which a position is taken, reasons and supporting ideas are presented, potential 

counterarguments are offered, and could be assessed via writing tests (with a scoring rubric 

developed in the light of Toulmin model).  

- Writing apprehension  

Writing apprehension is a term originally coined by Daly and Miller to describe "the 

fear or anxiety an individual may feel about the act of composing written materials" (Daly, 

1991, p. 3). Writing apprehension is operationally defined as the degree of anxiety pertaining 

to argumentative writing activity that fourth year EFL majors demonstrate/indicate as 

manifested by their scores on the writing apprehension test. 

Method 

The study adopts a quasi-experimental design, comparing the performance of the 

experimental group to the control group to probe the effectiveness of online debating in 

developing EFL majors' argumentative writing and reducing writing apprehension. 

Design and Participants 

The current research participants were 50 fourth year EFL majors at the Faculty of 

Foreign Languages and Translation, Misr University for Science and Technology. During the 

academic year (2020/ 2021), they were randomly selected and assigned into an experimental 
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group (25) and a control one (25). For the purposes of this study, the experimental group 

students participated in a debate training (once a week, totaling11 weeks), while the control 

group students received the regular training of argumentative essay writing. The regular 

writing course is reduced to assigning topics and correcting errors of grammar with little care, 

if any, to technicalities of writing. 

Instruments 

To fulfill the purpose of the present study, data collection instruments were developed to 

measure the participants’ responses on the study variables. Two main instruments were 

required for the present study: 

The Argumentative Writing Test 

An argumentative writing test with a scoring rubric for assessing the participants’ 

argumentative writing skills was developed. The layout of the test comprised the stages of the 

writing process: planning (develop your ideas about the topic), text production (writing the 

first draft), revising and finally writing the final copy of the topic. Students were asked to 

write at least 250 words about the assigned topic. The total score of the test was 30 marks. A 

5-point scoring rubric with 6 dimensions for rating students' writing was used. 

The Writing Apprehension test  

Daly and Miller -Writing Apprehension test (DM-WAT) consisted of 26 items in the 

format of Likert-type scale, each with 5 possible responses ranging from “strongly agree” to 

“strongly disagree”. 

Treatment  

The online debating program  

- Based on discussion and argumentation, debating program included activities of 

recognizing students' views on various topics in which they were required to take a pro 

or con stance on each issue. Exercising argumentation and counter-argumentation of 

online debatable topics, could help EFL majors improve their argumentative writing 

and reduce their writing apprehension. 

- The different activities of debate were exercised using Microsoft teams.  

- There were three phases to each debate: persuasive voice, rebuttal, and clash (see, e.g., 

Snider & Schnurer, 2006). There were three stages of each debate: pre-debate, debate, 

and post-debate (detailed description of the steps of the program are presented in the 

procedures below). 

Procedures of the Study  

The participants were pretested on argumentative writing and DM- writing 

apprehension before the treatment. Students of the experimental group were exposed to the 
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sessions of online debating program via Microsoft Teams during the first term of the 2020-

2021 academic year. The treatment lasted 11 weeks including the pre-and posttest sessions. 

The duration of each training session was approximately 3 hours. The activities of the 

program included recognition of students’ opinions towards different controversial topics of 

each debate (e.g. Drug addicts: Do they need help or punishment? Should children use 

smartphones without parental supervision?). The students had to adopt a point of view of 

being for or against each topic of discussion. In the pre-debate stage, students were required 

to read and summarize two papers, one of which was selected by the instructor, and the 

students were required to find the second. During debate stage, students were asked to take 

notes of the opponents to rebut them in the rebuttal and clash stages. Finally, in the post-

debate stage, the feedback provided by the instructor on written argumentative essays was 

processed. Opposing views were often raised but as logic was adopted as a frame of reference, 

gaps were narrowed. After finishing the treatment sessions, the argumentative writing and 

DM- writing apprehension posttests were administered to the participants of the study. 

Writing answers and writing apprehension responses were evaluated and calculated for each 

student using the scoring rubric described earlier. The data were calculated using SPSS to 

determine any differences between pre and posttests scores among the research sample.    

