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Reducing Writing Apprehension among EFL Post Graduates
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Abstract

The purpose of this research is to investigate the effectiveness of a proposed program based
on inquiry learning for improving EFL reflective writing skills and reducing writing
apprehension among EFL post graduate students at the Faculty of Specific Education. The
design of the research is a quasi-experimental. Two groups participated in the study: an
experimental group and a control group. Both groups were tested before and after the
intervention. The participants in the two groups were 30 post-graduate students who were
chosen randomly from the first year special diploma students enrolled in the curriculum and
EFL instruction department at the Faculty of Specific Education, Zagazig University, Egypt.
They were divided into two groups: an experimental group (N=15) students who were
adopting the proposed program based on inquiry learning and a control group (N=15) students
who were taught in the regular way. The instruments of the research included an EFL
reflective writing skills test and the Daly-Miller Writing Apprehension Test. Results of the
research revealed a statistically significant difference between the mean score of the
experimental group and that of the control group in the post-test of EFL reflective writing
skills in favor of the experimental group. In addition, students' writing apprehension was
decreased. Accordingly, it was concluded that the inquiry-based learning program was
effective.

KeyWords : Inquiry based learning, EFL reflective writing, writing apprehension, post-
graduates, Specific Education, Egypt.

Introduction:

Inquiry- based learning (henceforth IBL) is a teaching approach that encourage students to
discuss academic content by posing, investigating and answering questions. It is a part of
inductive teaching - learning approaches. These approaches start with several observations or
data to interpret or a complex real-world problem and as the students study the data or
problem they generate a need for facts, procedures and guiding principles (Prince and Felder
.2006)

The inquiry based learning approach has its origins from constructivism and is in line
with studies on motivation, intellectual growth and learning methods. Therefore according to
the constructivist theory of learning, successful learning interaction is that makes use of what
students already know for enabling them to be active learners; provide true learning
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opportunities; and involve students working together in small groups (i.e. in collaborative or
cooperative learning). The basic approach to inquiry learning is then based on the philosophy
of constructivist learning.

Constructivist learning strategies capitalize on learning via critical and creative thinking
through inquiry and problem solving. According to (Asselin, et. al, 2003) student inquiries are
motivated to discuss new theories and understandings through personal observations and
explorations, as well as experiences,

In addition, inquiry-based learning encourages students to how after learn autonomously to
enhance their own thoughts (Suhartono, et.al, 2014). It is a way of learning and teaching
through interrogation and experimentation (Ajit, et.al, 2016). IBL may also make learners
more critical, analytical and creative, which enable them to work at any condition than any
other learning method. Inquiry learning demands a classroom climate where the students feel
free to work, have a notion, make inference and make educated assumptions across the
learning process in the classroom (Suhartono, et.al. 2014). This method dominates the
complex work of learning. Obviously, it prioritizes the knowledge and experience students
bring to the classroom and it promotes active problem solving, communication of results, and
the shared construction of new ideas.

According to (Aditomo, et al., 2013) inquiry based learning is an innovative method for
developing all language skills. One of them is reflective writing. Reflective writing varies
from most other forms of academic writing because it leads the learner to examine his own
responses to a given topic or situation. Importantly, the learner needs to go beyond simply
describing course content. Good reflective writing should critically engage with and form
links between the learner’s own and others’ ideas.(Helyer, 2015 )defines “Reflective Writing"
as an analytical practice in which the writer describes a scene, event, interactions, thinking,
memories, the way they pass, the person's thoughts or situations in a particular incident, event,
feeling or situation.

The implementation of Inquiry-Based Learning, however, has placed little emphasis on
teaching reflective writing and decreasing writing apprehension in EFL classroom. Therefore,
the aim of this study is to explore the role of Inquiry Based Learning in improving reflective
writing and reducing the level of writing apprehension. In particular, the current study seeks
whether Inquiry Based Learning can significantly improve reflective writing and reduce the
level of writing apprehension, find out the students’ perception toward the implementation of
Inquiry Based Learning to improve reflective writing and decrease writing apprehension.

Due to these purposes, it is hoped that the Inquiry Based Learning leads the students to
think critically. Adopting IBL the students are expected to think effectively in order to find
their own answers from the questions they are facing. Similarly, IBL lets the students connect
with their learning by stimulating materials provided through questions about topic. The
learning process organized and managed well enables teacher to prepare qualified materials
related to IBL process. Sometimes, teachers lose their idea about classroom interaction to
keep the students active and fully interactive in the learning process. Then, the IBL may
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become the solution in which the students get active to control their learning process.
Learning by doing introduced by Dewey (1937) (as cited in Alberta learning, 2004) reinforces
the importance of allowing students to explore subjects which corresponds with their own
questions as an essential stage of inquiry. Thus, from these formulated questions, inquiry will
be a tool that connects the curriculum and their interest, abilities and habits.as the basic theory
behind this approach provides the students with full interactive and students™ experience-
based learning process.

In the recent time, students face many difficulties in writing English language and this
eventually affected their ideas, communication their level of writing apprehension in English
language. Generally, these problems can be classified into linguistic, psychological, cognitive
and pedagogical categories (Haider, 2012; Hyland, 2003). They contest with the structural
components of English; because an unsuitable thematic tangles the content and the
understanding of the text, which a reader deciphers through involvement of a mental process
(Quintero, 2008; Nik, Hamzah, & Rafidee, 2010). An incoherent text also fails to
communicate ideas which causes lack of confidence in learners even if they have mastered
syntactic, lexical and grammatical instruction over text composition (Rico, 2014). Students’
lack of confidence is also caused by a teaching strategy which does not adapt to students’
learning styles and cultural backgrounds (Ahmad et al., 2013). Ability of students, particularly
who are not native speakers find it so difficult to correctly and boldly express themselves in
English.

Having a good English writing skills and a low degree of writing apprehension require
regular practice, fostering students’ interest and, motivation, students’ freedom in choosing
the topics and interrelationship with other people. This could be used for enabling the students
to know and practically exercise the writing process. Further, the teachers can adapt their
pedagogic approaches and can design such activities and tasks that could motivate and
encourage students by giving them freedom of selecting topics of their interest (Pineteh, 2013;
Quintero, 2008). It will change their writing types, perhaps, via more practice and by
including practical and cognitive skills which give the writer control over the expression of
linguistic and domain-specific knowledge (Kellogg & Raulerson, 2007). In addition, it will be
appropriate for language and content teachers to monitor their students from broad
perspectives (Nik, Sani, Kamaruzaman, Hasbollah, et al., 2010).

It has been posited that for students to perform well in education, there is a good chance
if the student has the good background or ability to express the conceived ideas and
mindset in English language . However, learning in the classroom has possessed the
required potentials to assist students perform well in the English communication and
writing. It is observed that students mostly from the countries where the English language is
not the native or first language often perform worse in their final examination at the
high school education level. The purpose of this study is to emphasize that the English
writing predicaments as a result of time commitment to study English. Thus, both the
classroom and the outside classroom training have the contributing effects on the English
reflective writing and the level of writing apprehension.  These several devices have been
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employed in the process such as developing the teachers training skill and introduction of
student center learning. This idea emanated as result of appreciating that the student
preferred having the freedom to exploit their teaching rather than the strict traditional way
of classroom training, where student learning and activities were under the full control of
teachers . When students are allowed to apply their free thinking in their learning they
develop better educational performance. It encouraged students' reflective writing and
reducing their writing apprehension. Further, the teachers motivating learning strategies have
received attention as a means of having an encouraging impact on the student learning

However, for effective application and understanding of inquiry learning, various types of
inquiry levels need to be understood. (Ahmad, J. et.al, 2014). have applied different
terminology to represent inquiry learning ranges from guided inquiry, structured
inquiry, scientific inquiry, open inquiry, full inquiry, and authentic inquiry . Thus, the lack
of distinctive level within the inquiry learning poses challenges on the understanding and
application of inquiry learning in order to achieve its effectiveness. For improving the
English writing skill among the high school students, the understanding of levels of inquiry
among the designated students is utmost important. The national science education standards
argued that the nomenclature and terminology usages differences in inquiry earning is to
categorize the inquiry in their level basis .This will help in categorizing the effectiveness
of inquiry on student writing skill and assist in establishing the effective level of inquiry
that is being acknowledged among the tested students.

.Inquiry Based Learning (IBL)

1.1  Definition of Inquiry based learning
“Inquiry” is an investigation or a search “for truth, facts, data, or knowledge...seeking

data by questioning and searching (Exline, 2004: 31).

( Petr,2010, p. 139) mentions that the 'inquiry- based instruction' is a form of instruction in
which the information produced through the resolution of a particular problem in consecutive
steps involves setting the hypothesis, choosing the appropriate instruments to indicate a
certain phenomenon, obtaining the results and their processing, concluding, discussing and
quite often cooperating with fellow students .

(Papacek, 2010, p. 40) states that the inquiry-based instruction is one of the efficacious
stimulating techniques of the problem-posing education and it is dependent upon the
constructivist theory. The teacher does not transfer the subject matter in a form of a whole-
class presentation in an already-done way but s/he creates the knowledge by the use of the
problem solving and a system of asked questions (communication apparatus). Moreover,
(Papacek, 2010) illustrates that the basic feature of the inquiry-based learning involves the
following stages: the learners ask the inquiry related questions; they search on the evidence,
based on the evidence, they form clarification, they evaluate the clarification with a
possibility of using alternatives in the clarification, and they communicate and check their
clarification.
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The internet site of School of inquiry-based instruction (2014) states that during the
processing of the inquiry-based learning the teacher does not turn the subject matter in a form
of a whole-class presentation in an already-done way but s/ he forms the knowledge by the
use of the problem solving and questioning (communication instruments). The teacher has a
function of the insightful guide during the problem solving process and s/ he leads the learner
in the way that is common for the real research.

