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Abstract

Background: Teaching as a profession is progressively
becoming a stressful occupation. Stress is one of the worst
health problems with which teachers has to deal with. Also
coping may be an important resource to teachers in dealing
with multiple demands of their profession.

Aim of Study: The study aimed to assess the work stress
and coping strategies among primary school teachers.

Material & Methods: A descriptive design was utilized.
The study was conducted at three schools from each of four
districts at Cairo Governorate. A simple random sample used
to select 12 schools and all teachers included in the study
sample (378). Three tools were used to collect data which
includes: Primary school teacher's questionnaire, Occupational
Stress Rating Scale and Coping Scale.

Results: The result reveals that 74.3% had moderate stress
while 23.8% had low stress and only 1.9% had high level of
stress. The mean score of problem focused coping were
(37.72£10.789), while emotional focused were (67.63 £13.941)
and total mean of coping were (105.35%£13.214). There were
a statistically significant difference between the teacher's
gender & stress and coping score (p=.000). There were a
statistically significant positive correlation between teacher's
age and working data and stress (p=.000).

Conclusion: The study concluded that majority of teachers
had moderate and high level of work stress and used emotional
focused coping more than problem focused.

Key Words: Work stress — Coping strategies — Primary school
teachers.

Introduction

WORK is a major element for the development
of the individual as well as the economy of the
nation. Many adults spend half of their lives in
work related activities [1]. World Health Organiza-
tion (WHO) identified that “In the most favorable
circumstances work provides the income and qual-
ity outcomes and also have positive impact on
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social, psychological and physical health and well-
being. In spite of these the fact that conditions at
work and work environment, in many countries
still involve distinct and even severe hazards to
health that reduces the span of working of individ-
uals". The health hazard that is associated with the
work are categorized as physical hazards, psycho-
logical hazards, organizational hazards and envi-
ronment hazards which affect workers who operate
at the place of work; these hazardous can threatened
the occupational health of numerous numbers of
workers. Among them, teaching occupation has
got several work health hazards [2]. Teachers spend
most of their life in such hazardous work environ-
ment, which cause a lot of adverse effect on their
health [3]. The issue of psychological well-being
of employees comes to be a center of attention
globally more than any other times. Research
findings suggest that, out of all the illnesses that
encounter to human beings, 60-90 percent is ema-
nated from stress-related cases. Studies indicate
that work stress of workers which confronted them
is one of the growing health complications that
affect their work motivation, productivity and make
them to become absent from their work areas. Due
to this reason, work stress costs employers as much
as US $200 billion per year globally [5]. A phrase
“stress collapses everything” has a prominent place
in the minds of millions. It is a silent killer in the
modern age. Work stress can be described as a
condition where work related factors interact with
the worker to change (disrupt/enhance) his or her
psychological or physiological condition, so that
the person's mind and/or body is forced to deviate
from its normal way of functioning [1]. Recent
research has shown that teachers, along with serv-
icemen, social workers, and linguists, are the most
affected by rising stress in their respective work
environments. One out of three teachers report
teaching as being very or extremely stressful,
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causing the teaching profession to have the highest
annual turnover rate [6]. Work stress among teacher
resultsin various feelings such as worry, fear and
depression. The first symptoms of stress among
teachers are; tardiness, absenteeism at work and
decrease in performance and production. Stress
resultsin loss of service in the school, increasein
costs, and loss of work, dissatisfaction and |oss of
spirits among teachers, lack of harmony between
managers and teachers, lack of productivity, burn-

out, lack of job satisfaction in addition to creating
personal problems. Apart from these, it is possible
that teachers may becomeill or lose their lives.