Results and Discussion 

The first hypothesis 

To verify the first hypothesis signifying that “there is a statistically significant 

difference between the mean scores of the experimental group and those of the control group 

on the post-test of argumentative writing in favor of the experimental group”, taking into 

account the nature of the hypothesis proposed, one sample t-test was utilized. Precisely, a 

comparison between the post-test mean scores of the experimental group and the control one 

was held to figure out the differences in the argumentative writing before and after the 

treatment. The following table (1) displays the results of the statistical analysis. 

Table (1) 

The "t" Value of the Experimental Group and the Control Group on the Post Administration 

of the Argumentative Writing Test 

Group 
N Mean Std.  

Deviation 

df t Sig. (2 

tailed) 

EX 25 8.97 1.55 48 4.6 0.000 

Con 25 7.32 1.32 

Table (1) above shows that the number of the study participants in the experimental 

group was 25 and that of the control was 25 EFL majors in the Faculty of Languages and 

Translation, Misr University for Science and Technology. It also demonstrates that the mean 
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scores of the experimental group was 8.97 and that of the control group was 7.32 with a 

standard deviation of 1.55 & 1.32 respectively and a freedom degree of (48). The last cell of 

the table disclosed the value of the t (4.6). These results indicate that the higher mean is in 

favor of the experimental group.  So, the first hypothesis is accepted. 

The second hypothesis 

To verify the second hypothesis uttering “there is a statistically significant difference 

between the mean scores of the experimental group on the pre and posttest of argumentative 

writing in favor of the post-test”, a paired sample t-test was employed because of the nature of 

the hypothesis. Precisely, a comparison was held between the pre and posttests mean scores of 

the experimental group to statistically discover the difference in their argumentative writing 

before and after the treatment. The subsequent table (2) outlines the results of the statistical 

analysis obtained: 

Table (2) 

Results of Paired Samples t-test Comparing the Mean Scores of the Experimental Group on 

the Pre and Posttest of Argumentative Writing 

Test 
N Mean Std.  

Deviation 

df t Sig. (2 

tailed) 

Pretest 25 

 

6.83 1.43 24 5.80 0.000 

Posttest 8.97 1.55 

The data exposed in table (2) above outlines the number of study participants (25) 

followed by the method of treatment (pre-post). It also illustrates the calculated means of the 

students’ responses which are (6.83 & 8.97) in the pre-posttest respectively. The table also 

demonstrates the value of the standard deviation in the pre posttests which was respectively 

(1.43 & 1.55). The penultimate cell degree is the freedom degree (24) followed by the 

calculated results of the t value (5.80). These results indicate that the higher mean is in favor 

of the post-test.  So, the second hypothesis is accepted. 

The third hypothesis 

To verify the third hypothesis stating that “there is a statistically significant difference 

between the mean scores of the experimental group and those of the control group on the 

post-test of writing apprehension in favor of the experimental group”, taking into account the 

nature of the hypothesis proposed, one sample t-test was utilized. Precisely, a comparison was 

drawn between the post-test mean scores of the experimental group and that of the control 

group to figure out the changes in the writing apprehension before and after the treatment. 

The following table (3) displays the results of the statistical analysis. 
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Table (3)  

The "t" Value of the Experimental Group and the Control Group on the Post Administration 

of the Writing Apprehension Test 

Group 
N Mean Std.  

Deviation 

df t Sig. (2 

tailed) 

EX 25 8.47 1.84 48 3.94 0.000 

Con 25 6.81 1.41 

The data provided in table (3) above depicts the number of the study participants in 

the experimental group which was 25 and that of the control group which was 25. In addition, 

the mean scores of the experimental group was 8.47 and that of the control group was 6.81 

with a standard deviation of 1.84 & 1.41 respectively and a freedom degree of (48). The last 

cell of the table reveals the value of the t (3.94). These results indicate that the higher mean is 

in favor of the experimental group.  So, the third hypothesis is accepted. 