Ajit, et.al. (2016) defines Inquiry-Based Learning as a way to learn via questioning and
experimentation. An ELT context, learners could remark that IBL is an effective way of
learning English language. IBL offers more opportunities to develop interesting, cross-
cultural and practical learning.

From the aforementioned definitions, it could be concluded that inquiry-based learning is an
approach, which stimulates the students’ prior knowledge and experiences before coming up
with the entire materials provided by instructor. It contains questioning, drawing inferences
and finding out the solutions of the problems then evaluates the process of the inquiry
experienced before. It includes questioning, planning, investigating, recording, reporting and
reflection.

1.2 The Benefits and Advantages of Inquiry based learning

Through the utilizing inquiry based learning approach, the students can be more creative,
active, positive and more independent. It gives students the chance to improve their lifetime
skills, learn to cope with problems that may not have clear solutions, deal with changes and
challenges to understanding and shape their search for solutions now and in the future.
Further benefits of inquiry based learning can be summarized below according to (Stevens,
2006).

A. improving material retention

While inquiry-based learning is often viewed as a risky deviation from the curriculum, it
shouldn’t be. In contrast, if the teacher knows what he is doing, he will keep students close to
the program, enabling them to ask questions about the topics they should be learning. As for
retention, research-based learning is based on curiosity and hippocampus — curiosity is
activated by the brain region which shapes memory. In other words, it is precisely because
students feel interested in what they study that they remember the material more likely.

B. Promoting initiative

The conventional approach to education underlines the passivity of students — they do not
actively invest in themselves and wait until they receive the right knowledge. How well they
are able to repeat what they heard in learning the material is evaluated. Contrary to this
approach, inquiry-based learning forces one to find an individual response, to facilitate self-
direction and initiative. The student is more likely to decide on each part of the work he does
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whether or not to employ a test writing service to receive assistance with a particularly
unpleasant task.

C. improving understanding of the subject

When students themselves answer a question, they become more and more conscious of what
they have learned through their own study. In certain cases, they are more interested and more
full and proud than getting just answers from their teachers. It removes the ability for students
to actually take the outcomes of the instructor for granted — they will never obey the process
that they clearly do not understand and they will not do so if they do not understand any
aspect of the process until they do.

D. making learning more rewarding

Inquiry-based learning connects learning with success. Getting a reply on your own is much
more enjoyable and worthwhile than getting somebody else's ready-made solution. Last,
research-based learning helps create a certain attitude that receives recognition and
recognition not from teachers and parents in the act of learning and accomplishment itself.

E. utilizing each student’s unique learning style

Traditional instruction is one-size-fits-all or at least one. There are no considerations of the
variations between students. Instead, survey-based learning encourages students to learn on
their own terms using their own strengths. You can work for yourself or in groups, chat or
investigate with content with optimum ease.

The IBL suggests the subjects and questions that students want to explore in order to
answer the problems they are interested in. This helps the learner to grasp and use the
formulation of questions. Teachers should instruct good questions from a material point of
view but also grammatically in the appropriate structures.

Furthermore, for a number of years researchers suggest studies and issues, as they allow
students to think about metacognitive strategies. (Brown, 2000) notes that students who can
use these techniques are better language learners. IBL shifts the nature of conventional
courses, since students don't passively take notes like other approaches, but instead play an
active role in selecting the topics that they study and in producing the outcomes of their own
studies. This allows students to take their lessons more attention and use the target language,
since they have a sense of control at a more acceptable language level. During the cycle,
students must speak to other members of their community about their findings, which
promote greater contact in both written and oral ways. Students need to prepare reports on
new discoveries and successes and formulate new problems in order to deepen the study
process. This facilitates the use of both written and oral forms of the target language in a
meaningful way.

As a collaborative learning facility for the role of technology in IBL, (Stevens, 2006) supports
his application, as its positive impact on motivation and building up knowledge. Students do

- 586 -



Yoy Jo¥asmdl YY aal) A ) B alal) Giad) Alaa

not just use it to understand content but also the world around them in greater depth by
interacting synchronously or asynchronously with other students, teachers and subject matter
experts.

According to (Roestiyah, 2001: 76-77), Inquiry Based Learning is characterized by the
some advantages as follows:

(1) Creating and improving student self-concept;
(2) Assisting student to remember and pass knowledge;

(3) Leading students to learn and work on their own and to live independently, frankly and
open-mindedly;

(4) Encouraging learners to consider intuitively and to assess theories;

(5) Providing intrinsic satisfaction;

(6) Stimulating the learners in teaching and learning procedures;

(7) Enhancing the talent of the students;

(8)Granting students the right to study alone;

(9) Avoiding the traditional way of studying;

(10) Giving the students sufficient time to assimilate and accommodate the information.
1.3 The steps of inquiry based learning

(Petr, 2010) argues that there are four key inquiry based learning steps;

1. Student development questions;
Writing tie in requires them to develop a problematic statement requiring them to answer their
guestions by means of a constructed answer.

2. Researching the topics using time inside class;
Some of these matters are necessary for students to access the head researcher in the room.

The instructor does or does not do the job, however, you can accurately lead them and model
research methods.

3. Having students to present what they learned;
When the teacher presents his students what they have learnt, should the student create and
present a climax artefact that the teacher uses and can teach as the culmination of for which
many people can understand content, but communicate.

4. Asking students to reflect on things worked about the process and things didn't
Reflection is a key issue and it is not simply a question of asking them to reflect on the topic.

It's a process itself that reflects. This is where metacognition is involved. Think and think
about how you learn not only what you have learned.
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1.4 The process of inquiry based learning:

Questioning

Reflecting Researching

Title of the Figure: The Inquiry based Learning Process.

Source: http://www.thirteen.org/ed on line /concept2class/inquiry/credit.html

Inquiry based learning process includes planning, retrieving, processing, creating, sharing and
evaluation. It contains two components, affective and cognitive associated with metacognitive
(Albert Education 2005).

For students, this process often involves open-ended quest into a matter or a problem,
requiring them to participate in evidence-based causes and creative problem-solving, as well
as “problem discovery.” this process aims to lead the educator to be more responsive to the
students’ learning needs, and know when and how to introduce students to ideas that will
move them forward in their inquiry. Together, educators and students co-author the learning
experience, accepting mutual responsibility for planning, assessment for learning and the
advancement of individual as well as class-wide understanding of personally meaningful
content and ideas (Fielding, 2012).

There are some principles that are included in IBL stages, e.g. engagement, research,
illustration, preparation and evaluation. An inquiry based approach begins firstly with
engagement of the students prior to illustrating. This do for various purposes: to create a
conflict between prior learning and new scientific understanding. Such a conflict will allow
students to ask questions, to attract student attention and focus and to generate and evaluate
alternative conceptions that previous students have developed. The second stage is research
without an explanation from teachers. During this phase students are asking questions,
hypothesizing, without the teacher's direct input but guiding, collecting evidence, recording
and organizing information , sharing observations, making claims for evidence, drawing
conclusions and working collaboratively. Third, it's a stage of illustration. During this phase,
the students draw upon experiences to provide their ideas and illustration in their own words.
They use evidence to support ideas, critically appreciate explications, and listen to others in a
critical and respectful manner. Preparation is the next step. During this phase , students apply
scientific terms, definitions, use new contexts for understanding, use past knowledge to ask

- 588 -


http://www.thirteen.org/ed%20on%20line%20/concept2class/inquiry/credit.html

Yoy Jo¥asmdl YY aal) A ) B alal) Giad) Alaa

questions, propose solutions, take decisions and design research, draw reasoned conclusions
from the evidence and make sure that they understand their peers. Finally, evaluation stage.
During this phase, students demonstrate their comprehension of ideas and concepts, answer
open questions, assess their progress, ask questions and participate in peer evaluations.

1.5 Inquiry — Based Learning in Classrooms

(Ismaile, 2006) illustrates that in inquiry based learning, the environment of the class
should be filled with learning resources that develop and inspire of order to provide a fruitful
inquiry-based classroom. It can also have responses to questions from students. Therefore, a
lot of reading materials such as books, magazines, brochures, pamphlets, newspapers related
to the subject under review are better prepared for the class. Access to CD-ROMs is also
helpful for students as they can be very helpful as well as fascinating since they are immersive
and contain simulations. The use of the Internet as it connects to a multitude of information
can also be promoted. Digital educational learning can be promoted, such as by web-based
programs that rely on the process of inquiry. Innovation Media, Inc. at Bio point for instance,
the online gallery has many Web Quests, Mini Quests and Project Pages created by teachers.
Within a gallery of educational events grouped by grade level, subject and activity form,
classroom teachers have the ability to view over 250 different activities.

Web Quests

A successful web Quests offers learners the ability to participate in an effective exercise
based on inquiry. Any of the services are sourced from the Internet through A Web Quest.
The students also work cooperatively, playing multiple positions relevant to a real challenge.
The students would create a software that would encourage them to present the possible
solutions or responses to the problem given. Perfect Web Quests could contain, according to
(Clarke, 1990):

1. Activities that can promote teamwork, such as collaborating with pairs or groups.

2. Motivational aspects such as offering students a role to play (e.g. a writer, a teacher,
etc.) and a circumstance in which to act (e.g. you were asked to cover a disaster
deadline as a teacher) etc.