Distressis one of the most important obstaclesin
the realization of education aims. As regarding,

sources of stress to teachers may be summarized
as low motivation in students, discipline problems,

the pressure of time and the work |oad, being
assessed by others, colleague relationship, conflict
and indefiniteness of roles, bad working conditions
and self-respect, students' discipline problems, the
inadequate support of colleagues, family and
friends. In addition, students' being late to schooal,

their failure and students' not doing homework
may cause stress in teachers [7]. Also author added
that heavy work load, role ambiguity, conflicting
job demands, freguent interruption and publication
efforts were the causes of stress among teachers
[8]. Again, this currently given an ongoing aware-
ness to realize the impacts of stress on the overall

welfare of employeesis definitive in order to
develop effective coping strategiesfor it [5]. Coping
of stressis described as the successful management
of problems and stressful situations. The coping
strategy is defined as an innate or acquired response
to a changing environment or to a specific problem
or asituation. According to Folkman and Lazarus,

coping is the perceived and behavioral effort in
order to adjust in specific external or internal

requirements, which exceed the individuals man-
agement resources. Two types of coping strategies
have been described [9] . Problem-focused coping,
that is, the process of taking active stepsto remove
or circumvent the stressor or to improve its effects,

is usually posited as an adaptive, positive way of
dealing with stress, especially when individuals
view the stressful event as controllable. Emotion-

focused methods of coping, on the other hand,

typically encompass more indirect methods to
avoid the stressor or control its emotional impact

[10]. According to National Institute of Occupation-

al Safety and Health (NIOSH) 40% of workers
reported that their job was very stressful, 25%

view their jobs as the number one stressor in their
lives, and work stress is more strongly associated

with health complaints than financial or family

problems. According to American Institute of Stress
(AI1S) reported that 80% of workers fedl stress on

the job, 25% have felt like screaming or shouting
because of job stress [11]. A study done by Badawy,
(2015) at British University, Cairo, Egypt to assess
Egyptian teachers burnout and the role of work

environment characteristics and job stress, indicated
that work environment characteristics (lack of

involvement, lack of work cohesion, lack of super-

visor support, lack of autonomy, work pressure,
lack of physical comfort and lack of innovation)
have significant effects on Egyptian teachers per-

ceived stress and burnout [12] . The findings of this
study may be of practical value in helping to iden-

tify the nature and sources of work stress among

primary school teachers and consequently identify
effective and efficient coping strategies. It is hoped

that the study will pinpoint the areas and issues of
challenge in management and prevention of work
stress among school teachers.

Material and M ethods

Aim: The aim of the current study was to assess
the work stress and coping strategies among pri-
mary school teachers, Cairo Governorate.

Research questions:

1- What isthe level of work stress among primary
school teachers?

2- What are the work stressors among primary
school teachers?

3- What are the coping strategies used by primary
school teachers?

Setting:  The study was conducted at three
schools from each of four districts at Cairo Gov-
ernorate from 1-8-2016 till 1-11-2016.

Sample: Thetotal number of teachers of this
study was calculated to be 378 teachers according
to the sample size calculator, with confidence level
(95%), confidence interval (5%) and population
size 20352. Each school has an average of 30-35
teachers, and all teachers were included in this
study, 12 schools were chosen randomly by using
simple random sample to cover the required sample
size.

Research design: A descriptive design utilized
to fulfill the aim of the study.

Tools for data collection: Three tools were
utilized to collect data pertinent to the study after
extensive review of national and international
literature. The study tool was reviewed by a panel
of five expertsin the field of community health
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nursing and psychiatric nursing to ensure content
validity; that covered the following areas:

* Thefirst tool: A Primary school teacher's
guestionnaire data sheet devel oped by the investi-
gator and consists of 42 questions and grouped
into 3 parts as following:

- First part: Demographic characteristics. As. Age,
gender, level of education, marital status, family
member, income, place of residence.

- Second part: Health status of teacher as the history
of chronic illnesses and its relation to work, heath
habits.

- Third part: Work data as work experience, work-
ing hours, number of student, grade of teaching.