The fourth hypothesis 

To verify the fourth hypothesis stating “there is a statistically significant difference 

between the mean scores of the experimental group on the pre and posttest of writing 

apprehension in favor of the post-test”, a paired sample t-test was employed due to the nature 

of the hypothesis stated. Specifically, a comparison was drawn between the pre and posttests 

mean scores of the experimental group to statistically discover the difference in their writing 

apprehension before and after the treatment. The following table (4) presents the results of the 

statistical analysis obtained: 

Table (4)  

Results of Paired Samples t-test Comparing the Mean Scores of the Experimental Group on 

the Pre and Posttest of Writing Apprehension 

Test 
N Mean Std.  

Deviation 

df t Sig. (2 

tailed) 

Pretest 25 

 

6.71 1.35 24 4.76 0.000 

Posttest 8.47 1.84 

The data shown in table (4) above delineates the number of study participants (25) 

followed by the type of treatment (pre-post). Besides, the table shows the calculated means of 

the students’ responses which was (6.71 & 8.47) in the pre-posttest respectively. The table, 

furthermore, illustrates the value of the standard deviation in the pre posttests respectively 
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(1.35 & 1.84). The penultimate cell degree overviews the freedom degree (24) followed by 

the calculated results of the t value (4.76). These results indicate that the higher mean is in 

favor of the post-test.  So, the fourth hypothesis is accepted. 

It seems reasonable to conclude that using online debating to improve EFL majors' 

argumentative writing and reduce writing apprehension is successful, based on the findings. 

Armed with training on the structural features of online debating strategy characterized by 

formality, complexity, knowledgeability and logicality, the experimental group students were 

able  to gather  evidence-based data that support their standpoints and consequently refute the 

opponents’ arguments, resulting in significant differences in their favor. 

These findings suggest that using debate strategy is instrumental in developing critical 

thinking and interactive argumentation, both of which are crucial in argumentation. The 

results of the study are consistent with the studies of Park, Kier & Jugdev (2011); Peace 

(2011); Tollison & Xie (2012); Yang & Rusli (2012); Sziarto et al (2014); Aclan (2015); Tous 

et al (2015); Lopez et al (2016); Jeong & Liu (2017); and Mumtaz (2017). 

A second interpretation for the improvement attained in favor of the  experimental 

group is the novelty of the pedagogy adopted (online debating) which helped them plan 

writing, put words together in a meaningful way and revise their written products, processes 

they had never been exposed or paid attention to in a conventional writing classroom. In 

addition, the fact that the experimental group students received training on articulating and 

defending  their stances, practicing gap detection in each other’s arguments and assessing the 

validity of one’s own ideas in comparison with others, all operating together or some of them 

could have  contributed to higher performance in their favor. 

A third explanation in support of the results reached is the feature of flexibility 

characterizing online debating. The instructors benefit from online debate in tracking the 

students' participation with colleagues because of the flexibility of time. The adaptability of 

online debate encourages students to explore varied sources, including both paper-based and 

digital content. According to recent  research, online learning environments enable students 

and instructors to control their own time doing tasks without having to meet face-to-face 

(Jeffrey, et al., 2014; Petrides, 2002; and Yang, & Cornelius, 2004), as well as pace of 

learning  (Liang & Chen, 2012). Owing to the extra time to process the materials before 

reacting to other claims, the students become highly autonomous in learning, including the 

ability to discover more sources. However, the role assumed by the instructor is crucial in 

online learning because her/his  absence  in online discussions can cause anxiety for students, 

particularly in problem-solving sessions (Arend, 2009), and cause students to jump from 

claim to solution without proper review  (Garcia et, al, 2008). 

The results reached highlight the contribution of online debate in critical thinking 

among students. According to the results of the test, the students showed higher order 

thinking skills that demonstrated their critical thinking abilities expressed in the cogency and 

persuasiveness of their evidence-based arguments. These results  support those reached by 

other studies  who examined analytical thinking in online debate to help  students in providing 
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logical evidence to support their claims (Tu, 2004), thinking more profoundly in writing than 

verbal answers, conducting analysis in rebutting argument (Scott, 2008), and improving 

ability to take a stand on the debate (Khalsi, 2013; and Park, Kier, & Jugdev, 2011). These 

studies are in line with the results of the present study that online interaction and debate can 

help students develop critical thinking skills. 