Mini Quests

Mini Quests are online instructional modules developed by the teachers for the student
inquirers that facilitate logical thinking and information creation. In general, Mini Quests are
created in around 3 to 4 hours by web-savvy educators and are planned to be done in one or
two-hour class sessions. It is simple and can integrate into a curriculum series easily (Clarke,
1990). Typically, the operation contains real task simulations. Students are asked, for
instance, to be a writer and to produce newspaper columns for the school and have to come up
with authentic article findings meeting the criteria for inquiry-based learning.
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Project Pages

A project page includes a mission, tools, product and review (rubric) portion of the scenario
and broad inquiry activities (Clarke, 1990). To teach longer or more complex curricular
cycles, a project page is usually used. In order to include material that can promote insightful
interactive learning, developers of successful project sites can provide and integrate as many
specific web tools (simulations, videos, primary source information, collections, graphics,
etc.) providing content that can inspire thrilling simulated learning.

1.6 The Main Types and Phases of inquiry based learning.
There are four main types of inquiry based learning:

Structure inquiry: Students follow the teacher’s instructions as the entire class.

Control inquiry: Teachers selects topics and demonstrates the students’ resources will use to

answer questions.

Guide inquiry: Teacher selects topic/questions and students design product or solution

Free inquiry: students chooses their topic without reference to any prescribed outcome.
According to (Caputo, 2014) the Inquiry Based Learning has six phases: planning,

retrieving, processing, creating, sharing and evaluating. These phases are essential for
reflecting on the process. Together they contains together the affective and cognitive domains
related with metacognition. Moreover, reflecting to the method is important to all stages in the
Inquiry Model.

¢ Planning Phase

According to (Jonassen, 2000) it is the first and the utmost significant stage of the whole
process. At this phase of the inquiry process, inquirers practice some active procedures such
as:- 1- Experiencing a sense of optimism about the tasks. 2- Understanding the main goal of
inquiry-based learning projects which is Developing students’ learning to learn skills. 3-
Meeting the need or interest about a topic. 4- Determining the main problem that needs to be
resolved. 5- Choosing the needed inquiry questions. 6- Investigating their questions. 7-
Finding the information they need to know regarding a specific topic. 8- Presenting
information to a specific audience. 9- Setting criteria for assessing their research product and
process.

At this stage it is essential also for instructor to give certain courtesy to students with little
or no background knowledge of a topic to help building their success and progress .This can
be accomplished by; 1- Providing those students with information and background
knowledge. 2- Motivating students to learn more. 3- Enhancing students' productive inquiry.
4- Involving students in topics or themes.

The researcher asserts that the goal of this phase according to her thesis is to stimulate the
students to get excited about engaging in the writing topics. Firstly, the instructor asks
learners about the writing topics of trying to connect it with their prior knowledge. After that,
the instructor helps students to propose and answer the questions about the topics. Then, in
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pairs they discuss the topic and finally share opinions .All these steps enable effective
engagement in the topics before coming to the real passage so that they could identify the
whole components of the reflective essay. The result is to activate the reflective writing
process by implementing the meaning of the passage to individual's background information
and enhancing students’ expectations, confirming or rejecting or modifying what they would
write.

e Retrieving Phase

This is the second phase of the inquiry process where the inquirers think deeply about the
needed information and their prior knowledge (Johnson & Adams, 2011).This process of
thinking and searching about information needs a considerable time before students' being
able to decide for their inquiry. This is a challenging process for the endurance of students in
searching information as at the beginning of this process students are enjoyable, active and
attractive but they become bored and frustrated when they cannot find the information
particular to their inquiry or cannot handle the unrelated information as the amount of
resources increases,

(Alberta, 2004).To overcome this feeling of frustration, instructors have to practice some
activities: 1. Training students to use suitable skills and strategies to select relevant
information. 2. Helping students to adjust and modify inquiries and training them that these
feelings are ones that all inquirers experience. 3. Helping students to understand that the
information they find is not objective facts. 4. Encouraging higher thinking such as
comparing, contrasting and synthesizing data.

The researcher concludes that this phase is related to reflective writing directly and writing
apprehension where the learners are provided with some strategies to write a reflective essay
without anxiety. The value of this phase is in helping learners to be active writers and to
encourage them to find out the strategies asked for.

¢ Processing Phase

This is the third phase of the inquiry process which is emphasized by finding the attentionl
for the inquiry. The subject area that the inquirer chooses to explore is determined by the
focus on the aspect of inquiry process. Based on (Johnson & Adams, 2011) determining the
focus is not an easy process. It is not limited to narrowing the topic; it also involves
compelling thesis statement and a personal perspective. Focusing and narrowing the main
topic is essential for inquirers as it gives them a sense of relief and elation. This phase is also
concerned with determining which information from the available resources is suitable for the
focus of the topic. Selecting information needs a certain concentration to be able to select
from the too little information or the excessively information. The researcher concludes that
this phase explains the result of the used writing strategies. Providing deeper understanding
about the text is considered a critical part at this phase which is reflected through explaining
what students got from the exploration phase. Students use their own words to reflect on the
ideas of the text using experience and evidence from the text to support their ideas.
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¢ Creating Phase

This is the fourth step where students organize their information. Creating a presentation
format can be achieved by using one’s own words to deliver the information (Friesen, 2010).
Student's ability to contain all their new learning in their product and their competence to
result in too much information will help encourage them and raise their confidence.
Instructors play an active role in this phase to build student success through teaching students
the skills and strategies that allow them to restrict or focus on their information. Instructors
also teach learners the positive audience skills which can support students through this phase.
According to the researcher, this phase is necessary to improve reading skills. This
improvement can be accomplished through familiarizing the students with the text, helping
them apply their understandings to new concepts, comprising several questions and answering
questions. Through answering questions randomly the instructor can enhance his students’ use
of the appropriate terms to connect their understandings from the explanations and remind
students of alternatives.

e Sharing Phase

This is the last phase of the inquiry process .At this state students become satisfied with
their product, new skills and understandings and willing to share it as a result of getting
enough supports throughout the inquiry process. Students feel that they have done well on
their assignment and this leads them to reflect their experience to others (Broek, 2012).

This phase can be called the evaluating phase where inquirers feel relieved and happy as
their research project is complete. Through this phase, students evaluate the importance of the
inquiry based learning and its steps for raising their —learning to learnl skills, identify the
steps in their inquiry process, see the relations between their inquiry work done in faculty and
their work or activities done outside of faculty and share their feelings about the process.

Finally, this phase helps students to reflect what way their knowledge has influenced their
personal inquiry model and what they have learned about themselves as inquirers. The
researcher asserts the role of this phase in evaluating the whole reading comprehension text in
particular and Learning Process in general. The goal of this phase in the reflective writing
lessons is to encourage students to determine their reflection of the ideas and concepts and
evaluate their own progress. During this phase in the reflective writing lessons, students are
requested to: record their new 24 vocabulary, give their opinion about the reflective essay and
use new vocabulary to express their opinion. Furthermore, this phase leads students to like the
reflective writing, overcome their writing apprehension and enjoy the learning process.
Similarly, students are involved in making judgments about the text and thus the learning
process come-up with reflection.

2. Reflective Writing (RW)

According to (Moon, 2004), reflection is a type of individual reactions to experiences,
situation event or new knowledge it’s a transformation stage where thinking or learning take
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place. There is neither a right nor a wrong way of reflective thinking there are just question to
investigate.

2.1 Definition of R W

Reflective writing represents the visual presentation of reflection and the mental treatment
of the internal problem solving activity. Reflective writing is more open than answering
questions, unlike any other genre of writing, and allows the exploration of the connections
between the inspiration found in the course and the experience of the writers (Creme, 2005).

According to (William K, Woolliams, M&Spiraj 2012) reflective writing is an opportunity
to show how the writer has gained experience and skills in his / her teaching room, or
improved his / her practice by analyzing specific events and activities that he or she has gone
past. This not only allows them to reflect on what they have done, but also to decide how
authors will develop further.

Reflective writing could be defined according to the researcher as the reaction to
experiences, views, events or new information, a reaction to thoughts and emotions, a way of
thinking to discuss learning, an ability to acquire self-awareness, away from insight and
deeper comprehension, and therefore a way to make sense of what the students read.

2.2 The importance of RW
Many scholars such as (Li, 2012; Choi, 2013; and Olanezhad, 2015) stress the importance

of reflective writing, assuring that reflective writing has played a crucial role in human
history. Writing equips students with tools to communicate their feelings, fears, goals, wishes,
aspirations, and viewpoints. Writing fills the divide and links learners across boundaries and
from distinct backgrounds. For EFL learners, writing is of utmost importance. As students are
expected to use it as a platform for studying other classes, to plan home assignments and
tasks, and ultimately to engage with their teachers, it is a survival ability. Writing is a
requirement for achievement in all academic areas, and even in the workplace, however, it
remains the most difficult language skill to acquire for first- and foreign language learners
(Condon and Kelly-Riley2004) cited in (Umar & Rathakrishnan, 2012).