* The second tool: Occupational Stress Rating
Scale: The adopted and re-modified rating scale
by Reddy & Anuradha (2013) was used in this
study asthistool possessed the content, face and
intrinsic validity and the calculated reliability value
of the tool was found to be 0.93. The final form
of 56 statements was framed and arranged under
the five dimensions of occupational stressi.e.
organizational structure and climate, personal and
professional efficiency, intraand interpersonal
interactions, home-work interface and environmen-
tal factors. Scoring system: Levels of Occupational
Stress-Low: 2.25 and below; Moderate: 2.26 to
2.99; High: 3.00 and above.

* The third tool: Coping Processes Scale (CPS)
(Ibraheim 1994): The scale consisted of 42 items
and divided into two main subscales:

A- Problem focused coping which included (18
items); seeking out information and social
support, positive reinterpretation, exert of re-
strain, denial and active coping.

B- Emotional focused coping which included (24
items); helplessness, mental disengagement,
wishful thinking, turning to religion, emotional
discharge and acceptance. The total scores of
the scale ranged from (42-168 scores). The total
scale scores were the sum of the items within
the subscales.

Procedure: The formal approvals were obtained
from Faculty of Nursing Cairo/University, the
Central Agency of Public Mobilization and Statis-
tics and Cairo educational directorate to conduct
the proposed study. An official written permission
was obtained from different Educational Depart-
ment in Cairo governorate and the directorate of
the randomly selected twelve schools, teachers
were asked to participate in the study and the
research investigator clarified the aim and the
nature of the study. The research investigator also
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explained to teachers the rights to accept or refuse
participation in the study. The tools were filled by
research investigator from teachers after take ac-
ceptance in the classroom or at break time. The
time spent to fill the tools ranged between 25 to
30 minutes. Data was collected from August 2016
to November 2016, two days/week at school day.
Data was collected within three months where the
research investigator met teachers from 9am-1pm
at school day till completing the sheet. The re-
searcher investigator distributed toolsto 3 or 4
teachers at the same time and each teachers answer

separately.

Ethical considerations: Primary approva was
obtained from the Research Ethics Committee at
Faculty of Nursing-Cairo University. An officia
permission obtained from Central Agency of Public
Mobilization and Statistics and official written
permission was obtained from different Educational
Department in Cairo governorate and the directorate
after being informed about the purpose and nature
of the study. The research investigator emphasized
that participation in the study is completely volun-
tary, autonomy and confidentiality was assured.

Statistical analysis: The collected data was
scored, tabulated and analyzed by personal com-
puter using the recent Statistical Package for the
Social Sciences (SPSS) program. Descriptive sta-
tistics such as mean and standard deviation were
utilized in analyzing data. ANOVA (F), t-test and
correlation (r) was used to identify the relation
among the study variables. Thistest was used to
identify the significance of the relation, association
and interaction among work stress of teachers and
their coping strategies. The level of significance,
threshold of significancesisfixed at the 5 percent
(p-value). The p-value >0.05 indicates non-
significant result. The p-value <0.05 is significant.
The p-value <0.01 indicates highly statistically
significant difference.

Results

Table (1) reveals that 66.7% of teacher's age
were between 45 to less than or equal 55 years
old, 28.0% of teachers were between 35 to less
than 45 years old while 5.3% of them were from
25 to less than 35 years old. As regards sex of
teachers 52.9% were male while 47.1% were fe-
male. The table also illustrates that 79.6% of teach-
erswere married 14% were divorced, 4.5% were
widow while 1.9% were single. Regarding educa-
tion level 43.3% of teachers had bachelor's degree,
followed by 31.0% get diplomawhile 25.7% had
postgraduate degree. Regarding place of residence,
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(Table 1) also revealsthat 69.8% of teacherslived
in urban while 30.2% lived in rural area. Asregards
family members 64.6% of teachers had 3 to less
than 5 family members, 20.4% had less than 3
members while 15.1 % had 5 and more than 5
members. The table also shows that 96.8% of
teachers had not enough income while 3.2% had
enough income.