In the previous studies reported, online debate has proven to be a powerful tool for 

fostering critical thinking among students. The adequate format of online debate assigns 

specific roles and procedures to students to ensure that they are learning meaningfully. The 

students were guided to apply their best thinking and produce reflective and considered 

responses to defend their claims (Krathwohl, 2002). The results of the present study gave 

prominence to the fact that online debate  pedagogy stimulated students positive response to 

write and exercise higher order reasoning skills while writing an argumentative essay, making 

the best use of the technique of data gathering and the logical proofs submitted to refute the 

opposing teams claims. 

The results obtained in the present study revealed that the experimental group students 

had not only more depth of thought but gave more details in their attempt to persuade both the 

instructor and the opposing team than debates held in typical classroom. This explanation is 

confirmed by Ko and Rossen (2008), who argue that online discussions often generate 

dialogue that is both more thoughtful and reasoned than dialogue generated in traditional 

classrooms. Furthermore, the online classroom “provides a secure space for students who are 

more anxious, ordinarily may not join, too timid to participate in discussions with others who 

are louder or domineering (Ko and Rossen, 2008, p. 14)”. 

Being the gate to academic achievement and crucial for career success, performing 

writing creates anxiety and often puts students under pressure the moment they are required to 

do the demanding and challenging task of writing assignments. This is confirmed by recent 

literature maintaining the stress students would experience if they were asked to produce a 

written product (Daud et al., 2005). As regards results indicating the improvement attained in 

favor of the experimental group students in writing apprehension, it could be attributed to the 

advantage of planning characterizing the new pedagogy. The apprehension experienced by the 

control group, it could be argued, may be attributed to lack of planning on the part of the 

students, a tool needed to cope with situation-specific anxiety. 

Finally, there is evidence that students’ output improved both on the cognitive and 

affective spheres. Cognitively, performance improved following exposure to online debating 

activities which could be attributed to the exercise on argumentation and counter-

argumentation where debaters have to take a position for or against based on available facts 

and reasoning.  Affectively, apprehension has   been reduced as a result of the secure 

embarrassment-free atmosphere made available through online debating pedagogy. 
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Summary and Conclusion 

In the present study, the attempt was made to investigate the effects of training on 

online debate to enhance argumentative writing and reduce writing apprehension. Results 

strongly advocated the value of online debate as a pedagogy that provide time flexibility and 

secure environment. Audience availability has also raised motivation due to gaining higher 

self-image in the eyes of classroom counterparts, resulting in better performance and 

producing substantially longer texts in favor of the experimental group students. 

Students' argumentative writing performance remarkably develops as they use online 

debate. Students improve their ability to perform and defend ideas during the debate activity. 

Debate challenges students to defend their arguments in the best possible way in order to win 

the debate. This encourages students to think more quickly and correctly produce relevant   

opinions or ideas in a short period of time.  As a result, the student must have a thorough 

understanding of the subject. 

In this activity, students work cooperatively to find the best argument to refute the one 

submitted by their opponent, whether it is a personal debate activity (one-on-one) or a group 

debate activity (working together with a partner). This exercise encourages students to defend 

their point of view on the problem and demonstrate their understanding of the issue. 

Furthermore, the debate atmosphere appears to promote the growth of students' metacognitive 

understanding of the processes that contribute to the creation of writing. This setting, for 

example, seems to inculcate in students the understanding that using sophisticated, coherent, 

and precise language improves the persuasiveness of their arguments. Ultimately, learners' 

satisfaction with debating, its competitive nature and the involvement of a live audience (i.e., 

the instructor and colleagues) seem to provide additional incentives for learners to give 

importance to various aspects of language use and argumentative content. 

Since English writing ability is critical to university students' academic and 

professional success, it is crucial to assist them in improving their writing performance and 

consolidate their weaknesses. This research intended to investigate the effect of using online 

debate in improving EFL majors' argumentative writing skills and reducing their writing 

apprehension. Participants demonstrated that writing apprehension had a negative effect on 

their writing output and consequently they avoided writing, feeling reluctant to begin, were 

dissatisfied with their writing ability and were unable to take part with colleagues during class 

time.  