Writing is an extremely complex process that requires a control over a wide variety of tasks
ranging from letter formation and spelling to effective use of rhetorical patterns. The
difficulty of writing is increased when students are required to write business documents such
as letters, memos, proposals and reports. Actually, mastering business writing skills
contributes to the success of business and to achieve customer’s satisfaction. Poorly written
documents may cause waste of time, money and efforts (Killeen, 2013).

Reflective writing prompt independent learning and help to take control of students
learning and development , it helps the learner to organized his/her thoughts and responses in
a structured way , assists the learner to achieve deep as opposed to surface learning and
enables the learner to identity their personal strength and areas for development .
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In addition, (Connell & Dyment, 2006) note that reflective writing gives students the
ability to have more flexibility to articulate themselves and their learning, to focus on their
personal growth and progress, to relate their field knowledge with their natural observation
skills in class interactions and to establish an integrated connection with the more than human
domain.

During reflective writing process the learners are provided and extra source of feedback
from their instructor and improve the higher level critical thinking skills of analysis and
assessment through writing on experiences case studies or an assigned event or problem.
(Hackbert, 2002).

In addition, (Moon, 2007) highlighted different benefit of reflective writing.

Enhance the ability to reflect and improve learning quality.
Promote one’s creative skills by making better use of intuitive under- standing.
Cultivate reflective and creative interactions within a group.
Improve professional practice.
Facilitate experiential learning.
Allow the learner’s to understand their own learning process develop a questioning
attitude.
7. Explore the self, personal meaning constructs and one’s world view.
8. Expand the quality of learning in the form of critical thinking.
9. Promote active engagement in learning.
10. Promote problem solving skills.
2.3 The main types of RW

There are many types of reflective writing assignment including log’s , diaries , reflective
journals and critical incident account , reflective essays and reflective blogging , the reflective
essay is the most commonly used in this research , the reflective essay is a mean that students
are asked to draw on the theories they have read in order to share their own opinions on
reading in a course that should include critical, educated, reflective and articulate answers to
the statements presented in the lectures(pool 2001).

Writing a reflective essay is not merely a manner or putting words down on paper about the
text but based on the next, the writer’s read the text and then in a critical way he express
his/her opinion about the text . Students are supposed to clarify the following issues when
writing a reflective essay. Author’s point of view, Author’s purpose, Author’s intended
audience, Author’s tone and author’s writing style and the pattern of organizing the ideas in
paragraphs can be arranged (Linh, 2010)

2.4 Levels of Reflective Writing
According to (Moon, 2004) there are four basic levels of reflective writing:
Level 1 - Descriptive Writing

It has no reflection. It can tell a story, but it is generated from one point of view at a time
and normally one point at a time. Ideas appear to be related by the account / story series rather
than by meaning. The account explains what occurred, referencing previous events
sometimes, sometimes predicting the future, but all in the sense of an incident account.

ook wdE
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Level 2 - Descriptive account with some reflection

It is a detailed account that, while not displaying much reflection, signifies points for
reflection. The basic account, in the manner mentioned above, is descriptive. Outside of the
case, there is no incorporation of suggestions, appeal to different points of view or views to
others, discussion and so on. The account is more than just a narrative. It concentrated in the
events where Asking the questions makes it more of a descriptive account, but the omission of
an effort to address the questions suggests that the incidents are not really examined. In
(usually) isolated parts of the account, the questioning can tend to indicate a 'holding back
from the incident'.

Level 3 - Reflective writing (1)

There is description, but it focuses on basic issues stressed for reflection. There might be a
feeling of being mulled around the stuff. It is no longer a clear description of an incident, but
it is undoubtedly reflective. There is evidence of external thoughts or knowledge and the
material is exposed to reflection where this happens. Any research is seen in the report and
the worth of investigating motivations or explanations for actions is acknowledged. Where
applicable, the ability to be critical of the actions of oneself or others is accessible.

Level 4 - Deep Reflective writing (2)

Description now exists primarily for the method of reflection, shielding and explaining the
context of the problems for reflection. There is ample evidence of stepping back from an
incident and internal debate is being mulled over. The account demonstrates intense
contemplation and provides an understanding that it will alter the frame of reference in which
an incident is perceived. A metacognitive approach now only serves the process of reflection,
covering the issues for reflection and noting their context. There is clear evidence of standing
back from an event and there is mulling over and internal dialogue. The account shows deep
reflection, and it incorporates a recognition that the frame of reference with which an event is
viewed can change.

2.5 Reflective writing and Inquiry based learning:

The teacher should use any technique with different practices and media in teaching writing
to strengthen the reflective writing skills of students. "Inquiry Based Learning" is one of these
methods. Inquiry Based Learning is a collection of learning tasks and practices based on
rational, objective and reflective reasoning to look for answers to challenges or problems
(Sanjaya, 2010: 196) notes that students can understand the processes and the practice of
writing by using Inquiry Based Instruction. By seeking the solution to the query of teachers or
learners, they will learn how to produce ideas to create a good organization in writing, they
will also improve their logical thought.

(Ash and Kluger-Bell, 2012) demonstrate that Inquiry Based Learning includes material
and intellectual comprehension and growth, discipline skills and procedures, and mind
attitudes and behaviors. Students will also improve their comprehension of the principles of
grammar and mechanics. In order to finish or find alternate solutions, students should
cooperate with their peers. They can also construct a strong sentence and substance by
knowing the definition and discussing and revising their writing in-group, using proper
spelling and punctuation. Therefore, the students are not only as an author, but also as a
reader and editor.
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The inquiry process begins with one's own interest, curiosity or enthusiasm to appreciate

an observation or solve a problem. (Schneider, 2012) reveals that the key phases or stages of
the Inquiry are (1) Ask, this step focuses on a topic or subject that students are starting to
identify. (2) Investigate, gather knowledge from students or groups of students, study, collect
and manipulate tools, experiment, search, question,
(3) Create, the students start making links the information. They write them down in some
kind of report, (4) Discuss, the students share their ideas with each other, and ask others about
their own experiences and investigations, (5) Reflect, This step consists in taking time to look
back. Think of the original issue again, the direction chosen, and the true assumptions.
Inquiry-based learning may be used to develop reflective writing skills. It has natural steps,
such as writing methods.

(Schneider, 2012) states that the steps of the Inquiry Based Learning as follows: Asking
and investigating are prewriting step. Then, creating is during writing step. Discussing is
rewrite steps. Reflecting as final step. Inquiry Based Learning can be used to evaluate
students’ problem in writing and the cause of them.

( Trianto , 2011: 166) notes that inquiry strategy is a group of procedures for teaching and
studying that requires the capacity of all students to methodically, judgmentally,
intellectually, objectively and analytically figure out and explain. It can be inferred that in
writing a reflective essay, learners can think systematically, objectively, intellectually and
analytically. Before writing, students should create an outline that can assist them to
coordinate their writing. They should assume that their organization of writing was rational
and systematic or not. They should care about correcting it into a rational and structured
organization if it is not rational and structured.

(Ash and Kluger-Bell, 2012) indicate that Inquiry Based Learning offers material and
intellectual comprehension and growth, skills and curriculum practices, and attitudes and
habits of mind. Thus, by studying the example of sentences individually or in airs or in
groups, students can improve their comprehension of the grammar principle. Moreover
(Thirteen, 2012) argues that Inquiry Based Learning supports mental habits, it includes
literary ideas and ideals for English. It suggests that students can grasp the idea of mechanics.
It may also change their habits of mind that in writing they can follow the correct concept and
use proper handwriting form in English subject matter.

Reflection phases on the Process of inquiry based learning:

Reflection phases are: planning, retrieving, processing, creating, sharing and evaluating
which relate to affective and cognitive domains (Alberta Learning, 2004). These phases can
be summed as shown below.

Planning Phase

Students can express a feeling of fascination or excitement about the subject at this phase.
The entire project is used by students or the prosecutors as a mystery that needs to be solved.
Students will begin with:

1- Realizing the general questions or problems that need to be investigated.

2- Searching for the data, knowledge, information and materials regarding the
specific topic.

3- Defining the way to show the data to the target audience
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4-  Proposing the criteria relevant to their research product and process evaluation.
(Jonassen, 2000).

Retrieving Phase
In this phase, learners will be unaware of the amount of support they need to provide at the
pre-focus stage. They may not know how to assess which material is meaningless or related to
their investigation and may become irritated. Here is when it comes to the position of teacher-
facilitator
Processing Phase
The inquirers have agreed on their “focus,” they will be able to settle on their particular target
and will be able to generate their thesis statement. The details may, however, be too
"superficial™ or too "in-depth™ at this point and may also be confounding and inconsistent.
Facilitators must then direct learners to compare, contrast and synthesize data in order to
acquire the data from the right resources (Asselin, et al, 2003).
Creating Phase
The inquirers have a certain level of preparation at this stage and are able to arrange the
information as well as create a presentation style. Nevertheless, in making the right one, they
are unaware of their substance and require guidelines from teachers. Cooperative and
interactive practices among learners may also be supported by teachers to work together in
their innovative efforts to create the necessary tools, conversations and online projects. (Mc
Gregory, 2003).
Sharing Phase
Inquirers can learn to engage and communicate their new knowledge with their target
audience in a number of ways, such as by project presentations in this phase. Inquirers
students also can develop constructive feedback and challenging strategies. Collaborative
activities can be illustrated at this moment as the inquirers assist the other participants in their
exchange by engaging as members of the audience (Asselin, et al , 2003).
Evaluating Phase
In order to obtain good results in the investigation, the teacher must have resources for
The inquirers to reflect on the initial brainstorming session and evaluate the progress of their
emphasis. In order to analyze their procedures and improvements, it is important that
inspectors use learning resources such as rubrics and checklists. At this point, inquirers are
also encouraged to work collaboratively to edit each other's offering. It is crucial to remember
that judgment must not always focus or be more summative on the finished product as this
can contribute to more plagiarism skills for inquirers (Mc Gregor, 2003).
3. Writing Apprehension (WA)

3.1 Definition of WA

According to (Chuo 2004), writing apprehension is a language-skill specific anxiety, unique
to communicate with writing. It is a condition encountered by many people when presented
with a task that involves writing. Different people have different degrees of anxiety about
writing. People with high written apprehension avoid writing, and do so with great anxiety
when required to compose. Writing apprehension is the propensity of the person to escape a
situation that is considered to theoretically entail writing activities that may be followed by
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some form of appraisal. Extremely apprehensive authors treat writing as an experience that is
unrewarding. As they expect to be negatively rated, they are afraid of judging their writings.