Table (2) showsthat 75.1% of teachers had two
meals per day. Also 61.7% said they don't eat
healthy food. Furthermore 75.4% of teachers did
not take breakfast regularly. Table (2) shows that
the mean dleeping hours during 24 hours of teachers
were (9+6.07). Regarding practice sports 82.0%
of teachers expressed not practice sports regularly
while only 18% of them play sports as following
55.9% of them walk, 26.4% play football, and
7.3% play basketball and running while 2.9%
practice swimming. Table (2) also illustrates that
55.3% of teachers did not smoke and the mean
number of cigarette/day was (43.6 £12.3). Also
61.9% of teachers were drink tea and mean tea
cups/day was (2.2+.66). Asregards coffee drink
55.6% of teachers drink it and mean coffee cups/day
was (1.76+.43).

Fig. (2) shows that 79.6% of teachers had stress
due to work, 15.3% of them due to financial causes
followed by 2.6% due to family problem while
2.4% had stress due to health problems.

Table (3) revealsthat; 78.3% of teachers worked
for 10 years and more, 16.7% worked for 5 to less
than 10 years and 3.4% from 1 to less than 5 years
while 1.6% worked from less than one year. The
mean working hours/day of teachers were (6.56 +
.60) and overtime hours/weeks mean were (1.89 +
.35). While mean number of students/class that
teacher taught were (46.77 £8.13). Regarding grade
of teaching, 53.7% of teachers taught more than
one classrooms and 46.3% of them taught for only
one grade.

Regarding stress facing teachers, (Table 4)
revelsthat 74.3% had moderate stress while 23.8%
had low level of stress and only 1.9% had high
level of stress. Concerning organizational structure
and climate 59.0% of teachers had moderate stress
followed by 22.0% had high stress and 19.0% had
low stress. Also personal and professional efficiency
dimension 65.3% of teachers had moderate stress,
23.3% had low stress and 11.4% had high stress.
Asregards intra and interpersonal interactions,
69.3% of teachers had moderate stress, 21.4% of
them had low stress and 9.3% had high stress. The
table also shows that 60.1% of teachers had mod-

erate stressin home work interface dimension
followed by 26.5% had low stress and 13.5% had
high stress. Respectively 65.6% of teachers had
moderate stress in environmental factors while
26.7% had low stress and 7.7% had high stress.

Table (5) indicates that, the mean percentages
of emotional focused coping were (75.14 %), while
the mean percentage of problem focused coping
were (58.93%) and total mean scores of coping
were (105.35+ 13.214).

Table (5) shows that, there were a statistically
significant positive correlation between teacher's
daily working hours, overtime hours, number of
student per class and working experience and the
total stress score (p=.000).

Table (1): Percentage distribution of teacher's demographic
characteristics (N=378).

Demographic characteristics No. %

Teachers age:

25 less than 35 20 53
35 less than 45 106 28.0
45 |ess than or equal 55 252 66.7
Total 378 100
Gender:
Male 200 52.9
Female 178 47.1
Total 378 100
Marital status:
Single 7 1.9
Married 301 79.6
Divorced 17 45
Widowed 53 14.0
Total 378 100

Educational level:

Diploma 117 31.0
Bachelor degree 164 433
Postgraduate degree 97 25.7
Total 378 100

Place of residence:

Rural 114 30.2
Urban 264 69.8
Total 378 100

Family members:

Lessthan 3 77 20.4
3lessthan 5 244 64.6
5 and more 57 15.1
Total 378 100
Income:

Not enough 366 96.8
Enough 12 32

Tota 378 100
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Table (2): Percentage distribution of teachers regarding their
nutrition, sleeping and sports, smoking, drinking
tea and coffee (health habits) (N=378).