Teachers of English at the university level must be aware of their students' attitude 

towards writing, use online debate to teach writing, and encourage their students to practice 

writing by introducing more learner-centered activities and giving students more autonomy in 

classroom activities. When students have more control of how they learn and do things, they 

gain confidence and develop a positive attitude toward the written word. When such a 

condition is facilitated, it will almost certainly result in improved argumentative writing and 

reduce apprehension. These findings are consistent with previous research, such as (Daud et 

al., 2005; Khan, 2011; and Mo, 2012). Although research is growing in this area, more studies 
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in diversified contexts are sorely needed to get a more comprehensive picture about this 

demanding issue.     

Recommendations  

Based on the results attained, the recommendations below seem pertinent: 

1- As online debating proved effective in enhancing EFL writing, teaching structural 

features of debating should be given prominence in language pedagogy curriculum.  

2- When developing training programmes for enhancing writing performance and 

reducing writing apprehension for EFL learners, the affective variables related to the 

writing process should be accorded adequate attention. 

3- In teaching writing, EFL teachers should abandon the product-centered approach, in 

which they solely concentrate on the finished product, in favour of the process-

centered approach, in which the focus is primarily on the writing process itself. 

4- As language skills are integrative and making use of current research on writing to 

read, the writing processes experienced through debating should be made use of as a 

scaffolding to develop critical reading among EFL majors. 

5- In the present study, the attempt was made to examine the effect of online debating on 

enhancing argumentative writing and reducing apprehension. Future investigators 

might wish to explore using multimedia -based training curriculum for improving 

writing performance and developing better attitude towards writing. 

6- Owing to the crucial importance of using prior knowledge in developing writing, a 

writing training program based on constructivism theory could be effective in 

enhancing writing performance. 
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أثر استراتجية المناظرة عبر الانترنت في تنمية الکتابة الجدلية و خفض الرهبة منها لدي  

 طلاب شعبة اللغة الانجليزية  

 

عبيدى د. حنان جمال محمد   

 مدرس المناهج و طرق تدريس اللغة الانجليزية 

 جامعة مصر للعلوم و التكنولوجيا 

 المستخلص العربى

استهدفت الدراسة الحالية بحث فاعلية  المناظرة عبر الإنترنت في تنمية  الكتابة الجدلية و علاقتها  

بكلية اللغات و الترجمة، جامعة   برهبة الكتابة لدى عينة من طلاب الفرقة الرابعة شعبة اللغة الإنجليزية

من   الدراسة  عينة  تكونت  و  التكنولوجيا.  و  للعلوم  مجموعتين    50مصر  على  توزيعها  تم  التى  و  طالبًا 

 ، أداتين  تطبيق  الدراسة  تحقيق غرض  تطلب    . الضابطة  والمجموعة  التجريبية  المجموعة  متساويتين؛ 

اختبار وثانيهما  الجدلية  الكتابة  أختبار  الكتابة    أولهما  اختبار  تطبيق  تم  قد  و  وميلر.  لدالي  الكتابة  رهبة 

الجدلية و اختبار رهبة الكتابة قبليا و بعديا على كل من المجموعتين الضابطة و التجريبية. تلقي  طلاب 

المجموعة التجريبية  تدريبا استمر احد عشر اسبوعا علي الكتابة الجدلية  من خلال الانشطة القائمة على  

المناظرة عبر الإنترنت، بينما تلقى طلاب المجموعة الضابطة  تدريبهم بالطريقة المعتادة. أشارت   طريقة  

النتائج إلى فاعلية الأنشطة القائمة على طريقة المناظرة عبر الإنترنت في تعزيز الكتابة الجدلية و خفض 

ورة تضمين ملامح المناظرة  رهبتها لدى طلاب شعبة اللغة الانجليزية كلغة أجنبية. اوصت الدراسة بضر 

 في مناهج تدريس اللغة .  

 

 رهبة الكتابة  –الكتابة الجدلية  –: المناظرة عبر الانترنت الكلمات المفتاحية
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