Writing apprehension is the individual's tendency to avoid a situation that is perceived to
potentially require doing writing assignments that may be accompanied by some form of
evaluation. Highly apprehensive writers view writing as an unrewarding experience. They
fear the evaluation of their writing as they expect to be negatively rated. Consequently, in
order to preserve their self-esteem, they stop publishing as much as they can. This impacts the
standards of students of writing success and their ability to pursue potential writing courses
(Salem, 2007).

(Reio, 2010) explaines that learners with a high degree of apprehension for writing avoid
writing, particularly when it is to be evaluated. They expect unfavorable reviews of their
written work and therefore stop lessons and assignments involving writing.

Writing apprehension is a psychological context disorder synonymous with reluctance, an
inability to write or a reluctance to write. In a specific social context, students see writing as
helpful and constructive, showing lower degrees of both written apprehension and resistance.
Writing apprehension is negatively associated with self-efficacy, again making apprehension
a good predictor of potential progress in writing and one that connects hypotheses of self-
efficacy and resistance (Pappalardo, 2010). Writing apprehension has been described as a
concept that is incredibly complex.it has become a crucial concern for the language learning
of both native and non-native writers (Al-Ahmad, 2003). Also, (Daly, Vangelisti and Witte,
1988) described it as a writing-specific anxiety.

So it can be concluded that writing apprehension is “negative, anxious feelings towards
writing and affected by many factors such as social, psychological, cognitive and academic
factors and these factors affected on writing performance.

3.2 The causes of WA

Writing is an emotional and cognitive task, that is to say, when we are writing, we think
and feel. Second language writing is also used as a nuanced system of the learner's
educational, cultural and contextual forces and human characteristics, such as institutional
criteria, parental or educational expectations, methods of teaching and evaluation, inspiration,
attitude, self-confidence, and even gender and years in school (Cheng, 2002). The reasons
why second language learners feel apprehended when writing can therefore be diverse and
various, on the basis of previous research in the field of L2 writing as well as writing
apprehension, but some general reasons ranging from highly personal (such as self-
confidence) to formal (such as classroom practices and teaching methods) can be established.

( Hassan , 2001) outlines some potential explanations for writing apprehension from a
linguistic and cognitive viewpoint, such as weak ability growth, insufficient role models, lack
of comprehension of the composition process, and an authoritative, teacher-centered, product-
based teaching model. He emphasized that self-confidence is highly critical in deciding the
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affective response of learners to the role of writing. Some researchers have shown that no
matter how competent or skilled people are in writing, whether they feel they are going to do
badly or if they don't want to take stress writing classes, then their skills or capabilities matter
little. (Holladay, 1981, cited by Hassan, 2001: 4). Another study has also shown that even
students with high L2 writing skills may not generally view themselves as professional
writers and may not be immune from writing apprehension (Cheng, 2002). Low self-
confidence or lack of trust in the achievement of L2 writing and writing achievement was
therefore established as responsible for the experience of L2 writing apprehension among
students.

Research has also stated that the teachers plays a basic role in cultivating students’ notions
about and attitudes toward writing (Palmquist and Young, 1992). A variety of studies
demonstrated how the writing apprehension of teacher influenced the learners teaching
activities, again in L1 environments. (Claypool’s, 1980) research, for instance, analyzed how
the writing apprehension of secondary school teachers was correlated to the extent at which
they performed writing tasks. She reported a negative relationship between the writing
apprehension of teachers and the amount of writing assignments they made. (Gere, Schuessler
and Abbott, 1984) explained in another study how the fear of teachers' learning was related to
what they found meaningful and related to teaching and writing process. The findings found
that teachers with high apprehension of writing were harsher than those with low
apprehension of style and self-expression. In addition, a negative link was found between the
levels of teachers writing apprehension and their use of a variety of teaching writing
instructional techniques.

Daly and his peers published two studies explaining the relationship between the teachers’
writing apprehension and their activities in the classroom (Daly, Vangelisti, and Witte, 1988).
The findings of these two studies showed that the fear of writing by professors influenced the
process they analyzed the written products of students. Low apprehension teachers tended to
be less constrained by strict guidelines compared to teachers with high apprehension, to stress
free thinking and initiative more and to care less about technical structure. The writing
apprehension of teachers was also discovered to be adversely linked to their use of tests and
tasks that involved writing.

It could be concluded, based on the above findings of the tests, that writing apprehension

will similarly influence the activities of EFL postgraduate students and their attitudes towards
writing instruction. Thus, by learning about their level of apprehension and the underlying
causes, teachers can assist the students to reduce their writing apprehension.

Other studies have shown the key factors influencing writing apprehension, as (Al-Ahmad,
2003) correlates complexity with the absence of formal definitions on the elements of writing
apprehension in the usage of apprehension terminology (e.g. the affective and cognitive
method, the intellectual sense, and the personal views of the writer). The outcome of this
research revealed that gender differences had no major role in writing apprehension for all
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factors except feedback, among various factors of writing apprehension such as (affective,
emotional, linguistics, teaching practice, actions of students, and feedback).

Another research found that Jordanian undergraduate students at Yarmouk University, who
were significant in the third year of English language and literature, have a high degree of
writing apprehension (Al-Sawalha and Chow, 2012). (Huwari & Al-Shboul, 2015) at Utara
Malaysia University conducted the first overseas survey of Jordanian PhD students. To get
their thoughts on writing discomfort, the researchers interviewed 21PhD students. Three key
trends were found in terms of the consequences of writing apprehension, such as personal
impact, social affect, and intellectual impact (Huwari & Al-Shboul, 2015), Although four
major trends were found in their analysis in terms of the causes of writing apprehension,
which are Lack of awareness in the framework of English, Negative attitude towards learning,
previous negative learning experience, and Insufficient expertise of academic writing (Al-
Shboul & Huwari, 2015). Furthermore, researchers such as (Huwari and Noor Hashima,
2011) argue that it is important to examine writing apprehension among Arabic EFL learners
in particular.

3.3 Methods to Reduce WA

There are many ways in which learners can reduce their writing apprehension. (Stapa, 1998)
discusses that studies focus on minimizing apprehension in writing and describes four main
explanations for anxiety in writing. First of all, for writers to excel in fiction, a specific level
of apprehension or anxiety is imperative. Some students, though, exhibit a higher than
average degree of writing apprehension that can negatively affect their writing and view the
poor writer’s performance. Second, for the reason of receiving constructive reinforcement to
inspire them, students indicate a desire to improve writing skills. Third, when teachers ask
them to write a reflective essay, students normally experience apprehension when writing.

Teachers note that apprehension in the students’ writing, so they may change their teaching
instruction to reduce this apprehension. The teachers would work on correcting spelling,
punctuation, and grammar. For ESL / EFL learners, this is particularly true. Students from
Midwestern University encountered published apprehension. This apprehension could effect
on their ability to write (Hanna, 2010).

There were some methods proposed by (Reeves, 1997) to help students reducing their writing
apprehension. The following are these new techniques:

(1) Practice writing more,

(2) Discouraging voice appropriation,

(3) Listening to anxious writer,

(4) Expressing your own communicating experiences,

(5) Discovering trends in the failures of others,
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(6) Contextualizing and customizing,

(7) During the drafting processes of the meeting,

(8) Consult with students for appraisal requirements,
(9) Mentor peers for successful response,

(10) Validate intrapersonal communication: self-talk,
(11) Be mindful of potential gender gaps,

(12) Vary writing styles,

(13) Track behaviors,

(14) Incorporate group conversation,

(15) Talk about authors you admire,

(16) Give public readings and attend them;

(17) Participate writing. The reduction of written apprehension among students has been
recorded to not be entirely the responsibility of the instructor as students still have a part in it
(Clark, 2005).

(Daud and Kassim, 2005) propose several techniques that will help students reduce their
writing apprehension:

(1) Instructors should concentrate more on the way they teach,

(2) Instructors motivate students to complete their writing exercise or assist them to find the
answer to the given problem or topic,

(3) Instructors should use different methods to develop the language of students,
(4) Instructors should teach writing as fluency rather than precision,
(5) Instructors should ask students to correct the errors on their own.

(Abu Shawish and Atea, 2010) offer a description of the interventions used in second /
foreign language literature on writing apprehension:

1. Teachers should provide students with a writing task that is not marked out of the fear of
being adversely judged by the students (Clark, 2005).