Health habits No %
Meals per day:
Two meals 284 75.1
Three meals 88 233
Four meals 6 16
Total 378 100
Eat healthy food:
Yes 69 18.2
No 233 61.7
Don't know 76 20.1
Total 378 100
Breakfast:
Yes 93 24.6
No 285 75.4
Total 378 100
Sleeping hours Mean + SD (9+6.07)
Practice sportsregularly:
Yes 68 18.0
No 310 82.0
Total 378 100
Types of sports:
Walking 38 55.9
Running 5 7.3
Footbeall 18 26.4
Basketball 5 7.3
Swimming 2 29
Total 68 100
Smoking:
Yes 169 44.7
No 209 55.3
Total 378 100
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Table (4): Percentage distribution of teachers with low, mod-
erate and high levels of work stress (N=378).

Number and
percentage of teachers

Stress dimensions Low Moderate High

No % No % No %

Organizationa structureand climate 72 19.0 223 59.0 83 22.0
Personal and professional efficiency 88 23.3 247 653 43 114
Intra and interpersonal interactions 81 21.4 262 69.3 35 9.3
Home-work interface 100 26.5 227 60.1 51 135
Environmental factors 101 26.7 248 65.6 29 7.7

Total 90 238 281 743 7 19

Table (5): Mean percentage of coping strategies used by
teachers (N=378).

Total sample
Max (n=378) Mean

Total coping score
Mean Mean + SD percentage

64.00 37.72+10.789 58.93
67.63+13.941 75.14

Problem-focused coping
Emotional-focused coping  90.00

Total 146.00 105.35+13.214

Number of cigarettes/day Mean + SD (43.6+12.3)

Drink tea:
Yes 234 61.9
No 144 38.1
Total 378 100

Number of cubs/day Mean + SD (2.2+.66)

Drink coffee:
Yes 210 55.6
No 168 44.4
Total 378 100

Table (3): Percentage distribution of teachers according to
their working data (N=378).

Work data No %
Work experience:
<1 year 6 16
1<5 years 13 34
5<10 years 63 16.7
equal & >10 years 296 78.3
Total 378 100

Number of working hours/day Mean + SD (6.56+.60)
Number of overtime hours/weeks Mean + SD (1.89+.35)
Number of students/class, which teaches them Mean + SD (46.77+8.13)
Grade of teaching:

Only one grade 175 46.3
More than one grade 203 53.7
Total 378 100

Table (6): Correlation between teacher's working data and
total stress scores (N=378).

Total stress
Teacher's working data
r p
Number of daily working hour .335 .000
Number of overtimes hour per week .361 .000
Number of student per class 773 .000
Work experience 420 .000

2.60%

15.30%

2.40%

. Financial causes Work reasons

Health problems Family problems

Fig. (1): Percentage distribution of teachers regarding their
reasons of stress (n=378).

Discussion

Stress is a human condition that affects the
body, mind and psychology of an individual. Work
stress refers to a mental and physical condition
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which affects an individual's productivity at the
workplace, aswell as his effectiveness, personal

health and quality of work. Teaching has been seen
as astressful occupation and teachers are often
exposed to high levels of stresswhich affect their

ability to function effectively [15] . The result of
the current study revealed that more than two third

of teacher's age were between 45 to less than 55
years old. Such result was in disagreement with

results of a study done by Omari, who conducted
astudy on 472 teachersin Riyadh, Saudi Arabia
about work stress among teachers; he found that

only twelve point eight of teachers were aged
between 45 to less than 55 years old. From the
research investigator point of view the age of
teachers sometimes could affect on the quality of

handling situation in positive way due to many
causes such as awareness, power and resources
[16].

The result of the current study revealed that
more than half of teacher's sex was males while
more than one third was females. These findings
completely agree with the study done by Moha-
nasundaram (2013) on 422 teachersin Trichy, India
about occupational stress amongst teachers, he
found that more than half were males and more
than one third were females [8]. Regarding teacher's
gender, more than three quarters of teachers were
married. This result was supported by a study done
by Pagayanan, on 267 teachersin Tacloban City,
Philippines about stress profile of public elementary
school teachers; that found majority of teacher
were married [17] . The result of the current study
revealed that education level of teachers have
bachel or's degree were more than one third. This
result was supported by a study done by Munell,
(2013) who conducted a study on 140 teachersin
South Carolina and found that more than one third
of teachers have bachelor's degree [18].

Concerning the place of residence, the current
study showed that more than two third of teachers
were living in urban while only one third was
living in rural. Thisresult was agree with study
done by Clipa & Boghean, on 150 teachers who
teach in two Romanian countries, about stress
factors and solutions for the phenomenon of burn-
out; they found that about two third of teachers
were living in urban and more than one third were
living in rural areas [19]. As regards family members
more than two quarters of teachers have 3 to less
than 5 family members. This results against the
results of the study done by Gebrekirstos, on 321
teachersin Tigray Region, Ethiopia about occupa-
tional stress among secondary school teachers and
their coping strategies; and found that more than

one quarter of teachers have 3 to less than 5 family
members. It could be related to culture differences
and the criteria of the included sample [5]. The
results of the current study illustrated that majority
of teachers were not take enough income. This
result contradicted the study done by Nyamubi,
who conducted study in eight secondary schools
in two regions of Tanzania about determinants of
school teachers' job satisfaction; he found that
teachers were satisfied with their income. From
the research investigator point of view income not
enough despite salary increase, inflation that | eft
the teachers still living in poor conditions. Also
poor salary may be main cause of job dissatisfaction
and insecurity [20].

The results of the current study illustrated that
more than three quarters of teachers had two meals
per day and don't take breakfast regularly. Further-
more, more than half of teachers said they don't
eat healthy food. This result contradicted by the
results of a study done by Mohamed & Mohamed,
on 91 participant in Saudi Arabia about occupa-
tional stress and coping strategies; they founded
that more than half of participant were eat healthy
diet. From the research investigator point of view
this result may be due to changing healthy habits
and lack of knowledge about important of healthy
diet as maintain health condition, increase produc-
tivity at work [21] . The results of the current study
illustrated that more than half of teachers slept
more than 6 hours per day. This result was congru-
ent with study done by Garg & Rani, on 30 teachers
in Kurukshetra, India about Analytical Study of
Occupational Stressin Education Sector, they found
that more than half of teachers were slept more
than 6hrs/day [22] . Concerning practice sports,
results of current study revealed that about one
quarter of teachers regularly practice sports. More-
over the results of the current study revealed that
more than half of them were practice walking. This
result supported by the results of a study done by
Raju & Rani, on 60 teachersin Visakhapatnam,
India about understanding teacher's stress; that
found more than one third of teachers play sports
and about half of them were practice walking.

The current study also illustrated that more
than half of teachers were smoker with mean
number of cigarette/day forty three cigarettes [23].
This result supported by the results of a study done
by Manabete, John, Makinde & Duwa, they conduct
study on job stress among teachers in Nigerian
secondary schools they founded that more than
half of teachers are smoker [15]. The result also
revealed that more than half of teachers were drink
tea and coffee. This result was congruent with
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study done by Garg & Rani, on 30 teachersin
Kurukshetra, India about Analytical Study of Oc-
cupational Stressin Education Sector; they found
that more than half of teachers were drinking tea
and coffee [24] . Regarding reasons of distress, the
results of the current study revealed that majority

of teachers reported work reason. This result con-

tradicted the result of the study done by Pagayanan,

on 267 public elementary school teachersin Ta-
cloban City, he found that more than two third of
teachers reported financial and health problems as
common reason of distress. From the research
investigator point of view this result may be due
to teachers thought that all problems they have as
health or financia related to their difficult circum-
stances of work [19].