2. Feedback (Borich, 2004; Clark, 2005; Grabe and Kaplan, 1995; Kurk and Atay, 2007)
should be given in a positive way.
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3. Writing can be a phase of teaching (Clark, 2005; Rankin-Brown, 2006; Grabe & Kaplan,
1995).

4. Students can correct their errors (Bernstein, 1978; Wachholz & Etheridge, 1996; Reeves,
1997).

5. Giving a time fit with free writing activities (Boice, 1993; Dickson-Markman, 2001;
Stover, 1988; Veit, 1980).

6. Teaching writing concurrently to reduce writing apprehension (Daud et al., 2005).
Context of the problem

Most EFL students hesitate to write a paragraph or essay because they have little
experience, little faith, no concepts, a nominal vocabulary, deformed syntax, and possibly
vague punctuation thoughts, they can’t generate ideas and fear of making errors. So that
students should then do more practice in order to learn to write.

The researcher observed that the EFL postgraduate students at the Faculty of Specific
Education face many difficulties in reflective writing skills and have a high level of writing
apprehension. This is supported by the aforementioned studies and with a pilot study the
researcher conducted to document the problem of the study including (30) EFL postgraduate
students at the department of curriculum and instruction in the second term of the academic
year 2018-2019. The students were given EFL reflective writing test and a writing
apprehension test.

The results of the pilot study test illustrated that the percentage of the students’ responses
to the reflective writing test was less than 50%, this result means that EFL post graduate
students face difficulties in reflective writing skills such as they can’t express their onions
Cleary, have no evidence for these opinions, can’t make compare and contrast in writing a
reflective essay and also have no critical thinking in discussing a topic. And their responses
level to the writing apprehension scale was more than 80% this means that they have high
level in writing apprehension.

So, it is important to encourage students to be familiar with writing and how it works as an
instrument of learning and self-expression. Instructors should also give the students the
opportunities to share their own experiences to develop their confidence and autonomy in
writing. (Helwa, 2013) stated that students should be encouraged to write cohesively and
coherently. Teachers’ feedback has an important role in developing and enhancing the quality
of students’ written essays and decreasing writing apprehension.

Statement of the problem:

Despite the reflective writing skills have an important role for the EFL post graduate
students enrolled in first year Special Diploma, Dept. of curriculum and EFL instruction at
Zagazig faculty of Specific Education, they have difficulties in writing reflective essays. And
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they also have high level of writing apprehension. The present research aims at examining the
effectiveness of inquiry based learning program in developing EFL reflective writing skills
and reducing writing apprehension among post graduate students at Faculty of Specific
Education.

Questions of the study:

1. What are the main features of a proposed program based on inquiry learning that may
be used for developing EFL reflective writing skills and decreasing writing
apprehension among postgraduate students at Faculty of Specific Education,
curriculum and EFL instruction department?

2. How far is the proposed program effective for developing EFL reflective writing skills
among postgraduate students at Faculty of Specific Education?

3. How far is the proposed program effective for reducing writing apprehension among
postgraduate students at Faculty of Specific Education?

Hypotheses of the Study:

Based on the related studies and research questions the following hypotheses were
formulated:

1. There is a statistically significant difference between the mean score of the
experimental group and that of the control group in the post- test of EFL overall
reflective writing skills in favor of the experimental group.

2. There is a statistically significant difference between the mean score of the
experimental group and that of the control group in the post- test of EFL overall
reflective writing sub-skills in favor of the experimental group.

3. There is a statistically significant difference between the mean score of the
experimental group and that of the control group in the post- test of writing
apprehension test in favor of the control group.

4. The inquiry based learning program is effective in developing reflective writing skills.

5. The inquiry based learning program is effective in reducing writing apprehension.

Method

Participants

The study participants were thirty students (N=30). They were chosen randomly from post-
graduate students, first year diploma enrolled in curriculum and EFL instruction Dept. at the
Faculty of Specific Education, Zagazig University, Egypt. They were divided into two
groups: an experimental group (N=15) (taught via the proposed inquiry based learning
program) and a control group (N=15) (received regular method). To make sure that both
groups were equivalent in the EFL reflective writing skills, the EFL reflective writing skills
test and writing apprehension scale were administered to the control group and the
experimental group before applying the program. Mean, standard deviation and "t" value of
the two groups were computed.
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Table (1): Pre t-test for the control and the experimental groups in reflective writing skills.

Skill Group N M S.D D. f t-value Sig
Control 15 1.27 458 418 .679*
1- Giving opinion Experimental 15 1.20 414
Control 15 1.20 414 .807 4.26*
2-Providing Evidence Experimental 15 1.33 488
3-Make Comparison Control 15 1.67 724 28 871 392*
Experimental 15 1.47 516
4-Critical Thinking Control 15 1.27 458 418 .679*
Experimental 15 1.20 414
5- Show depth of Control 15 1.33 .617 695 493*
Reflection Experimental 15 1.20 414
Overall EFL reflective | Control 15 6.73 .884 .596 JEAo*
writing skills Experimental 15 6.40 .828

Pre-testing results in table (1) above shows that t-value (.596) is not significant at the level
of 0.01. So, there was no significant difference between the control and the experimental
group in EFL reflective writing skills in pre-test. This indicates homogeneity of the two
groups. This is to illustrate that the two groups were almost at the same level of performance
in the EFL reflective writing skills. The results of the pre- administration revealed that the
participants had low average in reflective writing.

Table ( 2): Pre t-test for the control and the experimental groups in writing apprehension
scale in the pre administration.

Level of agree Group N M S.D D. f t-value sig
Control 26 16.92 18.219 521 .604*

Strongly Agree Experimental 26 14.50 15.158
Control 26 14.32 15.981 310 .758*

Agree Experimental 26 13.00 12.384

Uncertain Control 26 1.96 2.236 975 .334*
Experimental 26 2.54 2.024

Disagree Control 26 1492 | 16.495 50 633 530*
Experimental 26 12.38 12.106

Strongly Disagree Control 26 17.50 19.962 .166 .869*
Experimental 26 18.38 18.431

Pre-testing results in Table (2) above shows that there was no significant difference at the
level of 0.01 between the control and the experimental group in EFL writing apprehension
scale in pre-administration, so the study groups were at the same level.

Study Instruments
In order to fulfill the purposes of the study, the following instruments were designed.
A. EFL Reflective Writing Skills Test:

The EFL reflective writing skills test was prepared by the researcher to measure reflective
writing skills among postgraduate students, curriculum and EFL instructions Department, at
Faculty of Specific Education, Zagazig University, Egypt. It was used as a pre-posttest. The
test consisted of four questions (writing reflective essays) suitable for students' level and
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background knowledge (see appendix B). The students are required to write reflective essays
to test giving opinion, providing evidence to support opinions, making comparison, testing
critical thinking and showing depth of reflection. The time of the EFL reflective writing skills
test lasted two hours. It was counted through getting the mean between the fastest
student and the lowest one in answering the test questions.

The test was marked by the researcher through using a rubric prepared -by her. The rubric
consists of five parts; each part has four items ranging from "4" marks to "1" mark.
The students were given "4" marks when their performance is high and "1" mark when their
performance is low (see appendix C).

B. Writing Apprehension Test (WAT)

Daly and Miller writing apprehension test (WAT) was adopted to assess the students’ level of
writing apprehension (see Appendix D). The WAT contains 26 statements using a five-point
Likert scale with responses from strongly agrees to strongly disagree. The high reliability
estimate measured with Cronbach's alpha coefficient ranged from .89 to .94 .Daly and Miller's
WAT has been used extensively and is considered an accurate tool for measuring students'
writing apprehension. As scores get higher, the level of apprehension decreases. The converse
is true as scores get lower, the score for writing apprehension increases. The range is from 46
to 96. Students who have high levels of apprehension often lack confidence that they can
perform well even if they have the necessary skills. Using the WAT as a pre and post- test to
determined changes in the students' level in writing apprehension.

Determining the Validity of the Research Instruments:

The EFL reflective writing skills test, the Dally and Miller writing apprehension test
(WAT) were applied to a member of the jury (see Appendix E) to assess the quality of the
resources in terms of specific directions, objects and their suitability for the level of the
students. They suggested that the guidelines for the assessments were straightforward and
relevant for the degree and subject experience of the students.

Therefore, the tests were valid measure of reflective writing skills and writing
apprehension (Face Validity).To ensure the content validity of the tests, they were developed
in the light of a systematic and accurate of literature and previous studies. This accurate and
systematic review determined the general form of the tests, their form of questions and how
they should be corrected. Therefore, the content of the tests was representative of the skills
that were intended to be measured. Thus, the tests were valid and having a content validity.

Determining the reliability of the study instruments using the test-retest process, the
reliability of the instruments was calculated. The instruments were prescribed at the Faculty
of Specific Education, Zagazig University, Egypt, to a sample of postgraduate students
enrolled in the curriculum and EFL teaching. Then they were administered again after two
weeks to the same sample. At the 0, 01 mark, the Pearson correlation between the two
administrations was (0.88). The tools were, thus, reliable.
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A. The inquiry based learning program
For achieving the aims of the study, the researcher purposed inquiry based learning

program. After assessing post graduate students' enrolled in curriculum and EFL instructions
department at Faculty of Specific Education, Zagazig University, Egypt reflective writing
skills and writing apprehension , the experimental group students were required to attend the
program (See Appendix G).