Regarding work experience, the result of the
current study showed that magjority of teachers
worked for 10 years and more. This result supported
study done by Aftab & Khatoon who conducted a
study on 608 teachers in Uttar Pradesh (India)
about Demographic differences and occupational
stress and found that majority of teachers worked
for 10 years and more [24] . The result of the current
study revealed that more than half of teachers were
working 7 hours/day. This result contradicted the
study done by Cezar-Vaz, Bonow, Almeida, Rocha
& Borges, on 37 elementary school teachersin
Southern Brazil they found that more than one
quarter were working 7 hours/day. From the re-
search investigator point of view this results may
be due to setting differences, and the criteria of
the included sample. These problems may affect
on their performance that teachers have less oppor-
tunity to assess and evaluate their students work
and achievement, and consequently on productivity
[25] . Concerning number of students/class, which
teaches them, the current study showed that more
than one third of teachers are teaching big number
of student were with mean * SD (46.77+8.13).
Such result was completely agree with results of
a study done by Bahanshal, on six Saudi English
teachers from two public schools-Saudi Arabia
that found all the participants are teaching big
number of student up to 50 [26] . The results also
showed that more than half of teachers were teach
multiple grades. Thisresult disagreed study done
by Munell, (2013) who conducted a study on 140
teachersin South Carolina and found that more
than one quarters of teachers were teach multiple
grade. From the research investigator point of view
this directly cause teachers confusion due to diver-
sity among students and puts too much pressure
on their teachers leaving them mentally and phys-
ically exhausted [27].
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The result of the current study revealed that
about two third of teachers had moderate level of
stress due to organizational structure and climate.
While more than two third of teachers had moderate
level of stress due to personal and professional
efficiency, intraand interpersonal interactions,
home work interface and environmental factors
dimensions. Concerning total level of stress, ma-
jority of teachers had moderate level of stress and
about two percentages only had high level of stress.
This results was agree the result of the study done
by Reddy & Poornima, on 9 teachersin South
India about occupational stress and professional
burnout of teachers, they found that majority of
teachers had moderate level of stress [27].

In relation to coping strategies used by primary
school teachers, results of the study revealed that,
the majority of the primary school teachers were
using emotional focused coping more often than
problem focused coping. These results were con-
tradicted the result done by Beer, (2012) on 57
participant in Portland about teacher stress and
coping who found that, the main coping strategies
used by teacher were problem focused coping
strategies followed by emotional focused coping
strategies. From the research investigator point of
view teachers of this study must learn how to cope
with stress in effective ways, affording them the
opportunity to work successfully. Indeed, teachers
with more access to coping strategies reported less
stress level than those with limited access to such
strategies [29].

Regarding relation between teachers's working
data and total stress scores, the finding of the
current study indicated a statistically significant
positive correlation between teacher's daily working
hours, overtime hours, number of student per class
and working experience & the total stress score.
Thisresult in contrast with the result of the study
done by Bolton, on 80 teachersin Ireland about
work related stress among teachers found that,
working data have statistically significant difference
in experiencing their work stress as the working
dataincreases, the work stress level of the teachers
also increases [29] .

Conclusion:

The study concluded that majority of teachers
had moderate and high level of work stress, and
majority suffer from work stress related to organ-
izational structure and climate. The majority of
teachers used emotional focused coping more
frequent than problem focused coping.
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Recommendation:

Based on the findings of this study, the following
are recommended:

For occupational health nurse:

- Activate the role of the occupational health nurse
in such areas through:

* Applying frequent educational sessionsto raise
teacher's awareness about the negative effect
of stress and the appropriate use of coping
strategies to overcome their work stress &
enhance productivity.

* Educate them about the different ways and
how to cope with stressful situations.

- The educational bureaus of the central zone and
the region, stakeholders and others will need to
take actions in collaboration with the schoolsin
order to improve the organizational structure and
climate which is the common source of work
stressors.

- The Education Department should restrict the
student teacher ratio.

- For research: Further research is recommended
for more target population and study different
strategies of coping to enhance and identify better
coping strategies that can be used as inputs for
amore comprehensive stress management pro-
gram.
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