Objectives of the inquiry based learning program:

Developing EFL reflective writing skills and reducing writing apprehension among
postgraduate students in curriculum and EFL instruction department at Faculty of Specific
Education, Zagazig University, Egypt were the main aims of this study.

Content of the Program

The topics of the program were selected from books and studies enriched with topics that
encourage students to write a reflective essay and help them to decrease their writing
apprehension. All materials contained a variety of topics, pictures and stories prepared for
improving reflective writing skills and reducing writing apprehension.

The Program Framework

The treatment began on 20™ March 2019 until 20™ May 2019.The students were met for two
hours twice a week for eight weeks (16 sessions). Week 1 was used for pre-testing and week 8
was used for post testing. Each session included the following points: introduction, objectives,
procedures, the role of the instructor and student and finally the performance. During the
instructional procedures, different sessions had different learning objectives and different
methods were applied.

The Researcher herself taught the program to the experimental group. Sixteen instructional
sessions lasted for eight weeks and each session lasted two hours. At the start of the proposed
program, the researcher presented what they would do to the students. Second, she told them
about the program’s goals and what they're going to learn by engaging in the program (Goal
Setting). Afterwards she told them about the value of writing skills in general and then EFL
reflective writing skills and writing apprehension. Then she started to incorporate the inquiry-
based learning and its relevance for language learning and reflective writing skills and writing
apprehension at EFL. The remainder of the program were teaching sessions after the launch of
the program, in which the EFL incorporated reflective writing skills and writing
apprehension.

The researcher informed students the goals of the session at the beginning of each session, the
role of the researcher, the role of the student, the instructional materials to be used, the tasks
to be done and ways to measure their progress.

The researcher gave students some activities related to what they had learned at the end of
each session to make sure they mastered the skills in each session (formative assessment).
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The researcher measured the achievement of the students after introducing the curriculum at
the end of the program using the EFL reflective writing skills test and writing apprehension
test (summative evaluation).

Findings of the Study
A .Findings of the Quantitative Analysis

The findings are stated as follows: Before experimentation, (control group and the
experimental group) were pre-tested to make sure that all groups were equal in reflective
writing skills and writing apprehension. The statistical package for social science program
(SPSS Ver.26) was used to calculate the differences between the mean scores of the control
and experimental group on the pre and the post testing. The researchers used t-test to calculate
the t-values for testing the differences between the mean scores of the study groups.

First Hypotheses:

“There is statistically significant differences between the mean scores of the experimental
group and the control groups in the post-administration of the overall reflective writing skills
test and its sub-skills in favor of the experimental group.”

To verify this hypothesis, the researcher used the Independent sample t-test to compare the
mean scores of the experimental group students who used An inquiry based learning program
with those of the control group students who used the traditional method, in the post-test. The
results are presented in the following table.

Table (3): post t-test for the control and the experimental groups in reflective writing skills.

Skill Group N M S.D D. f t-value sig

Control 15 1.33 488 11.993 0.000*

1- Giving opinion Experimental 15 3.53 516
Control 15 1.13 .352 9.408

2-Providing Evidence Experimental 15 3.20 775

3-Make Comparison Control 15 1.27 458 11.575 0.000*
Experimental 15 3.60 .632 28

4-Critical Thinking Control 15 1.13 .352 9.420 0.000*
Experimental 15 3.13 743

5- Show depth of Reflection | Control 15 1.07 .258 10.150 0.000*
Experimental 15 3.27 799

Overall EFL reflective Control 15 5.93 961 23.109 0.000*

writing skills Experimental 15 16.73 1.534

* Significant

The table above indicates that the mean scores of the experimental group students are higher
than those of the control group in overall reflective writing skills and its sub-skills, where t-
value is, (23.109) for overall reflective writing skills, which is significant at 0, 01 level of
significance. Therefore, this hypothesis was confirmed. These differences can be attributed to
an inquiry based learning program.
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Second Hypotheses:

“There is a statistically significant differences between the mean scores of the experimental
group in the pre-and post-administrations of the overall EFL reflective writing skills test and
its sub-skills in favor of the post-administration”

To verify this hypothesis, the researcher used the paired sample t-test to compare the mean scores
of the experimental group who used an inquiry based learning program in the pre and post-test.
The following table includes the results.

Table (4): post t-test results of the experimental group in overall reflective writing skills.

Skill Group N M S.D D.f t-value sig

1- Giving opinion Pre 15 1.27 458 14.789 0.000*
Post 15 3.53 516
Pre 15 1.20 414 10.247

2-Providing Evidence Post 15 3.20 75

3-Make Comparison Pre 15 1.67 124 12.614 0.000*
Post 15 3.60 632 28

4-Critical Thinking Pre 15 1.27 458 14.000 0.000*
Post 15 3.13 743

5- Show depth of Reflection | Pre 15 1.33 .617 9.374 0.000*
Post 15 3.27 .799

Overall EFL reflective | Pre 15 6.73 .884 30.896 0.000*

writing skills Post 15 16.73 1.534

* Significant

The table above indicates that the mean scores of the experimental group students in post-
test are higher than those in the pre-test in overall reflective writing skills and its sub-skills,
where t-value is, (30.896) for overall reflective writing skills, which is significant at 0, 01
level of significance. Therefore, this hypothesis was confirmed. These differences can be
attributed to an inquiry based learning program.

Third Hypotheses:

“There is a statistically significant differences between the mean scores of experimental and
the control groups in the post-administration of the overall writing apprehension scale in
favor of the experimental group”

To verify this hypothesis, the researcher used the Independent sample t-test to compare the
mean scores of the experimental group students who used An inquiry based learning program
with those of the control group students who used the traditional method, in the post-
administration overall writing apprehension. The results are presented in the following table.
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Table (5): post t-test for the control and the experimental groups in EFL reflective writing
apprehension scale in pre administration.

Level of agree Group N M S.D D. f t-value sig
Control 26 17.92 18.041 4.320 0.00*

Strongly Agree Experimental 26 247 2.782
Control 26 14.32 15.342 1.372 0.00*

Agree Experimental 26 9.46 8.882

Uncertain Control 26 1.50 1.749 1.309 0.00*
Experimental 26 .92 1.412

Disagree Control 26 14.92 | 16.260 50 2.372 0.00*
Experimental 26 6.77 6.550

Strongly Disagree Control 26 17.31 19.811 3.150 0.00*
Experimental 26 4.81 4.128

*significant

Post-testing results in Table (6) shows that there were significant differences at the level of
0.01 between the control and the experimental group in EFL writing apprehension scale in
post-administration.

Fourth Hypotheses:

“There is a statistically significant differences between the mean scores of experimental group
in the pre and post-administration of the overall writing apprehension scale in favor of the
post-administration”.

Table (6): post t-test for the experimental groups pre and post in the writing apprehension
scale in post administration.

Level of agree Group N M S.D D.f | t-value sig
Pre 26 14.50 15.158 3.374 0.00*

Strongly Agree Post 26 2.85 2.781
Pre 26 13.00 12.384 .865 0.00*

Agree Post 26 9.46 8.882

Uncertain Pre 26 2.54 2.024 3.889 0.00*
Post 26 .92 1.412

Disagree Pre 26 1238 | 12106 |90 1.605 0.00*
Post 26 6.77 6.550

Strongly Disagree Pre 26 18.38 18.431 3.157 0.00*
Post 26 481 4.128

*significant

Table (6) shows that there were statistically significant differences between the mean scores
of experimental group in the pre and post-administration of the overall writing apprehension
scale in favor of the post-administration. This means that the inquiry based learning program
is effective in reducing the students’ level in writing apprehension.

Fifth Hypotheses:

“Inquiry based learning program is effective in developing the EFL reflective writing skills”.
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Table (7): The effect size of the experimental group in EFL reflective writing skills as a
whole in the pre and the post test.

Skill Test N | M S.D tvalue | Et@ Effect
square size

Pre 15 1.27 458 14.789 .853 2.408
1- Giving opinion Post 15 3.53 516 high

2-Providing Evidence Pre 15 1.20 414 10.247 735 1.665
Post 15 3.20 775 high

3-Make Comparison Pre 15 1.67 724 12.614 .684 1.471
Post 15 3.60 632 high

4-Critical Thinking Pre 15 1.27 458 14.000 710 1.564
Post 15 3.13 743 high

5- Show depth of Pre 15 1.33 617 9.374 .663 1.402
Reflection Post 15 3.27 799 high

Overall EFL reflective Pre 15 6.73 .884 30.896 .945 4.145
writing skills Post 15 16.73 1.534 high

Table (7) indicates that the effect size of the experimental group students in the post test are
greater and higher than those of the pre-scores in overall EFL reflective writing skills, where
the effect size is (4.145) for overall EFL writing skills which is significant at 0, 01 level of
significance. Therefore, this hypothesis was confirmed. These differences can be attributed to
the Inquiry based learning program.

Sixth Hypotheses: “Inquiry based learning program is effective in reducing the writing
apprehension”.

Table (8) The effect size of the experimental group in writing apprehension as a whole in the
pre and the post test.

Level of agree Group N M S.D t-value = E_ffect
square size
Strongly Agree Pre 26 14.50 15.158 3.374 229 5.449
Post 26 2.85 2.781 high
Agree Pre 26 13.00 12.384 .865 .027 1.665
Post 26 9.46 8.882 high
Uncertain Pre 26 2.54 2.024 3.889 182 4,716
Post 26 .92 1412 high
Disagree Pre 26 12.38 12.106 1.605 .080 2.948
Post 26 6.77 6.550 high
Strongly Disagree Pre 26 18.38 18.431 3.157 212 5.186
Post 26 4.81 4.128 high

Table (8) indicates that the effect size of the experimental group students in the post test are
lower and smaller than those of the pre-scores in overall writing apprehension scale.
Therefore, this hypothesis was confirmed. These differences can be attributed to the Inquiry
based learning program.

Results and Discussion:

The research findings supported hypotheses of the research. According to statistical data,
the inquiry based learning program was more effective than regular instruction method in
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enhancing EFL reflective writing skills and decreasing writing apprehension level of EFL
postgraduate students .

The basic objective of this research is to develop EFL postgraduate students’ reflective
writing and decreasing their writing apprehension in curriculum and EFL instruction section
at the faculty of Specific Education, Zagazig University through using inquiry based learning
program. The program included variety of tasks, exercises and activities for assisting students
develop their reflective writing skills and decreasing their writing apprehension. The results
of the research investigated that, the program proved to be statistically and educationally
significant in achieving the main objectives of this research. So these significant
improvements and modification can be attributed to a number of causes related to the nature
of inquiry based learning program as follows: motivating participants, increasing
communication and interaction among participants, providing an opportunity to work in
groups, improving critical ,analytical and creative thinking, enriching learning environments,
developing learning activities, and providing students with a sense of community and
engagement in their learning process.

The main components of effective inquiry may assist skilled learners to:

1- See trends and definitions that are not clear to those that are unskilled.

2- Have in-knowledge of their subject matter in full.

3- Have their information designed to be available, transferable and relevant quickly.

4- Acquire, with little effort, new knowledge relevant to their content area.

Results of this research are discussed with reference to the variables (reflective writing

and writing apprehension) as shown below.
Concerning the development of EFL reflective writing:

The participants’ advance in the post test of the reflective writing skills test could be
attributed to the use of inquiry based learning program. This program increased students’
motivation to write an acceptable reflective essay using reflective writing skills. As a result,
students are encouraged to be responsible for their own work, through participating. Students
were given the rights to express their own opinions freely, select the topics or tasks in writing
classes.

Therefore, it is essential for the students to be familiar with writing and how it works as an
instrument of learning and self-expression so they can enhance their reflective writing skills.

There are many important improvements in reflective writing for all participants in the
experimental group as follows:

1. They could give opinions. The students were expected to provide their own point of views,
based on reading material.

2. They could provide evidence to support these opinions. The students were expected to
provide different point of view and compare them to his/her own.
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3. They could make comparisons. Student hah the ability to give unexpected answers to the

questions.

4. They become critical thinking. The student was expected to elaborate his/her points, and

use techniques such as questioning, researching, comparing, and analyzing.

5. They could show depth of reflection. The student was expected to provide a reflection to

what he/she read and reflect it in their writing.

6. The interpretation of students will shift from the general to the more precise and specified

criteria of a query.

7. If they have a better grasp of the information system and how to search for similar

references, students would be able to gain knowledge more effectively.

8. From their encounters and through social connections, students systematically develop their

skills.

9. Via personal observations and explorations, as well as encounters with artifacts and

other individuals, student inquirers are inspired to pursue new concepts and understandings.
10. Learning is increased by the ability for students to participate in events, contexts  and

with actual people in real life.

Inquiry-based learning increases the reflective writing abilities of students while the
approach enhances the mental practices of students such as comprehension, analysis,
appraisal, description, inference, and self-regulation. Previous findings have found that while
students are taught by inquiry-based learning compared with traditional educational strategies,
the reflective writing skills of students are significantly higher. A preferable learning
approach to the act of teaching that is marked by compulsory teaching is to provide an open
means of student learning class where students exchange positive experiences in an inquiry
process that is focused on curiosity.

Students can develop critical thinking skills by incorporating inquiry-based learning in
writing classes, and learn how to create and arrange proposals to find alternate solutions and
produce sound written articles through analysis discussion. Students who use inquiry-based
learning methods in their language learning are also stronger attainders and they play an
active part in selecting the writing topics and creating the findings of their own study. Inquiry-
based learning in EFL classes has an effect on helping students strengthen the target language
and gain other skills required to grasp this ever-changing environment. When students
participate in real life situations, they can improve effective reflective skills, adapt and
respond better to change, and they are also prepared to the development of critical thinking
skills (Escalante, 2013; Ismail, 2006; Lessner & Craig, 2010).

Studies conducted by ( Ash and Kluger-Bell, 2012);( Byker, Harden, Heafner, and
Holzberg, 2017);( Ahmad et. al ., 2014) illustrated that students favored and performed
much better with the level of confirmation of inquiry compared to directed, coordinated and
transparent inquiry because teachers have all required conditions and give the student the
freedom to study freely at the level of confirmation.

The students discover writing subjects in inquiry-based writing instruction; discuss
knowledge on their themes; explain their observations, and elaborate their reasoning by
translating their interpretation into their actual life circumstances. Therefore, as students
manipulate these assignments in this independent process, their logical reasoning abilities
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increase and this process improves the capacity of students to interpret, synthesize, and
compare multiple thoughts. Using inquiry-based learning in the writing class increases the
efficiency of the students' reflective essay writing because the approach helps them to explore
their own writing subjects, create ideas, collect and review facts, compose proof drafts,
consult with peers and experts in the field, and produce reflective essays.

Concerning the reducing of writing apprehension:

There were statistically significant differences between the mean scores of the
experimental group in their responses on the post- administration of writing apprehension
scale compared to the pre- administration, favoring the post one. The students’ progress in the
post administration of the writing apprehension scale could be attributed to the use of the
inquiry based learning program. This program increased the students’ motivation to be not
fear of writing and reducing their writing apprehension through using free inquiry activities.
The core elements of inquiry-based learning. Inquiry is a multifaceted practice that
encourages learners to ask or produce meaningful questions that lead to the appropriate
answers. In education, learners are shown how information is produced and communicated
and how the knowledge and skills required to become life-long learners can be learned.

The researcher demonstrated the key factors shaping the fear of writing (writing
apprehension). From the responses of the students, four types of variables emerged: personal
factors, psychological factors, social factors and academic factors. The first factor consisted of
three sub-themes: fear, physical issues, and depression, which were personal causes. The
psychological aspect includes their subjective reactions to the objects on the scale. The social
influences were found to be related to the relationship between the students and their teacher,
or to the relationship between the students and community. It has two isolated and humiliating
sub-themes. Academic variables that contributed to poor academic success were the last factor
found in this analysis.

Conclusions:

Based on the results of the research, the following could be concluded:

1. Results of the study proved the effectiveness of inquiry based learning program in
developing EFL postgraduate students ‘reflective writing skills and decreasing writing
apprehension.

2. Reflective writing is seen as a vital aspect to move students-writers to internalize the
understandings that are arrived at through dialogues as well as to encourage them to
apply their new ways of thinking to their lives. Reflective essays can happen this. In
this perspective, it can be understood that students’ writings are developed from their
reflections. In this research, reflective writing is used as a vehicle for internalization.

3. Inquiry based learning program is used to facilitate the educational material , help to
create a positive learning experience , make students more excited about the
educational material and help them carry out their writing tasks with more enthusiasm
and responsibility.

4. There is a positive attitudes towards using the inquiry based learning program as it
motivate students and make them interested in learning.

5. The program was effective in decreasing the level of writing apprehension among the
EFL students.
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6. The major variations found in favor of the post-test of the reflective writing skills of
the EFL and the pre-administration of the written apprehension can also be due to the
application of an inquiry-based learning curriculum. Thus, in developing EFL
reflective writing skills and reducing writing apprehension among the research
participants, the program proved to be successful.

Recommendations:

Based on the results of the present research, the following recommendations should be taken
into consideration:

1- The EFL reflective writing skills should be given due attention.

2- Students should be given the freedom to choose the topics they want to write about or
they are interested in or that are more relevant to their habits.

3- Students should write about the link between their experiences/practice and their
reading

4- - Since it entails writing about thoughts (anxieties and faults, as well as successes),
reflective writing can be more complex than other types of writing.

5- It will encourage students to begin writing by explaining a case.

6- For their own learning, students should set concrete and practical expectations.

7- Students should take the opportunity to communicate with mentors, to interact
together with others and to exchange experiences of learning with peers;

8- Instructor should assist students in formulating learning objectives and determining
the most effective ways to accomplish them;

9- Instructor can help students develop learning patterns, master learning techniques, and
develop metacognitive abilities to direct their learning;

10-In order for students to be intellectually interested, an instructor should create a relaxing

and inspiring learning background.

11- Teacher should provide a forum for learners to organize their research in a structured way,
particularly those struggling learners; and

12-A positive, tolerant and mutually positive learning environment should be created by the
instructor to allow students to participate actively in learning without fear of being judged.

Suggestions for further researches

The following suggestions for further research have been formulated based on the
conclusions of this study.

1- Examining the efficacy of the inquiry-based learning curriculum for prospective instructor
students in the English language.

2- Clarifying the effect of inquiry-based learning on other language abilities, such as reading,
or listening.

3-Exploring the efficacy of other techniques or methods in the development of reflective
writing and reducing apprehension of writing.
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4- Investigating several methods to improve the other sub- skills of reflective writing
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